
              www.gjflt.eu 
Beliefs about language learning and context: A case study of Turkish 

EFL learners at a Northern Cyprus University 

Abbas Hadizadeh  1, Final International University, Faculty of Education, Girne, North Cyprus 
 
Suggested Citation: 
Hadizadeh, A. (2022). Beliefs about language learning and context: A case study of Turkish EFL learners at a Northern 

Cyprus University. Global Journal of Foreign Language Teaching. 12(2), 38-50. 
https://doi.org/10.18844/gjflt.v12i2.7561  

 

Received from December 23, 2021; revised from March 11, 2022; accepted from May 22, 2022. 
Selection and peer review under responsibility of Assoc Prof Dr. Jesús García Laborda, University of Alcalá, Spain 
©2022 by the authors. Licensee Birlesik Dunya Yenilik Arastirma ve Yayincilik Merkezi, North Nicosia, Cyprus. This 
article is an open access article distributed under the terms and conditions of the Creative Commons Attribution (CC 
BY) license (https://creativecommons.org/licenses/by/4.0/ ).     

Abstract 

Recently, the role of context as a determining force in shaping the beliefs and perceptions of language learners has been brought 
to the forefront in many studies. Although the language learning beliefs of Turkish students in the context of Turkey have been 
adequately investigated, lesser attention has been paid to the beliefs of Turkish students studying abroad. Thus, by adopting a 
mixed-method approach, the current study attempted to examine the learners’ beliefs of Turkish students in the context of 
Northern Cyprus. For this purpose, both quantitative and qualitative data were collected on a group of 56 Turkish-second language 
learners in the context under the study. The fındıngs indicated that Turkish students have varying beliefs toward language learning 
in the context under the study, which also varied from those of the Turkish students in the context of Turkey underscoring the 
dynamic, complex, and context-dependent nature of beliefs about language learning.  
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1. Introduction 

Second language learners, especially adults come to language classes with strong beliefs about their 
learning and instruction which are usually rooted in their “previous learning experience and assumption 
(right and wrong)” (Lightbown & Spada, 2013, p. 91) as well as cultural background, and personality traits 
(Ellis 2008). Such perceptions, beliefs, attitudes, and experiences have been reported to influence 
language learners’ learning process and their ultimate achievement (Breen, 2001). In this regard, some 
studies have reported the impact of learners’ beliefs on language proficiency and learners’ experiences 
and actions (Atkin, 1996; Hayashi, 2009; Mantle-Bromley, 1995; Oxford, 1992; Peacock, 2001; Tanaka & 
Ellis, 2003). Besides, wrong beliefs or misconceptions about learning can hamper students’ success in 
language learning; and hence influence other aspects of learning (Horwitz, 1988; Horwitz, 1999). On the 
other hand, contextual and sociocultural variables have also been observed to influence learners’ beliefs. 
For example, Sato and Storch (2020) maintain that context is a determining force in shaping learners’ 
beliefs and perceptions.  

1.1.  Literature review 

The construct of beliefs constitutes a central position in every field that deals with human beings’ 
behaviors, actions, and knowledge (Ajzen, 1988; Fishbein & Ajzen, 1975). In general education, Richardson 
(1996) defined beliefs as “psychologically held understandings, premises, or propositions about the world 
that are felt to be true” (p. 103).  Beliefs are also viewed as strong filters of reality (Arnold, 1999), 
“predispositions to action” (Rokeach, 1968, p. 113), guiding principles, and perceptual filters that influence 
students’ behaviors and actions (Puchta, 2010). A study by Baralt, Gurzynski-Weiss, and Kim (2016) on a 
comparison of learners’ task performance concluded that learners’ “attitudes towards task performance 
as well as towards their partner affected their cognitive engagement with form” (p. 233). Similarly, Sato’s 
(2017) study of EFL learners’ interactional behaviors, L2 development, and interaction mindsets reported 
that learning beliefs not only impacted the learners’ interactional behaviors but also influenced their 
ultimate L2 development. In cognitive psychology, beliefs about how learning and knowledge are acquired 
shape the fundamental aspects of metacognition (Flavell, 1987; Ryan, 1984). In this regard, Victori and 
Lockhart (1995) maintained that learners who hold negative beliefs or misconceptions about their learning 
tend to be less responsible students and usually have a less positive attitude about their learning. 

In second language learning research, beliefs are seen as “general assumptions that students hold about 
themselves as learners, about factors influencing learning and about the nature of language learning” 
(Victori & Lockhart, 1995, p. 224). Research on language learning beliefs was initiated by Horwitz (1988) 
who systematically surveyed the learning beliefs of a group of French, Spanish, and German students in 
the US. The study reported that some learners considered grammar, vocabulary memorization, and 
translation as the main components of language learning without considering its cultural aspects; whereas 
some learners believed that immersion in the target language is the best method of language learning. 
The study results concluded that study participants held various unrealistic beliefs and misconceptions 
about language learning, which were rooted mainly in the learners’ lived experiences and their cultural 
backgrounds.  

Later research examined the relationships between language learning beliefs and language learning in 
general and beliefs and other learning factors in particular (Cotterall, 1995; Kern, 1995; Mercer & Ryan, 
2010; Yang, 1999). For example, a study by Wenden (1987) found that language-learning beliefs could 
influence the choice of language-learning strategies by language learners. Similarly, Richards and Lockhart 
(1994) observed that beliefs affected “learners’ motivation to learn, their expectations about language 
learning, their perceptions about what is easy or difficult about a language, as well as the kind of learning 
strategies they favor” (p. 52). Further, Bernat and Gvozdenko (2005) argued that stable factors, such as 
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learners’ personalities could impact the nature of beliefs. On the other hand, Ellis (2008) pointed to the 
complex, dynamic, and contextually situated nature of learner belief and the indirect interrelationships 
between beliefs and language learning. 

Moreover, language-learning beliefs have also been associated with other factors such as attitude, culture, 
gender, age, and importantly context (Bacon & Finnemann, 1992; Victori & Lockhart, 1995; Horwitz, 1999; 
Kuimova, Burleigh, Uzunboylu & Bazhenov, 2018; Sato & Storch, 2020). For example, a study conducted 
by Diab (2006) indicated that Lebanese university students found learning English easier than learning 
French in the context of Lebanon. Similar results were reported by Nikitina and Furuoka (2007) in the 
context of Malaysia on Malaysian students’ belief toward Russian is a more difficult language than other 
languages. Further, another study focusing on the relationship between contextual factors and learning 
beliefs by Loewen et al. (2009) on a group of university students in the US identified six factors; namely 
“efficacy of grammar, negative attitude to error correction, a priority of communication, the importance 
of grammar, the importance of grammatical accuracy, and negative attitudes to grammar instruction” (p. 
91) within that particular context. Moreover, Amuzie and Winke, (2009) examined the effects of studying 
abroad on the beliefs of a group of 70 English language learners before and after moving to the US. The 
study results showed that learners changed their beliefs regarding learner autonomy and teacher role and 
that the length of time abroad had a direct impact on the learners’ belief systems. The study findings 
further demonstrated that the learning environment and duration of their stay affect belief changes and 
that beliefs are dynamic and socio-contextually situated and sensitive. 

1.2. Related Studies 

Several studies have also addressed the learning beliefs of Turkish language learners in the context of 
Turkey by focusing on the relationships between learning beliefs and other learner features or 
characteristics; namely learners’ strategy use (Geyimci, 2015; Kayaoğlu, 2013), gender (Aktaş, 2001; 
Tercanlıoglu, 2005; Çokçalişkan, 2018), epistemological beliefs (Munis, 2017; Dere, 2018), major (Altan, 
2012; Büyükyazı, 2010), educational background (Çokçalişkan, 2018), teachers’ beliefs (Doğruer, Meneviş, 
& Eyyam, 2010), and learner metacognition (Öz, 2005). In what follows, some of the most relevant studies 
on Turkish students’ beliefs about learning will be reviewed.  

Aktaş (2001) examined the relationship between Turkish language learners’ beliefs and their major, English 
proficiency level, gender, and educational background. The findings revealed that female study 
participants viewed English as more complicated, and children as better language learners than adults. 
The study results also demonstrated that majors were a determining role in viewing the difficulty level of 
learning English and that a correlation was observed between proficiency level and observed difficulty in 
English. That is, more proficient students regarded English as a medium difficulty while the lower levels 
tended to view English as a difficult language. Further, using Horwit’s (1987) BALLI, Tercanlıoglu (2005) 
investigated the relationship between language learning beliefs and EFL learners’ gender. The study 
reported no relationship between the two confirming the results of Aktaş (2001).  

In another study, Çokçalişkan (2018) investigated a group of Turkish L2 learners’ beliefs about learning 
English concerning gender and success. The study results indicated that male and female learners held 
similar views towards learning strategies, language aptitude, motivation, and the difficulty of language 
learning and that they believed everyone could speak another language. However, no significantly 
meaningful correlation was observed between beliefs about language learning and success, although 
proficient students were reported to hold more constructive beliefs about language learning.  

In addition, in another study on a group of 470 secondary school students, Öz (2007) explored the learning 
beliefs about EFL concerning other factors such as age, grade level, gender, and social and school contexts. 
The study findings demonstrated that the study participants held a broad range of beliefs and conceptions 
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concerning social and educational contexts, age, gender, and stages of language learning and that such 
beliefs or knowledge were observed to be variably linked to the aforementioned factors. 

Later, Ariogul, Ünal, and Onursal (2009) reported varying beliefs of Turkish students concerning the 
instruction of three languages, German, French, and English in the context of Turkey. The results of the 
study showed that French language learners had positive learning beliefs toward learning French and that 
the three groups of participants held some detrimental assumptions and misconceptions about their 
language-learning endeavors.  

Recently, Thompson and Aslan (2015) observed that Turkish learners had varying perceptions towards 
making mistakes, using correct language in their speaking and writing, having good pronunciation, and 
having fear and ambiguity towards speaking English. Even more recently, Aslan and Thompson (2018) 
examined the relationship between learning beliefs and language anxiety in the context of Turkey and 
noted that positive beliefs about language learning affected the Turkish students’ level of language anxiety 
and confidence in language learning.  Furthermore, Arslan and Kafes (2021) explored Turkish EFL learners’ 
beliefs about language learning concerning gender, age, and language proficiency level. The study findings 
reported no significant relationship between language learning and learning beliefs and the said features.  

Overall, the results of the study on beliefs about language learning in the context of Turkey show that 
Turkish students hold a variety of similar or different beliefs about language learning and that such beliefs 
are dynamic, complex, and context-related (Ellis, 2008) requiring in-depth research. Moreover, the recent 
trends in second language research also seem to indicate a shift of research perspective on learning beliefs 
from a more cognitive construct into a more sociocultural one (Alanen, 2003; Barcelos, 2003; White, 2008). 
In line with these trends, the current study attempted to find answers to the following questions: What 
are the Turkish EFL learners’ beliefs and perceptions about learning English in the Northern Cyprus context 
and how do such beliefs differ from the beliefs of Turkish students studying in Turkey and other contexts? 

1.3. Purpose of study 

Thus, theoretically and pedagogically this research can shed some light on the interrelationship between 
learning beliefs and context, and raise the awareness of second language teachers over any possible 
correlations between context and second language learning beliefs. Several studies have also addressed 
the language learning beliefs and perceptions of Turkish students in the context of Turkey while lesser 
attention has been paid to the learning beliefs of Turkish students studying outside the context of Turkey. 
Thus, the current study attempted to address this gap by investigating the learning beliefs of Turkish 
second language learners studying at an English Medium University in Northern Cyprus, by mainly 
exploring the relationships between beliefs and contextual variables. 

2. Materials and Methods 

2.1.  Research Design 

This study adopted a mixed-methods approach by collecting both quantitative and qualitative data 
regarding the beliefs, perceptions, and attitudes of a group of 56 students at Northern Cyprus University. 
By analyzing several definitions offered by various scholars, Creswell and Plano Clark (2018) offered the 
following definitions of mixed methods: 

In mixed methods, the researcher collects and analyzes both qualitative and quantitative data rigorously 
in response to research questions and hypotheses, integrates (or mixes or combines) the two forms of 
data and their results, organizes these procedures into specific research designs then provide the logic and 
procedures for conducting the study, and frames these procedures within theory and philosophy.  

Following this definition of a mixed method, the researcher in this study collected and integrated both 
quantitative and qualitative data to address the research question.  
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2.2.  Participants 

A total of 56 students who were studying in the English Preparatory school of one of the universities in 
Northern Cyprus took part in the current study. The student population of the university at the time was 
around 7000 students out of which around 650 were registered in the Preparatory school.  The sampling 
was conducted based on convenience and 3 classrooms were mainly Turkish students from Turkey 
consented to take part in the study. A total of fifty-six students filled in the questionnaires, out of whom 8 
consented to be interviewed. The students were from three different levels of English proficiency, A2, B1, 
and B2. For the ease of students, the two instruments in this study, Horwitz’s (1987) Beliefs about 
Language Learning Inventory (BALLI) and interview questions adapted and used by Vibulphol (2004), were 
translated into Turkish. The instruments were first translated into Turkish by a professor of ELT and were 
later back-translated into English by one professional in the field of Translation and the author himself. 
Following the back translation, some minor modifications were made. Moreover, for internal consistency 
and reliability, Cronbach’s alpha of the inventory was computed to be within the acceptable range. 
Subsequently, the questionnaire was distributed among thirty-one male (55.4%) and twenty-five female 
students (44.6%) whose ages ranged between 18 to 26 years. 

BALLI consists of 34 items and has been extensively used in previous studies (Bernat, 2006; Horwitz, 1989) 
to measure learner beliefs concerning second or foreign language learning. The BALLI assesses learners’ 
beliefs regarding five language learning areas, namely (1) the difficulty of learning a language, (2) language 
aptitude, (3) motivation and expectations, (4) learning and communication strategies, and (5) the nature 
of language learning. The questionnaire required the study participants to answer 32 of the items asking 
the participants to select answers ranging from 1 (strongly disagree) to 5 (strongly agree). However, two 
items required the study participants to select different options; Item four asked learners about the 
difficulty of the English language ranging from very difficult (1) to very easy (5) and item fifteen inquired 
about the duration of time one needs to master English. The interview part consisted of 8 general 
questions regarding the study participants’ beliefs in the context of the study. It delved into the students’ 
thoughts and perceptions regarding their beliefs toward language learning at a Northern Cyprus university. 

2.3.  Procedure and Analysis 

Since the context of the study was an international context, three classes with a population of around 60 
students (mainly Turkish) were selected for the data collection. After obtaining consent to conduct 
research from the Preparatory School administration, the researcher secured the classroom teachers and 
their students’ permission to conduct his research. It took around 20 minutes for the research participants 
to fill in the questionnaires. We asked students also to participate in the interviews and 8 participants 
willingly consented to participate in the interview sessions of the research. The eight study participants 
were then given different time slots during one of the weekdays lasting two and a half hours in total. As 
stated earlier, for ease of their participation, the interview questions were asked in Turkish, the student's 
first language.   

After the collection of the questionnaires, the data were entered into the SPSS version 17 program and 
due to the limited number of participants only simple descriptive statistics, including means, standard 
deviations, and frequencies for each questionnaire item were computed. The demographic information 
for the participants was also obtained and interpreted. Further, eight students were interviewed in the 
form of a semi-structured conversation; however, due to equipment failure, 2 interviews were removed 
from the study. Six interviews were content-analyzed (Patton, 2014) for any emerging patterns. All the 
interviews were conducted in Turkish, the first language of the interviewees, and were audio-recorded 
and transcribed.  
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3. Results 
3.1.  Quantitative data results 

The results of the quantitative data analyses revealed a range of learning beliefs held by the study 
participants regarding their learning English in the context in question. Since the number of participants 
was limited, a simple statistical analysis of items by Mean and Standard Deviation was conducted. The 
results of the item analyses are provided in Table 1 below. As the table illustrates, 11 items received the 
highest score (mean) from the study participants. The frequency and percentage of the highest and lowest 
items will be discussed in the following sections. Table 1 displays 11 items with means higher than 4 (the 
double-starred ones), meaning that the study participants agreed or strongly agreed with the statements. 

Table 1 
 Statistical Analyses of the Quantitative Data 

Questions Mean St. Deviation Questions Mean St. Deviation 

Q1 4.55 ⃰⃰ ⃰⃰ .658 Q18 4.43 ⃰⃰ ⃰⃰ .599 

Q2 3.07 1.093 Q19 2.38 ⃰⃰ 1.169 

Q3 3.75 .879 Q20 3.66 1.066 

Q4 2.66 ⃰⃰ .745 Q21 2.71 ⃰⃰ 1.155 

Q5 3.73 .820 Q22 3.09 1.254 

Q6 2.61 ⃰⃰ .947 Q23 3.57 .988 

Q7 4.07 ⃰⃰ ⃰⃰ .850 Q24 2.98 1.183 

Q8 2.88 ⃰⃰ 1.096 Q25 2.95 1.102 

Q9 1.88 ⃰⃰ 1.063 Q26 3.86 .841 

Q10 3.59 .930 Q27 3.82 .765 

Q11 2.52 ⃰⃰ 1.027 Q28 3.57 .951 

Q12 4.41 ⃰⃰ ⃰⃰ .848 Q29 4.59 ⃰⃰ ⃰⃰ .682 

Q13 4.25 ⃰⃰ ⃰⃰ .837 Q30 2.70 ⃰⃰ 1.205 

Q14 3.46 1.026 Q31 4.70 ⃰⃰ ⃰⃰ .601 

Q15 4.04 ⃰⃰ ⃰⃰ 1.095 Q32 4.34 ⃰⃰ ⃰⃰ .695 

Q16 2.82 ⃰⃰ .811 Q33 4.09 ⃰⃰ ⃰⃰ .940 

Q17 4.16 ⃰⃰ ⃰⃰  .682 Q34 3.34 1.149 

 

As Table 1 demonstrates, around 94 percent of the study participants in the study wished and wanted to 
speak English well (item, 31). In line with this finding, the result of item number 29 shows that more than 
90% of the students also believed that speaking English well would provide better opportunities for a good 
job in the future. Moreover, more than 80% of the study participants also believed that speaking English 
with an excellent accent was of great importance (item 7); and that saying things correctly in English was 
not very important when one could say something in English (question 9).  

Additionally, more than 90 percent of the study participants believed that children could more easily learn 
a foreign language than adults (item 1). The students also were aware of the important role of repetition 
and practice in language learning as more than 84 percent of the students indicated so (item 18). The 
majority of the respondents (88%) also stated that learning English could best occur in an English-speaking 
country (item 12).  

Further, more than 80 % of the research participants stated that they would like to have English friends 
(item 32), and enjoy practicing English with their English friends that they meet (item 13). These results 
are also consistent with the responses to items 31, 7, and 9 in which the study participants expressed their 
eagerness to speak English and their willingness to speak with a good accent.  
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Moreover, vocabulary (item 17) also received a higher rating from the study participants since a majority 
of them (83%) attached great significance to the role of vocabulary and its learning. Similarly, more than 
80 percent of the respondents also believed that everyone could speak a foreign language (item 33). 
Finally, the students considered language learning a time-consuming endeavor, and around 80 percent of 
the participants indicated that it takes 3 to 10 years to learn a language very well by studying it for one 
hour a day.  

On the other hand, the results of the quantitative data indicated that some of the items received very low 
ratings from the study participants (the single-starred ones). In this regard, more than 60 percent of the 
study participants did not regard women as better language learners than men indicating that gender role 
in language learning is not of significant importance.  

Moreover, in response to item 11, the study participants did not consider aptitude of significance for 
learning languages. Also, in response to item 6, whether Turkish students are good at learning foreign 
languages, (mean 2.61), around 52% expressed that the research participants did not believe that Turkish 
students had any advantage over other nationalities in learning foreign languages and that English is 
neither a very difficult or easy language to be learned (around 53%, item 4). 

Additionally, the study participants did not seem to believe that knowing more than one language means 
intelligence (item 30). The rating of item 21 (around 55%) somehow corroborates the study findings from 
interview insights that revealed students felt more anxious to speak English; the percentage of item 21 
also shows that around half of the study participants experienced anxiety or fear while speaking English 
which again indicates the important role of speaking English for the study participants.  

Another lowest-rated response by the study participants was having a special ability for learning foreign 
languages; around 40 percent of the participants said that they do not have a special ability for learning 
foreign languages. Finally, in response to item number 8, around 40 percent believed that culture is not 
an important aspect of learning English.  

3.2.  Qualitative data results 

The analysis of the interview data revealed five themes namely context, peers and classmates, ideal 
students, ideal teachers, and important language learning skills. One of the cited themes by the study 
participants was the role of context in their language learning. In this regard, for some, context played a 
very facilitative role as it afforded them multiple learning opportunities to interact with international 
students and teachers and hence to be exposed to more English. In this regard, Northern Cyprus in 
comparison to Turkey offered a better environment to learn English; as reflected in the following extracts:  

 “In Turkey, English is not used as much as it is used here, it is hard for us because teachers speak all in 
English here” (Interviewee 1). 

This context provides us with interaction with other students from other countries and as a result learning 
English is easier in here than Turkey, and besides, we gain experience as a result (Interviewee two). 

This environment offers a better chance than Turkey for us to learn English since there are many students 
from other countries and as a result, we learn English more easily here (Interviewee 5). 

The context was also seen by some as debilitating or hindering their progress in English since, in 
comparison to their international friends or peers, Turkish students did not have to use English outside the 
classroom, as reflected in the following extracts: 

...since Turkish is spoken everywhere in Cyprus, no need is felt to learn English as a result (Interviewee 3). 

International students have a better chance to practice English than Turkish students because they have to 
speak English and because they cannot speak Turkish, so this is an advantage for them (Interviewee 6). 
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The next emerging theme from the interview insights was the role of international and non-Turkish peers 
and classmates. The access to international peers and classmates afforded the Turkish students various 
socialization opportunities and hence more exposure to English both inside and outside the classroom. 
One extract is provided below: 

In comparison to universities in Turkey, this university offers better opportunities for learners to learn 
English since there are many students from other countries, and English is a must to be able to make friends 
with them (Interviewee 2). 

The next theme was the characteristics of good learners. In this regard, most of the interviewed students 
regarded being studious and active as a positive trait of an ideal student. Some also mentioned an ideal 
student as someone who followed or listened to his or her teacher. Another student also pointed to 
willingness or motivation as an important factor in language learning. Some representative extracts are 
given below: 

…. the one who follows his schedule, does his daily homework, one who listens to his teachers, and acts as 
the teacher wants him or her to be (Interviewee 2) 

…an ideal student is one who studies, goes to class on time, and does their homework (Interviewee 3) 

…..someone who is willing and likes to learn English (Motivation) (Interviewee 4) 

However, gender was not a determining factor in being a good learner, as interviewed students believed 
that male or female students do not have any difference although one of the students mentioned that 
“females have more time to study because of certain cultural restrictions for going out and making friends” 
(interviewee 1).  

The next theme of the interview data was related to the role of the teacher. In this regard, they had varying 
beliefs concerning an ideal teacher namely, having the knowledge of or familiarity with the Turkish 
language, qualifications, and experience, being a native teacher as well as enthusiasm and supportiveness, 
as indicated below: 

if they know Turkish that is better for us, however, teachers from different countries can also be good, age 
is not important, and being close to students, native or nonnative is good as long as they can make us 
understand the lesson better [qualified teachers] (interviewee 2) 

An ideal teacher is someone supportive, good-humored, native since the medium of instruction in this 
school is English, they should be qualified and experienced (interviewee 6) 

The last theme was associated with the important language skills for the students. In this regard, speaking 
and listening skills were considered the most important skills for the students although grammar and 
writing were also mentioned as other important skills by two interviewees: 

…listening is most important, and writing is the most difficult, listening should be learned first, it is very 
important for us because we need English to be able to enter the faculty (interviewee 1) 

…. the first to learn is speaking and if it is in the form of asking and answering, we can learn speaking more 
easily, the most important is listening though (interviewee 5) 

4.  Discussion 

The present study explored the beliefs of Turkish Preparatory school students from Turkey studying English 
at a Northern Cyprus university. Our results revealed that Turkish L2 learners held varying beliefs, 
perceptions, and views towards learning English in Northern Cyprus which were somewhat at variance 
with those of Horwitz (1988) on American foreign language learners. 
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One set of results was related to the beliefs held by the study participants toward language learning skills. 
In this regard, the results highlighted the significance of speaking skills for students especially in their 
current English Medium Instruction (EMI) programs and in their future careers. The findings also showed 
the study participants’ willingness to learn and improve their speaking skills as one of the main skills in the 
context under the study. Moreover, the findings of both quantitative and qualitative data demonstrated 
that around half of the respondents experienced anxiety or fear while speaking English. The students were 
also aware of the need to interact in an international environment and for that, they thought they needed 
listening and speaking as the most important skills. These findings seem to somewhat contradict the 
findings of Arslan and Kafes (2021) who observed that Turkish students equated language learning mainly 
to learning grammar and vocabulary.  

Similarly, in line with our study findings on language learning skills in the previous section, the majority of 
the respondents also indicated that learning English could best occur in an English-speaking country (item 
12) and that they said that they wished to have English friends (item 32), and enjoy practicing English with 
their English friends that they meet (item 13). These findings may show the significant role of context in 
shaping the beliefs of the study participants as the majority of the study participants in this study pointed 
to the need to develop their speaking and listening skills in an international context. This finding seems to 
be of lesser significance for the study participants of the studies reviewed in this paper (Aktaş, 2001; 
Tercanlıoglu, 2005; Çokçalişkan, 2018; Kovacs, 2020; Arslan & Kafes, 2021) which were mainly conducted 
in the context of Turkey.  

Additionally, an interesting finding from the quantitative data showed that the majority of the study 
participants (more than 90%) believed that children can more easily learn a foreign language than adults 
(question 1). This finding confirms the findings of the previous studies conducted in the context of Turkey 
(Aktaş, 2001; Munis, 2017; Arslan & Kafes, 2021; Sharifzadeh, Rahimi & Siahpour, 2022). Such a belief 
might at least hinder some of the research participants’ efforts to learn English since the age factor in 
second language acquisition has been extensively debated as the relationship between age and success is 
“hardly less complex or controversial” (Lightbown & Spada, 2006, p.67). 

Moreover, the majority of the study participants (83%) attached great significance to the role of vocabulary 
and its learning, which is somewhat in line with the finding of Arslan and Kafes (2021). In this regard, 
Turkish L2 learners’ awareness can be raised over the important role of academic, general, and specific 
vocabulary in EMI settings.  

Further, the majority of (More than 80%) the respondents believed that everyone can learn to speak a 
foreign language and that there is no difference between male and female learners in learning a foreign 
language (more than 60%), lending support to findings of Arslan and Kafes (2021) and Çokçalişkan (2018). 
However, more than half of the study participants did not believe that Turkish students had any advantage 
over other nationalities in learning foreign languages, which was also stated in the interview insights of 
the study participants. This result also supports the findings of Arslan and Kafes (2021) and Altan (2012). 

Moreover, somewhat surprisingly, the research participants thought of English as a language of medium 
difficulty. This can somehow raise the question regarding why despite viewing the English language as a 
language of medium difficulty, the participants did not hold positive opinions towards their compatriots 
to learn English. This result needs to be dealt with caution as some of the previous studies observed that 
proficiency level in English could affect the perception of language learners towards the language difficulty 
and the relationship between the two might not be a causal factor (Arslan & Kafes, 2021; Kubieva et al., 
2021). 

Furthermore, the role of culture in language learning was not perceived very positively by the study 
participants which might be rooted in the role of English in the context of the study as a Lingua Franca. In 
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this regard, only around 58 percent of the respondents believed that culture is an important aspect in 
learning of the English language. This could also be interpreted that around only half of the study 
participants are aware of the pragmatic aspects of language and the role of culture in understanding the 
language better. Thus, second language teachers need to raise the awareness of the students over the role 
of culture in learning English by including some instruction on the socio-pragmatic aspects of the English 
language in their classes. In this regard, language learners can be encouraged to practice and use situation-
specific language in their lessons by receiving instruction on how to use various speech acts in their 
speaking (Gipal, Carrillo, & Mallonga, 2022; Salama, Chiparausha & Bsatar, 2022).  

Finally, the results of the interview insights showed that most of the students’ beliefs concerning the good 
or ideal language learner revolved around the traditional notion of a good student as studious, disciplined 
and organized, which might be mainly rooted in the traditional concept of a good student.  

5.  Conclusion  

The results of the current study showed that Turkish second language learners studying in the context of 
this study held both similar and different views to those of the studies conducted in the context of Turkey. 
Since the number of participants in this study was limited, the results need to be approached with caution 
and no generalization can be made; however, some of the study findings seemed to be rooted in the 
contextual variables pointing to the dynamic and complex nature of beliefs towards learning English.  

Yet, the study findings of this research can somewhat shed light on the beliefs held by Turkish students 
studying English in contexts other than Turkey. The researcher believes that language teachers can identify 
their learners’ beliefs or misconceptions about learning English and raise their awareness of the effect of 
such beliefs on other aspects of their learning. Thus, future research can benefit from a longitudinal study 
design to examine Turkish students’ beliefs about language learning in contexts other than Turkey by 
addressing such issues of the sociolinguistic status of the target language and instructional settings.   

References 

 
Ajzen, I. (1988). Attitudes, personality, and behaviour. Chicago: Dorsey Press. 

Aktaş, A. (2001). Beliefs on the nature of language learning: a comparative study of Turkish EFL learners' and their 

teachers' beliefs at university level (Unpublished MA thesis, Anadolu University Eskişehir).  Retrieved from 

https://tez.yok.gov.tr/UlusalTezMerkezi/tezSorguSonucYeni.jsp  

Alanen, R. (2003). A sociocultural approach to young learners’ beliefs about language learning. In P. Kalaja & A.M. F. 

Barcelos, (Eds.), Beliefs about SLA: New Research Approaches (pp. 55-85). Kluwer Academic Press, 

Dordrecht. https://link.springer.com/chapter/10.1007/978-1-4020-4751-0_3  

Altan, M., Z. (2012). Pre-service EFL teachers’ beliefs about foreign language learning. European Journal of Teacher 

Education, 35(4), 481-493. https://www.tandfonline.com/doi/abs/10.1080/02619768.2011.643399  

Amuzie, G. L., & Winke, P. (2009). Changes in language learning beliefs as a result of study abroad. System, 37(3), 

366-379. https://www.sciencedirect.com/science/article/pii/S0346251X09000530  

Ariogul, S., Unal, D. C., & Onursal, I. (2009). Foreign language learners’ beliefs about language learning: A study on 

Turkish university students. Procedia-Social and Behavioral Sciences, 1(1), 1500-1506. 

https://www.sciencedirect.com/science/article/pii/S1877042809002687  

Arnold, J. (ed.). (1999). Affect in language learning. Cambridge: Cambridge University Press.  

Arslan, G., & Kafes, H. (2021). Turkish prep school EFL students’ beliefs about language learning. International Online 

Journal of Education and Teaching (IOJET), 8(2), 1312-1330. https://eric.ed.gov/?id=EJ1294334  

Aslan, E., & Thompson, A. S. (2018). The interplay between learner beliefs and foreign language anxiety: insights from 

the Turkish EFL context. The Language Learning Journal, 49(2), 189-202. 

https://www.tandfonline.com/doi/abs/10.1080/09571736.2018.1540649  

https://doi.org/10.18844/gjflt.v12i2.7561
https://tez.yok.gov.tr/UlusalTezMerkezi/tezSorguSonucYeni.jsp
https://link.springer.com/chapter/10.1007/978-1-4020-4751-0_3
https://www.tandfonline.com/doi/abs/10.1080/02619768.2011.643399
https://www.sciencedirect.com/science/article/pii/S0346251X09000530
https://www.sciencedirect.com/science/article/pii/S1877042809002687
https://eric.ed.gov/?id=EJ1294334
https://www.tandfonline.com/doi/abs/10.1080/09571736.2018.1540649


Hadizadeh, A. (2022). Beliefs about language learning and context: A case study of Turkish EFL learners at a Northern Cyprus University. Global 
Journal of Foreign Language Teaching. 12(2), 38-50. https://doi.org/10.18844/gjflt.v12i2.7561  

48 
 

Atkin, J. A. (1996). From values and beliefs about learning to principles and practice. Seminar Series, No. 54. 

Melbourne: Incorporated Association of Registered Teachers of Victoria. 

https://www.taumata.school.nz/school/content/From_Values_&_Beliefs_to_Prin_&_Prac_(3).pdf  

Bacon, S. M. C., & Finnemann, M. D. (1992). Sex differences in self-reported beliefs about foreign language learning 

and authentic oral and written input. Language Learning 42(4), 471-495. 

https://onlinelibrary.wiley.com/doi/abs/10.1111/j.1467-1770.1992.tb01041.x  

Baralt, M., Gurzynski-Weiss, L., & Kim, Y. (2016). The effects of task complexity and classroom environment on 

learners’ engagement with the language. In M. Sato & S. Ballinger (Eds.), Peer interaction and second 

language learning: Pedagogical potential and research agenda (pp. 209–239). Amsterdam, The Netherlands: 

John Benjamins. 

Barcelos, A. M. F. (2003). Researching beliefs about SLA: A critical review. In P. Kalaja & A. M. F. Barcelos (Eds.), Beliefs 

about SLA: New Research Approaches (pp. 7-34). Dordrecht: Kluwer Academic Press.  

Bernat, E., & Gvozdenko, I. (2005). Beliefs about language learning: Current knowledge, pedagogical implications, 

and new research directions. TESL-EJ, 9(1), 1-21. https://eric.ed.gov/?id=EJ1065832  

Breen, M. P. (Ed.). (2001). Learner contributions to language learning: new directions in research. Harlow, Essex: 

Pearson Education Ltd. 

Büyükyazı, M. (2010). The beliefs of university foreign language students and their teachers about language learning. 

Sosyal Bilimler, 8(1), 169-182. http://www.ajindex.com/dosyalar/makale/acarindex-1423874628.pdf  

Çokçalişkan, A. (2018). Identifying high school students’ beliefs about learning English as a foreign language 

(Unpublished MA thesis, Muğla Sıtkı Koçman University). Retrieved from 

https://tez.yok.gov.tr/UlusalTezMerkezi/tezSorguSonucYeni.jsp  

Cotterall, L. S. (1995). Readiness for autonomy: Investigating learner beliefs. System, 23(2), 195-205. 

https://www.sciencedirect.com/science/article/pii/0346251X95000088  

Creswell, J. W., & Plano Clark, V. (2018). Designing and conducting mixed methods research (3rd ed.). Los Angeles: 

Sage Publications. 

Dere, Y. (2018). An investigation of the relationship between epistemological and language learning beliefs 

(Unpublished MA thesis, Çukurova Üniversitesi). Retrieved from 

https://tez.yok.gov.tr/UlusalTezMerkezi/tezSorguSonucYeni.jsp  

Diab, R. L. (2006). University students’ beliefs about learning English and French in Lebanon. System 34(1), 80–96. 

DOI: https://doi:10.1016/j.system.2005.06.014.  

Doğruer, N., Meneviş, İ., & Eyyam, R. (2010). EFL teachers’ beliefs on learning English and their teaching styles. 

Procedia-Social and Behavioral Sciences, 3, 83-87. 

https://www.sciencedirect.com/science/article/pii/S1877042810013893  

Ellis, R. (2008). Learner beliefs and language learning. Asian EFL Journal, 10(4), 7-25.  

Fishbein, M. & Ajzen, I. (1975). Belief, attitude, intention, and behaviour: An introduction to theory and research. 

Reading, MA: Addison-Wesley. 

Flavell, J. H. (1987). Speculation about the nature and development of metacognition. In F. E. Weinert & R.H. Kluwe 

(Eds.), Metacognition, motivation, and understanding (pp.1-29). Hillsdale, NJ: Lawrence Erlbaum. 

https://ci.nii.ac.jp/naid/10024077179/  

Geyimci, G. (2015). Beliefs about language learning and language learning strategy use in an EFL context (Unpublished 

MA thesis, Çağ Üniversitesi). Retrieved from 

https://tez.yok.gov.tr/UlusalTezMerkezi/tezSorguSonucYeni.jsp  

Gipal, R. J. D.., Carrillo, L. J., & Mallonga, J. C. (2022). Teachers’ experiences of online teaching in English as a second 
language class during the COVID-19 pandemic. International Journal of Learning and Teaching, 14(4), 97–
111. https://doi.org/10.18844/ijlt.v14i4.6758 

Hayashi, A. (2009). Student preconceptions of Japanese language learning in 1989 and 2004. Foreign Language 

Annals, 42(4), 673-694. https://onlinelibrary.wiley.com/doi/abs/10.1111/j.1944-9720.2009.01049.x  

Horwitz, E. K. (1987). Surveying student beliefs about language teaming. In A. L. Wenden & J. Robin (Eds.), Learner 

strategies in language learning (pp. 119-132). London: Prentice Hall.  

https://doi.org/10.18844/gjflt.v12i2.7561
https://www.taumata.school.nz/school/content/From_Values_&_Beliefs_to_Prin_&_Prac_(3).pdf
https://onlinelibrary.wiley.com/doi/abs/10.1111/j.1467-1770.1992.tb01041.x
https://eric.ed.gov/?id=EJ1065832
http://www.ajindex.com/dosyalar/makale/acarindex-1423874628.pdf
https://tez.yok.gov.tr/UlusalTezMerkezi/tezSorguSonucYeni.jsp
https://www.sciencedirect.com/science/article/pii/0346251X95000088
https://tez.yok.gov.tr/UlusalTezMerkezi/tezSorguSonucYeni.jsp
https://doi:10.1016/j.system.2005.06.014
https://www.sciencedirect.com/science/article/pii/S1877042810013893
https://ci.nii.ac.jp/naid/10024077179/
https://tez.yok.gov.tr/UlusalTezMerkezi/tezSorguSonucYeni.jsp
https://doi.org/10.18844/ijlt.v14i4.6758
https://onlinelibrary.wiley.com/doi/abs/10.1111/j.1944-9720.2009.01049.x


Hadizadeh, A. (2022). Beliefs about language learning and context: A case study of Turkish EFL learners at a Northern Cyprus University. Global 
Journal of Foreign Language Teaching. 12(2), 38-50. https://doi.org/10.18844/gjflt.v12i2.7561  

49 
 

Horwitz, E. K. (1988). The beliefs about language learning of beginning foreign language students. Modern Language 

Journal, 72(3), 283-294. https://www.jstor.org/stable/327506  

Horwitz, E. K. (1999). Cultural and situational influences on foreign language learners' beliefs about language learning: 

A review of BALLI studies. System, 27(4), 557-576. 

https://www.sciencedirect.com/science/article/pii/S0346251X99000500  

Kayaoğlu, M. N. (2013). Poor and good learners’ language beliefs and their influence on their language learning 

strategy use. NOVITAS-ROYAL, Research on Youth and Language, 7(1), 36-54. 

https://dergipark.org.tr/en/pub/novroy/issue/10811/130353  

Kern, R. (1995). Students’ and teachers’ beliefs about language learning. Foreign Language Annals, 28, 71-91. 

https://onlinelibrary.wiley.com/doi/abs/10.1111/j.1944-9720.1995.tb00770.x  

Kovacs, G. (2020). Online language teacher training – Challenges and new perspectives. International Journal of 
Innovative Research in Education, 7(2), 53–63. https://doi.org/10.18844/ijire.v7i2.5470 

Kubieva, V., Sagiyeva, A., Sagiyeva, A., Salimgerey, Z., & Baiseitova, M. (2021). Multilingualism is a trend in the 
development of modern Kazakhstan. Global Journal of Sociology: Current Issues, 11(1), 40–44. 
https://doi.org/10.18844/gjs.v11i1.5480 

Kuimova, M., Burleigh, D., Uzunboylu, H., & Bazhenov, R. (2018). Positive effects of mobile learning on foreign 
language learning. TEM Journal, 7(4), 837-841. 
https://www.temjournal.com/content/74/TemJournalNovember2018_837_841.pdf 

Lightbown, P. M., and Spada, N. (2013). How Languages Are Learned (4th ed.). Oxford: Oxford University Press. 

Lightbown, P., & Spada, N. (2006). How Languages are Learned (3rd ed.). Oxford: Oxford University Press. 

Loewen, S., Li, S., Fei, F., Thompson, A., Nakatsukasa, K., Ahn, S., & Chen, X. (2009). Second language learners’ beliefs 

about grammar instruction and error correction. Modern Language Journal, 93(1), 91–104. DOI: 

https://doi.org/10.1111/j.1540-4781.2009.00830.x  

Mantle-Bromley, C. (1995). Positive attitudes and realistic beliefs: Links to proficiency. Modern Language Journal, 

79(3), 372-386. 

Mercer, S., & Ryan, S. (2010). A mindset for EFL: Learners’ beliefs about the role of natural talent. ELT Journal, 64(4), 

436-444. 

Munis, M. E. (2017). The relationship between university students' epistemological and foreign language learning 

beliefs (Unpublished MA thesis, Çağ Üniversitesi). Retrieved from 

https://tez.yok.gov.tr/UlusalTezMerkezi/tezSorguSonucYeni.jsp  

Nikitina, L., & Furuoka, F. (2007). Beliefs about language learning: A comparison between novice and intermediate 

level students learning Russian at a Malaysian university. The linguistics journal, 2(1), 7-27. 

https://search.ebscohost.com/login.aspx?direct=true&profile=ehost&scope=site&authtype=crawler&jrnl=

17182301&AN=26314274&h=Ac0wZQ9SgbIt2qV4Se5%2BH%2FUcpo4K5Bw9meQCjji3k%2FoJWgSOONkVk

CFUog8GYDKHj9KgBEPjn%2FTSGDIWnI8Rjg%3D%3D&crl=c  

Oxford, R. L. (1992). Who are our students? A synthesis of foreign and second language research on individual 

differences. TESL Canada Journal, 9, 30-49. http://teslcanadajournal.ca/index.php/tesl/article/view/602  

Öz, H. (2005). Metacognition in foreign/second language learning and teaching. Hacettepe University Journal of 

Education, 29, 147-156. https://avesis.hacettepe.edu.tr/yayin/03a21046-9747-44e0-ada8-

6ce6061a5e65/metacognition-in-foreign-second-language-learning-and-teaching  

Öz, H. (2007). Understanding Metacognitive Knowledge of Turkish EFL Students in Secondary Education. Novitas-

ROYAL, 1(2), 53-83. https://dergipark.org.tr/en/download/article-file/111893  

Patton, M. Q. (2015). Qualitative research and evaluation methods (4th ed.). Sage. 

Peacock, M. (2001). Pre-service ESL teachers’ beliefs about second language learning: A longitudinal study. System, 

29(2), 177-195. 

Puchta, H. (2010). Beyond materials, techniques and linguistic analyses: The role of motivation, beliefs, and identity. 

Puertas Abiertas, 6. Retrieved from 

http://sedici.unlp.edu.ar/bitstream/handle/10915/90500/Documento_completo.4918.pdf?sequence=1&is

Allowed=y  

https://doi.org/10.18844/gjflt.v12i2.7561
https://www.jstor.org/stable/327506
https://www.sciencedirect.com/science/article/pii/S0346251X99000500
https://dergipark.org.tr/en/pub/novroy/issue/10811/130353
https://onlinelibrary.wiley.com/doi/abs/10.1111/j.1944-9720.1995.tb00770.x
https://doi.org/10.18844/ijire.v7i2.5470
https://doi.org/10.18844/gjs.v11i1.5480
https://www.temjournal.com/content/74/TemJournalNovember2018_837_841.pdf
https://doi.org/10.1111/j.1540-4781.2009.00830.x
https://tez.yok.gov.tr/UlusalTezMerkezi/tezSorguSonucYeni.jsp
https://search.ebscohost.com/login.aspx?direct=true&profile=ehost&scope=site&authtype=crawler&jrnl=17182301&AN=26314274&h=Ac0wZQ9SgbIt2qV4Se5%2BH%2FUcpo4K5Bw9meQCjji3k%2FoJWgSOONkVkCFUog8GYDKHj9KgBEPjn%2FTSGDIWnI8Rjg%3D%3D&crl=c
https://search.ebscohost.com/login.aspx?direct=true&profile=ehost&scope=site&authtype=crawler&jrnl=17182301&AN=26314274&h=Ac0wZQ9SgbIt2qV4Se5%2BH%2FUcpo4K5Bw9meQCjji3k%2FoJWgSOONkVkCFUog8GYDKHj9KgBEPjn%2FTSGDIWnI8Rjg%3D%3D&crl=c
https://search.ebscohost.com/login.aspx?direct=true&profile=ehost&scope=site&authtype=crawler&jrnl=17182301&AN=26314274&h=Ac0wZQ9SgbIt2qV4Se5%2BH%2FUcpo4K5Bw9meQCjji3k%2FoJWgSOONkVkCFUog8GYDKHj9KgBEPjn%2FTSGDIWnI8Rjg%3D%3D&crl=c
http://teslcanadajournal.ca/index.php/tesl/article/view/602
https://avesis.hacettepe.edu.tr/yayin/03a21046-9747-44e0-ada8-6ce6061a5e65/metacognition-in-foreign-second-language-learning-and-teaching
https://avesis.hacettepe.edu.tr/yayin/03a21046-9747-44e0-ada8-6ce6061a5e65/metacognition-in-foreign-second-language-learning-and-teaching
https://dergipark.org.tr/en/download/article-file/111893
http://sedici.unlp.edu.ar/bitstream/handle/10915/90500/Documento_completo.4918.pdf?sequence=1&isAllowed=y
http://sedici.unlp.edu.ar/bitstream/handle/10915/90500/Documento_completo.4918.pdf?sequence=1&isAllowed=y


Hadizadeh, A. (2022). Beliefs about language learning and context: A case study of Turkish EFL learners at a Northern Cyprus University. Global 
Journal of Foreign Language Teaching. 12(2), 38-50. https://doi.org/10.18844/gjflt.v12i2.7561  

50 
 

Richards, J. C., & Lockhart, C. (1994). Reflective Teaching in Second Language Classrooms. Cambridge University Press. 

DOI: https://doi.org/10.1017/cbo9780511667169  

Richardson, V. (1996). The role of attitudes and beliefs in learning to teach. In J. Sikula, T. J. Buttery & E. Guyton (Eds.), 

Handbook of Research on Teacher Education (pp. 102-119). New York: Macmillan. 

Rokeach, M. (1968). Beliefs, Attitudes, and Values: A Theory of Organization and Change. San Francisco, CA: Jossey-

Bas. 

Ryan, M. P. (1984). Monitoring text comprehension: Individual differences in epistemological standards. Journal of 

Educational Psychology, 76(2), 248-258. https://psycnet.apa.org/record/1984-24455-001  

Salama, R., Chiparausha, K.., & Bsatar, F. (2022). E-learning system of teaching English language. Global Journal of 
Information Technology: Emerging Technologies, 12(1), 34–42. https://doi.org/10.18844/gjit.v12i1.7108 

Sato, M. (2017). Interaction mindsets, interactional behaviors, and L2 development: An affective-social-cognitive 

model. Language Learning, 67(2), 249–283. DOI: https://doi.org/10.1111/lang.12214  

Sato, M., & Storch, N. (2020). Context matters: Learner beliefs and interactional behaviors in an EFL vs. ESL context. 

Language Teaching Research. DOI: https://doi.org/10.1177/1362168820923582  

Sharifzadeh, E., Rahimi, F., & Siahpour, M. (2022). The situational motivation of Iranian EFL learners amid the COVID-
19 pandemic. Contemporary Educational Researches Journal, 12(2), 79–88. 
https://doi.org/10.18844/cerj.v12i2.6808 

Tanaka, K., & Ellis, R. (2003). Study abroad, language proficiency, and learner beliefs about language learning. JALT 

Journal, 25(1), 63-85. http://jalt-publications.org/recentpdf/jj/2003a_JJ.pdf#page=65  

Tercanlioglu, L. (2005). Pre-service EFL teachers' beliefs about foreign language learning and how they relate to 

gender. Electronic Journal of Research in Educational Psychology, 5-3(1), 145-162. 

http://repositorio.ual.es/bitstream/handle/10835/669/Art_5_58_spa.pdf?sequence=2  

Thompson, A. S., and E. Aslan. 2015. Multilingualism, perceived positive language interaction (PPLI), and learner 

beliefs: what do Turkish students believe? International Journal of Multilingualism, 12(3), 259–275. DOI: 

https://doi:10.1080/14790718. 2014.973413.  

Vibulphol, J. (2004). Beliefs about language learning and teaching approaches of pre-service EFL teachers in Thailand 

(Doctoral dissertation, Oklahoma State University). Retrieved from http://digital.library.okstate.edu   

Victori, M. & Lockhart, W. (1995). Enhancing metacognition in self-directed language learning. System, 23(2), 223-

234. https://www.sciencedirect.com/science/article/pii/0346251X9500010H  

Wenden, A. L. (1987). How to be a successful language learner: Insights and prescriptions from L2 learners. In A. 

Wenden & J. Rubin (Eds.), Learner strategies in language learning (pp. 103- 118). London, UK: Prentice-Hall 

International. 

White, C. (2008). Beliefs and good language learners. In C. Griffiths (Ed.), Lessons from Good Language Learners (pp. 

121-130). Cambridge: Cambridge University Press. 

Yang, N. D. (1999). The relationship between EFL learners’ beliefs and learning strategy use. System, 27(4), 515-535. 

https://www.sciencedirect.com/science/article/pii/S0346251X99000482  

 

https://doi.org/10.18844/gjflt.v12i2.7561
https://doi.org/10.1017/cbo9780511667169
https://psycnet.apa.org/record/1984-24455-001
https://doi.org/10.18844/gjit.v12i1.7108
https://doi.org/10.1111/lang.12214
https://doi.org/10.1177/1362168820923582
https://doi.org/10.18844/cerj.v12i2.6808
http://jalt-publications.org/recentpdf/jj/2003a_JJ.pdf#page=65
http://repositorio.ual.es/bitstream/handle/10835/669/Art_5_58_spa.pdf?sequence=2
https://doi:10.1080/14790718.%202014.973413
http://digital.library.okstate.edu/
https://www.sciencedirect.com/science/article/pii/0346251X9500010H
https://www.sciencedirect.com/science/article/pii/S0346251X99000482

