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Abstract

Academic stress is a mental distress concerning some anticipated frustration associated with academic failure or unawareness of the
possibility of such failure. Core life skills are the ability of students with special needs to adapt and have positive behavior that will
enable them to deal effectively with the demands and challenges of everyday life. This paper therefore examines academic stress
among students with special needs about core life skills. Three research questions guided this study. Two instruments were used for
data collection. The study adopted a descriptive research design of correlation type. The sample comprised 200 students with special
needs. Data were analyzed using Pearson product-moment correlation and multiple regression analysis. Results indicate that core
cognitive life skills had a significant correlation with academic stress, frustration, financial changes, pressures, and self-expectation.
This indicates that all of these independent measures had a significant relationship with the dependent variables (core cognitive) skills.
The second research question revealed that there was a significant joint effect between the independent variables to the dependent
variables. The third research question showed that all independent variables are potential predictors of core cognitive life skills.
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1. Introduction

School education is very important in every aspect of a student’s life and also a turning point in their
academic life. At each stage, their academic performance plays an important role in deciding the next stage of
their education, which in turn helps to shape their career (Alyahyan & Dustegor, 2020; Zysberg & Schwabsky,
2021). The appearance of academic stress at these stages can have adverse effects that may be difficult to
control. Stress has become part of student’s academic life due to the various internal and external
expectations placed upon their shoulders (Hitches et al., 2022). Students with special needs are vulnerable to
problems associated with academic stress as it can occur to students at any level (Reddy et al., 2018;
Parmigiani et al., 2021). Academic stress is the body’s response to academic-related demands that exceed the
adaptive capabilities of students.

However, in today’s highly competitive world, students face various academic problems including
examination stress, lack of interest in studying or attending classes, and inability to understand a subject.
According to Thakkar (2018) and Hosseinkhani et al., (2021), academic stress involves mental distress
regarding anticipated academic challenges or failure or the fear of the possibility of academic failure. Students
with special needs were not exempted from this possibility of academic failure. These categories of students

Core life skills are the ability of students with special needs to adapt and have positive behavior that will
enable them to deal effectively with the demands and challenges of everyday life (Das, 2021; Ronkainen,
Aggerholm, Ryba & Allen-Collinson, 2021). It also involves self-awareness, empathy, creative thinking, critical
thinking, problem-solving, decision-making, coping with emotion, healthy interpersonal relationship, and
effective communication (Vikaspedia, 2020). Coping with stress as a core life skill is used for this paper.
Effective dealing with the stresses of every day is important for students with special needs to cope. To
buttress this point, Sana (2019) highlighted the importance of core life skills in that, core life skills enable
students with special needs to achieve their major targets and goals. The core life skills provide ease and
comfort in upcoming stages of life for every student with special needs.

Academic stress among students with special needs may be due to methodologies used by teachers, the
quality of teachers, also problems with fellow students (Crispel & Kasperski, 2021). The academic stress is
compounded by ineffective ways of dealing with stress. The use of proper problem-solving approaches can be
a way out of academic stress.

Anxiety and stress have a substantial negative effect on students’ social, emotional, and academic success
(Trigueros et al., 2020). Depression is becoming a common mental health problem that most students with
special needs encounter these days. It is a reflection of students’ academic frustration, academic conflict,
academic anxiety, and academic pressure (Thakkar, 2018). In some parts of the world today, the student
population is the least affected by any sort of stress or problems. Stress is now known as a lifestyle crisis that
affects students (Masih and Gulrez, 2006). Studying for tests and examinations are the only tasks students are
expected to undertake and it is not perceived as stressful. The only task that proved to be stressful was the
expectations parents had for their children, which in turn became a burden on students (Ren, Li, Chen, Chen
& Nie, 2020; Eriksen, 2021; Zheng et al., 2023). According to the statistics by the National Crime Record in
India, one student commits suicide every hour making India the country with the highest suicide rate in the
world (Saha, 2017). She also opined that there is an increased prevalence of psychological and physical
problems like depression, anxiety, nervousness, and other stress-related disorders which can affect their
academic performance.

Lee and Larson (2000) reported that academic stress is the primary cause of this increasing rate of suicide;
this explains stress as an interaction between environmental stressors, students’ appraisal, and reactions.
Kadappatti and Vijayalaxmi, (2012) averred that academic stress has become a career stopper. According to
Deb et al., (2015), depression, anxiety, behavioral problems, irritability, etc. are a few of the problems
associated with students with high academic stress. Other problems are financial management, changes in the
living atmosphere, difficulties managing personal and academic life, etc. (Chernomas & Shapiro, 2013; Jimenez
et al., 2010; Moscaritolo, 2009). The system of educating students with special needs also contributes to the
increased stress level experienced by students with special needs which is dangerous to health (Song et al.,
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2019; Hester, Bridges & Rollins, 2020; Zhang et al., 2020). Awino and Agolla (2008) and Voisin et al., (2023)
listed some of the environmental drivers of stress which include: overcrowded lecture halls, school grading
system, inadequate resources and facilities vastness of the syllabus, long hours, and expectation of rote
learning. Yun & Greenwood (2022) also emphasized the impact of lack of sleep on the stress level of students.

Incidences of depression were found among stressful students with special needs as this relates to their
inability to concentrate on their academic activities, fear of failure, negative evaluation of the future, etc.
(Busari, 2012). According to the American College Health Association, 2009; Bennet and Holloway, (2014); King
et al., (2014), students who are academically stressed indulge in various risky behaviors such as increased
consumption of alcohol, illicit drugs, sex, other physical activities, poor eating, and sleeping habit. The ability
of students with special needs to cope with this academic stress is important. These pressure the students to
perform them often resulting in increased suicidal attempts.

Uchil (2017), opined that low stress does not necessarily ascertain that the students will do better in his or
her academics. Though certain levels of stress can push some students towards improvement of their
academic performance, when it is not managed efficiently due to inadequate resources to cope with the stress,
it can lead to serious consequences for students as well as the institution. It was against this background this
paper examined academic stress among students with special needs about their core life skills.

1.1. Purpose of the Study

Academic stress is mental stress concerning some anticipated frustration associated with academic failure
or even unawareness of the possibility of such failure. Students with special needs have to face many academic
demands, for example, school examinations, answering questions in class, and showing progress in school
subjects. teacher teaching methodology, competing with other classmates and fulfilling teachers' and parents’
academic expectations. These demands may be too much for students with special needs who are not gifted.
Hence, this paper examines Academic Stress among Students with Special Needs in Relation to their Core Life
Skills.

The main purpose of this study is to investigate academic stress among students with special needs

about their core life skills and specifically to:

1. Find out the relationship between the independent variables (frustration, finances, conflicts, pressures,
changes, and self-expectation) and the dependent variable (core life skills).

2. Examine the joint contribution of the independent variables (frustration, financial, conflicts, pressures,
changes, and self-expectation) to the prediction of the dependent variable (core life skills).

3. Determine the relative contribution of the independent variables (frustration, financial, conflicts,
pressures, changes, and self—expectations) to the prediction of the dependent variable (core life skills).

In examining the academic stress among students with special needs about their core life skills, the

following research questions were raised to guide this study:

1. Is there a relationship between the independent variables (frustration, finances, conflicts, pressures,
changes, and self—expectation) and the dependent variable (core life skills)?

2. What is the joint contribution of the independent variables (frustration, financial, conflicts, pressures,
changes, and self—expectations) to the prediction of the dependent variable (core life skills)?

3. What is the relative contribution of the independent variables (frustration, financial, conflicts, pressures,
changes, and self—expectations) to the prediction of the dependent variable (core life skills)?

2. Methods and materials
This study adopted a descriptive research design of the Correlational type.
2.1. Participants

A sample of 200 students in training was drawn through stratified sampling techniques from a selected
school.
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2.2. Data collection Instrument

Two instruments were used for collecting data in this study. They are:
1. The Life Skills Assessment Scale by Nair, Subassee, and Ranjan was adapted in this study.
2. Student Academic Stress Scale (SASS) by Busari (2012): This scale was also adopted in this study.
2.3. Data Analysis

Data collected were analyzed using Pearson’s Product Moment Correlation Coefficient (PPMC) and
Multiple Regression Analysis. This study presents the result of the research carried out on academic stress
among students with special needs about their core life skills. Three research questions were formulated and
used for this study. The data were analyzed using Pearson Product Moment Correlation (PPMC) and
Regression Analysis. The summary of the data analysis is discussed.

2.4. Ethical consideration

Participation in this study was voluntary. The study poses no harm to the participants, organization,
or the environment.

3. Results
3.1. Research Questions

RQ;: Is there any relationship between the independent variables (frustration, finances, conflicts, pressures,
changes, and self-expectation) and the dependent variable (Core life skills)?

Table 1

Inter-correlation Matrix of independents and dependent variables
Variable Core life frustration, financial conflicts, pressures change expectation

s

Core life skills 1

Frustration, AB2** 1
(P value) .000
financial A432%* 751%* 1
(p-value) .000 .000
Conflicts .253** .643** .520%** 1
(p-value) .003 .000 .000

pressures 242%%* .646** .644** .656** 1
(value) .005 .000 .000 .000
changes 317** .536** .809** .557%* .644%* 1
(p-value) .000 .000 .000 .000 .000
Self-expectation .590%** .695** 754%* A82** .596** .695%* 1
(p-value) .000 .000 .000 .000 .000 .000

Mean 21.50 22.59 21.58 22.96 21.23 22.06 26.84
Standard Deviation 4.44 4.88 5.34 6.76 3.86 6.10 6.02

Table 1 showed that: there was a significant relationship between the independent variables (frustration,
financial, conflicts, pressures, changes, and self-expectation) and the dependent variable (Core life skills). That
is, Frustration (r = .462, N= 132, p < .05), Financial (r = .432, N= 132, p < .05), Conflicts (r =.253, N=132, p <
.05), Pressures (r =.242, N= 132, p <.05), Changes (r =.317, N= 132, p < .05) and Self-expectation (r = .590, N=
132, p <.05), has significant relationship with Core life skills. It implies that there was a significant relationship
between the independent variables (frustration, finances, conflicts, pressures, changes, and self-expectation)
and the dependent variable (Core life skills).

22


https://doi.org/10.18844/jeset.v9i1.9186

Racheal, 0.0., Omolayo, 0.0., Olawumi, F.K. & Dorcas, O.J. (2023). The relationship between academic stress and core
life skills among students with special needs. International Journal of Special Education and Information Technologies.
9(1), 19-26. https://doi.org/10.18844/jeset.v9i1.9186

RQ,: What is the joint contribution of the independent variables (frustration, finances, conflicts, pressures,
changes, and self-expectation) to the prediction of the dependent variable (Core life skills)?

Table 2
Summary of Regression Analysis of the combined prediction of frustration, financial, conflicts, pressures,
changes, and self-expectation on Core life skills

.R R Square Adjusted R Square Std. Error of the Estimate
0.626 0.392 0.363 3.54812
SUMMARY REGRESSION ANOVA
Sum of Squares Df Mean Sauare F P Remark
Regression 1013.349 6 168.891
Residual 1573.644 125 12.589
Total 2586.992 131

Table 2 showed there was a significant joint contribution of the independent variables (frustration, finances,
conflicts, pressures, changes, and self-expectation) to the prediction of the dependent variable (Core life skills).
That is Core life skills correlated positively with the independent variables (frustration, finances, conflicts,
pressures, changes, and self-expectation). The table also shows a coefficient of multiple correlations (R)
of 0.626 and a multiple R square of 0.392. This means that 36.3% (Adj. R?=0.363) of the variance in the
Core life skills is accounted for by the independent variables when taken together. The significance of joint
contribution was tested at p<0.05 using the F- ratio at the degree of freedom (df = 6/125). The table
also showed that the analysis of variance for the regression yielded a F-ratio of 13.416. The above
present is significant at 0.05 level.

RQs: What is the relative contribution of the independent variables (frustration, finances, conflicts, pressures,
changes, and self-expectation) to the prediction of the dependent variable (Core life skills)?

Table 3
The relative contribution of the independent variables to the dependent variables (Test of significance of
the regression coefficients)

Variable Unstandardized Standardized

Model (B) Std. Error Beta T Sig. Remark
Constant 11.332 1.837 - 6.169 .000 -
Frustration .156 124 371 3.256 .012 Sig.
Financial .056 .135 .068 2.418 .042 Sig.
Conflicts .006 .069 .050 2.091 .034 Sig
Pressures .235 .125 431 3.880 .000 Sig
Changes .108 .103 .315 3.050 .030 Sig
Self-expectation 472 .086 .640 5.475 .000 Sig

Table 3 reveals there is a significant relative contribution of the independent variables to the
dependent variable, expressed as beta weights. The relative coefficients of frustration, financial, conflicts,
pressures, changes, and self-expectation on Core life skills. Using the standardized regression coefficient to
determine the relative contributions of the independent variables. Self-expectation (B =0.640, t= 5.475, p < 0.05)
indicates most potent contributor to the prediction, follow by Pressures (B = 0.431, t= 3.880, p < 0.05),
Frustration (B =0.371, t= 3.256, p < 0.05), Changes (B = 0.315, t= 3.050, p < 0.05) while financial (B =0.068, t=
2.418, p < 0.05) and Conflicts (B = 0.050, t= 2.091, p < 0.05) has a relative contribution to Core life skills. It
implies that there was a relative contribution of the independent variables (frustration, finances, conflicts,
pressures, changes, and self-expectation) to the prediction of the dependent variable (Core life skills). The
above present is significant at 0.05 level.
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4. Discussion

From the previous studies, academic stress can have adverse effects that may be difficult to control.
According to Reddy et al., (2018), stress has become part of students’ academic life due to various internal
and external expectations placed on students with special needs, in this, study, however, academic stress
(frustration, financial changes, conflicts, pressure, and self-expectation have been discovered to have a
significant relationship with core life skills of students with special needs. These findings corroborated the
studies of Saha (2017), who found out that in a national crime, one student commits suicide every hour due
to academic stress. This implies that academic stress, if not properly controlled, may lead to suicide. In a study
of Busari (2012) on academic stress of students who are teachers in training correlated with their core life
skills. The ability of the students to cope with academic stress depends on the students themselves. Likewise,
Lee and Larson (2000), in their study of the increased rate of suicide explain the interaction between
environmental stressors, students’ appraisal, and reactions.

Similarly, the findings made by Deb et al., (2015) also found that academic stress is associated with
depression, anxiety, behavioral problems, and irritability among students in general. Contradictory to the
findings from Masih and Gulrez (2006) found no significant academic stress on everyday life skills (core life
skills). In their study, stress is a lifestyle that is normal for individuals as tests and examinations are the only
tasks that students are expected to undertake and are not perceived as stressful. They added that the only
proven stress is parental expectations.

5. Conclusion

Academic stress has become a pervasive problem and it varies all over the world in culture and ethnic
groups. This study brought to light that academic stress continues to be a devastating problem affecting
students with special needs; their mental health and well-being. Management of this condition should become
fundamental at every level (personal, social, and institutional). Techniques such as yoga, and life training
psychotherapy have been found to reduce stress among students with special needs all over the world.

Given proffering suitable intervention for students with special needs to reduce academic stress
(frustration, financial changes, conflict, pressures, and self-expectation and encourage students to experience
high academic performance, schools should be made available to mental health counselors in their school.
Cognitive restructuring training of students with special needs could be handled by psychologists and
counselors; this will encourage students with special needs to be focused on their studies. Psychosocial
support is also needed by students with special needs by government. It will not be too much for the
government to provide a bursary for all categories of students with special needs to cater to their financial
problems.

In addition, it is also recommended that special focus should be given to social support of students with
special needs from parents, schools, peers, non-government organizations, and the government. This is
necessary to foster psychological academic needs for learners with special needs.
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