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Abstract

In order to learn vocabulary efficiently, the utilisation of learning strategies is very important and surely it depends on
learners’ attempts. The current study aimed at examining the strategies that Iranian elementary English as a foreign language
(EFL) learners adopt for learning English vocabulary. To this end, based on the performance of the participants on the Quick
Placement Test, the researcher recruited 100 participants through availability sampling. To determine the strategies that the
participants employ for learning English vocabulary, Schmitt’'s taxonomy of vocabulary learning strategies (VLSs)
questionnaire was administered. The findings of the current study indicated that Iranian elementary EFL students were
medium VLS users. The social strategy was found as the most frequently used category of strategies, followed by memory,
determination, cognitive and metacognitive strategy.
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1. Introduction

English is the prevailing language of knowledge, trade, politics, banking, entertainment and the
Internet, which makes it the current lingua franca. English is also the language of computing that is
why it is a global language. Nowadays, the number of users increases daily, and more and more
people are devoting time to studying English as a second/foreign language. Many countries include
English in their school syllabus and children are starting to learn English at an early age. People need
to be aware of the importance of learning English because it is essential in every part of life. Everyone
has his/her own reason to learn English. In fact, the objectives of learning English can be subjective,
and this has an effect on the things students want to learn and need to learn.

Foreign language learners may face different challenges during the process of learning a language;
one of which is vocabulary learning (VL) (Ghazal, 2007). In fact, learning an additional language had
been equivalent with proficiency in its vocabulary items. VL is one of the essential parts in foreign
language learning as the meanings of new word items are very often focused on, whether in books or
in academic contexts. VL is also central to language teaching and is of higher importance to a language
learner. Moreover, vocabulary is very essential in English language teaching because without sufficient
vocabulary, learners cannot comprehend others or express their own thoughts. Wilkins (1972) wrote
that ‘... while without grammar very little can be conveyed, without vocabulary nothing can be
conveyed’. The comprehensive vocabulary knowledge is so worthy and useful.

Siriwan (2007) believes that VL is referred to as learning a collection of words in a language that is
used in certain contexts. Also, it is believed that vocabulary knowledge is vital to the four macro skills,
such as listening, reading, speaking and writing. Some difficulties in conveying our intended meaning
in both speaking and writing might be the result of our vocabulary knowledge deficiency. Nation
(2001) further revealed the relationship between vocabulary knowledge and language use as
supplementary. He stated that knowledge of vocabulary provides language use and, on the contrary,
language use leads to the expansion of vocabulary knowledge. Researchers, such as Laufer (1999),
Maximo (2000), Read (1997), Gu (2003), Marion (2008), Nation (2011) and others, have realised that
learning vocabulary is essential for using the second language successfully and plays an important role
to have complete spoken and written texts. In English as a second language and English as a foreign
language (EFL), learning vocabulary items play a vital role in all language skills (i.e., listening, speaking,
reading and writing) (Nation, 2011).

Nunan (1991), furthermore, stated that the acquisition of a sufficient vocabulary is absolutely
necessary for using the second language successfully because, without sufficient vocabulary, we will
be unable to use the structures and functions we have learned for comprehensible communication.
So, an increase in vocabulary knowledge is required for learning another language, throughout all
levels of proficiency.

EFL learners always have difficulties with forgetting the vocabularies they have memorised. In order
to suggest solutions to this problem or even present some useful guidelines for both learners and
teachers in this regard, many studies have been conducted in the field of VL. EFL learners use a
number of strategies to learn new vocabularies without any distinguishing criteria about which
strategy to choose and which one to exclude. Siriwan (2007) believes that VL refers to learning a
package of subsets of words, as well as learning how to use strategies to cope with unknown or
unfamiliar words. Vocabulary learning strategies (VLSs) mean any set of techniques or learning
behaviours, which language learners use to comprehend the meaning of a new word, to restore the
knowledge of newly learned words and to improve one’s knowledge of vocabulary. In fact, strategies
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are important for language learning because they are a device that helps learners to head their
learning by themselves. Students take more control of their own learning, which is necessary for
developing academic competence. Learners who use appropriate language learning strategies (LLSs)
yielded greater proficiency and self-confidence (Oxford, 1990).

Most of the literature which has been studied provides a similar point of view and highlights the
importance of having VLSs. It does not mean that the strategies are only limited to the learners, it is
equally important to the teachers as it is to the learners. Having knowledge about the different types
of choices in VLSs will help teachers, researchers and curriculum developers to design appropriate
materials for classroom purposes. VLSs are intuitively appealing to teachers and learners. It has also
become a popular research topic among researchers in the last two decades (Young, 1999). When
language learners face a new word, they usually recognise it, but might not be able to use it later on.
After a while, when they use the word in their produced utterances, it becomes their active
vocabulary (Baker & Westrup, 2000, as cited in Siriwan, 2007). All learners use VLSs, but most of them
do not know which strategies they are applying or even they do not aware of strategies at all.
Language learners need a great deal of effort in order to learn new words when they occur and to be
successful and independent learners (Miller & Gildea, 1987; Nation,1990 as cited in Siriwan, 2007).
Some researchers (e.g., Nation, 2001; Schmitt, 1997) are involved in classifying VLS.

1.1. Conceptual framework

1.1.1. VLSs

Needless to say, vocabulary is a vital part of language learning and teaching. In this regard, VLSs
research has increased in the last 20 years. Laufer (1999) pointed out that language acquisition cannot
take place without learning and mastery of words or vocabulary. In order to learn vocabulary
efficiently, the utilisation of learning strategies is very important and surely it depends on learners'
attempts. So, researchers have mentioned a large number of VLSs used by the learners.

According to Nation (2001), VLSs are a subset of LLSs that have been focused on, since the late
1970s. Also, he stated that vocabulary strategy is a special instructional tool and way of going about
directly or clearly as well as the independent word-learning skills required to learn words
independently. In addition, Nation (2001) pointed out that VLSs make learners more responsible for
their own learning. He believes that a large number of vocabularies can be acquired by utilising VLSs.
Some of the following studies have investigated how learners use VLSs.

Many scholars and researchers have attempted to define and proposed various classifications of
VLSs (O’Malley & Chamot, 1990; Oxford1990; Schmitt, 1997, 2000; Taka¢ & Singleton, 2008). For
example, O’Malley and Chamot (1990, p. 1), define VLSs as ‘special thoughts or behaviours that
individuals use to comprehend, learn or retain information’, while Takac and Singleton (2008, p. 52)
refers to them as ‘specific strategies utilised in the isolated task of learning vocabulary in the target
language’. In other words, VLSs are techniques that contribute to learning a second language as well
as learning a foreign language. Regarding the importance of learning strategies and a large range of
VLSs utilisation by second-language and foreign-language learners, some researchers have pointed out
that there is a mutual relationship between successful VL and using a high range of strategies by
learners (Gu & Johnson, 1996). Looking at the above discussion, one may conclude that VLSs make an
important subclass of LLSs, whose taxonomy remains widely discussed among the researchers in
applied linguistics and VL research.
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1.1.2. Schmitt’s taxonomy

A number of researchers (Chamot, 1998; Gu & Johnson, 1996; Oxford, 1990; Schmitt, 2000) have
proposed various classifications of VLSs. However, for the purpose of this study, the taxonomy
developed by Schmitt (1997) has been used. Schmitt's taxonomy classifies VLSs into two main types of
strategy: discovery and consolidation strategies.

Schmitt’s (1997) taxonomy of VLSs is based on Oxford’s (1990) taxonomy of LLSs which groups LLSs
into social, memory, cognitive and metacognitive categories. Schmitt, however, criticises Oxford’s
taxonomy for deficiency of a category that proportionally describes the type of strategy that a learner
may use in order to improvise the meaning of new words without seeking help from someone else. So,
he introduces a category which he calls ‘determination strategies’. In addition, Schmitt notes that
Oxford’s taxonomy includes some strategies (e.g., interacting with native speakers) that can be
classified under more than one category depending on the varying purposes for which the strategy
may be used in different situations. Moreover, Schmitt questions the categorising of some strategies
as either memory or cognitive strategies, especially since the purpose of both categories is to help
word recall through some form of language use.

In order to solve this problem, Schmitt makes use of Purpura’s (1994) classification of storing and
memory strategies into six types as follows: (a) repeating, (b) using mechanical means, (c) associating,
(d) linking with previous knowledge, (e) using imagery and (f) summarising. In his taxonomy, Schmitt
considers the strategies that are most similar to types (a) and (b) as cognitive strategies because they
involve a lesser amount of mental manipulation than the strategies that are most similar to types (c),
(d) and (e) which can be categorised as memory strategies. These strategies involve either arranging
mental information together or transforming it in order to make it more memorable.

Schmitt’s taxonomy is also based on a distinction between vocabulary activities suggested by Cook
and Mayer (1983) and Nation (1990). They divided vocabulary activities into (a) the initial discovery of
a word's meaning and (b) remembering that word once it has been introduced (Schmitt, 1997).
Schmitt labels the strategies that serve the first function ‘discovery strategies’ and those that serve
the second ‘consolidating strategies’. They are divided into four main categories: social, memory,
cognitive and metacognitive strategies.

1.2. Related research

Hornby (1995) states that vocabulary is the total number of words in a language; also, he defines
vocabulary as a list of words with their intended meanings in different contexts. Ur (1998) states that
vocabulary can be defined as the words we teach in a foreign language. VL is one of the most
important parts of acquiring a new language and plays a great role in improving one’s language
knowledge (Cameron, 2001). Also, Harmon, Wood and Keser (2009) as well as Linse and Nunan (2005)
stated that learners’ vocabulary development leads to their language development. Although
researchers have connived at vocabulary for a long time after a while, they have increasingly been
turning their attention to vocabulary (e.g., Bejoint, 1992; Carter & McCarthy, 1988; Coady & Huckin,
1997; Huckin, 1995; Nation, 1990; Read, 1997; Schmitt, 1997, 2000).

Huckin (1995) indicates that vocabulary deficiency is the main and most important problem that
second-language readers may encounter while reading a second language. In production, when we
want to express a new word, we should have enough storage of words to express and convey our
intended meaning. When students travel, they do not carry grammar books; they carry dictionaries
(Lewis, 1993).
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VLS is the subdivision of different types of LLSs (Cohen & Macaro, 2007), and it has been considered
by a large number of researchers all over the world (Fan, 2003; Nakamura, 2002; Wanpen,
Sonkoontod & Nonkukhetkhong, 2013). This is due to the fact that having sufficient knowledge of
vocabulary is one of the necessities for every learner in the process of learning another language and,
therefore, students have paid attention to it (Nyikos & Fan, 2007). Such a condition is mainly correct
for EFL situations, e.g., in Iran, where exposure to the English language in everyday life is greatly
restricted, learning of vocabulary is not common practice. Hence, the significance of VLSs has been
given priority together with the strategies connected to the four other skills necessary in an EFL
situation, namely listening, speaking, reading and writing (Takeuchi, 2003).

1.3. Objective of the study

The researcher strongly felt that there is a gap in the literature that needs to be investigated. In this
connection, the current study intended to identify the VLSs adopted by Iranian elementary EFL
learners for learning English vocabulary. In this phase, Schmitt’s (1997) VLSs questionnaire will be
employed. To achieve the goal of this study, the following research question is posed:

RQ: What strategies are adopted by Iranian elementary EFL learners for learning English
vocabulary?

Needless to say, the research question is descriptive, so no hypothesis is formulated for it.
2. Methods and Materials

2.1. Participants

In fact, proficiency level may influence the anxiety level of EFL learners as well as the strategies they
use to learn English vocabulary. As a result, to control the variable of proficiency level, only
elementary EFL learners were selected for the current study. This was carried out through the
administration of the Quick Placement Test (QPT) (Appendix). The researcher personally attended four
classes of two high schools in Kazeroun and administered the tests to them. In fact, the researcher did
not have access to all Iranian EFL learners; as a result, she recruited the participants through
convenient sampling. In other words, only those participants who were appropriate and available for
this study were selected. The sample included 100 females and the age of participants was 17-18
years old. Also, all these four classes had the same English teacher.

2.2. Data collection instrument

To answer the research question of the study, two instruments were employed, namely QPT and
the VLSs questionnaire by Schmitt (1997). QPT is a flexible test of English language proficiency
developed by Oxford University Press and Cambridge ESOL (2007) to give teachers a reliable and time-
saving method of finding a student’s level of English. It is quick and easy to administer and is ideal for
placement testing and examination screening. All students who take the paper and pen version should
complete Part One. Part Two should only be completed by those students who have scored more than
a predetermined score in Part One.

Also, to identify the VLSs the participants employed, the current study made use of the
questionnaire adapted from Schmitt’s (1997) taxonomy of VLSs. All 41 items in the questionnaire were
reorganised and classified under 5 different groups of strategies as 11 statements on memory
strategies (items 1-11), 9 statements on determination strategies (item 12-20), 6 statements on social
strategies (items 21-26), 9 statements on cognitive strategies (items 27—-35) and 5 statements on
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metacognitive strategies (items 36-41). The frequency of use was measured by a 5-point Likert scale
ranging from 1 (never) to 5 (always).

2.3. Data collection procedure

First, the researcher asked several TEFL experts in Kazeroun, Fars, Iran, for their cooperation. The
nature and objectives of the study were explained to them. Then, the VLSs questionnaire was
translated by two experts into Persian and its validity was checked through back translation. Next, the
piloting phase was conducted on 25 students — with similar characteristics to those of the target
population — to check the reliability of the questionnaires. Then, through convenient sampling, about
100 Iranian elementary EFL learners were recruited for this study. Then, the researcher administered
the QPT and VLSs questionnaire in separate sessions. They were encoded numerically, and the
researcher assured the participants that answers will be used anonymously.

2.4. Analysis

Having collected the questionnaires, the researcher fed the data into SPSS software for analysis.
3. Results

3.1. Descriptive statistics of the overall VLS use related to VLSQ

According to Oxford’s (1990) scoring system, score 1-2.4 showed low VLS use, 2.4-3.5 showed
medium VLS use and 3.5-5 showed high VLS use. So, based on Table 1 and Oxford’s (1990) scoring
system, the respondents of the present study were found to be medium VLS users with a mean score
of 3.01 and a standard deviation (SD) of 0.42 for overall VLS use. The descriptive statistics related to
the participants' reported utilisation of VLSs, measured by the VLS questionnaire, are summarised in
Table 1.

Table 1. Descriptive statistics of the overall VLSs
Mean SD Minute Max
3.01 0.42 2.26 4.14

3.2. Rank order of the reported VLSs

As depicted in Table 2, social strategies (M = 3.32) were determined as the most frequently used
VLSs by the respondents, followed by memory (M = 3.05), determination (M = 2.98) and cognitive
strategies (M = 2.92). Furthermore, the metacognitive strategy was determined as the least frequently
used VLS with a mean score of 2.84. Also, as mentioned in the previous section, Oxford’s (1990)
scoring system was used to determine high, medium and low VLS users. Based on this scoring system,
the mean score for overall VLSs use and each category of strategies was calculated. The results
showed that all categories of VLSs were used at the medium level which showed the learners were
somehow familiar with all these VLSs.

Table 2. Rank order of the reported strategies

Strategy Mean SD Rank Strategy use
Social strategy 3.32 0.56 1 Medium
Memory strategy 3.05 0.45 2 Medium
Determination strategy 2.98 58 3 Medium
Cognitive strategy 2.92 0.62 4 Medium
Metacognitive strategy 2.84 0.53 5 Medium
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4, Discussion

The results of the research question number one showed that Iranian elementary EFL students
were medium VLS users with an overall strategy mean score of 3.01. It can be concluded that the use
of various VLSs was not very common among students. The results of the current study are congruent
with the results of Sarani and Kafipour (2008) and Kafipour (2010). According to their findings,
medium use of strategies by Iranian students was due to their slight awareness of the VLSs.

The social strategy was found as the most frequently used category of strategies with a mean score
of 3.32. This can be because English VL tended not to be conducted as an individual process. Thus,
when students were faced with new words, they prefer to seek other’s help. The findings are different
from the researches carried out by Liao (2002) and Sahbazian (2004).

Memory strategy was found as the second frequently used strategy. The results were the same as
the research carried out by Sahbazian (2004). She explored VLSs of 934 Turkish EFL students through
interview and questionnaire; the students were studying at different universities in Istanbul. The
findings showed that the situation in Iran and Turkey seemed to be the same. Sahbazian (2004)
pointed out that VL for most Turkish learners followed a more traditional rote memorisation pattern
that involved many mnemonic techniques.

Also, the determination strategy was found as the third frequently used strategy that stood in the
middle of the other four categories of strategies. Thus, it was less frequently used than social and
memory strategies but more frequently used than cognitive and metacognitive strategies. The results
were the same as the research carried out by Gu and Johnson (1996) and Sahbazian (2004). In her
research, students mostly preferred to use determination and memory strategies to get the meaning.
Conversely, the results of the current study are different from the research carried out by Bennett
(2006). He investigated VLSs of the students through the questionnaire. In his research, the
metacognitive strategy stood in the middle of other categories of strategies, while in this study
determination strategy stood in the middle of other categories of strategies. However, the results of
the current study are unlike the research carried out by Law Bik Yuk (2003). He investigated the VLSs
of 80 Chinese EFL students through interviews, a survey and think-aloud tasks.

5. Conclusion

Cognitive and metacognitive strategies are the last strategies in the current study. Such a position
of cognitive and metacognitive strategies showed that the least of the learners were taking control of
their own learning. This is the same as the results of most studies on Iranian learners’ learning
strategies. Such studies showed that Iranian learners mostly preferred simple and direct strategies.

In this study, the metacognitive strategy was chosen as one of the most frequently used strategies.
Also, the cognitive strategy is a positive predictor of general proficiency; so, the reason that cognitive
strategy was used less frequently by Iranian elementary EFL students could be that their level of
general English proficiency was almost low.

153


https://doi.org/10.18844/cerj.v11i4.5711

Tayyebi, G. (2021). The vocabulary learning strategy use of Iranian elementary EFL learners. Contemporary Educational Researches Journal.
11(4), 147-160. https://doi.org/10.18844/cerj.v11i4.5711

References

Baker, J. & Westrup, H. (2000). The English language teacher’s handbook: how to teach large classes with few
resources. London, UK: Continuum. Retrieved from https://pccambodiaprojects.files.wordpress.com/
2013/12/the-english-language-teacher_s-handbook.pdf

Bejoint, H. (1992). Vocabulary and applied Linguistics. London, UK: Macmillan. Retrieved from
https://link.springer.com/content/pdf/10.1007/978-1-349-12396-4.pdf

Bennett, P. (2006). An evaluation of vocabulary teaching in an intensive study programme (Unpublished MA
thesis). Birmingham, UK: University of Birmingham. Retrieved from https://www.birmingham.ac.uk/
Documents/collegeartslaw/cels/essays/matefltesldissertations/BennettDissertation.pdf

Cameron, L. (2001). Teaching languages to young learners. Cambridge, UK: Cambridge University Press.
Retrieved from https://www.academia.edu/download/46520425/ref _cameron.pdf

Carter, R. & McCarthy, M. (1988). Some vocabulary patterns in conversation. Retrieved from t.ly/2IpC

Chamot, A. U. (1998). Student responses to learning strategy instruction in the foreign language classroom.
Foreign Language Annals, 26(3), 308-321. d0i:10.1111/j.1944-9720.1993.tb02288.x

Coady, J. & Huckin, T. (1997). Second language vocabulary acquisition. Cambridge, UK: Cambridge University
Press. Retrieved from https://books.google.com/books?hl=en&Ir=&id=rmPPT5EFkBMC&oi=fnd&pg=
PP11&o0ts=5RJ1Df9XS2&sig=b-w32lky-V5q1LwSIlyNfloDhH90

Cohen, A. D. & Macaro, E. (2007). Language learning strategies: thirty years of research and practice. Oxford, UK:
Oxford University Press. doi:10.1.1.984.8891&rep=repl1&type=pdf

Cook, L. & Mayer, R. (1983). Reading strategies training for meaningful learning from prose. In M. Pressley & J. R.
Levin (Eds.), Cognitive strategy research: educational applications. New York, NY: Springer-Verlag.
Retrieved from https://link.springer.com/chapter/10.1007/978-1-4612-5519-2_4

Fan, M. Y. (2003). Frequency of use, perceived usefulness, and actual usefulness of second language vocabulary
strategies: a study of Hong Kong learners. The Modern Language Journal, 87(2), 222-241.
doi:10.1111/1540-4781.00187

Ghazal, L. (2007). Learning vocabulary in EFL contexts through vocabulary learning strategies. Novitas-Royal,
1(2), 84-91. doi:10.1.1.505.1206&rep=repl&type=pdf

Gu, Y. & Johnson, R. K. (1996). Vocabulary learning strategies and language learning outcomes. Language
Learning, 46(4), 643—679. d0i:10.1111/j.1467-1770.1996.tb01355.x

Gu, Y. (2003). Vocabulary learning in second language: person, task, context and strategies. Electronic Journal.
TESL-EJ, 7(2), 1-26. Retrieved from https://www.tesl-ej.org/wordpress/issues/volume7/ej26/ej26a4/

Harmon, J. M., Wood, K. D. & Keser, K. (2009). Promoting vocabulary learning with interactive word wall. Middle
School Journal, 40(3), 58-63. doi:10.1080/00940771.2009.11495588

Hornby, A. S. (1995). Oxford advanced learners' dictionary of current English. Oxford, UK: Oxford University
Press. Retrieved from https://www.abebooks.com/book-search/title/oxford-advanced-learner%27s-
dictionary-of-current-english-a-s-hornby/

Huckin, T. (Ed.). (1995). Second language vocabulary acquisition. Cambridge, UK: Cambridge University Press.
Retrieved from https://www.researchgate.net/publication/231792183_Second_language_vocabulary
acquisition_from_language_input_and_from_form-focused_activities

154


https://doi.org/10.18844/cerj.v11i4.5711
https://pccambodiaprojects.files.wordpress.com/2013/12/the-english-language-teacher_s-handbook.pdf
https://pccambodiaprojects.files.wordpress.com/2013/12/the-english-language-teacher_s-handbook.pdf
https://link.springer.com/content/pdf/10.1007/978-1-349-12396-4.pdf
https://www.birmingham.ac.uk/Documents/collegeartslaw/cels/essays/matefltesldissertations/BennettDissertation.pdf
https://www.birmingham.ac.uk/Documents/collegeartslaw/cels/essays/matefltesldissertations/BennettDissertation.pdf
https://www.academia.edu/download/46520425/ref_cameron.pdf
../../../Downloads/t.ly/2lpC
https://onlinelibrary.wiley.com/doi/abs/10.1111/j.1944-9720.1993.tb02288.x
https://books.google.com/books?hl=en&lr=&id=rmPPT5EFkBMC&oi=fnd&pg=PP11&ots=5RJ1Df9XS2&sig=b-w32Iky-V5q1LwSIyNfJoDhH90
https://books.google.com/books?hl=en&lr=&id=rmPPT5EFkBMC&oi=fnd&pg=PP11&ots=5RJ1Df9XS2&sig=b-w32Iky-V5q1LwSIyNfJoDhH90
http://citeseerx.ist.psu.edu/viewdoc/download?doi=10.1.1.984.8891&rep=rep1&type=pdf
https://link.springer.com/chapter/10.1007/978-1-4612-5519-2_4
https://onlinelibrary.wiley.com/doi/abs/10.1111/1540-4781.00187
http://citeseerx.ist.psu.edu/viewdoc/download?doi=10.1.1.505.1206&rep=rep1&type=pdf
https://onlinelibrary.wiley.com/doi/abs/10.1111/j.1467-1770.1996.tb01355.x
https://www.tesl-ej.org/wordpress/issues/volume7/ej26/ej26a4/
https://www.tandfonline.com/doi/abs/10.1080/00940771.2009.11495588
https://www.abebooks.com/book-search/title/oxford-advanced-learner%27s-dictionary-of-current-english-a-s-hornby/
https://www.abebooks.com/book-search/title/oxford-advanced-learner%27s-dictionary-of-current-english-a-s-hornby/

Tayyebi, G. (2021). The vocabulary learning strategy use of Iranian elementary EFL learners. Contemporary Educational Researches Journal.
11(4), 147-160. https://doi.org/10.18844/cerj.v11i4.5711

Kafipour, R. (2010). Utilization of language learning strategies by Iranian post graduate students and their
attitude and motivation toward English learning. Pertanika, 23(4), 56—70. Retrieved from http://www.flr-
journal.org/index.php/hess/article/view/j.hess.1927024020110102.005

Laufer, B. (1999). Possible changes in attitude towards vocabulary acquisition research. International Review of
Applied Linguistics in Language Teaching, 24. Retrieved from https://www.academia.edu/download/
66640883 /Possible_changes_in_attitude_toward_voca20210423-31621-hc40e0.pdf

Law Bik Yuk, S. (2003). Vocabulary learning strategies: a case study of form four students in a Chinese-medium
secondary school (Unpublished MA thesis). Pok Fu Lam, Hong Kong: University of Hong Kong. Retrieved
from http://hub.hku.hk/bib/B27055188

Lewis, M. (1993). The lexical approach (vol. 1, No. 2). Language Teaching Publications.

Liao, Y. (2002). A survey study of Taiwan EFL freshmen’s vocabulary learning strategies (Unpublished MA thesis).
Changhua, Taiwan: National Changhua University  of  Education. Retrieved from
http://140.127.82.166/bitstream/987654321/448/3/E21-9.pdf

Linse, C. T. & Nunan, D. (Eds.). (2005). Practical English language teaching: young learners. New York, NY:
McGraw-Hill ESL/ELT. Retrieved from https://pure.qub.ac.uk/en/publications/practical-english-language-
teaching-young-learnersby-caroline-t-I

Marion, T. (2008). The effect of gestures on second language memorization by young children (vol. 8, No. 2, pp.
219-235). Amsterdam, Netherlands: John Benjamins Publishing. Retrieved from https://www.jbe-
platform.com/content/journals/10.1075/gest.8.2.06tel

Maximo, R. (2000). Effects if rote, context, keyword, and context/ keyword method on retention of vocabulary in
EFL classroom. Language Learning, 50(2), 385-412. doi:10.1111/0023-8333.00121

Miller, K. E. & Gildea, D. (1987). The foreign language syllabus and communicative approaches to teaching:
Special issue of studies in second language acquisition (vol. 37, pp. 269-277). Oxford, UK: Oxford
University Press.

Nakamura, T. (2002). Vocabulary learning strategies: the case of Japanese learners of English. Kyoto, Japan: Koyo
Shobo. Retrieved from https://elibrary.ru/item.asp?id=5236947

Nation, I. S. P. (2001). Learning vocabulary in another language. Cambridge, UK: Cambridge University Press.

Nation, I. S. P. (2011). Research into practice: vocabulary. Language Teaching, 44(4), 529-539. Retrieved from
https://www.cambridge.org/core/journals/language-teaching/article/research-into-practice-
vocabulary/1AECDA113A611A6A4436A7FB4AAO861E

Nation, P. (1990). Teaching and learning vocabulary. New York, NY: Newbury House. Retrieved from
https://escholarship.org/content/qt6xc5z4dq/qt6xc5z4dq.pdf

Nunan, D. (1991). Language teaching methodology. London, UK: Prentice-Hall. Retrieved from
https://www.scirp.org/(S(i43dyn45teexjx455qlt3d2q))/reference/ReferencesPapers.aspx?ReferencelD=1
716577

Nyikos, M. & Fan, M. (2007). A review of vocabulary learning strategies: focus on language proficiency and
learner voice. In A. Cohen & E. Macaro (Eds.), Language learning strategies: thirty years of research and
practice  (pp. 251-274). Oxford, UK: Oxford University  Press. Retrieved  from
http://ira.lib.polyu.edu.hk/handle/10397/54876

O’Malley, L. & Chamot, A. (1990). Learning strategies in second language acquisition. Cambridge, UK: Cambridge
University press. Retrieved from https://eric.ed.gov/?id=ED374675

Oxford, R. (1990) Language learning strategies: what every teacher should know. Rowley, MA: Newbury House.
Retrieved from http://dspace.agu.edu.vn/handle/AGU_Library/9183

155


https://doi.org/10.18844/cerj.v11i4.5711
http://www.flr-journal.org/index.php/hess/article/view/j.hess.1927024020110102.005
http://www.flr-journal.org/index.php/hess/article/view/j.hess.1927024020110102.005
http://hub.hku.hk/bib/B27055188
http://140.127.82.166/bitstream/987654321/448/3/E21-9.pdf
https://pure.qub.ac.uk/en/publications/practical-english-language-teaching-young-learnersby-caroline-t-l
https://pure.qub.ac.uk/en/publications/practical-english-language-teaching-young-learnersby-caroline-t-l
https://www.google.com/search?rlz=1C1ONGR_enIN959IN959&sxsrf=AOaemvJWpipY4dyiBP6iSaHuC2eQdBIq8w:1638013928752&q=Amsterdam&stick=H4sIAAAAAAAAAOPgE-LSz9U3MCqLj0_PUGIHsbONC7S0spOt9POL0hPzMqsSSzLz81A4VhmpiSmFpYlFJalFxYtYOR1zi4GslMTcHayMAFPeht9SAAAA&sa=X&ved=2ahUKEwjDuPCyvbj0AhUaTGwGHcAhCY8QmxMoAXoECDEQAw
https://www.jbe-platform.com/content/journals/10.1075/gest.8.2.06tel
https://www.jbe-platform.com/content/journals/10.1075/gest.8.2.06tel
https://onlinelibrary.wiley.com/doi/abs/10.1111/0023-8333.00121
https://elibrary.ru/item.asp?id=5236947
https://www.cambridge.org/core/journals/language-teaching/article/research-into-practice-vocabulary/1AECDA113A611A6A4436A7FB4AA0861E
https://www.cambridge.org/core/journals/language-teaching/article/research-into-practice-vocabulary/1AECDA113A611A6A4436A7FB4AA0861E
https://escholarship.org/content/qt6xc5z4dq/qt6xc5z4dq.pdf
https://www.scirp.org/(S(i43dyn45teexjx455qlt3d2q))/reference/ReferencesPapers.aspx?ReferenceID=1716577
https://www.scirp.org/(S(i43dyn45teexjx455qlt3d2q))/reference/ReferencesPapers.aspx?ReferenceID=1716577
http://ira.lib.polyu.edu.hk/handle/10397/54876
https://eric.ed.gov/?id=ED374675
http://dspace.agu.edu.vn/handle/AGU_Library/9183

Tayyebi, G. (2021). The vocabulary learning strategy use of Iranian elementary EFL learners. Contemporary Educational Researches Journal.
11(4), 147-160. https://doi.org/10.18844/cerj.v11i4.5711

Read, J. (1997). Vocabulary and testing. In N. Schmitt & M. McCarthy (Eds.), Vocabulary: description, acquisition
and pedagogy (pp. 303-320). Cambridge, UK: Cambridge University Press. Retrieved from
http://catdir.loc.gov/catdir/samples/cam031/97042211.pdf

Sahbazian, S. (2004). Perceived vocabulary learning strategies of Turkish university students (Unpublished PhD
thesis). Stillwater, OK: Oklahoma State University. Retrieved from https://shareok.org/bitstream/11244/
44123/1/Thesis-2004D-5131p.pdf

Sarani, A. & Kafipour, R. (2008). The study of language learning strategy uses by Turkish and Kurdish EFL
university students. Language Forum, 34(2), 173-188. Retrieved from https://go.gale.com/
ps/i.do?id=GALE%7CA258600243&sid=googleScholar&v=2.1&it=r&linkaccess=abs&issn=02539071&p=A
ONE&sw=w

Schmitt, N. (1997). Vocabulary learning strategies. In N. Schmitt & M. McCarthy (Eds.), Vocabulary: descriptive,
acquisition and pedagogy. Cambridge, UK: Cambridge University Press. Retrieved from
https://www.scirp.org/(S(351jmbntvnsjtlaadkposzje))/reference/ReferencesPapers.aspx?ReferencelD=1
716581

Schmitt, N. (2000). Vocabulary in language teaching. Cambridge, UK: Cambridge University Press. Retrieved from
https://tesl-ej.org/ej17/r1.html

Siriwan, M. (2007). English vocabulary learning strategies employed (Unpublished Doctoral Dissertation).
Nakhon Ratchasima, Thailand: Suranaree University of Technology. Retrieved from
http://sutir.sut.ac.th:8080/sutir/bitstream/123456789/284/1/mayuree_ fulltext.pdf

Takaé, V. P. & Singleton, D. (Eds.). (2008). Vocabulary learning strategies and foreign language acquisition.
Canada: Multilingual Matters Ltd. Retrieved from https://www.scirp.org/(S(lz5mqp453edsnp55rrgjct55))/
reference/ReferencesPapers.aspx?ReferencelD=1716586

Takeuchi, O. (2003). What can we learn from good foreign language learners? A qualitative study in the Japanese
foreign language context. System, 31(3), 385—392. doi:10.1016/50346-251X(03)00049-6

Ur, P. (1998). A course in language teaching. Cambridge, UK: Cambridge University press. Retrieved from
https://www.sciencedirect.com/science/article/pii/S1877042813026426

Wanpen, S., Sonkoontod, K. & Nonkukhetkhong, K. (2013). Technical vocabulary proficiencies and vocabulary
learning strategies of engineering students. Procedia-Social and Behavioral Sciences, 88, 312-320.
Retrieved from https://www.sciencedirect.com/science/article/pii/S1877042813026426

Wilkins. (1972). Vocabulary and its importance in language learning (pp. 111-112). Retrieved from
https://www.tesol.org/docs/books/bk_ELTD_Vocabulary_974

Yaacob, A. (2018). Vocabulary learning strategies through secondary students at Saudi school in Malaysia: a pilot
study. International Education & Research Journal, 2(4), 48-52. d0i:10.1177/2158244019835935

Young, D. J. (1999). Affect in foreign language and second language learning: a practical guide to creating a low-
anxiety classroom atmosphere. Boston, MA: McGraw-Hill. Retrieved from https://www.worldcat.org/
title/affect-in-foreign-language-and-second-language-learning-a-practical-guide-to-creating-a-low-
anxiety-classroom-atmosphere/oclc/39875220

Appendix

Vocabulary learning strategies questionnaire by Schmitt (1997)

When I find a new English word that Never Seldom Sometimes Often Always
I don't know, I...
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Al Check new word's form (e.g., find its verb,
noun, adj., adv. etc.)

A2 Look for any word parts that | know
(impossible, possible, possibility, possibly etc.)

A3 Check if the word is also a Persian word (e.g.,
Caravan)

A4 Use any pictures or gestures (body language)
to help me guess the meaning

A5 Guess its meaning from the context

A6 Use a Persian-English dictionary
A7 Use an English-English dictionary

B1 Ask the teacher to give me the definition or a
sentence
B2 Ask my classmates for the meaning

B3 Study the word with my classmates
B4 Ask the teacher to check my definition

B5 Talk with native speakers

Cc1 Draw a picture of the word to help
remember it

c2 Make a mental image (imaginary image) of
the word's meaning

c3 Connect the word to a personal experience

ca Remember the words that follow or precede
the new word

C5 Connect the word to other words with
similar or opposite meanings

C6 Remember the words in scales (always,

often, sometimes or never). If it is used
more, | spend more time to remember it

c7 Group words together to study them

c8 Use new words in sentences

c9 Write paragraphs using several new words

c10 Study the spelling of a word

C11 Study the sound of a word

Cl12  Saythe new words aloud when [ first meet
them

C13 Make a mental image of the word's form
(e.g., if the word is a noun, | make a mental
image different from its verb form

Ci14 Remember the word using its part (im-, un-,
-able, -ful, -ment, ex-)

C15 Remember the word using its word form
(verb, noun or adjective)

C16 Make my own definition for the word

Cc17 Use physical action when learning a word

When | want to remember new words and Never
build my vocabulary, I...

Seldom Sometimes

Often

Always

D1 Repeat the words aloud many times
D2 Write the words many times

D3 Make lists of new words

D4 Use flashcards to record new words
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D5 Take notes or highlight new words in class
D6 Put English labels on physical objects
D7 Keep a vocabulary notebook
El Use English-language media (songs, movies

or the Internet)
E2 Test myself with word tests
E3 Study new words many times
E4 Skip or pass new words
E5 Pay attention to English words when

someone is speaking English.
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