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Abstract 

The key to successful learning is strongly influenced by the use of an effective learning model. Redesigning language learning models 
is necessary for teachers so that they can contribute positively to the achievement of student competencies in the 21st century. In this 
regard, this study aimed to describe the exploration of language learning models in high-ranking schools in Yogyakarta. The focus of 
this research was on the use of learning models in the planning and implementation of language learning by teachers. The subjects of 
this qualitative descriptive research were the Indonesian Language teachers in Yogyakarta. Data were obtained through 
documentation, observation, and interviews. Data analysis techniques included identification, classification, reduction, and conclusion. 
The results show that teachers prepare a learning model planning in the form of lesson plans in learning texts on official letters and 
non-fiction. The lesson plans are equipped with the model components such as learning syntax, support systems media, and 
instructional impacts, that is basic competencies and objectives. The implementation of the language learning models in Yogyakarta is 
varied and able to create an active, critical, and creative learning atmosphere. 
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1. INTRODUCTION 

Indonesian Language learning has a strategic role in supporting the success of students in learning various 
disciplines. Through Indonesian Language learning, language competency, as well as communication and social 
competencies are developed. Language competency becomes an important factor in developing 
competencies in other disciplines, such as science, mathematics, arts, communication, and culture (Brown & 
Lee 2015; Oxford, 1996). 

Language learning difficulties among junior high school students may be caused by many factors, including 
poor quality textbooks; the teacher's view of language learning as a process of mastering knowledge of 
language; and the implementation of learning models that have not been varied (Willis et al., 2023; Tong et 
al., 2022). Problems related to the use of inappropriate learning models can cause students to be less active, 
critical, communicative, and creative when learning language (Tancredi et al., 2024). Research related to the 
use of models in learning is important considering the significant impact of models on learning effectiveness 
(Borich, 2017; Orlich et al., 2010; O’Malley, 1990).   

Such problems will be resolved when the learning components are managed properly. The learning 
components generally include students, teachers, objectives, materials, models, media, and evaluation. The 
seven components have an inseparable relationship with one another. However, certain components require 
proper thinking, reference, and knowledge base in their implementation. One such component is the learning 
model that is the focus of this research. 

Learning procedures are related to a series of learning activities planned by educators to achieve learning 
objectives and create an effective learning experience. The learning procedure includes object formulation, 
content selection, task analysis, learning design (related to models and media), and evaluation process (Feng 
et al., 2024). For this reason, the success of learning is more determined by design factors or learning models 
and the learning process (Mustadi, 2013). 

Poor planning and preparation of learning will lead to failure in achieving the learning objectives. For this 
reason, the planning of learning requires the right approach so that in its implementation, successful efforts 
to create student abilities or competencies can be achieved. In addition, at the implementation level, this is 
not managed due to various factors, such as the lack of facilities and infrastructure, limited teacher knowledge, 
lack of teacher participation in training, and the low level of improvement efforts for good learning practices. 
As a result, teachers often simplify learning through a one-way approach. Students are only asked to read 
what is in the textbook, do the exercises in the textbook, and finally compare their works with the teacher’s. 
Such a model is greatly irrelevant to the goals of education in the 21st Century. The skills that students need 
allow them to be critical, creative, and innovative learners through language activities to support life in the 
current 4.0 era. 

Studies and experiences have shown that a great variety of models or methods are important for effective 
teaching. Hence, teachers must acquire various learning models. However, the latest data show that teachers 
still use narrow-minded learning models. For this reason, the learning model must be adjusted with the 
students’ learning characters, as well as the learning materials and learning environment (Joyce & Weil, 1986; 
Brady, 1992; Shand et al., 2024) 

The implementation of the 2013 Curriculum for Junior High School, based on the Regulation of the Minister 
of Education and Culture Number 35 of 2018 on the Process Standards, uses five learning models that are 
expected to shape scientific and social behaviors, as well as develop curiosity. These five models are the 
Discovery or inquiry learning model, Problem-Based Learning Model, Project-Based Learning Model, 
Contextual Learning Model, and Cooperative Learning Model (STAD, Jigsaw, Group Investigation, make a 
Match, Teams Games Tournaments, Think Pair Share). Therefore, to overcome the problems in language 
learning, research on the exploration of the use of learning models by teachers is highly necessary. This study 
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is intended to provide an adequate prescription of learning models, especially for teachers, so that they no 
longer have difficulties in designing quality language learning based on the 2013 Curriculum. 

Based on the results of the document review and initial field observations on Indonesian Language learning, 
it is found that: (1) teachers only rely their planning on the joint lesson plans; (2) teachers neither redesign nor 
make any adjustments to said lesson plans, (3) the lesson plans only use the scientific model with no 
operational elaboration in the relevant syntax; (4) the learning stages in the lesson plans do not address the 
planned indicators; and (5) the assessment has yet to measure the students’ abilities to support the 21st-
century competencies. Likewise in the learning implementation, no learning model is developed specifically. 
Especially in online learning today, available platforms or modes are very limited. As a result, learning becomes 
uninteresting to students, whether in the model, media, or the learning material.  

1.1. Literature review 

1.1.1.  Language teaching methods 

The model or method of language teaching based on the theories can be grouped into three forms. The 
first group is the language-centered methods, which refer to teaching methods that are centered on language 
forms as the subject of study, such as the audiolingual method. The second group is the learner-centered 
methods, which are learning methods that are centered on the wants, needs, and situations of students, such 
as communicative language teaching. The final one is the learning-centered methods, which are learning 
methods that are centered on cognitive language processes such as the natural approach (Kumaravadivelu, 
2012; Brown, 2010; Richards & Rodgers, 1999). 

The learning model is a conceptual framework that describes a systematic procedure for organizing 
learning experiences to achieve learning objectives (Sani, 2016; Burden & Byrd, 1999). The learning model has 
five basic elements, namely (1) syntax as the operational steps of learning, (2) social system, namely the 
atmosphere and norms that apply in learning, (3) principles of reaction, or how teachers should view, treat, 
and responding to students, (4) support systems, all facilities, materials, tools, or learning environments that 
support learning, and (5) learning outcomes obtained directly based on the targeted goals (instructional 
effects) and outside the targeted ones (nurturant effects) ( Joyce & Weil, 1986). 

1.1.2.  Competencies in the transformation era 

The orientation of learning objectives in the 21st century is for students to develop their critical and creative 
thinking skills. To realize these goals, there needs to be proper and relevant learning methods that are in line 
with students’ characteristics. The indicators for achieving language competency can be more specific with 
relevant learning methods. Therefore, the main factor of the success in using certain learning models is highly 
determined by the teacher’s abilities to plan and apply learning models that are oriented toward the 
achievement of effective learning as a process for improving awareness and understanding (Kumaradivelu, 
2012; Richards 2006; Farrell 2011; Walsh, 2003).  

The language learning process should consider the quality of all learning aspects, which include the 
language competency that students must acquire, as well as the learning methods or models, the learning 
tasks, and the learning resources. The learning model can be beneficial in activating and increasing confidence 
among students to allow an enjoyable learning process (Brown & Lee 2015; Kumaravadivelu, 2006; Joyce et 
al., 2009). 

1.2. Purpose of study 

Based on the background of the problem above, this study aims to explore the implementation of language 
learning models that are used by Indonesian Language subject teachers in Yogyakarta. 

2. METHOD AND MATERIALS 

The research method of this study is descriptive qualitative. The descriptive qualitative method refers to 
studies that reveal descriptive data in the form of written words from the observed subjects and behaviors.  
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2.1. Participants and context 

The research locations were junior high schools, with research subjects of Indonesian Language subject 
teachers for Grade 7 and Grade 8 from SMP N 5 and SMP N 9 Yogyakarta. These schools were selected due to 
their academic and non-academic achievements. In addition, the community’s trust to put their children in 
these schools is very high. The high-ranking school status is indicated by the results of the final examination in 
2018, which ranked fifth-best in the Yogyakarta Special Region province. The object of this study was the 
implementation of language learning models in the Indonesian Language subject. 

2.2. Data collection instrument 

The data collection instrument in this study was observation with participation, interviews, and 
documentation. The participatory observation technique was used in the classroom during the Indonesian 
Language subject learning. The observation was focused on the planning and implementation of the 
Indonesian Language learning model. Interviews were conducted with teachers and students to examine the 
implementation of Indonesian Language learning models. Documentation was done to strengthen the physical 
evidence of the learning models used by teachers in the classroom. The research data were verbal or 
qualitative. The data analysis of the research findings was presented in a descriptive analysis based on the 
stages of identification, classification, reduction, and conclusion.  

3. RESULTS  

The results and discussion on the use of learning models in the Indonesian Language subject in high-ranking 
schools in Yogyakarta focus on the Indonesian Language learning model from the planning and 
implementation of the learning process applied by teachers, as presented below. 

3.1.  Language learning model planning  

Learning design is an important factor in the success of the language learning process. The learning design 
should be developed by balancing the knowledge content and the language function for active 
communication, both oral and written. The learning design or planning is one of the activities done by teachers 
to prepare using the language learning model. 

Based on the document analysis teachers of the Indonesian Language subject conduct learning model 
planning in the lesson plan, both in descriptions and in the learning stages (syntax). The teacher plans one 
learning model type to be applied to one type of text. Therefore, the teacher has made learning model 
planning in the lesson plans prepared before implementing learning. 

The optimal use of learning instruments by teachers will give a maximum result (Cipto, 2018). However, 
teacher’s awareness of developing the learning instrument is still limited. This is because teachers are too 
reliant on the existing learning resources and do not check whether the learning resources are by the student’s 
characteristics.  

The implementation of the 2013 Curriculum in Junior High Schools is according to the regulation of the 
Minister of Education and Culture No. 35 in the Year 2018 on process standards of using various learning 
models that are expected to build scientific and social behaviors as well as develop curiosity. The learning 
models based on the 2013 Curriculum are Discovery-Based Learning, Problem-Based Learning, Project-Based 
Learning, Contextual, and Cooperative Learning (Student Teams Achievement Division, Jigsaw, Group 
Investigation, make a Match, Teams Games Tournaments, Think Pair Share, among others). 

Good learning planning will affect student learning achievement. Hence, the planning of language learning 
should accommodate the student’s learning needs and should be prepared based on needs analysis, learning 
objectives, learning models, and expected communicative competence. The success of using a language in 
communication is closely correlated with the mastery of the communicative competence of the language 
users. The socio-cultural aspect also supports the development of students’ communicative competence. To 
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achieve this communicative competence, new and more appropriate methods are needed as the old methods 
(traditional and structural) are no longer relevant (Mustadi, 2013). Table 1 presents the learning model design 
for high-ranking schools based on the lesson plans developed by teachers.  

Table 1 
 Planning of language learning model  

Meeting Class 

Model Planning at SMP 5 Model Planning at SMP N 9 

Lesson Plan Lesson Plan 

Text Model Text Model 

M-1 
VII Official Letters PjBL Non-Fiction  DL 

VIII Non-Fiction  PBL Non-Fiction  DL 

M-2 
VII Official Letters PjBL Non-Fiction  DL 
VIII Non-Fiction  PBL Non-Fiction  DL 

M-3 
VII Official Letters PjBL Non-Fiction  PBL 
VIII Non-Fiction  SL Non-Fiction  PBL 

M-4 
VII Official Letters PjBL Non-Fiction  PBL 
VIII Non-Fiction  SL Non-Fiction  PBL 

M-5 
VII Non-Fiction  PjBL Official Letters PBL 
VIII Non-Fiction  PBL Official Letters PjBL 

M-6 
VII Non-Fiction  PjBL Official Letters DL 
VIII Non-Fiction  PjBL Official Letters PjBL 

Information:  
PjBL : Project Based Learning 
PBL : Problem Based Learning 
DL : Discovery Learning 
SL : Scientific Learning 

The learning model planning for Indonesian language subjects at high-ranking schools in Yogyakarta was 
represented in lesson plans. Lesson plans contain procedures and organization of learning to achieve the basic 
competencies set in the Content Standards and described in the syllabus. Lesson plans function as a reference 
for teachers to teach so that teaching-learning processes may run effectively.  

Based on the results of this study, the seventh and eighth-grade teachers prepared lesson plans as a 
planning step in determining the learning model used during the teaching-learning processes. The lesson plans 
already contained the learning model used. Moreover, they were also completed with learning activities and 
learning steps that would be carried out by both the teacher and students. In addition, the lesson plans 
developed by the teachers contained learning materials, learning objectives, learning media, and assessments.  

Furthermore, it was found that the seventh-grade teachers did not develop their lesson plans. Based on 
the information obtained during interviews with the seventh-grade teachers, they rather used lesson plans 
prepared with colleagues at the MGMP/Teacher Forum. On the other hand, the eighth-grade teachers chose 
to develop lesson plans at the beginning of each semester to fulfill the administrative requirement. However, 
during the process, they only made small changes to the previous lesson plans. 

Based on the lesson plan documentation obtained from seventh and eighth-grade teachers, the lesson 
plans contained the learning models suggested by the 2013 Curriculum. In the implementation, the 2013 
Curriculum put students at the center of teaching-learning processes. Students were required to be more 
active during the processes. Moreover, as mentioned in the Regulation of the Minister of Education and 
Culture No. 22 Year 2016, some learning models may be implemented by teachers to motivate students’ active 
participation during learning.   

The learning model selected by the teachers to be put in the lesson plans was Problem-Based Learning. 
This model was reflected in the learning syntax written in the lesson plans. One of the syntaxes written in the 
lesson plans was to examine the structure and language in letters that include 1) Building students’ orientation 
to problems, this activity required the students to read and study learning materials related to structure and 
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language use in formal letters; 2) Organizing students, this activity required students to identify questions 
related to the learning materials; 3) Guiding individual and group investigations, this activity required students 
to collect information and analyze the structure of official letters; 4) Developing and presenting the work, this 
activity required students to make groups and discuss the language characteristics and structure of official 
letters before they presented and drew a conclusion about their work; and 5) Analyzing and evaluating the 
problem-solving process, this activity required students to analyze inputs, responses, and suggestions from 
the teachers. Besides, the students were asked to answer questions on structure and language used in official 
letters to comprehend the materials better.  

Based on the order of syntax in the lesson plans described above, the learning syntax is by the selected 
learning model. The steps in the syntax of the Problem-Based Learning model are (1) Proposing problems or 
building students’ orientation to problems, (2) Organizing students for learning, (3) Guiding individual and 
group investigations, (4) Developing and presenting work, (5) Analyzing and evaluating the problem-solving 
process. 

Besides syntagmatic, other elements must exist from a learning model, such as social principles, reaction 
principles, support systems, as well as instructional and accompanying impacts. Based on the theory described 
previously, the social system is written in the lesson plans.  The reaction principle in the problem-based 
learning model refers to the activity where teachers act as the facilitator for students. In terms of the 
supporting system, teachers mention the learning media used, for example, LCD projectors and laptops. About 
the instructional impacts, the achievement is written in the indicators and learning objectives. Then, to the 
accompanying impacts, student learning achievement is not stated in the lesson plans.  

The syntax of learning planning using the Problem-Based Learning model for other materials and basic 
competencies is almost the same as what was described above. However, the learning activities should be 
adjusted to the learning materials and expected basic competency. The indicators of competencies and 
learning objectives are formulated by teachers by the basic competencies of the 2013 Curriculum.   

Based on the analysis of the results of the interviews, the seventh-grade teacher designed learning activities 
for official letter materials to be used with the Project Based Learning model. The learning stages designed by 
teachers include: 1) The teacher asks students to carefully read the letters (this activity represents the syntax 
of project determination); 2) The teacher divides the class into several groups (this activity represents the 
syntax of planning the steps for completing the project); 3) The teacher allows students discuss to prepare for 
the presentation of the result of analysis (this activity represents the syntax of project implementation 
schedule); 4) the students prepare presentations (this activity represents the syntax of presenting project 
results). The fifth and sixth syntaxes, monitoring activities and evaluating project results, were not planned by 
the teachers. 

The comparison between planning (based on interviews) and planning in lesson plans shows different 
results. The stages of learning in lesson plans for a basic competency of analyzing official letters were carried 
out in four meetings using the same learning model but different learning materials. The first learning material 
was related to analyzing the language and structure of official letters. The second material was identifying the 
characteristics of language and structure used in official letters. The third material was writing official letters 
using appropriate structure and language.   

Based on the analysis of lesson plans, the eighth-grade teachers wrote two learning models, namely 
Discovery Learning and Problem-Based Learning. The use of both learning models was further explored, and 
the findings are explained as follows. First, the Discovery Learning model was designed for persuasive text 
materials of Basic Competency 4.13 (Summarizing the contents of suggestions, invitations, directions, 
considerations about various positive things, actual problems from persuasive texts (environment, social 
conditions, and/or cultural diversity) that are heard and read) and Basic Competency 3. 14 (Examining the 
structure and language used in persuasive texts in the form of suggestions, invitations, and considerations 
about various actual problems (environment, social conditions, and/or cultural diversity, etc.) from various 
sources that are heard and read).  
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Below are the examples of syntax with the Discovery Learning model about Basic competency 4.13 
(Summarizing the contents of suggestions, invitations, directions, considerations about various positive things, 
actual problems from persuasion texts (environment, social conditions, and/or cultural diversity) that are 
heard and read). The learning activities in the Discovery Learning model are presented below.  

No. Learning Activities in the Discovery Learning Model  
1. Students read persuasive texts. 
2. Students ask things related to steps for concluding persuasive texts. 
3. Students collect data on persuasive expression in a persuasive text. 
4. Students discuss and complete worksheets about steps to conclude persuasive texts. The teacher 

helps students who find problems.  
5. Each group presents the result of the discussion in front of the class.  
6. Other groups should respond to the results of the discussion. 
7. Students listen to the explanation given by the teacher about the results of the discussion.  
8. Students submit the results of the group discussion.  

The syntax of the Discovery Learning model includes 1) stimulus which is represented in the first learning 
step, 2) problem statement which is represented in the second learning step, 3) data collection which is 
represented in the third learning step, 4) data processing which is represented in the fourth learning step, 5) 
verification which is represented in the fourth and fifth learning steps, 6) generalization which is represented 
in the fifth learning step. This means that all the learning steps in lesson plans developed by the eighth-grade 
teachers are correct and meet the required syntax.  

Second, the Problem-Based Learning model was proposed to be used to teach non-fiction book material as 
stated in Basic Competency 3.17 (Exploring and finding information from fiction and non-fiction books Read) 
and Basic Competency 3.18 (Examining Elements of Fiction and non-fiction books Read). This model was 
chosen by the teacher because it was by the learning material and was able to explore the background 
knowledge possessed by the students. The implementation of this model is further explained in the activities 
below.   

No. Learning Activities in Problem-Based Learning Model  
1. Students carefully read the sample book, read the source, and listen to the teacher's explanation 

about how to analyze the elements of fiction books.  
2. Students identify the questions about how to analyze fiction elements.  
3. Students collect relevant information to answer previously identified questions by reading other 

sources (conducting group discussions or other activities to find solutions to the problem.  
4. Students are asked to discuss and draw conclusions about how to analyze the elements of fiction 

books, make correlations about other concepts and problems, and present the results of the 
discussion. 

5. Students analyze the input, responses, and suggestions from the teacher. 

The comparison results show that the syntax in the lesson plans is the same as that of the Problem-Based 
Learning model. The description of the learning steps in the lesson plans is in line with the learning syntax 
theory of Problem-Based Learning, i.e., 1) building students’ orientation to problems, 2) organizing students, 
3) guiding individual and group investigations, 4) developing and presenting work, and 5) analyzing and 
evaluating problem-solving processes.  

The implementation of the Problem-Based Learning model allows students to perform various abilities such 
as (1) obtaining ideas and solutions (2) identifying the relevant information available for the problem; 3) 
identifying learning problems (finding information and necessary things); 4) identifying resources or doing 
consultation; 5) assigning tasks to different groups of members (i.e., share learning problems); 6) collecting 
information (do self-learning). Using PBL strategies is important to facilitate students to support each other 
(Aliyu, 2020). 
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In addition, there are other elements of the existing learning model based on the principle of reaction. In 
the lesson plans, the teacher treats students as the center of learning activities, while the teacher acts as a 
facilitator. Based on the support system, the teacher includes supporting media such as an LCD projector and 
laptop, which will be used during the learning activities. Based on the instructional impacts, the outcomes are 
listed in the achievement indicators and learning objectives. Based on the accompanying impacts, other 
learning outcomes through the learning process are not explicitly stated in the lesson plan. 

3.2. The implementation of the language learning model  

There are five types of models found in the implementation of the language learning model at SMP N 5 
Yogyakarta by seventh and eighth-grade teachers in twelve meetings. One of the learning models used by the 
teachers is Project-Based Learning. The model and the basic competencies taught by the teacher are the same 
as what are mentioned in the lesson plan, although in practice the syntax applied by the teachers to the 
learning model is not carried out entirely. 

The implementation of the learning model of language competence at SMP N 9 Yogyakarta by seventh and 
eighth-grade teachers uses a 2013 Curriculum and Joyce & Weil’s (1986) learning models but it is not the same 
as what is described in the lesson plans. The learning model used by the teachers has four models in 12 
meetings. In practice, the teachers sometimes apply learning models different from the plans; it is adjusted to 
the conditions of the class at that time. 

The use of learning models can help teachers plan the learning designs. The variations in learning styles 
and strategies of each student will affect the learning model used (Alghamdi, 2024). Variations in the ethnicity 
or background of students will also affect the learning management in the classroom. The learning model used 
by the teacher is primarily for student self-development (Joyce et al., 2009; Widharyanto & Binawan, 2020). 
Table 2 shows the use of learning models by the teachers in high-ranking schools in the Special Region of 
Yogyakarta. 

Table 2 
 The implementation of the Indonesian language learning model 

 SMP N 5 YOGYAKARTA SMP N 9 YOGYAKARTA 

Meeting Class 
IMPLEMENTATION IMPLEMENTATION 

Text Model  Text Model  

M-1 
VII Letter PjBL Non-fiction DL 
VIII Non-fiction PBL Non-fiction DL 

M-2 
VII Letter PjBL Non-fiction DL 
VIII Non-fiction PBL Non-fiction DL 

M-3 
VII Official Letter PjBL Non-fiction DI 
VIII Non-fiction CS Non-fiction PjBL 

M-4 
VII Official Letter PjBL Non-fiction PjBL 
VIII Non-fiction CL Letter PBL 

M-5 
VII Non-fiction DI Letter PBL 
VIII Non-fiction PBL Letter PBL 

M-6 
VII Non-fiction DL Letter PBL 
VIII Non-fiction CL - - 

 
Information:  
PjBL : Project Based Learning DL : Direct Instruction 
PBL : Problem-Based Learning DI : Direct Instruction 
DL : Discovery Learning CL : Cooperative Learning 
CS : Conceptual System   

Based on the data, in teaching letters, the teachers used the Project-Based Learning and Problem-Based 
Learning models. Based on field notes for official letter material, the syntax of the Project-Based Learning 
model consisted of six steps, namely 1) preparing the project, 2) designing the project, 3) making a schedule, 
4) monitoring the project, 5) testing the results, and 6) conducting an evaluation. At each meeting, the 
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teachers only used four steps adjusted to the material and time. Teachers also used the PBL in writing letters 
by observing, identifying, discussing, and correcting products. 

In non-fiction text learning, the teachers used Problem-Based Learning, Cooperative Learning, Discovery 
Learning, Direct Instruction, and Conceptual Systems. Three models were the recommendations from the 
Ministry of Education and Culture, while two other models were based on Joyce's theory (2009). The teachers 
also used learning syntax according to each model used. In general, the teachers used the steps of the learning 
model continuously in the next meeting if they still taught the same material. It means that some of the steps 
for learning with the Basic Competencies of knowledge were then continued to the next step on the Basic 
Competencies of skills.  

In addition, based on the results of the field note analysis confirmed by open questions, the teachers also 
applied four other components of the learning model: 1) the support system is media and learning materials 
in the form of LCD, PPT, laptops, textbooks, notebooks, drama script sheets, and blackboards; 2) the social 
system found in student-centered learning is that students actively ask and answer teacher questions and the 
attention to teachers is based on the high curiosity, the active role of students, and loyalty to the teachers. 
Student cooperation is also indicated in every learning through group work such as staging a drama; 3) the 
model component of the teacher reaction principle treats students as the learning center and the teacher acts 
as a facilitator, which can be noticed in the practice of staging dramas, group discussions, presentations and 
reading letters and writing official letters using laptops; and 4) the instructional impact is the achievement of 
competence in each Basic competency indicator and learning objective, while the accompanying impact in 
students is that they are eager to make progress, able to learn and work independently, and able to think 
logically. 

The learning model selected by the teacher in learning affects the student's acceptance of the material 
being taught. Therefore, the teacher must understand the students 'conditions so that the selected learning 
model is appropriate and achieves the learning objectives. Based on the analysis results of the lesson plans 
developed by the Indonesian Language teachers at high-ranking schools in Yogyakarta, the teachers planned 
a learning model by the 2013 Curriculum. In addition, they used learning models developed based on Bruce 
Joyce's theory. 

Based on the field notes and documentation of the learning process that lasted for two months, the 
research in the seventh and eighth grades of SMP N 5 and SMP N 9 Yogyakarta found five learning models 
applied by teachers in the classroom. The three models are suggested by the 2013 Curriculum, and the other 
two are from Bruce Joyce's theory. The 2013 Curriculum learning model used by the teacher is problem-based 
learning, project-based learning, and cooperative learning, while the Bruce Joyce learning model includes 
direct instruction and conceptual systems. The seventh-grade teachers use direct instruction, project-based 
learning, and discovery learning models. Eight-grade teachers apply cooperative learning, problem-based 
learning, and discovery learning. Teachers have used a learning model with a learning syntax adapted to the 
learning material. However, regarding the identification results of the use of learning models when based on 
the planning, not all teachers apply the model according to the lesson plans. 

4. DISCUSSION 

Raising student awareness in learning by solely using strategies or methods is not enough. Teachers and 
students also benefit from reflection on various factors that affect their learning (Wael et al., 2018). One of 
these factors is the use of learning models at high-ranking schools in Yogyakarta, which affect the attitudes, 
interests, knowledge, and experiences of students during learning activities. 

The implementation of the learning model can have a positive and negative influence on students. 
However, it is claimed positive if it can bring up or change the students’ attitude for the better. In this study, 
everything that is positive and accepted by students is a student response. The success of learning is indicated 
by students with a positive attitude, learning motivation, and critical thinking (Hosnan, 2014; Ariyana et al., 
2018). 
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The use of the learning model can provide student response in the form of changes to be more enthusiastic 
about the material presented. Learning models can generate new desires and interests, motivate, stimulate 
learning activities, and affect the psychology of students (Zohar, 1999). Also, it supports teachers and students 
in the learning process. Teachers are facilitated in delivering material, and students are assisted in 
comprehending materials based on stages. 

The implementation of the language learning models based on the 2013 Curriculum recommendation and 
Bruce Joyce’s theory can develop and encourage positive attitudes toward learning. A new learning 
atmosphere can be created by the teachers so that it makes students interested and motivated in learning. In 
brief, the use of language learning models in high-ranking schools in Yogyakarta has varied and has been able 
to create an active, critical, and creative learning atmosphere. 

5. CONCLUSION 

Some conclusions can be drawn from this study. First, the Indonesian language teachers have planned the 
learning model stated in the lesson plans. The teachers write the learning model in the lesson plans according 
to the suggestions in the 2013 Curriculum, that is, using Problem-Based Learning, Project-Based Learning, and 
Cooperative Learning with a scientific approach. In the lesson plans, the learning models are equipped with 
syntax that can be noticed implicitly in the core learning activities and with a learning model component, 
namely a support system in the form of tools and materials used in learning. The lesson plans have not 
mentioned the other four components of the learning model, such as the social system, reaction principle, 
instructional impact, and accompaniment impact. In addition, the results of the use of learning model 
variations from Bruce Joyce's theory or others have not been shown in the planning. 

Second, the use of learning models by Indonesian language teachers based on the learning syntax 
developed in twelve meetings includes Problem-Based Learning, Cooperative Learning, and Conceptual 
System and Direct Instructions. The identification of the five models is based on the learning syntax used by 
the teachers, although some are incomplete. In addition, teachers sometimes do not apply the methods that 
have been mentioned in the lesson plans because the learning atmosphere becomes more innovative. 
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