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Abstract 
 

The purpose of this study was to reveal the views of administrators working in institutions providing adult elderly education 
on teacher leadership. Ten administrators, who were determined via convenience sampling which is among purposeful 
sampling methods, participated in this study using qualitative research method. The study was conducted in 
phenomenological design, which is among qualitative research designs. The interview technique was used to collect data in 
the study, thus, a semi-structured interview form was prepared and used for this process. The data were analyzed via 
content analysis technique. All the data acquired in the study were coded, various dimensions and appropriate themes for 
these dimensions were determined in accordance with the purpose of the study, and percentages and frequencies related to 
the themes were calculated and the views of the administrators on teacher leadership were revealed. As a result, the 
concept of an enriched environment, including cognitive tasks, such as elder education courses (sports, physical activity, 
artistic and skill studies), can form the basis for systematic assessment of possible interventions for successful aging. It 
provides another effective possibility to achieve better physical, physiological and cognitive improvements, especially in older 
adult. Further efforts are needed on the basis of teacher leadership in older education courses to reduce weakness and 
dependency among older adults and maintain independent physical and cognitive function, mental health and well-being. 
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1. Introduction 

The concept of teacher leadership and its applications have gained a great acceleration in the last 
twenty years. Teachers have to take on the function of leadership more, in terms of both education 
and application levels. When examining the literature, it is seen that there is a great number of small-
scale qualitative studies that define the conditions encouraging and questioning teacher leadership 
and its dimensions and features. However, little is known about the development process and effects 
of teacher leadership. In addition, there is no precise conceptual definition about the structure of 
teacher leadership or its reflection in application, yet. Future studies focusing on how teachers’ 
organizational capacity affects professionalism, educational progress and students’ learning, will 
improve teacher leadership applications even further (York-Barr & Duke, 2004). 

For example, a study focusing on teacher leadership examines various interpretations and 
definitions in the literature. Especially the idea of activity theory is focused by examining the 
correlation between teacher leadership and distributed leadership. The study showed that there were 
certain important connections and coincidences between teacher leadership and distributed 
leadership. The study also discussed possible resistance sources against the idea that teachers are 
leaders in school and investigated how distributing leadership to teachers would contribute to the 
formation of professional learning communities inside and among schools (Harris, 2003a). 

In another study, it was indicated that as limitations of leadership theories in schools became 
more evident, a movement formed toward teacher leadership characterized by some kind of 
leadership style in which teachers developed specialty by working in collaboration. This study 
investigated not only the possible advantages of teacher leadership, but also possible obstacles and 
opportunities for teacher leadership for the purpose of making teacher leadership function in practice. 
It was concluded that teacher leadership could have positive effects on school development, school 
and teacher effectiveness, teacher motivation and education; however, right conditions were required 
for teacher leadership to develop. In the study, it was also pointed out that there was no study on 
teacher leadership in England (Muijs & Harris, 2003). 

The results of another exploratory study investigating teacher leadership roles in large cities, 
especially in K-8 school regions mentioned about development and performance of teacher leadership 
roles and revealed how these roles affect the environment where they were present. Thus, it was 
overemphasized that teacher leadership needed to be addressed as a matter of institutional 
development rather than only a matter of individual empowerment (Smylie & Danny, 1990). 

In addition, the issue of leadership in school development is now on the research agenda of many 
countries. In other words, it has become inevitable in education to think about leadership and focus 
on teacher leaders and how they apply leadership. There is an evident belief indicating that school 
principal is the only source and the chief executive as leadership aspect, which strengthens the idea 
that the skills of reversing things in school and the leadership in certain individuals with these skills are 
‘heroic’. Sergiovanni notes: “It is understood that the superhero image of leadership does not work. 
And it is said that obligations and incentives are not powerful enough to function as tools that will 
drive our efforts to improve schools. In tomorrow’s world, success will depend upon the ability of 
leaders to utilize the capacity of locals, to enhance sense and meaning, and to build communities of 
responsibility.”, summarizing the present situation (Harris, 2003b). 

Today, effective schools have to develop teacher leadership more than ever. Administrators are 
still obliged to meet multiple demands from many sources; however, they cannot be expected to 
specialize in all areas and their duty duration in a certain school should not be shorter than a teacher’s 
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duty duration. In addition, as beginner teachers gain experience, they develop an urge to spread their 
effect to their schools beyond their classes and even their profession. In this respect, a variety of 
available leadership opportunities for potential teacher leaders should be reviewed by school 
administrators. It should always be stressed that school administrators play an important role in 
revealing teacher leadership and creating an integrative school culture (Danielson, 2007). For example, 
the survey data acquired from 1.762 teachers and 9.941 students in a large school region in Canada 
were used to investigate relative effects of school principals and teacher leadership on students and 
school participation. The results showed that administrators had a greater effect on student 
participation, compared to other leadership sources, thus, how school administrators guided in 
displaying leadership and types of leadership were emphasized (Leithwood & Jantzi, 1999).  

Individuals who see their meaning in life and renew themselves by discovering their new 
dimensions will be able to do this for ‘life’, and be able to maintain it, and will also create societies 
that preserve their freshness. In this regard, it can be defined as the development movement from the 
individual to the society by carrying the elderly education briefly to the behavioral and attitude level of 
the individuals without limiting the aging to the concept of age. In addition, educational and 
instructional leadership is important for the development of societies and active aging. In addition, the 
population of older adults is growing faster, but most have physical, psychological, and social 
limitations (Ruiz-Montero, Chiva-Bartoll, Salvador-Garcia & González-García, 2020). Reducing social 
inequalities, especially in physical activity, has become a priority for public health (Czwikla, Boen, 
Cook, Jong, Harris, Hilz & Pischke, 2019).  

On the other hand, there is a linear relationship between physical activity and health status, those 
who lead an active lifestyle generally live healthier and longer (Sallis, Matuszak, Baggish, Franklin, 
Chodzko-Zajko, Fletcher & Puffer, 2016; Banio, 2020; Morente-Oria, Ruiz-Montero, Chiva-Bartoll & 
González-Fernández, 2020; Bamidis, Vivas, Styliadis, Frantzidis, Klados, Schlee & Papageorgiou, 2014; 
Bauman, Merom, Bull, Buchner& Fiatarone Singh; 2016). The concept of an enriched environment, 
including cognitive tasks, such as older education courses (sports, physical activity, artistic and skill 
studies), can form the basis for systematic assessment of possible interventions for successful aging. It 
provides another effective possibility to achieve better physical, physiological and cognitive 
improvements, especially in older women. Further efforts are needed to reduce weakness and 
dependence among older adults and to maintain independent physical and cognitive function, mental 
health and well-being (Kraft, 2012; Ruiz-Montero, Castillo-Rodriguez, Mikalacki, Nebojsa & Korovljev, 
2013). 

Many countries have provided the concept of adult older to be widely understood and 
approached, especially as an important initiative to develop and optimize geriatric education. For 
example, the idea that the aging population in China will have various permanent effects on China 
caused the country to develop a national strategy on this issue (Fengmei & Fan, 2018). Considering the 
characteristics of the aging population, various strategies have been put into practice with various 
goals in order to encourage education with the idea of “high-level life enrichment through education” 
and to provide this service to the elderly, to integrate geriatric education into society and to develop 
wisdom education (Wang et al., 2017). . 

In a Russian study, the issue of formal and non-formal education for adult seniors is still under 
discussion. Therefore, the benefits of using the resources of non-formal education projects for the 
elderly are being investigated (Sorokin, 2020). In addition, the number of universities providing elderly 
education, which is called third stage universities, is increasing in developed countries. Some studies 
state that universities have positive effects on the elderly for the elderly who support lifelong learning 
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and serve people over 60 years old (Jun & Evans, 2019). The University of Szczecin in Poland offers 
university-level education for the elderly as part of lifelong learning. The aim of the education program 
is to use the experiences and potentials of the elderly in various areas of life and to develop their 
interests and hobbies. In this context, there are cinema, theater performance skills, fine arts, 
photography and cooking courses for retirees. With these courses, it is aimed to make the elderly 
productive and at the same time to transfer the traditions, in other words, the materialist heritage of 
their generations to future generations (Barbara, 2015). 

Various examples of the elderly population's participation in life and lifelong learning are seen at 
different universities (Bahar & Basibuyuk, 2019). Older geriatric education received great acclaim from 
Akdeniz University in Turkey, Ege University, Mugla Sıtkı Kocman University as serving on university 
and college continues to be involved more. In line with this purpose, it is critical to find the opinions of 
the elderly individuals who attend adult aging education lessons developed within the scope of 
lifelong learning and the educators who design and offer this service, and to ensure that these lessons 
reach their goals, to maintain and develop them. 

The answer to the following question was sought in this research, which was conducted in order 
to determine the views of the managers on elderly education organized in line with the sustainability 
of lifelong education for all these reasons:  

1. What are the effects of teacher leadership and the views of managers on sustainability in 
institutions providing elderly education? 

2. Materials and Methods  

According to Karasar (2009) this study was conducted using descriptive screening model that tries 
to describe a case and subject separately. In order to do that description profoundly, qualitative 
research technique was used in the study. The study was conducted in phenomenological design, 
which is among qualitative research designs (Turgut, 2009). Thus, interview technique was used in the 
study to collect data and for that purpose, a semi-structured interview form was prepared. 

Study group consisted of administrators working in a school, which provides informal education in 
Konyaalti district of Antalya province. In addition, convenience sampling which is among purposeful 
sampling methods was used in the study. The participants were coded as; administrators 
A1,A2,A3,A4,A5,A6,A7,A8,A9 and A10, according to the order of interviews (Kus, 2007; Mason, 2007; 
Patton, 1990; Rubbin & Rubbin, 1995; Yıldırım & Şimşek, 2011). When examining demographic 
characteristics of the administrators, it was observed that participants were equally distributed 
according to gender variable. Educational backgrounds of the participants was usually undergraduate 
and above. Majority of the participants had a seniority of ten years and above and all of them were 
senior and experienced administrators who had worked in the same institution for at least one year and 
above.  

Interview questions were prepared on the basis of a literature review and were examined by a field 
expert. Since the interview form is semi-structured, it is open to be updated after each meeting, but 
before the first meeting, the interview questions were finalized based upon the feedback received from 
the field expert. There were ten questions in the form and all questions were about the views of the 
administrators working in informal education institutions on teacher leadership. The participants 
considered to be interviewed were informed about the purpose of the study and the administrators 
willing to participate in the study were determined on volunteerism basis. The researcher took notes 
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synchronously with the interviews. The interviews took approximately 30-50 minutes. They were 
conducted in offices in the course centers between May-June 2019. 

In the study, the qualitative data acquired from the interviews were analyzed using content 
analysis, which is composed of the stages of coding, finding themes, and organizing the data according to 
codes and themes (Balci, 2004; Yıldırım & Şimşek, 2006). The answers given as opinions by participants 
recorded during the interviews were put in writing by the researchers in computer environment. Then, 
all the data acquired in the study were read many times and coded. During coding, various dimensions 
were determined in accordance with the purpose of the study and themes were categorized for these 
dimensions. Another researcher recoded the interview texts to provide reliability of the analyses. In 
order for validity and reliability to provide objectivity in a good qualitative study (Morse, Barrett, Mayan 
& Olson, 2002). 

Spiers, by using Cappa analysis, it was seen that a consensus was achieved between coding of the 
researcher and another expert to a large extent and it was concluded that the process of coding was 
done in a reliable way. 

3. Results 

This section includes findings concerning the views of administrators working in informal 
education institutions on teacher leadership and interpretations of these findings. 

3.1. Distribution of the Participants According to Their Demographic Characteristics 

Table 1 shows distribution of the participants according to their age, gender, marital status, 
educational background, duration of professional service, duty and staff condition. 

Table 1. Distribution of the Administrators According to Their Demographic Characteristics 

Variable 
Code 

A1 A2 A3 A4 A5 A6 A7 A8 A9 
A1
0 

f % 

Age 

22-42      √ √ √ √ √ 5 
5
0 

42–60  √ √ √ √      4 
4
0 

60+ √          1 
1
0 

Gender 
F   √ √   √  √ √ 5 

5
0 

M √ √   √ √  √   5 
5
0 

Marital Status 
S        √  √ 2 

4
0 

M √ √ √ √ √ √ √  √  8 
8
0 

Educational 
Background 

             
Undergradua
te 

 √ √ √ √ √ √   √ 7 
7
0 

Postgraduate √       √ √  3 
3
0 
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Duration of 
Professional 
Service 

1-5             

6-10          √ 1 
1
0 

11-15      √  √ √  3 
3
0 

16-20  √         1 
1
0 

20+ √  √ √ √  √    4 
4
0 

Staff Condition 
Staffed √  √  √ √ √ √ √  7 

7
0 

Secondment  √  √      √ 3 
3
0 

 
As is seen in Table 1, half of the participants were older or younger than 42 years. Their gender 

was equally distributed and most of them were married. Majority of the administrators working in 
informal education had bachelor's degree. Most of them were staffed; whereas, some of them were 
secondment. 

3.2. Findings 

 Analyzed the opinions of administrators on teacher leadership, a categorization under six 
themes is suitable to address the opinions in a clear way. The themes given in Table 2 inform us about 
the determinants of administrators’ thoughts on teacher leadership: 

 
Table 2. Themes acquired from transcripts of interviews 
 

Theme A1 A2 A3 A4 A5 A6 A7 A8 A9 A10 f % 

Core factor √  √ √   √ √ √ √ 7 70 

Collective success    √ √     √  3 30 

Distrustful attitudes 
and misuse 

 √   √ √     3 30 

Unique qualifiers  √       √   2 20 

Stableness         √ √ 2 20 

Active Key Players     √       1 10 

 
As seen in Table 2, according to the content analysis performed during data analysis, a great 

majority of the opinions belong to the theme titled “Core factor”. In that, it is understood that 
administrators see teacher leadership as “sine qua non”. Below, there can be found some part of the 
opinions supporting this theme: 
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“I adopt teacher leadership especially in public training centers. Teacher leadership is essential in 
such education institutions with scattered education areas or distant course areas.” (A1,1) 

“It is actually something we do all the time and it should be. It is so important to me.” (A3,1) 

“However, the leadership behaviors I display as a teacher in different areas are too precious, both 
for myself and administrators. Therefore, I believe in teacher leadership a lot.” (A7,1) 

 There are also opinions that put stage the collective success in school environment. Three 
administrators out of ten state that by increased level of teacher leadership result in collective 
success. Here are some opinions: 

“As long as my teacher colleagues are fine, I am fine. If not, it will not work out no matter how 
perfect my assistant principal colleagues are. I even follow teacher groups in WhatsApp to keep 
teacher leadership in my institution alive. I often share things there, reply immediately and try to 
make my teacher colleagues feel that they are not alone.” (A3, 2) 

“If teachers are strong and have dominant leadership skills in a school where I am assigned to, I 
prepare a good exhibition at the end of every year, invite top administrators and do my show 
without fearing to disgrace myself. I have always been successful. My organizations are always 
popular. Why? Because I have never worked in a school where teachers are passivated and 
ignored.” (A4, 2) 

“In the national education, it is somehow believed that senior old teachers can lead better. They 
never give you a chance. For teaching, it is more important to grow older than to have leadership 
skills, probably out of respect. Therefore, I believe that it is necessary to benefit from leadership 
skills of especially young teachers who are new in their profession. For example, let’s say a project 
will be carried out abroad. Who do you think can carry out the project the best; the eldest teacher 
or the teacher with a higher language proficiency who has been abroad before? Actually, the 
younger and experienced teacher can lead and carry out the project.” (A9, 2) 

 Although there are positive opinions supporting teacher leadership, it is inevitable that 
unfortunately there are also opinions that are against the concept. Some examples are given below: 

“The staffed teachers obviously don’t care about anything. Being assigned to such a comfortable 
setting after formal education causes them to be slack. Thus, I don’t frankly trust teachers in 
informal education. I always try to keep things under control and often warn my assistant 
principal colleagues for that.” (A2, 3). 

“I have encountered too many negative examples, such as those saying that they were in the 
classroom, but were actually somewhere else or those saying that they were sick, but were 
actually on a trip. … As the conditions of informal education are better than formal education, it is 
open to misuse a lot. It needs constant supervision and following. Especially evening and weekend 
courses are not safe at all. Therefore, we need to be very careful.” (A5, 3) 

“Honestly, I don’t believe in teacher leadership. Don’t they have a capacity to do it? Of course, 
they do. They have knowledge, skills, experience and everything. But in general, there is a 
slackness. Especially in informal education. When it comes to work, no one is around. But when it 
comes to course fees, everyone is there. If you accidentally forget to pay their 1-hour course fee, 
you will immediately find them in your room calling you to account.” (A6, 3) 

 Two out of ten administrators make a connection that while performing their leadership styles 
teachers are alone warriors and this makes teachers unique qualifiers. Opinions about this themes are: 
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The course areas are so distant from each other that the teacher is all alone. No matter how 
often we say that we are with him/her, the teacher is alone in her/his problems. We are able to 
intervene or assist in an incident much later. Therefore, I adopt teacher leadership especially in 
public training centers (A1, 4). 

It is surely beyond doubt that our teachers are valuable, important and they have great 
contributions and labor in every respect… I do not know if I think wrong, but not everyone is 
supposed to lead in educational organizations. How about classroom management? Isn’t it 
already leadership? Isn’t teaching leadership? (A8, 4). 

Even though teachers and teacher leadership is vital for adult elderly education, there are also 
some problems faced by young teachers during their leadership performances, according to the views 
of administrators: 

As a matter of fact, I never really had the opportunity because of senior teachers during the 
years I was teaching. In the national education, it is somehow believed that senior old teachers 
can lead better. They never give you a chance. For teaching, it is more important to grow older 
than to have leadership skills, probably out of respect. Therefore, I believe that it is necessary 
to benefit from leadership skills of especially young teachers who are new in their profession 
(A9, 5). 

The teacher only teaches in the classroom; she/he has nothing to do with leadership. This 
immediately reminded me of classroom management course that we had taken during our 
undergraduate study. Apart from that, it reminded me of teachers assigned on special days 
and celebrations. They are certain teachers, anyway. Always the same teachers are assigned. 
Others keep away from being assigned (A10, 5). 

 However, although some negative opinions are put into stage by some administrators, one of 
the administrators think that teachers are active key players for the educational environment by their 
educational leadership ability. According to administrator’s view, institutes are nothing without 
teacher leadership.  

I have seen too many kinds of administration and leadership. But I know that if the leadership 
of teachers is dominant, there is success and if the leadership of administrators is dominant, 
everything is under constrain. I would not like to be present in such an environment. I would 
immediately demand to be assigned to somewhere else. If teachers are strong and have 
dominant leadership skills in a school where I am assigned to, I prepare a good exhibition at 
the end of every year, invite top administrators and do my show without fearing to disgrace 
myself. I have always been successful (A4, 6). 

4. Discussion 

When considering the views of administrators in general, the administrators stated that teacher 
leadership made or could make a professional and institutional contribution. They indicated that 
teacher leadership behaviors were an advantage for them and these behaviors accelerated 
institutional works, which was evaluated as a positive development for institutions working with 
distant course areas. Harris and Muijs (2013) mentioned that this integration and unity could be 
experienced in teacher leadership and professional and institutional leadership would be 
strengthened. On the other hand, some administrators presented negative views that they did not 
expect leadership skills from teachers within the scope of teacher leadership, which was quite 
noteworthy. 
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One of the administrators mentioned the skill and frequency of using social networks in teacher 
leadership development and stressed its possible contributions to teacher leadership development. A 
similar finding was discovered by Polizzi et al. (2019), based on surveys and opinions used to produce 
qualitative and quantitative data via social network analysis. They defined the network data created 
via a social network research and discussion activity with science teachers, in a teacher leadership 
development program. The data contain social network maps concerning a quest of specialty, which is 
resolved with contacts in school, state, regional, national and international spheres of influence in 
content and / or pedagogy teaching. The data also contain activities and conversations of teachers in 
their own educational environment. With this study, it was aimed to interpret the data and “use visual 
network scales in teacher leadership development”. 

It is thought that distant and independent course areas and uncertainty of assignment of 
administrators and especially teachers in informal education institutions cause labor and work loss 
and the difference in viewpoints of staffed or temporary administrators affects educational activities 
negatively. Also, Scott (2011) mentioned similar formal obstacles in teacher leadership frequently. In 
addition, as teachers are not fully paid additional course fees during seminar periods in informal 
education institutions even today, it is mentioned that there is a perception stating that seminar 
studies produce nothing but literature reviews and since literature reviews are relative, seminar 
periods turn out to be unproductive and empty. Even if additional course fees are not paid during 
these periods, it is thought that teacher leadership applications in informal education institutions will 
be very useful for administrators and teachers in charge. In this context, it is possible to assert that 
joint studies presented within the scope of teacher leadership roles which are one of the results of 
change and development processes in schools, have mostly affected the administrator-teacher 
relationships (Murphy, 2005; Burke, 2009).  Buckner and McDowelle state that school administrators 
can fulfil a number of roles in teacher leadership development (Can, 2006). 

In addition, majority of the administrators who participated in the study considered that it was 
wrong to expect all of leadership and administrative skills only from the administrators in charge. 
Some of the administrators stressed the necessity of attributing leadership skills only to 
administrators, which was interesting. However, the administrators still defended that all participants 
working in the institution had to be included in administrative processes. Also in the definition of 
teacher leadership, an attribution was made to a type of leadership in which teachers and 
administrators as a whole are affected by leadership processes, rather than attributing to teachers or 
administrators only (York-Barr & Duke, 2004; Harris & Muijs, 2004). A particular emphasis was laid on 
the necessity for teachers to acquire leadership skills and to strengthen teacher leadership in areas 
aimed at flexible, independent and creative educational activities, such as informal education 
institutions. Indeed, it was stated that renewing the administrators’ job definitions that are made once 
every six months or once a year, instead of charging them only with certain areas or regions and 
changing and transforming the responsible areas, would contribute to the development of leadership 
skills of the administrators, prevent certain teachers from being repeatedly assigned and thus, 
strengthen teacher leadership. MacBeath (2019) examined different thinking styles requiring an 
attentive study on where leadership could be, where intervention would be performed and who 
would make decisions and how, on the basis of Cambridge's five basic principles concerning learning 
and stressed the necessity to discuss learning leadership more as a matter of what students do today 
or how they learn, more, although what administrators or teachers do for leadership is often 
investigated. 
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When it comes to elderly education, the role of teacher leadership on the learning styles of the 
elderly also becomes important. Views toward learning and connection with the teacher affect one's 
learning capabilities. All these two domains openly have impacts on the elderly person's competence 
to learn and must be taken into consideration when planning educational events (Beare, 1999; 
Phillips, 1999). In addition, unlike a typical learning style as young people and children learn, the 
education design mentioned in the learning of older people should also be tailored to their needs 
(Sayago, Forbes & Blatt, 2013). It is clear that this adjustment is directly related to the "holistic 
success" and "active key players" dimensions of teacher leadership achieved in the study. 

The results of the study conducted by Tighes, Barnes, Connor and Steadman (2013) are similar to 
the "unique qualifiers" dimension of this study. According to the results of the related work, teachers 
and therefore teacher leadership is the most important element of success in adult education. In 
addition, the reflection of teachers' willingness to their leadership understanding reveals how 
important stakeholders they are in this process. The understanding created by this situation 
determines them as " unique qualifiers ". 

As a result, it is necessary to organize different courses for the requests and suggestions of the 
participants, the geographical region and the interests and needs of the elderly in the planning of the 
courses opened within the scope of elderly care and education. It may differ even by countries and 
regions. Failure to open courses suitable for needs and degrees, causes loss of labor and labor in terms 
of education economy. For this reason, opening different courses for the needs of the local people will 
be very beneficial in terms of education planning and economy. This shows that there should be a 
different understanding of leadership in the management of such institutions. For this reason, it will 
be appropriate and more useful to display and support original, creative, flexible and independent 
leadership styles such as teacher leadership instead of classical management approaches in order to 
maintain these trainings in a healthy and sustainable manner. 
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