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Abstract 
 

This study aims to investigate the influence of teachers’ language politeness on students’ academic motivation and self-efficacy 
during online learning (school from home) and to examine the relationship between students’ academic motivation and self-
efficacy during online learning. This study used a quantitative approach with the correlational method. The participants of the 
study were 150 elementary students (male: 47%; female: 53%). Three types of scales were used in this study, namely the 
teachers’ language politeness scale, the academic motivation scale and the self-efficacy scale. The hypothesis of the study was 
tested using analysis of variance assisted with SPSS version 26. The study found that teachers’ language politeness significantly 
influences students’ academic motivation and self-efficacy during online learning. Teachers’ language politeness was more 
likely to have greater influence on students’ self-efficacy than on students’ academic motivation. As shown in the model, the 
value of the relationship between students’ academic motivation and self-efficacy was 0.497. 
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1. Introduction 

School from home has been an important topic to be discussed as a policy implemented during the 
COVID-19 pandemic. It can be seen from a number of studies conducted on the similiar issue. The school 
from home policy is implemented in order to assure that education can be continuously provided during 
the COVID-19 pandemic. Some studies on school from home focused on investigating students’ and 
teachers’ perceptions of online learning (Agarwal & Kaushik, 2020; Aliyyah et al., 2020); the best 
practices and effectiveness of online learning (Bahasoan, Ayuandiani, Mukhram & Rahmat, 2020; 
Morgan, 2020; Mukhtar, Javed, Arooj & Sethi, 2020); and the challenges and problems teachers, 
students and parents deal with during online learning (Irawan, Dwisona & Lestari, 2020; Irfan, 
Kusumaningrum, Yulia & Widodo, 2020; Simamora, 2020). 

During school from home, teachers, students and parents have been facing issues and challenges 
(Burzynska & Contreras, 2020; Dong, Cao & Li, 2020; Putri et al., 2020). The problems include the 
inadequacy of online learning media and devices, slow internet connection, poor learning facilities at 
home etc. Such issues hinder the optimal learning process and prompt teachers to simply give 
assignments. These phenomena indicate that many teachers and students have difficulties and seem 
unprepared in implementing the school from home policy, although it has been taking place for 1 year 
(Aliyyah et al., 2020; Hutchison, Paatsch & Cloonan, 2020; Primdahl et al., 2021). The unsatisfactory 
learning process affects students’ psychological conditions. Some studies have shown that during school 
from home, many students experience some problems like boredom, anxiety, and stress in learning 
(Kartika, 2020; Puspitasari & Noor, 2020; Rinawati & Darisman, 2020).  

The problems have given rise to negative effect to the student’s performance in the learning process, 
as it will affect to the student’s academic motivation and self-efficacy. Students who experience 
boredom, anxiety, and stress in learning tend to have less academic motivation and self-efficacy 
(Graciani et al., 2020; Komarraju & Nadler, 2013). Academic motivation in learning can be defined as 
the encouragement possessed by students where they will try their best to achieve maximum results in 
the learning process. Vallerand et al. (1993) explained that academic motivation can be divided into 3 
parts, namely intrinsic motivation, extrinsic motivation, and amotivation. Intrinsic motivation in the 
form of encouragement caused by factors within the learner, while extrinsic motivation comes from the 
learner's environment. In addition, amotivation is defined as the absence of student learning motivation 
in the learning process, students tend to have no intention or interest at all in learning. Academic 
motivation is influenced by 2 factors, namely internal factors and external factors. These two factors 
influence each other, and the weight of individual influence differs between countries, communities, 
demographic groups, and individuals (McCoy, Wolf & Godfrey, 2014). Internal factors include students' 
interest in certain subjects, the encouragement from within students to become better in this case 
related to future dreams or targets (Komarraju, Karau & Schmeck 2009). While external factors include 
the atmosphere of the learning environment related to learning facilities, positive encouragement from 
teachers and parents, and the influence of peers (Allison, 2010; Chen, 2008).  

In addition to academic motivation, another variable studied in this study is student's self-efficacy. 
Self-efficacy can be defined as students' belief in their own abilities in dealing with or completing a task 
and overcoming obstacles to achieve maximum results in the learning process. There are several 
previous studies that examine self-efficacy in students, employees, or other subjects (Bandura, 1978; 
Bandura, 1977; Mantasiah & Yusri, 2018; Saeid & Eslaminejad, 2017; Owen & Froman, 1988). Based on 
this research, it can be concluded that there are 4 factors that can form efficacy in students. The first 
factor is the past experience of students in doing something. The level of student efficacy in carrying out 
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these activities will increase when carrying out activities that have previously been successfully carried 
out. On the other hand, when a person fails to do something, his or her level of efficacy with respect to 
that activity will decrease. The second factor is the perceived experience. Students tend to often 
compare the results of their achievements with other students. When students feel capable of doing an 
activity that has been done by others, their self-efficacy will tend to increase. The third factor is the 
opinion of others. Self-efficacy can also be influenced by the words of others. When a person gets 
positive support and reinforcement from others, his level of self-efficacy will increase. This is the main 
reason why teachers and parents should be able to provide positive reinforcement on a regular basis to 
students. The fourth factor is the psychological state. Positive feelings and enthusiasm in students can 
increase self-efficacy. The psychological state in this case can certainly be described from the academic 
motivation possessed by students, because students who have high academic motivation tend to be 
more enthusiastic in learning (Bandura, 1978; Bandura, 1977). 

Social support from both teachers and parents can help students relieve their stress and increase 
comfort during online learning. During school from home, teachers can give social support to students 
by providing reinforcement based on the theory of language politeness during the learning process 
(Mantasiah et al., 2021). Mantasiah and Yusri (2017) found that the use of language politeness in the 
learning process can positively affect students’ academic motivation. Language politeness in the 
learning process conducts the way of teachers in communicating with the students. Teacher’s speech 
can be categorized as a polite speech when following the language politeness maxims. Brown (2015) 
shows that there are 6 kinds of language politeness maxims consisting of modesty, tact, generosity, 
sympathy, approbation, and agreement maxim. 

The variable of language politeness is strongly influenced by the culture of the community. This 
shows that the way someone perceives language politeness will tend to be different (Simatupang & 
Naihabo, 2021; Ningsih et al., 2019; Nurjannah et al., 2017). Based on this research, it can be concluded 
that speech that is considered polite by a society does not guarantee that it is also considered polite by 
other socities. There are potential differences in ways of perceiving the meaning of an utterance. 
Therefore, Brown (2015) and Brown & Levinson (1987) try to develop indicators of language politeness 
that can be accepted by every community through the use of politeness maxims. However, this is of 
course still a debate because the theory of politeness maxims is still general in nature, the cultural 
aspects of society have not been paid much attention to the maxims of language. Therefore, in 
measuring the politeness of the community's language, what cannot be done is to generalize the 
findings from the study, especially to people who come from different regions and cultures. 

The language politeness-based reinforcement can be manifested through praises to students, words 
that show sympathy and appreciation and other forms of utterances. Such a notion is discussed in the 
theory of language politeness in pragmatics (Brown, 2015). Little attention has been given to studies on 
language politeness in education. Mantasiah & Yusri (2017) conducted a study on the influence of 
teachers’ language politeness on students’ academic motivation during offline learning. The current 
study, however, has focused on determining whether teachers’ language politeness remains to have 
positive impacts on students’ academic motivation during online learning. This study also examined 
another variable closely related to learning called self-efficacy. Previous studies have shown that 
academic motivation and self-efficacy have a positive correlation (Campos & Madrigal, 2020; Mantasiah 
& Yusri, 2018; Saeid & Eslaminejad, 2017). Thus, the current study also explored whether teachers’ 
language politeness has impacts on students’ self-efficacy and what is the relationship between 
students’ academic motivation and self-efficacy during online learning. 
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2. Research Method 

2.1 Research design 

This study used a quantitative approach with the correlational method that aimed to discover the 
influence of teachers’ language politeness as the independent variable on students’ academic 
motivation and self-efficacy as the dependent variables and also to find out the relationship between 
students’ academic motivation and self-efficacy as the dependent variables. More details on the 
research model are shown in Figure 1. 

 
 
 
 
 
 
 
 

 
 

Figure 1. Research design 
Notes: X: Teacher’s language politeness; Y1: Students’ academic motivation; Y2: Student’s self-efficacy 

2.2 Participants 

The participants were 150 elementary students in South Sulawesi, Indonesia (male: 47%; female: 
53%) from the fifth grade (43%) and the sixth grade (57%) who were undertaking school from home. All 
the participants had given the assent and consent forms that were signed online, and they were all 
willing to participate in the study voluntarily.  

2.3 Research instruments 

Three types of scales were used in this study, namely the teachers’ language politeness scale, the 
academic motivation scale and the self-efficacy scale. 

a. The teachers’ language politeness scale: The scale developed by Mantasiah, Yusri, and Umar (2019) 
consists of six dimensions, namely modesty, tact, generosity, sympathy, approbation and 
agreement. Each dimension was manifested into four question items; so, there were 24 question 
items in total. The results of the instrument analysis showed that all dimensions and sub-dimensions 
of the scale had Cronbach’s alpha values greater than 0.7.  

b. The academic motivation scale: The scale developed by Vallerand et al. (1993) comprises 28 items. 
It consists of a total of seven different dimensions, each with four items, with three intrinsic 
motivations, three extrinsic motivations and one amotivational dimension. This scale has been 
translated into Indonesian and tested on 1,168 students by Natalya and Purwanto (2018). The 
results showed that all the dimensions and sub-dimensions of the scale had Cronbach’s alpha values 
greater than 0.7, which ranged from 0.746 to 0.898; the corrected item–total correlation values 
were also greater than 0.3 (CITC ≥ 0.3) and ranged between 0.467 and 0.728. 

X  

Y1 

Y2 
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c. The self-efficacy scale: The scale commonly called the college academic self-efficacy scale was 
developed by Owen and Froman (1988). This scale has been translated into Indonesian and tested 
on Indonesian students by Ifdil, Bariyyah, Dewi and Rangka. (2019). The scale consists of 33 question 
items. The results of the test showed that all items are reliable with an α coefficient of 0.931. 

2.4. Research procedures 

The questionnaire was created using Google Form and completed online. Several elementary 
school teachers helped distribute it. Before completing the questionnaire, students were asked to read 
the instructions and the description of the research goals carefully. Students and parents were also 
asked to add their signatures online as a form of consent to participate in this study. It took on average 
15 minutes for the students to fill out the questionnaire. Out of 320 students filling out the 
questionnaire, there were only 250 students whose data could be analysed further because some other 
data were incomplete.  

2.5. Data analysis technique 

The hypotheses of the study were tested using the analysis of variance assisted with SPSS version 26. 
Meanwhile, the demographic data of the participants were analysed using descriptive statistics. 

3. Finding  

Table 1 presents the general description of the data of each research variable presented with the 
descriptive statistics. 

Table 1. Descriptive statistics of research variables 
 

 N Minimum Maximum Mean Std. deviation 

Language politeness 150 65 72 69.15 1.266 
Academic motivation 150 61 93 80.79 4.196 
Self-efficacy 150 92 102 99.03 1.597 
Valid N (list-wise) 150     

 
The maximum score and the mean of the language politeness variable were 120 and 69.5, 

respectively. Thus, the percentage of teachers’ language politeness during online learning was only 
57.91%. On the other hand, the maximum score and the mean of the academic motivation variable were 
140 and 80.79, respectively. Thus, the percentage of students’ academic motivation during online 
learning was only 57.70%. Furthermore, as shown in Table 1, the maximum score and the mean of the 
self-efficacy variable was 160 and 99.03, respectively. Thus, the percentage of students’ self-efficacy 
during online learning was 61.89%. All these results indicate that students’ self-efficacy is higher than 
their academic motivation during online learning. 

3.1. Influence of language politeness on students’ academic motivation 

Table 2. Model summary 1 
 

Model summary 

Model R R square Adjusted R 
square 

Std. error of 
the estimate 

1 0.478a 0.229 0.224 3.697 
aPredictors: (Constant), Language politeness. 
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Table 2 shows that the correlation value between the language politeness and academic 

motivation variables was 0.478, with the coefficient of determination being 0.229. Thus, the percentage 
of influence of language politeness on students’ academic motivation during online learning was only 
22.9%. 

Table 3. Coefficientsa of Model 1 
 

Model Unstandardised coefficients Standardised 
coefficients 

t Sig. 

B Std. error Beta 

1 
(Constant) −28.880 16.545  −1.746 0.083 
Language politeness 1.586 0.239 0.478 6.629 0.000 

 
aDependent variable: Academic motivation. 

Table 3 shows that the significance value (0.000) is lower than the used standard of significance 
value (0.05). These results signify that teachers’ language politeness has a significant influence on 
students’ academic motivation during online learning. 

3.2. Influence of language politeness on students’ self-efficacy 

Table 4. Model Summary 2 
 

Model summary 
Model R R square Adjusted R 

square 
Std. error of 
the estimate 

1 0.938a 0.879 0.878 0.557 
 

aPredictors: (Constant), Language politeness. 

 
As illustrated in Table 4, the correlation value between the variable of language politeness and 

of self-efficacy was 0.938, with the coefficient of determination being 0.879. Thus, the percentage of 
influence of language politeness on students’ self-efficacy during online learning was only 87.9%. 

Table 5. Coefficientsa of Model 2 

Model Unstandardised coefficients Standardised 
coefficients 

t Sig. 

B. Std. error Beta 

1 
(Constant) 17.242 2.491  6.921 0.000 
Language politeness 1.183 0.036 0.938 32.831 0.000 

 
aDependent variable: Self-efficacy. 

 
It can be seen from Table 5 that the significance level of the influence of the language politeness 

variable on the students’ self-efficacy variable (0.000) was lower than the standard of significance (0.05) 
used in this study. These results signify that teachers’ language politeness can significantly improve 
students’ academic motivation or decrease students’ self-efficacy during online learning. 
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3.3. Relationship between academic motivation and self-efficacy 

Table 6. Correlations 

 Academic 
motivation 

Self-efficacy 

Academic motivation 
Pearson’s correlation 1 0.497** 
Sig. (two-tailed)  0.000 
N 150 150 

Self-efficacy 
Pearson’s correlation 0.497** 1 
Sig. (two-tailed) 0.000  
N 150 150 

 

**Correlation is significant at the 0.01 level (two-tailed). 

 
Table 6 shows that there is a relationship between the variables of academic motivation and 

self-efficacy. It can be seen from the table that the significance value (0.000) was lower than the 
standard of significance (0.05) used in the study. These results suggest that the higher students’ 
academic motivation during online learning, the higher students’ self-efficacy. Based on the results of 
the analysis on the three variables, a model was designed to describe the extent of the influence of the 
language politeness variable (X) on the academic motivation variable (Y1) and on the self-efficacy 
variable (Y2), as well as the relationship between academic motivation (Y1) and self-efficacy (Y2) as 
dependent variables.  

 
 
 
 
 

 
 
 
 
 

Figure 2. Relationship model of research variables 
 
Figure 2 shows that during online learning, teachers’ language politeness can have a significant 

impact on both students’ academic motivation and self-efficacy. However, it can also be assumed that 
teachers’ language politeness tends to have greater influence on students’ self-efficacy than on 
students’ academic motivation. Besides, it can be seen from the model that the value of the relationship 
between students’ academic motivation and self-efficacy was 0.497. 

4. Discussion 

During online learning amidst the COVID-19 pandemic, teachers have encountered some challenges 
regarding how to explain the learning materials, evaluate students’ works and maintain communication 
with students. Mantasiah and Yusri (2017) stated that teachers’ communication skills in the learning 
process can positively affect students’ academic motivation. Bambaeeroo and Shokrpour (2017) shows 
a similar finding related to the impact of communication style of teacher on success in teaching. 
However, communication style in the study conducted by Bambaeeroo and Shokrpour (2017) focused 

X No. 

Y1 

Y2 
 

0.478 

0.938 

r = 0.497  
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to non-verbal communication style. In this study, the communication skills are focused on how teachers 
take language politeness into consideration when communicating with students. The study was 
conducted in a normal situation when teachers and students could communicate easily with each other. 

The results of the current study indicate that the intensity of the language politeness used by 
teachers during online learning is more likely to be declining. Data in Table 1 show that the percentage 
of teachers’ language politeness during online learning was only 57.91%. It is likely that the low use of 
language politeness for communication is a result of the low intensity of direct communication between 
teachers and students. Mantasiah, Yusri, Sinring and Aryani. (2021) found that during online learning, 
teachers used WhatsApp more frequently as the main media to deliver the lessons. WhatsApp is 
certainly different from Zoom, Google Meet and other online platforms. Through WhatsApp, two-way 
communication cannot be carried out directly and teachers inclined to use written form of 
communication. As a result, language politeness was used less intensively during the learning process. 
Nevertheless, some teachers were still able to carry out positive communication practices by applying 
language politeness. This is in line with the results of other studies, showing that some teachers were 
more likely to provide students with verbal positive reinforcement based on the language politeness 
theory despite online learning (Mantasiah et al., 2021). 

It can be assumed that despite online learning in which teachers’ language politeness is mostly 
carried out through written texts, it still positively impacts students’ academic motivation and self-
efficacy. Natalya and Purwanto (2018) explained that academic motivation encourages students to be 
more serious in carrying out academic activities. Students with high motivation tend to be more active 
and committed in following the lessons. Teachers’ language politeness can affect students’ academic 
motivation despite its minor scale. It can be seen from Table 1 that the percentage of the influence of 
teachers’ language politeness on students’ academic motivation during online learning was only 22.9%. 
The other findings of the study also suggest that the use of language politeness in communication affects 
not only students’ academic motivation, but also students’ self-efficacy. Self-efficacy refers to one’s 
confidence in taking actions to generate desirable results. Students with high self-efficacy are more 
likely to possess capabilities for controlling a situation and producing favourable outcomes. Studies by 
Mavianti and Ananda (2021) and Palupi (2020) found that during online learning amidst the COVID-19 
pandemic, students were inclined to suffer from stress in learning. This indicates that students lack self-
efficacy because they seem to have no control in the situation, they are in. 

The findings of this study certainly cannot be guaranteed to show the same results when carried out 
in other regions or countries. There are several things that need to be considered before generalizing 
the findings of this study. The variable of politeness in language cannot be separated from the culture 
of the community because it is strongly influenced by these cultural factors (Simatupang & Naihabo, 
2021; Ningsih et al., 2019). In cognitive semantic science, the meaning of words that are processed in 
the brain is strongly influenced by the person's experience, in this case one of them is the cultural aspect. 
Cultural differences tend to potentially provide different ways of perceiving the meaning of a word or 
speech (Schrerer et al., 2011; Ellis et al., 2015). In addition to language politeness variables, several 
other studies also show that academic motivation variables tend to be also influenced by cultural 
aspects (Torres, 2018; Artelt, 2005; Ryan & Deci, 2000). Some of these studies show that the factors 
that influence students' academic motivation have the potential to be different. Therefore, for further 
research it is important to examine how the influence of politeness in language on learning motivation 
and well-being of students in different areas which of course have cultural differences with the 
participants involved in this study. 
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5. Conclusion 

During school from home, the use of language politeness by teachers is influential on students’ 
academic motivation. The extent of the influence, however, is lower during online learning than during 
offline learning. This is because the intensity of the use of language politeness by teachers during online 
learning is less optimal than that during offline learning. This study also found that the use of language 
politeness by teachers has a greater effect on students’ self-efficacy than on students’ academic 
motivation. This finding suggests that teachers’ polite utterances towards students during online 
learning can increase students’ confidence in the process of adaptation to the online learning 
environment. Therefore, it can be concluded that teachers’ language politeness can contribute to the 
success of both online learning and offline learning.  The findings of this study certainly cannot be 
generalized internationally, because the language politeness variable is strongly influenced by the 
culture of the community. Cultural differences in society will have the potential to produce different 
research findings. Therefore, this is a recommendation for further research. 

Acknowledgements 

This study was funded by the Ministry of Education, Culture, Research and Technology of the 
Republic of Indonesia through the research grant (PTUPT) (Grant Number: 143/UN36.11/LP2M/2021). 

Declaration of interest statement 

The author(s) declare no potential conflicts of interest with respect to the research, authorship 
and/or publication of this article. 

 

 

References 

Agarwal, S. & Kaushik, J. S. (2020). Student’s perception of online learning during COVID pandemic. The Indian 
Journal of Pediatrics, 87, 554–554. https://doi.org/10.1007/s12098-020-03327-7  

Aliyyah, R. R., Rachmadtullah, R., Samsudin, A., Syaodih, E., Nurtanto, M. & Tambunan, A. R. S. (2020). The 
perceptions of primary school teachers of online learning during the COVID-19 pandemic period: a 
case study in Indonesia. Journal of Ethnic and Cultural Studies, 7(2), 90–109. 
https://doi.org/10.29333/ejecs/388  

Allison, E.B. (2010). 'Pedagogy - How is it influenced in primary schools? A comparative study of literature about 
pedagogical influences in primary schools in England and Poland, with a focus on English primary 
schools', Education 3-13 38(1), 55-67. https://doi.org/10.1080/03004270903099819  

Artelt, C. (2005). Cross-cultural approaches to measuring motivation. Educational Assessment, 10(3), 231-255. 
https://doi.org/10.1207/s15326977ea1003_5  

Bahasoan, A. N., Ayuandiani, W., Mukhram, M. & Rahmat, A. (2020). Effectiveness of online learning in pandemic 
COVID-19. International Journal of Science, Technology & Management, 1(2), 100–106. 
https://doi.org/10.46729/ijstm.v1i2.30  

Bambaeeroo, F. & Shokrpour, N. (2017). The impact of the teachers’ non-verbal communication on success in 
teaching. Journal of Advances in Medical Education & Professionalism, 5(2), 51. 

Bandura, A. (1977). Self-efficacy: Towards a unifying theory of behavioral change.Psychological Review, 84 191–
215. 

Bandura, A. (1978). Reflections on self-efficacy.Advances in Behaviour Research and Therapy, 1 237–269. 

https://doi.org/10.18844/cjes.v16i5.6236
https://doi.org/10.1007/s12098-020-03327-7
https://doi.org/10.29333/ejecs/388
https://doi.org/10.1080/03004270903099819
https://doi.org/10.1207/s15326977ea1003_5
https://doi.org/10.46729/ijstm.v1i2.30


Rivai, M., Yusri, Y., Rivai, A. T. O., & Anwar, M. (2021). Teachers’ language politeness, students’ academic motivation and self-efficacy during 
school from home. Cypriot Journal of Educational Science. 16(5), 2161-2172. https://doi.org/10.18844/cjes.v16i5.6236  

 

2170 

 

Brown, P. (2015). Politeness and language. In The International Encyclopedia of the Social and Behavioural Sciences 
(IESBS) (2nd ed., pp. 326–330). Amsterdam, The Netherlands: Elsevier. 

Brown, P., Levinson, S. C., & Levinson, S. C. (1987). Politeness: Some universals in language usage (Vol. 4). 
Cambridge university press. 

Burzynska, K. & Contreras, G. (2020). Gendered effects of school closures during the COVID-19 pandemic. Lancet, 
395(10242), 1968. https://doi.org/10.1016/s0140-6736(20)31377-5  

Campos, P. D. S. & Madrigal, D. V. (2020). Self-efficacy and academic motivation of students in a catholic high 
school with parents working abroad. Philippine Social Science Journal, 3(2), 117–118. 
https://doi.org/10.52006/main.v3i2.256  

Chen, J.J.-L. (2008). Grade-level differences: Relations of parental, teacher and peer support to academic 
engagement and achievement among Hong Kong students', School Psychology International 29(2), 
183-198. https://doi.org/10.1177/0143034308090059 

Dong, C., Cao, S. & Li, H. (2020). Young children’s online learning during COVID-19 pandemic: Chinese parents’ 
beliefs and attitudes. Children and Youth Services Review, 118, 105440. 
https://doi.org/10.1016/j.childyouth.2020.105440  

Ellis, C., Kuipers, J. R., Thierry, G., Lovett, V., Turnbull, O., & Jones, M. W. (2015). Language and culture modulate 
online semantic processing. Social cognitive and affective neuroscience, 10(10), 1392-1396. 
https://doi.org/10.1093/scan/nsv028  

Graciani Hidajat, H., Hanurawan, F., Chusniyah, T., & Rahmawati, H. (2020). Why I'm Bored in Learning? Exploration 
of Students' Academic Motivation. International Journal of Instruction, 13(3), 119-136. 

Hutchison, K., Paatsch, L. & Cloonan, A. (2020). Reshaping home–school connections in the digital age: Challenges 
for teachers and parents. E-Learning and Digital Media, 17(2), 167–182. 
https://doi.org/10.1177/2042753019899527  

Ifdil, I., Bariyyah, K., Dewi, A. K. & Rangka, I. B. (2019). The College Academic Self-Efficacy Scale (CASES); an 
Indonesian validation to measure the self-efficacy of students. Jurnal Kajian Bimbingan dan Konseling, 
4(4), 115–121. https://doi.org/10.17977/um001v4i42019p115  

Irawan, A. W., Dwisona, D. & Lestari, M. (2020). Psychological impacts of students on online learning during the 
pandemic COVID-19. KONSELI: Jurnal Bimbingan dan Konseling (E-Journal), 7(1), 53–60. 
https://doi.org/10.24042/kons.v7i1.6389  

Irfan, M., Kusumaningrum, B., Yulia, Y. & Widodo, S. A. (2020). Challenges during the pandemic: use of e-learning 
in mathematics learning in higher education. Infinity Journal, 9(2), 147–158. 
https://doi.org/10.22460/infinity.v9i2.p147-158  

Kartika, D. (2020). Faktor–Faktor Kecemasan Akademik Selama Pembelajaran Daring Pada Siswa SMA di 
Kabupaten Sarolangun. Jurnal Pendidikan Tambusai, 4(3), 3544–3549. 

Komarraju, M., & Nadler, D. (2013). Self-efficacy and academic achievement: Why do implicit beliefs, goals, and 
effort regulation matter?. Learning and individual differences, 25, 67-72. 

Komarraju, M., Karau, S.J. & Schmeck, R.R. (2009). 'Role of the Big Five personality traits in predicting college 
students' academic motivation and achievement', Learning and Individual Differences 19(1), 47-52. 
https://doi.org/10.1016/j.lindif.2008.07.001 

Mantasiah, R. & Yusri, Y. (2017, August). The influence of teacher's language politeness in improving student's 
academic motivation. 8th International Conference of Asian Association of Indigenous and Cultural 
Psychology (ICAAIP 2017) (pp. 187–190). Atlantis Press. 

https://doi.org/10.18844/cjes.v16i5.6236
https://doi.org/10.1016/s0140-6736(20)31377-5
https://doi.org/10.52006/main.v3i2.256
https://doi.org/10.1177/0143034308090059
https://doi.org/10.1016/j.childyouth.2020.105440
https://doi.org/10.1093/scan/nsv028
https://doi.org/10.1177/2042753019899527
https://doi.org/10.17977/um001v4i42019p115
https://doi.org/10.24042/kons.v7i1.6389
https://doi.org/10.22460/infinity.v9i2.p147-158
https://doi.org/10.1016/j.lindif.2008.07.001


Rivai, M., Yusri, Y., Rivai, A. T. O., & Anwar, M. (2021). Teachers’ language politeness, students’ academic motivation and self-efficacy during 
school from home. Cypriot Journal of Educational Science. 16(5), 2161-2172. https://doi.org/10.18844/cjes.v16i5.6236  

 

2171 

 

Mantasiah, R. & Yusri, Y. (2018, June). Pay it forward model in foreign language learning to increase student’s self 
efficacy and academic motivation. Journal of Physics: Conference Series, 1028(1), 012178.  

Mantasiah, R., Yusri, M. & Umar, N. F. (2019, April). The development of the instrument of politeness in the 
language used by teachers in the learning process. 1st International Conference on Advanced 
Multidisciplinary Research (ICAMR 2018) (pp. 270–273). Atlantis Press. 

Mantasiah, R., Yusri, M., Sinring, A. & Aryani, F.(2021). Assessing verbal positive reinforcement of teachers during 
school from home in the COVID-19 pandemic era. International Journal of Instruction, 14(2), 1037–
1050. ttps://doi.org/10.29333/iji.2021.14259a  

Mavianti, M. & Ananda, R. D. (2021). Strategi Mengurangi Rasa Bosan Anak Selama SFH (School From Home) 
Melalui Kegiatan Berkebun Dengan Sistem Vertikultur Di Dusun IV Desa Manik Maraja Kecamatan 
Sidamanik Kabupaten Simalungun. Maslahah: Jurnal Pengabdian Masyarakat, 1(3). 

McCoy, D.C., Wolf, S. & Godfrey, E.B. (2014). Student motivation for learning in Ghana: Relationships with 
caregivers' values toward education, attendance, and academic achievement', School Psychology 
International 35(3), 294-308. https://doi.org/10.1177/0143034313508055 

Morgan, H. (2020). Best practices for implementing remote learning during a pandemic. The Clearing House: A 
Journal of Educational Strategies, Issues and Ideas, 93(3), 135–141. 
https://doi.org/10.1080/00098655.2020.1751480  

Mukhtar, K., Javed, K., Arooj, M. & Sethi, A. (2020). Advantages, Limitations and Recommendations for online 
learning during COVID-19 pandemic era. Pakistan Journal of Medical Sciences, 36(COVID19-S4), S27. 
https://doi.org/10.12669/pjms.36.covid19-s4.2785  

Natalya, L., & Purwanto, C. V. (2018). Exploratory and confirmatory factor analysis of the academic motivation 
scale (AMS)–Bahasa Indonesia. Makara Human Behavior Studies in Asia, 22(1), 29-42. 
https://doi.org/10.7454/hubs.asia.2130118  

Ningsih, R., Boeriswati, E., & Muliastuti, L. (2019, August). Language politeness: Pragmatic-sociocultural 
perspective. In Proceedings of the International Conference on Education, Language and Society (Vol. 
426431). https://doi.org/10.5220/0008999904260431  

Nurjanah, O. W., Santosa, R., & Rochsantiningsih, D. (2017). Male and female student’s linguistic politeness in 
speaking classroom. International Journal of Pedagogy and Teacher Education, 1(2), 149-156. 
https://doi.org/10.20961/seeds.v1i1.20308  

Owen, S. V. & Froman, R. D. (1988). Development of a college academic self-efficacy scale. Paper presented at the 
Annual Meeting  of the National Council on Measurement in Education. 
https://eric.ed.gov/?id=ED298158 

Palupi, T. N. (2020). Tingkat Stres pada Siswa-Siswi Sekolah Dasar dalam Menjalankan Proses Belajar di Rumah 
Selama Pandemi Covid-19. Jurnal Psikologi Pendidikan Dan Pengembangan SDM, 9(2), 18–29. 

Primdahl, N. L., Borsch, A. S., Verelst, A., Jervelund, S. S., Derluyn, I. & Skovdal, M. (2021). ‘It’s difficult to help 
when I am not sitting next to them’: how COVID-19 school closures interrupted teachers’ care for 
newly arrived migrant and refugee learners in Denmark. Vulnerable Children and Youth Studies, 16(1), 
75–85. https://doi.org/10.1080/17450128.2020.1829228  

Puspitasari, A. & Noor, T. R. (2020). Optimalisasi Manajemen Pembelajaran Daring dalam Meningkatkan Adversity 
Quotient (AQ) Siswa Selama Pandemi Covid-19. Jurnal Elkatarie: Jurnal Ilmu Pendidikan Dan Sosial, 
3(2), 439–458. 

Putri, R. S., Purwanto, A., Pramono, R., Asbari, M., Wijayanti, L. M. & Hyun, C. C. (2020). Impact of the COVID-19 
pandemic on online home learning: an explorative study of primary schools in Indonesia. International 
Journal of Advanced Science and Technology, 29(5), 4809–4818. 

https://doi.org/10.18844/cjes.v16i5.6236
https://doi.org/10.29333/iji.2021.14259a
https://doi.org/10.1177/0143034313508055
https://doi.org/10.1080/00098655.2020.1751480
https://doi.org/10.12669/pjms.36.covid19-s4.2785
https://doi.org/10.7454/hubs.asia.2130118
https://doi.org/10.5220/0008999904260431
https://doi.org/10.20961/seeds.v1i1.20308
https://eric.ed.gov/?id=ED298158
https://doi.org/10.1080/17450128.2020.1829228


Rivai, M., Yusri, Y., Rivai, A. T. O., & Anwar, M. (2021). Teachers’ language politeness, students’ academic motivation and self-efficacy during 
school from home. Cypriot Journal of Educational Science. 16(5), 2161-2172. https://doi.org/10.18844/cjes.v16i5.6236  

 

2172 

 

Rinawati, D. & Darisman, E. K. (2020). Survei tingkat kejenuhan siswa SMK belajar di rumah pada mata pelajaran 
produk kreatif dan kewirausahaan selama masa pandemi COVID-19. Journal of Science and Education 
(JSE), 1(1), 32–40. 

Ryan, R. M., & Deci, E. L. (2000). Self-determination theory and the facilitation of intrinsic motivation, social 
development, and well-being. American psychologist, 55(1), 68. https://doi.org/10.1037/0003-
066x.55.1.68  

Saeid, N. & Eslaminejad, T. (2017). Relationship between student's self-directed-learning readiness and academic 
self-efficacy and achievement motivation in students. International Education Studies, 10(1), 225–232.  
https://doi.org/10.5539/ies.v10n1p225  

Scherer, K. R., Clark-Polner, E., & Mortillaro, M. (2011). In the eye of the beholder? Universality and cultural 
specificity in the expression and perception of emotion. International Journal of Psychology, 46(6), 
401-435. https://doi.org/10.1080/00207594.2011.626049  

Simamora, R. M. (2020). The challenges of online learning during the COVID-19 pandemic: an essay analysis of 
performing arts education students. Studies in Learning and Teaching, 1(2), 86–103. 
https://doi.org/10.46627/silet.v1i2.38  

Simatupang, M. S., & Naibaho, L. (2021, June). Language Politeness. In 2nd Annual Conference on blended learning, 
educational technology and Innovation (ACBLETI 2020) (pp. 166-171). Atlantis Press. 
https://doi.org/10.2991/assehr.k.210615.033  

Torres, P. E. (2018). The culturally adaptive functionality of self-regulation: Explorations of children's behavioural 
strategies and motivational attitudes (Doctoral dissertation, University of Cambridge). 

Vallerand, R. J., Pelletier, L. G., Blais, M. R., Brière, N. M., Senécal, C. B., & Vallières, É. F. (1993). Academic 
motivation scale (ams-c 28) college (cegep) version. Educational and Psychological Measurement, 
52(53), 1992-1993 

 

https://doi.org/10.18844/cjes.v16i5.6236
https://doi.org/10.1037/0003-066x.55.1.68
https://doi.org/10.1037/0003-066x.55.1.68
https://doi.org/10.5539/ies.v10n1p225
https://doi.org/10.1080/00207594.2011.626049
https://doi.org/10.46627/silet.v1i2.38
https://doi.org/10.2991/assehr.k.210615.033

