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Abstract 
 

The pandemic, which occurs in all parts of the world has changed the order of the learning process for children with special 
education needs (SEN) which was initially carried out face-to-face to the online distance learning from home. This study aims 
to see the impact of the Inclusive Teaching (I-Teach) model on the life skills of early childhood students with special needs 
while studying from home during the covid-19 pandemic. This study is survey research with data analysis using the percentage 
of life skills assessment in children with special needs, carried out at 6 early childhood education institutions that have children 
with special needs totaling 12 students with the following specifications: 5 students with autism spectrum disorder, 1 student 
with speech delay, 2 students with attention deficit hyperactivity disorder, 1 student with down syndrome, and 3 other 
students who have not been diagnosed.The research found that, from the six aspects of special needs childrens'  life skills, 
most of them can self-feeding. It showed when children used the cutlery to clean the dishes by themselves. Meanwhile, for 
the dressing skill, personal hygiene, self-awareness, safety, and others, children still need reinforcement from parent and 
teacher.         
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1. Introduction 

 The government's policy is for students, especially at the early childhood education level, to 
study at home during the COVID-19 pandemic. This became a challenge for educators and parents to 
design the most appropriate strategy. The learning process for early childhood during this pandemic 
should not be fully cognitive oriented but learning to strengthen life skills through daily activities. 

The focused life skills for students with special needs in early childhood education institutions are 
their ability in four aspects including personal skills and safety, socio-emotional development, language 
development, as well as cognitive and motor development which aims to make them more accepting 
toward their peers in class (The University of the State of New York, 2003, p. 8). It is further explained 
that some of the learning outcomes and indicators for children in special/inclusive in early childhood 
education are of Personal Health and Safety Skills, including: (1) personal health skills, (2) safety and 
self-protection, (3) interacting with adults. This shows that early childhood education equips special 
needs children with various skills and life skills which will later be used to achieve further skills and 
abilities. 

Based on the research that has been carried out by Gatumu & Kathuri (2018), it describes that the 
life skills that are taught in the learning process refer to early childhood in the pre-school environment 
including: (a) Self-feeding, (b) Dressing, (c) Personal hygiene, (d) Self-awareness, where children are 
expected to be able to understand themselves, able to control emotions and calm themselves when 
facing undesired circumstances, (e) Safety, where children are expected to have sensitivity and ability 
to avoid dangers around them, during learning activities or during play activities, and (f) Relating well 
with others. 

It is not an easy task to train life skills for early childhood students with special needs during the 
distance learning period where the children are fully accompanied only by their parents or family 
members at home. While at school, teachers have a very big role to be able to practice these skills, and 
only afterwards are those skills be strengthened and repeated at home with parents. For children with 
special needs, the role of parents currently has a major role, because children are fully taught and 
trained by parents while studying at home during the pandemic. However, teachers as educators can 
also help parents who are still learning and facing difficulties with their children's needs. Parents who 
have not been equipped with much knowledge in dealing with children with special needs must also be 
open and ready to receive various information so that the skills needed by children can be implemented 
with their children at home. Teaching life skills to children at preschool age pave the way for them to 
fulfill their social and school responsibilities, this means that life skills activities are very important to be 
taught to children. Padillo (2021, p. 1893) in his research describes that the challenges faced by parents 
while teaching functional skills during the pandemic include the lack of relevance of the training 
followed by parents, lack of knowledge about parenting and lack of time to provide assistance. 

During the COVID-19 pandemic, all activities outside the home, including educational, religious, 
economic and many other activities were changed by doing them at home or working from home, 
because during the COVID-19 pandemic, the government carried out and implemented a policy that all 
activities outside the home are canceled or suspended until the corona virus outbreak ends. The 
outbreak of covid-19 or the corona virus has changed many activities of a public nature to shift to the 
main activity centered at home, this affects many fields, including the world of education (Wijoyo, 2020, 
p. 205). Through this policy and in the current COVID-19 pandemic conditions, educational institutions 
are demanding new innovations in their learning activities, one of the new forms of innovation is to 
conduct online learning activities (Jamaluddin: 2020, p. 2). The existence of this COVID-19 pandemic 
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requires educational institutions to redesign or change the process of learning activities, which were 
initially carried out in schools directly or face-to-face, are now carried out at home or online (Wadji, 
2020, p. 269). In fact, in the process of online learning activities, this is the correct or appropriate 
alternative to provide learning materials to students during the COVID-19 pandemic as it is today 
(Assingkily, 2020:59). This also has an impact on inclusive early childhood education institutions, by 
accepting children with special needs in them. They find it difficult to facilitate learning during the 
pandemic, because children with special needs will find it easier to receive information or skills directly 
with face-to-face and repeated habits at school. 

One of the model developments that have been developed by researchers in previous studies is a 
model that facilitates children with special needs in inclusive institutions. The model developed by the 
researcher is the inclusive teaching model called I-Teach, where this model is intended to guide teachers 
in early childhood education institutions that accept children with special needs (Diana et al, 2020, p. 
1617). Diana (2020) in a previous study described that this I-Teach model provides opportunities for 
children with special needs to be able to optimize their growth and development according to their 
needs, one of the activities developed is in the form of arrival activities, which are designed to train life 
skills for the students. Children with special needs and develop other developmental aspects such as 
language, physical motor, social and emotional skills (p. 1623). The I-teach model offers strategies for 
teachers who handle inclusive classes to help develop life skills of preschool students while studying 
from home with parents and family. If children are at home, they are still introduced and trained in their 
life skills through online meetings accompanied by parents and learning videos that contain steps in 
implementing children's life skills indicators. This study aims to see the impact of the inclusive teaching 
(I-Teach) model on the life skills of early childhood children with special needs while studying from home 
during the COVID-19 pandemic. 

2. Methodology 

2.1. Research Design 

This research is a quantitative study using a survey, where the method is to collect information from 
groups that represent a population or a large number of responden. This survey is to determine the 
implementation of the inclusive teaching (I-Teach) model in the implementation of the life skills 
program for children with special needs during the COVID-19 pandemic in inclusive schools, especially 
in early childhood education institutions. 

2.2. Sampel and Data Collection 

This study was carried out in 6 early childhood education institutions that were designated as 
inclusive pre-schools in Semarang City area with 12 children with special needs who were involved in 
this study. The participants involved in the research are described in table 1 below. 

Table 1. Participants Data Based on Gender 

Gender Number of Students Percentage 

Girl 
Boy 

3 
9 

25% 
75% 

 
Based on the table above, it can be explained that the participants of this study consisted of 3 girls 

and 9 boys.  The data in this study were collected through observation sheets for children with special 
needs on aspects of life skills that should be mastered in early childhood. In addition, document in the 
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form photos and videos of children’s life skills activities are narrated to provide reinforcement on the 
observation sheet that been given. 

2.3. Instruments 

The instrument used in this study was adapted from the Life Skills instrument that has been 
developed by Gamutu & Kathuri (2018) which is intended for preschool age children. The instrument 
indicators measure the life skills of children with special needs in the form of of feeding self, dressing, 
personal hygiene, self-awareness, safety, relating well with others which had been adapted to the 
abilities of children with special needs at an early age. Assessment of the life skills of early childhood 
children with special needs also had been adapted to the abilities of each child with special needs. The 
following are the assessment standards for early childhood with the following criteria describe in table 
2: (Ministry of Education & Culture, 2020) 

 
Table 2. Life Skills Achievement Criteria 

Criteria Score 

Has not developed 1 
Start developing 2 
Developing as expected 3 
Developing very well 4 

 

2.4. Data Analysis 

Quantitative data were analyzed through descriptive statistics using the percentage of assessment 
of life skills in children with special needs. While supporting data in the form of observations and 
interviews were also used in this study. 

3. Finding/Result 

This study explores the impact of the inclusive teaching (I-Teach) model implementation carried out 
by teachers on the life skills of early childhood children with special needs while studying from home 
during the covid-19 pandemic. The twelve (12) students with special needs who participated in this 
study are as follows: 

Table 3. The Participants’ Special Need Specifications  

Diagnosis Number of 
Students 

Percentage 

Autism Spectrum Disorder 
Speech Delay 
Attention Deficit Hiperactivity Disorder 
(ADHD) 
Down Syndrome 
Undiagnosed 

5 
1 
2 
1 
3 

42% 
8% 
17% 
8% 
25% 

 
Based on the data above, it can be described that the specifications in this study are the highest 

number of children with autism spectrum disorder specifications, followed by specifications for children 
with attention deficit hyperactivity disorder (ADHD), while the number of children with speech delay 
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and Down syndrome specifications is the same. The rest are children who have not been diagnosed but 
based on the results of the identification and assessment carried out by the teachers, these children 
experienced obstacles and disturbances in their growth and development. Referring to the table above 
which shows that of the total number of children, the number of boys who experience barriers is higher 
than girls. Based on the data, it can be explained that the number of children with autism spectrum 
disorder specifications is mostly experienced by boys. Zablotsky et al, (2019) in their research entitled 
"Prevalence and Trends of Developmental Disabilities among Children in the United States: 2009–2017" 
found that boys experience more developmental disorders than girls in almost all specifications of the 
disorder and resistance. This shows that boys have more potential for developmental disorders and 
barriers. Referring to the results above, the five children with autism spectrum disorder specifications 
are all boys, two boys with ADHD and two others have not been diagnosed, the rest are 3 girls with 
speech delay, Down syndrome and one child who has not been diagnosed. 

During the Covid-19 pandemic, teachers can ask parents to send photos of their children's work or 
videos of their children's activities at home. It can be sent via e-mail or WhatsApp group. The results of 
developmental achievements related to children's life skills were obtained from documentation in the 
form of photos and videos sent by parents to teachers during learning from home. The teacher then 
makes an assessment through photos or videos of the child's activity process in life skills. The following 
describes the results of the I-Teach model implementation on children's life skills during their learning 
from home (Distance Learning) period. 

 
Tabel 4. Tabulation of Life Skills Achievements for Children with Special Needs 

Component Score 

Su
b

to

ta
l 

To
ta

l 

S1 S2 S3 S4 S5 S6 S7 S8 S9 S1
0 

S11 S1
2 

Feeding 
Self 

a.. 
b.. 
c.. 
d.. 

4 
4 
2 
2 

2 
2 
4 
2 

3 
3 
2 
2 

4 
4 
4 
4 

3 
2 
2 
2 

2 
2 
2 
2 

2 
4 
2 
4 

3 
3 
3 
1 

4 
4 
4 
2 

4 
4 
2 
1 

2 
2 
2 
1 

4 
4 
2 
2 

37 
38 
31 
25 

131 

Dressing a.. 
b.. 
c.. 

4 
2 
2 

1 
1 
2 

3 
3 
3 

2 
4 
4 

2 
2 
2 

2 
2 
2 

4 
4 
2 

1 
2 
1 

2 
2 
2 

2 
0 
0 

1 
1 
1 

2 
2 
2 

26 
25 
23 

74 

Personal 
Hygiene 

a.. 
b.. 
c.. 
d.. 

4 
2 
4 
4 

2 
1 
1 
1 

3 
3 
2 
2 

4 
2 
2 
2 

3 
2 
1 
1 

2 
2 
2 
2 

2 
4 
3 
2 

3 
3 
3 
4 

4 
2 
2 
2 

2 
0 
4 
2 

2 
1 
0 
0 

2 
2 
4 
2 

33 
24 
28 
24 

109 

Self-
Awarene
s 

a.. 
b.. 
c.. 

2 
2 
2 

2 
2 
2 

2 
3 
2 

4 
2 
2 

1 
2 
2 

2 
2 
2 

1 
4 
1 

4 
4 
4 

2 
2 
2 

2 
2 
2 

1 
1 
1 

0 
2 
1 

23 
28 
23 

74 

Safety a.. 
b.. 

2 
2 

1 
1 

3 
2 

2 
2 

1 
1 

2 
2 

2 
2 

3 
4 

4 
4 

2 
2 

0 
0 

1 
1 

23 
23 

46 

Relating 
Well with 
Others 

a.. 
b.. 

2 
2 

2 
2 

3 
3 

4 
4 

1 
1 

1 
2 

3 
4 

3 
4 

2 
2 

2 
2 

1 
2 

1 
2 

26 
30 

56 
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100
120
140

Life Skills All Students

Table Description: 
 

Feeding Self a. Able to eat and drink independently 
b. Able to use eating and drinking utensils well 
c. Able to tidy up their own eating and drinking utensils 
d. Able to clean eating and drinking utensils by themselves 

Dressing a. Able to dress themselves with simple technology (zipper or button with 
various models and sizes) 

b. Able to wear their own socks 
c. Able to use automatic shoes and simple laces 

Personal 
Hygine 

a. Able to clean themselves by washing their hands properly without help 
b. Able to brush their teeth using toothpaste and toothbrush in the right order 
c. Able to go to the restroom without assistance (to urinate) 
d. Able to go to the restroom without assistance (to defecate) 

Self-
Awarenes 

a. Able to understand themselves 
b. Able to control emotions 
c. Calm themselves when facing an undesired situation 

Safety a. Have the sensitivity and ability to avoid dangers that are around them while 
studying 

b. Have the sensitivity and ability to avoid the dangers around them while 
playing 

Relating Well 
with Others 

a. Able to interact with peers 
b. Able to interact with adults 
c.  

 
Based on the data above, the results of children's life skills can be described on the six indicators as 

illustrated in figure 1. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Figure 1. Life Skills Results of Children with Special Needs 
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Based on the above figure, it is known that the component of life skills in the form of feeding self is 
the component that is most successfully mastered by the students, followed by personal hygiene, 
relating well with others, and safety. The following is the percentage of the overall achievement of life 
skills indicators for children with special needs described in table 5. 

 
Table 5. Percentage of Achievement in Life Skills for All Students 

Overall Students 

Life Skills Components Total Percentage 
Feeding Self 131 27% 
Dressing 74 15% 
Personal Hygiene 109 22% 
Self-Awarenes 74 15% 
Safety 46 9% 
Relating Well with Others 56 11% 

 
The following describes the results related to the achievement of each indicator item in the life skills 

component given to children with special needs while studying from home. 
a. The component of life skills in the form of feeding self is the component that is most successfully 

achieved by students, in Feeding Self there are four (4) indicators, namely: 
 

Table 6. The Percentage of Feeding Self Indicator 

Feeding Self Component 

Indicator Total Percentage 
a. Able to eat and drink independently 
b. Able to use eating and drinking utensils well 
c. Able to tidy up their own eating and drinking utensils 
d. Able to clean eating and drinking utensils by themselves 

37 
38 
31 
25 

28% 
29% 
24% 
19% 

 
Based on the table above, it can be concluded that the indicator of being able to use eating and 

drinking utensils well is an indicator that has been successfully carried out by children, while the 
indicator of being able to clean eating and drinking utensils by themselves is the most difficult indicator 
for children or it could be because they had not been able to do it. 

b. The life skills component in the form of dressing has a percentage of being successfully carried out 
by all children by 15%, where there are three (3) indicators, namely:  

Tabel 7. The Percentage of Dressing Indicator 

Dressing Component 

Indicator Total Percentage 
a. Able to dress themselves with simple technology 

(zipper or button with various models and sizes) 
b. Able to wear their own socks 
c. Able to use automatic shoes and simple laces 

26 
 

25 
23 

35% 
 

34% 
31% 
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Based on the data above, it can be explained that the indicator of being able to dress themselves with 
simple technology (zippers and buttons with various models and sizes) is the indicator that is mostly 
mastered by children, while the indicator of being able to use automatic shoes and simple laces is the 
most difficult indicator for children to do, especially lace-up shoes. 

c. The component of life skills in the form of personal hygiene has a percentage of 22%, of which there 
are four (4) indicators, namely: 

Table 8. The Percentage of Personal Hygine Indicator 

Personal Hygiene Component 

Indicator Total Percentage 
a. Able to clean themselves by washing their hands properly 

without help 
b. Able to brush their teeth using toothpaste and toothbrush in the 

right order 
c. Able to go to the restroom without assistance (to urinate) 
d. Able to go to the restroom without assistance (to defecate) 

33 
 

24 
 

28 
24 

30% 
 

22% 
 

26% 
22% 

 
Based on the data above, it is known that in the personal hygiene component, the indicator of being 

able to clean themselves by washing their hands properly without help is an indicator that has been 
most mastered by all children. Other indicators such as brushing teeth, urinating and defecating are still 
difficult for children with special needs, so they need help, direction, and repetition at every step in 
these skills. 

The three life skills indicators described above (feeding self, dressing, and personal hygiene were 
developed not only as children's training on the independence aspect, but also the physical motor 
aspect. This was emphasized by Budury et al. (2020) that the physical motor aspect can be developed 
through self-care skills activities, buttoning, tying ropes and others, this activity also develops 
confidence in children by being given opportunities, time, and practice. Personal hygiene is a human 
need. Personal hygiene is a practice that is carried out by someone by nursing, maintaining, or caring 
for personal hygiene, such as keeping the hair, eyes, ears, nose, mouth, nails, private parts and 
appearance clean. In children with special needs some of them experience delays and obstacles in all 
aspects of development, so that children have difficulty taking care of themselves (Bergström et al., 
2013; Ge et al, 20 19). Personal hygiene in children is part of the maintenance effort for themselves, 
which includes sanitation and health to get physical fitness and disease prevention that must be 
introduced and taught from an early age (Hidayati et al., 2019, p.391). 

d. The life skill component in the form of self-awareness has a percentage of 15%, of which there are 
three (3) indicators, namely: 

Table 9. The Percentage of Self-Awarenes Indicator 

Self-Awarenes Component 

Indicator Total Percentage 
a. Able to understand themselves 
b. Able to control emotions 
c. Calm themselves when facing an undesired 

situation 

23 
28 
23 

31% 
38% 
31% 
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Based on the data above, the life skills component in the form of self-awareness has indicators of 
being able to control emotions which are most successfully carried out by students, while the indicators 
that are the most difficult for children to do well are being able to understand themselves and calm 
themselves down when situations are not desired. Children who are aware, understand, have self-
awareness, and approve of themselves are more likely to have positive perceptions of themselves, and 
will be able to regulate and adapt to their environment (Wehmeyer, Argan, & Hughes, 2000). For 
children with special needs, they must learn to develop their competence, master skills to understand 
their strengths and limitations, as well as have an awareness of their own abilities. 

 
e. The life skills component in the form of safety has a percentage of 9%, of which there are two (2) 

indicators, namely: 
Table 10. The Percentage of Safety Indicator 

Safety Component 

Indicator Total Percentage 
a. Have the sensitivity and ability to avoid dangers 

that are around them while studying 
b. Have the sensitivity and ability to avoid the 

dangers around them while playing 

23 
 

23 

50% 
 

50% 

 
Based on the data above, it is known that the life skills component in the form of safety has two 

indicators that can be done well by children. Based on the results described above and interviews with 
teachers and parents, on average, children are still not aware of the dangers around them, children's 
sensitivity has not emerged and most of them are still busy with their own world and do a lot of 
undirected activities. This causes children not to have awareness of their existence in their environment. 
Safety can be built from the environment around children. When they play, the environment has been 
arranged safely and comfortably for children. This is to anticipate so that children avoid danger or 
insecurity that threatens themselves (Laverty & Reay, 2014). 
 
f. The life skills component in the form of relating well with others has a percentage of 11%, of which 

there are two (2) indicators, namely: 
Table 11. The Percentage of Relating Well with Others Indicator 

Relating Well with Others Component 

Indicator Total Percentage 
a. Able to interact with peers 
b. Able to interact with adults 

26 
30 

46% 
54% 

 
Based on the data above, it is known that the component of life skills in the form of relating well with 

others has an indicator of being able to interact with adults which is an indicator that has been mastered 
the most by all students, while the indicator of being able to interact with peers was not performed well 
by the children. This is corroborated from the results of interviews that adults understand more about 
the condition of children and how they feel more protected by adults than their peers. Children can 
have the ability to interact with peers and adults. This is one of the developmental achievements that 
must be fulfilled in their developmental tasks. This is in accordance with the achievement target of 
IDEA'S Early Childhood Programs: 2014-15 for children with special needs, namely children who have 
social relationships with peers and have good relations with adults (ECTA Center, 2016, p.1). 
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4. Discussion 

This pandemic period has also changed the life skills learning process which was originally carried out 
face-to-face between children and teachers, so it is necessary to involve parents who must be teachers 
for their children while learning from home. However, this pandemic has also created opportunities for 
teachers to involve parents in education and teaching. Teachers and parents work together, 
communicate, and create various learning solutions for children with special needs that are carried out 
online (Willis & Exley, 2020). 

The implementation of the I-Teach model in PAUD institutions in the second year and during this 
pandemic is not an easy task for teachers who teach children special needs. In the face-to-face learning 
process, teachers often experience various obstacles in providing interventions to maximize growth and 
development, as well as optimize the potential possessed by children. This is exacerbated by the 
outbreak of the corona virus which has been threatening regions in Indonesia for more than a year, 
practically the world of face-to-face education has stopped until now. This also has an impact on 
inclusive early childhood education institutions, by accepting children with special needs in them who 
have not yet fully provided optimal education services in schools.  

Learning programs and development activities for children with special needs that should be 
provided at school, are fully carried out by parents or family at home during the pandemic. This means 
that teachers design activities that parents can do and train their children while at home. The activity 
which is one of the programs of the I-Teach model is the life skills program. This pandemic period 
provides a great opportunity for children to practice life skills while they study from home. Life skills can 
be given and trained to children with special needs through various activities, including in the form of 
playing activities. It is important to be able to distinguish play-based learning, and learning by playing, 
where fun playing activities are the goal (Pyle & Daniels, 2017). 

Some of the life skills activities that have been described above show that there are several indicators 
of life skills that have been mastered but some items in them still require assistance and help from 
parents to practice. These skills can be packaged in the form of pretend play activities or dramatic play, 
so that it seems as if the child is really doing these activities with the help of games. For example, for 
eating and drinking skills, in addition to children being able to perform these activities for real, they can 
also be invited to play “go to a restaurant”. This activity not only trains children to use cutlery, but also 
the ability to interact with peers or other adults. For personal hygiene skills in urinating and defecating, 
basically they need repeated practice from the activities they do every day. In addition, teaching 
children about self-awareness is also an important part so that children understand themselves, can 
control emotions, if they know that children with special needs have unstable emotions and are more 
emotional than children in general. 

Training children in life skills is the same as developing and training children's physical, motor, 
language, and social emotional aspects. Life skills skills are designed to give children the opportunity to 
practice life skills in their daily activities, so that even if the child does not receive assistance from the 
teacher, parents can still provide the best possible intervention. However, the program did not run as 
well as expected. There are supporting and inhibiting factors during the implementation process, 
including: the supporting factors in the implementation of the I-Teach model for children with special 
needs are parental and family support at home. Parents have a role as the first and main teacher while 
the child is studying at home, the active communication between parents and teachers in implementing 
the given program is an important part of the success of the program. In addition, the involvement and 
support of other family members is also a motivation for children to be able to carry out their skill 
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activities (Nurjanah & Diana, 2020). Consistency in carrying out each activity on each skill is also a major 
element in the implementation of this life skills program, so that through consistent practice and 
repetition, children will be more skilled in mastering each expected life skill item. The same thing has 
also been described by Machmudah et al. (2020) in his research that parental involvement is very 
necessary in achieving children's life skills at home, in other words that this pandemic has made the role 
of parents in education for their children more strategic. In addition, parents find certain ways and 
strategies that are initially a series of "trial and error" in every life skills activity for children. This is also 
influenced by various factors from parents such as educational background, socioeconomic, cultural 
differences in carrying out their children's education at home (Kean, 2005; Dewanggi et al., 2012; Lehrl 
et al., 2020). Kluczniok & Roßbach (2014) also confirmed the results of their research regarding the 
effect of family support on children's development, where there is a positive relationship between 
teachers and parents, there is interaction and cooperation between children and parents, in addition 
the teacher helps parents to provide stimulation strategies for children when at home. The provision of 
facilities and infrastructure in accordance with the ability of parents to support various life skills 
activities for children is also a supporting factor by providing opportunities for children to practice with 
media or tools provided during learning from home. 

The inhibiting factors in implementing the I-Teach model on the life skills of children with special 
needs are parents and families at home. During the pandemic, children do a lot of activities and learning 
at home, but not all children get the full attention of their parents or family while at home. The busyness 
of parents in meeting family needs is an obstacle in implementing life skills activity programs for children 
at home. Other family members also don't want to be "bothered" with various things that should allow 
children to be trained in their independence and responsibility, instead they provide services that are 
"pampering" so that children do not throw a "tantrum" when they cannot or fail to do something. 

The lack of support for facilities and infrastructure to train children's various life skills is also an 
inhibiting factor. This makes children getting less opportunity to practice with media or supporting tools 
that should help when children learn from home. In addition, there are no other supporting 
components, such as psychologists, doctors or therapy that can help monitor children's development 
consistently and provide interventions that are partially lost in the absence of face-to-face meetings 
with teachers at school (Bock & Borders, 2015; Coughlin, 2017; Padmadewi et al. al., 2020). If children 
lack the support of other adults (such as teachers or other support personnel in the early stages of life, 
they are basically at a disadvantage (Nel et al., 2016, p.3). Professional involvement and support have a 
very positive impact. on the development of children with special needs, because of the role of teachers, 
parents become one of the strengthening interventions in providing services and strengthening 
children's life skills while learning from home. Teachers can use empathy, compassion, and provide 
understanding to help empower families of children with special needs (Moriwaka, 2012; Turnbull & 
Turnbull, 2015), helps instruct parents to teach skills in providing life skills interventions for children 
while at home such as sending a video showing the steps on each life skill indicator to be trained. This 
will reduce the level of stress experienced by many parents assisting their children at home (Ott, 2015, 
p3). It is undeniable that many parents who have children with special needs have difficulty in 
accompanying and teaching their children in both simple and more complex skills. 

In the implementation of the I-Teach model related to the life skills program for children with special 
needs in this study besides teachers, parents have an important role in child development, positive and 
negative reactions from parents play a key role in their development. Thus, parents of these special 
children (children with special needs) must raise their children optimistically so that their development 
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can be optimal (Pancawati et al., 2019; Karaca, 2020). Parents play a significant role in mentoring their 
children so that they will have the life skills they need in the future. 

5. Conclusion 

The implementation of the inclusive teaching (I-Teach) model in the life skills activity program while 
studying from home during the COVID-19 pandemic has a positive impact on children with special needs. 
The life skills program which is described in the six life skills indicators which are taught to children with 
special needs while learning from home has generally been carried out, but some items in each indicator 
are skillfully mastered and some have not been mastered. Skills such as self-feeding (eating and drinking 
alone with cutlery), dressing (buttoning clothes, wearing socks), personal hygiene (washing hands) have 
been mastered well by children. The skills of self-awareness, safety, and relating well with others still 
require intensive reinforcement and guidance by teachers and parents. Various obstacles and 
challenges for parents in assisting and training their children's life skills while at home are factors that 
both support and hinder the smooth implementation of the program. This is a motivation for teachers 
to be able to continue to aid and actively communicate to parents by providing simple steps through 
learning videos that can be taught by parents, combined with face-to-face meetings which are still very 
limited. There is a scheduled home visit for teachers and students take turns coming to school by 
following a strict health protocol. There are some skills that have not been mastered by children, it is 
hoped that their guidance and assistance can be maximized while at home, both with parents, family 
members, or other adults. Although parents can be both the supporting and inhibiting factors in the 
achievement of children's life skills at home, they still play a big role in providing support and facilities 
to achieve these skills. The role of the teacher in providing positive assistance and support to parents is 
an important part, so that parents have the confidence and motivation to accompany their children 
while at home. 

Recommendation 

This research provides recommendations to all early childhood education institutions to be able to 
help implement the inclusive teaching (I-Teach) model so that every child with special needs has the 
same opportunity to grow and develop optimally. Life skills education, which is one of the main 
programs in the I-Teach model, can be a mandatory and planned program to be given to children so 
that they have the skills and readiness to face the next level in life. It is no less important that these life 
skills are given so that they are also able to adapt and adjust to the environment and the world of work 
in the future. 
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