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Abstract

Music education for the preschool age group and piano teaching in this context is generally of great interest and in demand.
In Turkey, music teacher candidates take piano lessons during their undergraduate education, two of which are compulsory
and six are elective. In this process, however, a course on how to teach the piano is not included in the curriculum of the
music teaching department. Therefore, except specific elective courses delivered in certain universities in the previous
academic years, there is not a course that includes information on how to teach the piano, which is in such high demand in
general and is an introductory course in many educational institutions, to both preschool period and different age groups,
and whose methods are employed during piano education on what to do about the technical teaching of the instrument. The
researcher has discussed the importance of the subject by giving examples from the literature in his article and has made
various suggestions regarding the issue. Therefore, in terms of its structure, this study is a comprehensive literature review
that examines the studies related to music education and makes various suggestions.
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1. Introduction

Preschool education is considered the most valuable period in an individual's life, and therefore, the
education during this period is also of critical importance (Tuncer, 2015). The ages of 0—6 years are the
crucial years when the child's development speed and learning capacity are the highest. The child's
body, personality structure and the foundations laid during this period have a higher chance of
developing in the same direction in the following years. It has been observed that most of the
behaviours acquired during childhood shape the personality structure, attitude, habits, beliefs and
values of the individual in adulthood (Balci et al., 2012; Yalman Polatlar & Saygin, 2020).

Music is one of the most influential and essential techniques used in the education of preschool
children with regular and special education needs while supporting all developmental areas (Mertoglu,
2002, p. 29).

Another objective of music education is to develop the child's sense of rhythm and love of music by
enabling the child to express by hearing and thinking freely with rhythm and melody (Akkas, 1993). To
achieve this, children should be motivated with activities that are suitable for this purpose and should
have a good time with songs, games with songs, anthems, folk songs and rhythmic movements that
are related to daily issues that will attract their attention and allow them to enjoy their leisure time
cheerfully (Yallioglu, 2019).

The piano can be considered as one of the most effective instruments that can be used in providing
students with basic musical knowledge and skills, training their voices and teaching musical styles
through accompaniment and harmony studies (Gun, 2014).

Within the scope of instrument training, one of the crucial dimensions of music education is piano
education. The piano is an educational instrument that is easy to adapt and includes many sound
ranges, thus developing the individual practically and theoretically. As a result, the piano is defined by
music educators as the most universal and fundamental instrument in terms of playing, gaining
listening and reading skills, understanding and feeling the music, forming musical knowledge and
forming a basis for other musical studies (Bayirli, 2020; Kasap Tecimer, 2004). In all fields of music
education, such as general music education, instrument training and music theory education, the
teacher can give the students the information from the lessons with piano to create a musical
environment. It provides students with an opportunity to understand better technical and theoretical
dimensions of the dynamics (nuance, expression and tempo) of music. In addition, it enables the
student to experience the musical atmosphere in the classroom by accompanying the piano.

The aim of the piano lesson should be to arouse interest in the instrument and education in the child
beginning from the very first lesson. Technical knowledge takes second place. The student who starts
the class is often timid and anxious (Ercan, 2008). Providing the student with a repertoire suitable for
their level during the instrument training and performing the student's education following their level
of readiness can be seen as other essential factors that will increase the student's performance and
ensure more effective learning (Ozmentes, 2013). According to Cevik (2007), ‘the development of
piano playing skills that an individual is supposed to gain through piano education should include both
technical growth and musical development’ (Bayirli, 2020).

1.1. Theoretical framework

The first 6 years of a child’s life are of great importance as they constitute the milestones of their
development, and the basic knowledge and skills are acquired during these early development years
(Yallioglu, 2019). Piano education requires a disciplined and devoted study. The fact that children start
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piano education from a young age gives them the habit of regular research, on the one hand, and the
sense of responsibility, on the other. In addition, thanks to piano education, children's acceptance and
self-confidence among their friends are encouraged. Moreover, there is a significant relationship
between piano education and controlling stage excitement and emotions (Yallioglu, 2019).

One of the essential factors in achieving success in piano education is the student's love of their
teacher. The student must be motivated by the information he will receive from his teacher in the
piano education he has started, and by receiving positive feedback with the education, he needs to
continue his education successfully for many years (Yallioglu, 2019). Since each individual has unique
qualities and differences, there is no single method or technique suitable for everyone in piano
education. In this context, in the learning environments to be designed considering individual
differences, it is imperative to use various methods and techniques in appropriate ways, as well as in
the selection of materials to be used and pedagogical stratification (Cimen et al., 2013).

The beginning stage of piano education is a period in which the students gain basic behaviours that
they will need in the following years, and therefore, it is of utmost importance. In this process, besides
the student's interest and ability, the teacher's method in the first lessons is also essential. In the first
lessons, the objective is to teach the necessary terms, such as sitting correctly on the piano, learning
the fa and left keys, holding both hands correctly on the keyboard, note, rush values, speed and
nuance (Ercan, 2008).

Although there exist several different opinions about the starting age of piano education, it is
accepted as 4-6 years by most educators. To receive piano education, they must reach sufficient
physical and mental maturity. Therefore, the first lesson with preschool children is fundamental. In
this lesson, the teacher can play the piano to provide motivation, ask the child to find the sounds of a
piece he knows with one hand on the piano, talk about his friends and interests and gain the child's
trust by making him believe that he can establish a good relationship.

Preschool children are at the age of playing games and discovering and learning in games. The most
effective way to reach the child is through games. Children of this age group should first play with the
piano, and playing the piano should be fun for them to gain regular study habits over time (Isikdemir,
2019).

The piano educator has a significant role in achieving the desired level in piano education of young
children. Piano educators' professional competence and personality traits determine the child's
success in piano education. The piano educator should help children be successful and support their
physical, personal, social and psychological development with a professional approach that attracts
the child's attention and can enter the children's world. The primary education of music aims to
awaken a love of music in the child, develop the imagination and musical image and ensure the sense
of rhythm and ear sensitivity (Pamir, 1983).

The goals and behaviours determined in the piano education of the music teacher candidate are
related to their functional piano skills. According to Kasap Tecimer (2005), practical piano skills are
‘being able to accompany a given melody, deciphering, transposing, making polyphonic, playing
cadence, analysing, improvising, playing together, playing choral and orchestral pieces on the piano’
(Bayirli, 2020). In addition to these skills, the prospective teacher should receive training on how to
use them in their profession after reaching a certain level of competence in the instrument. In this
training of teachers and the approaches for adults, it is necessary to focus on the teaching techniques
for the preschool period, which are of great importance today not only in our country but also in the
world.
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The beginning level piano education should be delivered by piano educators who have the necessary
equipment and can plan the educational activities to be carried out according to the learners'
developmental characteristics. It is not possible for an educational activity that is designed well above
the developmental aspects of a 5-year-old child to succeed. In addition, even if they are in the same
age group, the learning levels of each student may differ due to their characteristics. Thus, the piano
instructor should know the stages of child development; determine appropriate target behaviours;
and decide on teaching methods. Choosing the proper method to teach the determined target
behaviours is vital. A method refers to the way followed in doing a job (Isikdemir, 2019). ‘Instrument
methods are books with note samples, which are used from the beginning in instrument teaching and
contain a consistent educational line from easy to difficult’ (Say, 2002).

In Turkey, a music teacher can teach different instruments they are proficient at besides their
principal instrument. Piano lessons are among the instrument lessons in high demand at formal
education institutions and institutions providing amateur music education (Kurtuldu, 2010; Omur,
2004; Serin Ozparlak & Kalkanoglu, 2018). Therefore, the need for a piano teacher is increasing. For
this reason, a teacher advanced in the field of the violin can also deliver piano lessons because they
have taken piano education lessons during their undergraduate education. However, the music
teachers working in the field of piano education in Turkey, especially at the preschool stage, do not
receive any teaching methods or courses for different levels of learners from the institutions where
they get their teaching certificates or diplomas (Akgul, 2021; Ersoy, 2010; Isikdemir, 2019).Throughout
this study, it is aimed to seek answers to various questions about the deficiencies mentioned in the
field.

1.2. Purpose of the study
This study aims to find answers to the following questions:

1. What is the structure of piano lessons in undergraduate music teaching programmes that
provide professional music education in Turkey?

2. What are the courses and the structure of the programme in music teaching undergraduate
programmes that provide professional music education in Turkey and which ensure the practice and
professional education development

3.  What results have been acquired from the research conducted in the field regarding the
professional development and practical experience of teachers?

2. Methodology

In terms of the structure of the study, this study is a review study. Review studies are studies that
systematically select the studies on a subject according to specific criteria to prevent the reader from
getting lost in the extensive literature. Besides being a valuable collection of a particular topic, review
studies are critical for researchers to follow the studies and innovations in their fields (Herdmann,
2006).

The study aims to reveal the current situation, accompanied by scientific studies in the field, by
examining the structure of piano lessons given in music teaching undergraduate programmes in
Turkey and the courses delivered in these programmes concerning the preschool period education. In
this study, several suggestions that will contribute to the literature have been made. In addition,
several studies in the literature that evaluate the competence of piano teachers and reveal their
undergraduate education's contribution to their professional life in their piano lessons are examined.
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With the support of the results obtained in the studies, various suggestions were made on the subject.
The scope of this study is limited to the piano teaching and education in the undergraduate music
education departments (MED) of education faculties, which offer professional music education in
Turkey.

3. Results

3.1. The structure of piano lessons in music education undergraduate programmes providing
vocational music education in Turkey

One of Turkey’s leading institutions established under professional music education is the MED.
MEDs aim to train music teachers for schools that provide secondary education levels in both public
and private institutions. There are vocational knowledge lessons, music field knowledge lessons and
general culture lessons in the undergraduate education programme curriculum. One of the essential
music lessons is the piano lesson (Bayirli, 2020).

Music teacher education basically consists of two main areas. The first of these is the field of
educational sciences, which is also defined as formation courses, and the second area is the field of
professional music which accordingly aims to provide professional music knowledge and skills to the
teacher candidate. Under the circumstances required by the modern world, the education of the ideal
music teacher undoubtedly requires the mastery in both of these basic areas of music teacher
education. Akbulut (2006) stated that today's music teachers should have the qualities of an ‘effective
teacher’ that can enable students to learn in line with the goals of the applied programme. Akbulut
(2006) defined an effective music teacher as a person who has the professional qualifications of music
teaching, and expressed these qualities as general culture, field knowledge, pedagogical formation
and communication skills. Stephens and Crawley (1994) listed the conditions for being a good teacher
under the headings of subject knowledge, ability to teach, classroom management, determining and
recording students' level (performance) and understanding that teaching is a lifelong profession
(Seker, 2017)

Institutions providing vocational music education are responsible for creating behavioural changes
in students in line with the outcomes and goals of their music education programme. While trying to
achieve behavioural changes in the learner, the level of benefiting from the instruments of the
students is of great importance. Piano education is one of the most important dimensions of
professional music. Piano lessons are obligatory in institutions that provide vocational music education
because the piano has a very important place in music education, supports their education in the field
of music and also helps them in their professional life. The piano is considered as ‘One of the most
effective instruments that can be used in providing students with basic music knowledge and skills, in
voice training of students, in teaching musical forms to students, in accompaniment and harmony
studies’ (Gun, 2014; Ozkan, 2020).

A lot of changes have been made in the programmes of faculties related to teacher training in
Turkey by taking national and international developments into consideration, and they continue to be
made (MEB, 2017). The ultimate aim of these changes is that the orientation in teacher education and
competencies in the world is focused on ‘quality’ (Erdem, 2015) and Turkey has made a lot of effort to
adapt to this orientation. The realisation of this aim depends on the academicians who are the
implementers of the updated teacher training undergraduate programmes; their willingness to
implement these programmes; and their belief that the programmes will be successful (Cetin, 2017;
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Guskey, 2002; Unsal et al., 2019). Ignoring the opinions of the people who are the implementers of the
programme, besides the failure of the change, also causes loss of money, time and energy (Ornstein
and Hunkins, 2014). When the literature is examined, it is seen that the undergraduate programmes
implemented in 2018 and in previous years are compared within the scope of some departments
(Akarsu et al., 2020; Sagdic, 2018; Yucetoker, 2019), in which some parts of the 2018 undergraduate
programmes were examined in the context of the opinions of academics (Agcam & Babanoglu, 2020;
Aykac & Stebler, 2019; Dagtekin & Zorluoglu, 2019; Demir et al., 2021).

According to the music teaching undergraduate programme prepared by the Council of Higher
Education in 2006, the ‘piano’ course was included in the programme in seven semesters during the 4-
year programme. In addition to this, in the spring semester of the fourth grade, there was another
practical course under the name of ‘piano and its teaching’. The piano lesson in the previous music
teaching undergraduate programme was included in all eight semesters of the programme (YOK,
2007; Yucetoker, 2019).

Table 1. Piano lessons in music teaching undergraduate programmes (Yucetoker, 2019)

2006 — Music teaching undergraduate programme 2018 — Music teaching undergraduate programme
piano lessons piano lessons

Course Year Term Course Year Term
Piano | First Fall Piano | First Fall
Piano Il First Spring Piano Il First Spring
Piano Il Second Fall
Piano IV Second Spring
Piano V Third Fall
Piano VI Third Spring
Piano VII Fourth Fall
Piano and its teaching Fourth Spring

Kivrak (2003) stated that it would not be effective for piano education to progress together with
the field lessons in the music teaching undergraduate programme and stated that conducting the
piano lesson together with these lessons is a necessity for the teacher candidates in while gaining
knowledge in their professional field.

Music teaching students were taking ‘harmony, counterpoint and accompaniment’ courses in the
third, fourth, fifth and sixth semesters of the programme that was in effect in 2007, and as the name
suggests, they were able to improve their accompaniment skills on the piano instrument in these
lessons. Finally, in order to develop the skills of music teachers to accompany children's songs, they
were taking the accompaniment playing course in the fifth semester of the previous programme.
However, in the new music teaching undergraduate programme announced by the Council of Higher
Education in 2018, this course, which is called ‘piano education’, is only available in two terms of the
programme (Yucetoker, 2019).

Table 2. Courses related to piano in music teaching undergraduate programmes (Yucetoker, 2019)

2006 — Courses related to piano in music teaching 2018 — Courses related to piano in music teaching
undergraduate programme undergraduate programme
Course Year Term Course Year Term
Harmony—Counterpoint— Harmony and Second Fall
Y . P Second Fall y
Accompaniment | Accompaniment |
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Harmony—Cou'nterpoint— second Spring Harmony and Second Spring
Accompaniment Il Accompaniment Il

Harmony—Cou'nterpomt— Third Fall
Accompaniment |

H —Count int—

armony: ou_n erpoin Third Spring

Accompaniment |

Accompaniment Playing Third Fall

The current music teaching programme, which is one of the new teacher training undergraduate
programmes, seems to be quite different from the 2006 programme. In the 2006 music teaching
undergraduate programme, approximately 55%—-60% of the content was related to field knowledge,
while in the 2018 music teaching programme, the content knowledge education was 45%—50%. In this
case, there has been a large decrease in content knowledge education. The lesson that suffered the
most from this decline was piano education. The piano lesson, which existed in seven terms in the
previous programme, is included in only in two semesters in the new programme. However, when the
piano lesson contents of the old and new programmes are examined, there has been no change in the
cognitive, musical and psychomotor behaviours that are expected to be acquired by the students and
expected to be realised. In short, it is expected that the behaviours that should be acquired in seven
semesters are expected to be acquired in two semesters (Yucetoker, 2019).

Piano lessons are obligatory for two semesters in the first year of the music teaching
undergraduate programme. In the following years, it can be chosen by the music teacher candidates
as an elective course. The piano lessons on the programme are aimed at playing and improving the
performance of the music teacher. As seen in the tables, both the piano and its teaching course in the
programme that was in force in 2006 are in the last second semester of the last year. In the music
teaching undergraduate programme, which was restructured in 2018, there is no course on how to
teach the piano instrument, in general, especially in the early preschool period.

3.2. The structure of vocational courses in music teaching undergraduate programme in Turkey

According to Ucan (2018), the music teacher is a fundamental element of the music education
process and is responsible for creating desired behavioural changes in children in line with the
purposes of music education. In order for the teacher to achieve this aim, it is imperative that he or
she has certain qualifications. This duty and obligation necessitates training certain individuals as
music teachers, i.e., ‘Music Teacher Training’. However, music teaching qualifications can be gained
solely through regular, methodical interactions in a specific environment and within the framework of
a planned education, not through random interactions in any environment. According to Tuncer
(2012), the qualifications that a music teacher should have are to be able to plan appropriately for the
lesson; to carry out activities using the active methods and techniques in the curriculum; to improve
the hearing skills of the students; and to have a local, national and universal repertoire in the students.
It can be expressed in many ways, such as being able to create, interpreting the measurement results
made in order to determine the musical development of the students and providing feedback. In
addition, Ozevin and Bilen (2011) stated that, in addition to being equipped with music knowledge and
skills, it is expected that the students should be able to direct their students to creative activities and
have developed aesthetic feelings (Fidan et al., 2020).
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Teaching experience or teaching practice courses offer pre-service teachers various opportunities
to put the theoretical knowledge they have learned into practice and apply them. The internship
period, known as the teaching experience or teaching practice course, is not only a time to apply the
acquired theoretical pedagogy, but also a very valuable time to learn how to manage the classroom
(Britzman, 1986; Cakmakci, 2009; Collier, 1999). Although teacher training programmes try to prepare
pre-service teachers with method lessons containing theoretical knowledge, it is a lot more difficult to
help them exhibit an attitude that takes initiative, enabling them to address various problems in the
classroom with practical lessons (Fosnot, 1996; Shapiro, 1991; Tarman, 2012). Based on the
deficiencies put forward by the studies in the music teacher education field, instrument training
practices should also be given during the undergraduate education of students in the form of teacher
practice or school experience.

After the 2018 teacher training undergraduate programmes came into effect, a number of
criticisms, discussions and suggestions were brought up regarding both the draft and its
implementation in various dimensions. Some of the criticisms are as follows: while preparing the new
curriculum, the deficiencies and inadequacies specified in the previously prepared curriculum were
not taken into account; the basic principles of curriculum development were not followed; and the
credits/hours of the compulsory field courses were taken. Along with the musical instrument teaching
methods in arts education, the lessons related to the preschool period have been significantly
reduced; have been defined as elective field courses or the lessons; and have not been included in the
curriculum (Dagtekin & Zorluoglu, 2019; Kalayci & Baysal, 2020; Ozgul, 2021; Tokcan & Tangulu, 2019;
Ucan et al., 2018; Ulubey & Basaran, 2019; Yurdakal, 2018).

When the music teaching undergraduate programmes of 2007 and 2018 are compared, it is seen
that there are differences in the structure and number of pedagogical and practical courses for both
the teacher's instrument and general music education.

Table 3. Courses related to vocational knowledge in music teaching undergraduate programme 2006

Course Year Term
Introduction to education science First Fall
Educational psychology First Spring
Teaching principles methods Second Fall
Assessment and evaluation Second Spring
Instructional technologies and material design Third Fall
Special teaching methods | Third Spring
Classroom management Third Spring
Guidance Fourth Fall
School experience Fourth Fall
Teaching practice Fourth Spring
Turkish education system and school management Fourth Spring
Special education Fourth Spring
General approaches in preschool music education Fourth Spring

As demonstrated in Table 3, when the courses on teaching content knowledge in the music
teaching undergraduate curriculum are examined, it is seen that there is a general approaches in
preschool music education course offered within the scope of field-specific vocational knowledge in
the spring semester of the fourth grade for preschool education. The course description of the general
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approaches in preschool music education course includes the following: methods and techniques that
will support all areas of development of children and that will be used for a purpose, create music
education programmes that will enable the child's personality development and socialisation, express
emotions and support creativity, and special methods and techniques that can be applied in music
education for children.

Table 4. Courses related to vocational knowledge in music teaching undergraduate programme

2018
Course Year Term
Introduction to education First Fall
Education psychology First Fall
Educational sociology First Spring
Educational philosophy First Spring
Turkish education history Second Fall
Teaching principles and methods Second Fall
Elective coursel Second Fall
Instructional technologies Second Spring
Research methods in education Second Spring
Elective course 2 Second Spring
Turkish education system and school management Third Fall
Measurement and evaluation in education Third Fall
Elective course 3 Third Fall
Ethics and ethics in education Third Spring
Classroom management Third Spring
Elective course 4 Third Spring
Teaching practice 1 Fourth Fall
Guidance in schools Fourth Fall
Elective course 5 Fourth Fall
Teaching practice 2 Fourth Spring
Special education and inclusion Fourth Spring
Elective course 6 Fourth Spring

When the vocational knowledge courses of the music teaching undergraduate programme
implemented by the Higher Education Council (HEC) in 2018 are taken into consideration, the number
of pedagogical courses for education has increased and the students have been provided with the
opportunity to choose different courses in terms of vocational knowledge, starting from the second
grade under the elective course. Along with the courses seen in Table 4, the students are included in
the package of courses from different areas such as Vocational Electives, Open and Distance Learning,
Child Psychology, Attention Deficit and Hyperactivity Disorder, Education Law, Educational
Anthropology, Education History, Drama in Education, Extracurricular Activities in Education,
Programme Development in Education, Project Preparation in Education, Critical and Analytical
Thinking, Education of Hospitalised Children, Inclusive Education, Character and Value Education,
Comparative Education, Micro-teaching, Museum Education, Out-of-School Learning Environments,
Individualisation and Adaptation of Education, Sustainable Development and Education, Adult
Education and Lifelong Learning. It is seen that the general approaches in preschool music education
course, which is included in the programme implemented between 2007 and 2017, are not included in
the 2018 curriculum.
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There is an elective course in the programme under a preschool music education course. The
definition of this course made by the Council of Higher Education includes the following objectives:
the musical development characteristics of preschool period and children in the music teaching; the
purpose and importance of preschool music education; the effects of preschool music education on
social, emotional, motor, cognitive and language development and self-care skills of the child; the use
of music activities in reaching the objectives and indicators of the preschool education programme;
planning and implementation of music activities; methods and techniques to be used in preschool
music education; and setting the environment in preschool period is determined as the content of the
course (YOK, 2018).

There is a course called teaching principles and methods in the first semester of the second year in
the music education undergraduate programme. This compulsory course is in the category of
professional knowledge. The content of this course consists of several subjects such as basic concepts
of teaching; teaching principles and methods; teaching—learning principles, models, strategies,
methods, and techniques; setting goals and objectives in teaching; selection and organisation of
content in teaching and learning; teaching materials; planning of instruction and teaching plans;
theories and approaches related to education; success in teaching, learning and learning ineffective
school; and assessment and evaluation.

In the undergraduate music teaching programme, no courses are focusing on teaching the piano and
other instruments, which are required in both general music education and the preschool period.
However, the subject's significance has been emphasised by several researchers in various studies in
the literature.

3.3.Studies Related to Professional Developlment and Practical Experience of Teachers

When the literature is examined, it is seen that there are several studies on ‘School Experience’
course of prospective teachers in Turkey (Demircan, 2007; Gomleksiz et al., 2006; Harmandar et al.,
2000; Kilinc & Godek Altuk, 2010; Kilinc & Salman, 2007), ‘Teaching Practice’ (Eraslan, 2009; Unver,
2003) or both courses (Becit et al., 2009; Guven, 2004; Sahin & Ozkilic, 2005; Ramazan & Yilmaz, 2017)

According to the results of the research conducted by Kasapoglu (2015), in which studies on
school experience and teaching practice were examined between 2000 and 2010, the problems
encountered in teaching practices are as follows: the deficiencies in providing effective guidance and
school experience and teaching practice; the limitation of interaction between practice teachers and
teacher candidates; the lack of cooperation between universities and practice schools; the perceived
inadequacies of pre-service teachers with teaching practice; the problems encountered in the
placement of pre-service teachers in practice schools; the difficulties of preparing for the practice and
the practice in a limited time; the selection and placement of faculty coordinators and practice
instructors; the lack or absence of the system; limitation or absence of opportunities offered in public
schools; and the school experience and teaching practice of people related to teaching practice. They
do not take the practice seriously and the practice teachers are not aware of the aims and content of
the activities for the acquisition of school experience (Akgul et al., 2020).

Similarly, in the research conducted with instructors, teachers and preschool teacher candidates,
by Secer et al. (2010) on the problems and solution suggestions in preschool teaching school practices,
similar results are seen such as the practice teachers' not knowing the school experience course
content, the lack of cooperation between the school they continue to practice and the university, and
transportation difficulties. In the current study, unlike this study, it is seen that undergraduate courses
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remain theoretical, pre-service teachers are from other institutions, lack of classroom management
skills, teachers' intervention during the activity, other adults in the classroom, gender-based mocking
and the intensity of pre-service teaching practice (Akgul et al., 2020).

In the study of Degirmencay and Kasap (2013), it was concluded that the guidelines prepared for
the faculty on how the undergraduate students should practice and apply teaching are insufficient.
According to Yildirim et al. (2019), one of the problems stemming from the faculty is the
communication problems experienced with the advisor appointed during pre-service teaching practice
process. They stated that the lecturers who received the reports did not help and support the
candidates sufficiently during the process, and in this case, they had a communication problems.
However, the piano and teaching lesson, which was applied in the spring semester of the fourth grade,
which is a course for instrument education and instrument teaching in the field of art education in
2006, is not included in the 2018 curriculum (Yucetoker, 2019).

There are several national and international studies on the training of teachers, who are the
building blocks of education, and on increasing their qualifications, and solutions are sought for the
problems identified with the studies on teacher training in Turkey (Becit, Kurt, & Kabakgi, 2009;
Elmore, 2007; Mau, 1997; Oguz. , 2004; Santoro, 1997; Ramazan, Yilmaz 2017). After many years of
efforts to train qualified teachers in Turkey, the "National Education Development Project" was
initiated in 1994 with the cooperation of Higher Education Council (YOK) and the World Bank in order
to increase the quality of teacher education. In this project, the conditions for the development of a
higher quality teacher profile were discussed. As a result of these discussions, it was determined that
Turkish teacher candidates are sufficient in terms of content knowledge, but lacking in skills and
knowledge related to teaching experience (Harmandar et al., 2000; Ramazan, Yilmaz, 2017). When the
literature in Turkey is examined, it has been observed that there are few studies on instrument
teaching practices, instrument pedagogy and the determination of teacher candidates' instrument
teaching experience and competencies in the field of music teaching in particular.

Isikdemir (2019) concluded that due to the interviews with piano instructors, most of the instructors
did not have information about the teaching methods used in primary music education or did not use
the teaching methods existing in their teaching activities. He also stated that educators tried to teach
by applying different teaching styles with their efforts.

Ersoy (2010) found that most piano teachers were new to the profession and did not receive any
training in piano teaching methods. Furthermore, it has been stated that most piano teachers do not
have any training in 6-year-old piano education but taught this age group. Therefore, he concluded
that the teachers who teach piano to 6-year-old children do not have adequate knowledge about
piano teaching methods. For this reason, he suggested that teachers should be informed about the
techniques used in piano education and early music education of 6-year-old children and that they
should be taught early piano lessons in the areas where teachers were trained, or teachers should
attend in-service training on this subject. The understanding of in-service training is seriously
addressed in schools affiliated with the Ministry of National Education and in some private
institutions. Similarly, it can be made compulsory for teachers working in private music education
institutions to attend these seminars by organising in-region seminars on early piano education

4, Discussion

The basis of a teacher training programme is the principle that the teacher should be cultured and
knowledgeable in his profession and field, or that teacher candidates should gain teacher behaviours
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that lead to behavioural changes in students (Ozyurek, 2008). It is seen that the generally adopted
situation in teacher training is to provide the teacher candidate with field and professional knowledge,
general culture and teaching skills. In addition, it is necessary to provide pre-service teachers with a lot
of knowledge, skills, attitudes and values in the pre-service education process. At the beginning of
these are field knowledge, general culture and the use of knowledge, skills and technology necessary
to be a teacher (Okcabol, 2005). This is because these qualities are necessary criteria for teachers to
better prepare the individuals they are responsible for raising for the future (Yesilyurt, 2011).

It is significant to start piano education at an early age. The aim of the piano lesson is to enable the
child to play by enjoying the lesson. The piano teacher should help children's physical, personal, social
and psychological development as well as ensure their success (Alpiner, 1952; Collins, 1996; Guven et
al., 2012; Kaesler, 2002). For the piano educator, the method to be followed while teaching the piano
lesson is as important as the age of the child. The age of starting piano education is ideally 6—7 years,
when the child will show maturity and development. Uszler et al. (2000) state that the starting age for
piano education in preschool age is between 4 and 6 years old. These age limits are also accepted by
the authors of preschool piano methods (Barden et al., 1999; Bastien, 1995). However, due to the
individual differences of children, age limits may be in earlier years. If the lesson duration is more than
15-20 minutes with a 5-6-year-old child, they may be distracted and bored with the lesson. At this
point, the age and ability of the child play an important role. In this respect, the piano teacher should
have the competence to attract the attention of the early piano student and enable them to focus on
the lesson (Gultek, 2010; Guven et al., 2012).

When the studies in the literature on the subject and the course content of the music teaching
undergraduate programme (YOK, 2018) are examined, it is observed that the courses on the teaching
methods of the instrument for both the advanced age and the preschool period are not sufficiently
included in the institutions providing vocational arts education and in the MEDs (Akgul, 2021). In
addition, studies have shown that educators feel inadequate regarding this issue (Ersoy, 2010;
Isikdemir, 2019). In the music teaching undergraduate programme, there is no course for the teaching
of the piano instrument and other instruments in general, in both general music education and the
preschool period (YOK, 2018), and the teachers who take piano lessons do not have advanced
technical equipment and do not have advanced knowledge about contemporary piano teaching
methods. Piano instructors need to be knowledgeable about piano pedagogy, have an educator
personality and constantly renew themselves (Ozkan, 2020) in order to be able to contribute to the
developmental areas of children.

The most important feature distinguishing a piano teacher from a soloist pianist is that a piano
teacher has a teaching formation beside her professional knowledge and skills. He/she must transfer
her knowledge to the students by using this formation most effectively. The teacher, whose task is not
limited to transferring knowledge, has the most influential role in forming students' defensive thinking
and world views. The personal development of the student and their success in the field of education
are closely related to the teacher's success (Omur, 1998). A piano teacher should continuously
improve their ability to play the instrument throughout their professional life and show the students
that playing an instrument is a discipline that must be constantly studied by presenting/themselves as
role models to the students.

Students with weak music education adopt the learning process of a difficult instrument such as
the piano more difficultly because their musical development is not sufficient. ‘Learning an instrument
with universal techniques takes a long and difficult process’. ‘For any instrument, it should not be
expected to carry out a performance that can be carried to the universal art platform with a short
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training, starting from the age of eighteen’ (Kivrak, 2003). During the 4-year university education, the
required time for teaching music is not enough. Frequent changes in education programmes and the
number of taught works are also far from the level they should be. It is not possible to build
professional skills and skills in piano education without considering these elements. The student
cannot reach the necessary experience by learning the deciphering, integrity and artistic meaning of
the works, and the piano works he played during the semester (Ozkan, 2020). He will have insufficient
knowledge for instrument teaching in his professional life.

The demand in piano education is at a high level in our country. For this reason, the need for piano
trainers in private education institutions and courses that provide music education for amateurs is
increasing. In the first year of the music teaching undergraduate programme, piano lessons are
compulsory for all teacher candidates during the first two semesters (Yucetoker, 2019). In the
following years, teacher candidates can consider this course as an elective (Akgul, 2021; Yucetoker,
2019). These lessons increase the mastery of the instrument with the performance of the teacher
candidate. The main objective is to show a development in this direction. There is no course on how to
teach piano lessons to music teacher candidates during their undergraduate education (YOK, 2018).
The development in this area is limited by the pre-service teacher's own interest and the knowledge
he has gained from the academicians he has taken piano lessons from. For all ages, especially for the
beginner level, which is the most important stage of piano education, the lack of information about
piano beginner education approaches and the absence of a lesson about it cause pre-service teachers
to close their development in this direction with their own efforts.

5. Conclusion

A teacher is a person who develops himself; conveys information in the best way; and educates,
guides and supports his students, taking into account the characteristics of the culture he lives in and
the requirements of the age in which he lives. In addition to the task of giving information, teachers
are individuals who are effective in their development as a model for students with their attitudes,
emotional reactions and various habits (Zembat, 2014). For these reasons, teachers should go through
appropriate educational processes to gain these qualifications, which are the requirements of the
profession. Today, with the rapid change in every field, the responsibilities of educational institutions
and teachers are increasing, and this requires educators to be more qualified. The most important
step for educators to be qualified is the training of teachers (Demircioglu, 2010). School experience
and teaching practice courses, which are indispensable for transferring theoretical knowledge into
practice, enable pre-service teachers to have an idea about the situations they may encounter before
starting their profession (Ramazan & Yilmaz, 2017).

The general approach to learning an instrument is through individual lessons with the student's
teacher. In these lessons, the teacher sets a model for the student, gives him assignments and expects
him to overcome certain difficulties by fulfilling the tasks given during his individual work. In
instrument education, the teacher guides the student. He expects the student to achieve his
development and success in the instrument, thanks to the effectiveness of his individual work
(Ozmentes, 2007).

However, considering that in general individual instrument lessons, the student and the teacher
meet once or twice a week and the student organises the entire study process himself/herself, the
student's being able to use the findings obtained from all these studies by himself, in other words, the
student's own study situation can be controlled, allowing the continuity of success (Bilen, 2007).
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There is a high demand for learning instruments in Turkey (Akgul, 2021; Imik & Donmez, 2017).
Music teachers can give instrument lessons within the scope of both general music education and
amateur music education. It is necessary to know the methods and techniques used in preschool and
adult piano education regarding these lessons. In addition, it is important to be aware of the vast
music literature and work accumulation. Music teaching undergraduate programmes, which focus on
general music education, do not contain content for the teaching methods and techniques of these
courses, although they apply instrument training intensively (Ersoy, 2010; Isikdemir, 2019) while music
teachers progress in their own instruments, they do not see a lesson about instrument teaching
methods, which is a part of their profession.

6. Recommendations

1. Preschool education has an important place in music education in today's country and the
world. Therefore, instrument teaching methods and techniques courses should be given for this
period in music teaching undergraduate programmes.

2. These courses should be taught by academicians who have a good command of the instrument
specialised in pedagogy and formation.

3. In addition to the piano courses in the music teaching undergraduate programme, a course on
piano teaching methods should be included in the curriculum. These courses can be included in
the programme as compulsory or elective courses.

4. Preschool piano education, which will be given in piano teaching methods, should be taught in a
separate subject or throughout the semester.

5. It should be ensured that the pedagogical formation lessons given in the departments of music
teaching in education faculties are more associated with music and that these lessons are given
by educators from the field of music.

6. More field research should be carried out regarding the subject area, and, in addition, the
deficiencies of teachers delivering piano teaching methods courses for both preschool and
other age groups should be determined, and they should be allowed to develop their skills via
various seminars.

References

Agcam, R., & Babanoglu, M. P. (2020). A SWOT analysis of English language teacher training curriculum. In H.
Sahin (Ed.), Educational sciences: Theory, current researches and new trends (pp. 209-221).
https://www.researchgate.net/publication/344787813 A SWOT Analysis_of English Language Teacher
Training_Curriculum

Akbulut, E. (2006). Gunumuz muzik egitimcisi nasil olmalidir? Pamukkale University Journal of Education Facultyi,
20(20), 23-28.https://dergipark.org.tr/tr/pub/pauefd/issue/11123/133023

Akgul, A. (2021). A study on piano lesson in music teaching departments in the context of amateur music
education. The Journal of Kesit Academy, 7(26), 500-506.
https://kesitakademi.com/?mod=tammetin&makaleadi=&key=49755

336


https://doi.org/10.18844/cjes.v17i2.6801
https://www.researchgate.net/publication/344787813_A_SWOT_Analysis_of_English_Language_Teacher_Training_Curriculum
https://www.researchgate.net/publication/344787813_A_SWOT_Analysis_of_English_Language_Teacher_Training_Curriculum
https://dergipark.org.tr/tr/pub/pauefd/issue/11123/133023
https://kesitakademi.com/?mod=tammetin&makaleadi=&key=49755

Akgul, A. (2022). An analysis on piano education in Institutions training music teachers in the context of application, teaching experience and
pre-school period. Cypriot Journal of Educational Science. 17(2), 323-342. https://doi.org/10.18844/cjes.v17i2.6801

Akgul, E., Ezmeci, F., & Akman, B. (2020). Okul oncesi ogretmen adaylarinin, ogretmenlerinin ve ogretim
elemanlarinin ‘ogretmenlik uygulamasl’ surecinde yasadiklari zorluklarin incelenmesi. e-Kafkas Journal of
Educational Research, 7(2), 167-184. https://doi.org/10.30900/kafkasegt.701585

Akkas, S. (1993). Okul oncesi egitimde muzik. Gazi Kitabevi.

Akarsu, A. H., Yilmazer, A., & Gecit, Y. (2020). Sosyal Bilgiler Ogretmen Egitimi Programlarinin Yapisi: 2006-2018
Programlarinin Karsilastirilmasi. Journal of Mehmet Akif Ersoy University Education Faculty, 56, 23—60.
https://dergipark.org.tr/tr/pub/maeuefd/issue/57315/556902

Alpiner, A. (1952). Piano class at the elementary school level: A foundation for other music study (Master’s
thesis). University of Southern California.

Aykac, N., & Stebler, M. Z. (2019). 2018 Turkce ogretmenligi lisans programinin ogretim elemanlarinin gorusleri
dogrultusunda degerlendirilmesi. Journal of Language Education and Research, 5(2), 116-138.
https://doi.org/10.31464/jlere.610269

Balci, A., Gundogdu, K., & Celik, N. (2012). Okul oncesi egitim programina iliskin bir ihtiyac analizi calismasi.
Adnan  Menderes  Universitesi  Egitim  Fakultesi  Egitim  Bilimleri  Dergisi, 3(1), 10-24.
https://dergipark.org.tr/tr/pub/aduefebder/issue/33889/375233

Barden, C. H., Kowalchyk, G., & Lancaster, E. L. (1999). Music for little mozarts, teacher’s handbook 1 & 2. Alfred
Publishing.

Bastien, J. W. (1995). How to teach piano successfully (3rd ed.). Neil. A. Kjos Music Company.

Bayirli, A. (2020). Muzik egitimi anabilim dallarinda gorevli piyano egitimcilerinin artikulasyon tekniklerinin
ogretimi ile ilgili gorusleri (Unpublished Master Thesis). Mehmet Akif Ersoy University.

Becit, G., Kurt, A. A., & Kabakci, I. (2009). Bilgisayar ogretmen adaylarinin okul uygulama derslerinin yararlarina
iliskin gorusleri. Anadolu Universitesi Sosyal Bilimler Dergisi, 9(1), 169-184.
https://app.trdizin.gov.tr/makale/T1RZd01gSXk/bilgisayar-ogretmen-adaylarinin-okul-uygulama-
derslerinin-yararlarina-iliskin-gorusleri

Bilen, 0. 0. (2007). Oz-duzenleyerek piyano calismanin sinav performansina etkisi (Unpublished Doctoral Thesis).
Abant lzzet Baysal University Institute of Education.

Britzman, D. P. (1986). Cultural myths in the making of a teacher: Biography and social structure in teacher
education. Harvard Educational Review, 56, 442—457. https://www.semanticscholar.org/paper/Cultural-
Myths-in-the-Making-of-a-Teacher%3A-and-in-Britzman/c4fc500bc3e439fd77¢3390f4a189258fe1f08ed

Cakmakci, G. (2009). Preparing teachers as researchers: Evaluating the quality of research reports prepared by
student teachers. Eurasian Journal of Educational Research, 35, 39-56. https://ejer.com.tr/wp-
content/uploads/2021/01/ejer 2009 issue 35.pdf

Cevik, D. B. (2007). Piyano ogretimi neden zordur? Ataturk Universitesi Kazim Karabekir Egitim Fakultesi Dergisi,
15, 62-79. https://dergipark.org.tr/tr/pub/ataunikkefd/issue/2776/37209

Cetin, A. (2017). Ozel Dershanelerden Resmi Okullara Atanan llkogretim Fen Bilimleri Ogretmenleri Uzerine Bir
Durum CalisMasi. Cukurova Universitesi.

Cimen, G., Ercan, N., Gokbudak, Z. S., Karakelle, S., Aziz, G., Ekinci, H., & Gun, E. (2013). Piyano ogretiminde
pedagojik yaklasimlar. Pegem.

337


https://doi.org/10.18844/cjes.v17i2.6801
https://doi.org/10.30900/kafkasegt.701585
https://dergipark.org.tr/tr/pub/maeuefd/issue/57315/556902
https://doi.org/10.31464/jlere.610269
https://dergipark.org.tr/tr/pub/aduefebder/issue/33889/375233
https://dergipark.org.tr/tr/pub/aduefebder/issue/33889/375233
https://app.trdizin.gov.tr/makale/T1RZd01qSXk/bilgisayar-ogretmen-adaylarinin-okul-uygulama-derslerinin-yararlarina-iliskin-gorusleri
https://app.trdizin.gov.tr/makale/T1RZd01qSXk/bilgisayar-ogretmen-adaylarinin-okul-uygulama-derslerinin-yararlarina-iliskin-gorusleri
https://www.semanticscholar.org/paper/Cultural-Myths-in-the-Making-of-a-Teacher%3A-and-in-Britzman/c4fc500bc3e439fd77c3390f4a189258fe1f08ed
https://www.semanticscholar.org/paper/Cultural-Myths-in-the-Making-of-a-Teacher%3A-and-in-Britzman/c4fc500bc3e439fd77c3390f4a189258fe1f08ed
https://ejer.com.tr/wp-content/uploads/2021/01/ejer_2009_issue_35.pdf
https://ejer.com.tr/wp-content/uploads/2021/01/ejer_2009_issue_35.pdf
https://dergipark.org.tr/tr/pub/ataunikkefd/issue/2776/37209

Akgul, A. (2022). An analysis on piano education in Institutions training music teachers in the context of application, teaching experience and
pre-school period. Cypriot Journal of Educational Science. 17(2), 323-342. https://doi.org/10.18844/cjes.v17i2.6801

Collier, S. T. (1999). Characteristics of reflective thought during the student teaching experience. Journal of
Teacher Edu cation, 50, 173—181. https://doi.org/10.1177%2F002248719905000303

Collins, A. (1996). Some whys, hows, and whats of preschool piano. In J. Lyke, Y. Enoch, & G. Haydon (Eds.),
Creative piano teaching (pp. 37-50). Stipes Publishing.

Dagtekin, A., & Zorluoglu, S. L. (2019). Guncellenen fen bilgisi ogretmenligi lisans programi hakkindaki
akademisyenlerin gorusleri. SDU International Journal of Educational Studies, 6(1), 31-35.
https://doi.org/10.33710/sduijes.538114

Degirmencay, S. A., & Kasap, G. (2013). Okul Deneyimi ve Ogretmenlik Uygulamasi Derslerine lliskin Ogretmen
Adaylarinin Gorusleri. Adnan Menderes Universitesi Egitim Fakultesi Egitim Bilimleri Dergisi, 4(2), 47-57.
https://dergipark.org.tr/tr/pub/aduefebder/issue/33895/375262

Demir, N., Ertem Akbas, E., & Gok, M. (2021). Yenilenen ilkogretim matematik ogretmenligi lisans programi ile
ilgili ogretim elemanlarinin gorusleri. Yuzuncu Yil Universitesi Egitim Fakultesi Dergisi, 18(1), 70-105.
https://doi.org/10.33711/yyuefd.859490

Demircan, C. (2007). Okul Deneyimi Il Dersine Yonelik Ogrenci Goruslerinin Incelenmesi (Mersin Universitesi
Ornegi). Mersin Universitesi Egitim Fakultesi Dergisi,
3(2).https://dergipark.org.tr/tr/pub/mersinefd/issue/17387/181716

Demircioglu, I. H. (2010). Etkili ogretmen. Aday ogretmenler icin okul deneyimi ve ogretmenlik uygulamasi (2nd
ed.). Ani Yayincilik.

Elmore, R. F. (2007). School reform from the inside out: Policy, practice, and performance. Harvard Education
Press.

Eraslan, A. (2009). llkogretim matematik ogretmen adaylarinin ogretmenlik uygulamasi uzerine gorusleri.
Necatibey Egitim Fakultesi Elektronik Fen ve Matematik Egitimi Dergisi, 3(1), 207-221.
https://dergipark.org.tr/tr/pub/balikesirnef/issue/3368/46502

Ercan, N. (2008). Piyano egitiminde ilke ve yontemler. Sozkesen Matbaasi.

Erdem, A. R. (2015). The [A]4, [U]5, and [C]6 of teacher training in Turkey. Journal of Teacher Education and
Educators, 4(1), 16-38. https://dergipark.org.tr/tr/pub/jtee/issue/43261/525464

Ersoy, S. G. (2010). Alti yas cocuklarinin piyano egitimine hazirlanmalarinda kullanilan yontemlerin incelenmesi
(Yayinlanmamis Yuksek Lisans Tezi). Ankara Universitesi Egitim Bilimleri Enstitusu.

Fidan, S. G., Ciftcibasi, M. C., & Turan, Z. (2020). Muzik ogretmeni adaylarinin okul oncesi muzik egitimi
yeterliklerine iliskin  gorusleri.  Eurasian Journal of Music and Dance, 16, 354-374.
https://doi.org/10.31722/ejmd.757303

Fosnot, C. T. (1996). Teachers construct constructivism: The center for constructivist Teaching/Teacher
Preparation Project. In C. T. Fosnot (Ed.), Constructivism: Theory perspectives, and practice (pp. 205-216).
Teachers College Press.

Guskey, T. (2002). Professional development and teacher change. Teachers and Teaching, 8(3), 381-391.
https://doi.org/10.1080/135406002100000512

Gultek, B. (2010). Avrupa Piyano Metodu, Kullanim Klavuzu. https://docplayer.biz.tr/8462409-Avrupa-piyano-
metodu.html

338


https://doi.org/10.18844/cjes.v17i2.6801
https://doi.org/10.1177%2F002248719905000303
https://doi.org/10.33710/sduijes.538114
https://dergipark.org.tr/tr/pub/aduefebder/issue/33895/375262
https://doi.org/10.33711/yyuefd.859490
https://dergipark.org.tr/tr/pub/mersinefd/issue/17387/181716
https://dergipark.org.tr/tr/pub/balikesirnef/issue/3368/46502
https://dergipark.org.tr/tr/pub/jtee/issue/43261/525464
https://doi.org/10.31722/ejmd.757303
https://doi.org/10.1080/135406002100000512

Akgul, A. (2022). An analysis on piano education in Institutions training music teachers in the context of application, teaching experience and
pre-school period. Cypriot Journal of Educational Science. 17(2), 323-342. https://doi.org/10.18844/cjes.v17i2.6801

Gun, E. (2014). Piyano performansi oz yeterlik olceginin gelistirilmesi ve uygulanmasi. (Unpublished Doctoral
Thesis). Mehmet Akif Ersoy University.

Guven, |. (2004). Sosyal Bilgiler Alani Ogretmen Adaylarinin Okul Uygulamalarina Yonelik Gorusleri Uzerine Nitel
Bir Arastirma. Kuram ve Uygulamada Egitim Bilimleri, 4, 271-300.
https://app.trdizin.gov.tr/makale/TXpnMO01EZzQ/sosyal-bilgiler-alani-ogretmen-adaylarinin-okul-
uygulamalarina-yonelik-gorusleri-uzerine-nitel-bir-arastirma

Guven, E., Cevik, B., Canbey, E., & Snapper, E. (2012). Cocuklara yonelik piyano egitimi baslangic metotlari
uzerine bir degerlendirme. Egitim ve Ogretim Arastirmalari Dergisi, 1(2), 158-164.
http://www.jret.org/FileUpload/ks281142/File/17.guven.pdf

Gomleksiz, M. N., Mercin, L., Bulut, ., & Atan, U. (2006). Okul Deneyimi Il. dersine iliskin ogretmen adaylarinin
gorusleri (sorunlar ve cozum onerileri). Egitim Arastirmalari, 23, 148-158.
http://dx.doi.org/10.17860/efd.80384

Harmandar, M., Bayrakceken, S., Kincal, R. Y., Buyukkasap, E., & Kizilkaya, S. (2000). Kazim Karabekir Egitim
Fakultesinde okul deneyimi uygulamasi ve sonuclarinin degerlendirilmesi. Milli Egitim Dergisi, 148, 3—6.

Herdmann, E. A. (2006). Derleme ve makale yaziminda, konferans ve bildiri sunumu hazirlamada pratik bilgiler.
Hemsirelikte Egitim ve Arastirma Dergisi, 3(1), 2-4.
https://jag.journalagent.com/kuhead/pdfs/KUHEAD 3 1 2 4.pdf

Isikdemir, T. (2019). 5-6 yas cocuklarin piyano egitiminde karsilasilan sorunlar ve egitimci gorusleri. (Unpublished
Doctoral Thesis). Pamukkale Universtiy Instutite of Educational Science.

Imik, U., & Donmez, Y. E. (2017). Ozengen Muzik Egitimi Veren Kurumlarda Turk Muzigi llgisi: Malatya Ornegi.
Inonu University journal of Culture and Art, 3(2), 114-128. https://doi.org/10.22252/ijca.373484

Kalayci, N., & Baysal, S. B. (2020). Sosyal Bilgiler Ogretim Programlarinin Karsilastirmali Analizi (2005-2017-2018).
Afyon Kocatepe Universitesi Sosyal Bilimler Dergisi, 22(1), 106-129.
https://doi.org/10.32709/akusosbil.544022

Kasap Tecimer, B. (2004). Muzik ogretmeni yetistiren kurumlardaki yardimci calgi dersleri uzerine bir arastirma
(S. 35-42). 1924-2004 Musiki Muallim Mektebinden Gunumuze Muzik Ogretmeni Yetistirme
Sempozyumu Icinde. 7-10 Nisan, SDU.

Kasap Tecimer, B. (2005). Islevsel piyano becerilerinin muzik ogretmenleri icin onemi. Journal of Gazi Education
Faculty, 25(1), 149-154. https://dergipark.org.tr/en/download/article-file/77275

Kasapoglu, K. (2015). A review of studies on school experience and practice teaching in turkey. Hacettepe
University Journal of Education, 30(1), 147-162.
http://www.efdergi.hacettepe.edu.tr/yonetim/icerik/makaleler/27-published.pdf

Kaesler, N. (2002). Portraits of the ideal beginning piano student. Early Childhood Connections, 8(1), 24-26.

Kilinc, A., & Godek Altuk, Y. (2010). Sinif ogretmeni adaylarinin okul deneyimi derslerine yonelik tutumlari.
Mehmet Akif Ersoy Universitesi Egitim Fakultesi Dergisi, 0(19), 41-70.
https://dergipark.org.tr/tr/pub/maeuefd/issue/19391/205942

Kilinc, A., & Salman, S. (2007). Okul deneyimi derslerine yonelik tutum olcegi gelistirilmesi. Gazi Universitesi Gazi
Egitim Fakultesi Dergisi, 27(1), 23—35. https://dergipark.org.tr/tr/pub/gefad/issue/6751/90776

Kivrak, N. (2003). Muzik ogretmeni yetistirmede piyano egitimi (pp. 209-211). 80 Yilinda Muzik Sempozyumu.
Inonu Universitesi.

339


https://doi.org/10.18844/cjes.v17i2.6801
https://app.trdizin.gov.tr/makale/TXpnM01EZzQ/sosyal-bilgiler-alani-ogretmen-adaylarinin-okul-uygulamalarina-yonelik-gorusleri-uzerine-nitel-bir-arastirma
https://app.trdizin.gov.tr/makale/TXpnM01EZzQ/sosyal-bilgiler-alani-ogretmen-adaylarinin-okul-uygulamalarina-yonelik-gorusleri-uzerine-nitel-bir-arastirma
http://www.jret.org/FileUpload/ks281142/File/17.guven.pdf
http://dx.doi.org/10.17860/efd.80384
https://jag.journalagent.com/kuhead/pdfs/KUHEAD_3_1_2_4.pdf
https://doi.org/10.22252/ijca.373484
https://doi.org/10.32709/akusosbil.544022
https://dergipark.org.tr/en/download/article-file/77275
http://www.efdergi.hacettepe.edu.tr/yonetim/icerik/makaleler/27-published.pdf
https://dergipark.org.tr/tr/pub/maeuefd/issue/19391/205942
https://dergipark.org.tr/tr/pub/gefad/issue/6751/90776

Akgul, A. (2022). An analysis on piano education in Institutions training music teachers in the context of application, teaching experience and
pre-school period. Cypriot Journal of Educational Science. 17(2), 323-342. https://doi.org/10.18844/cjes.v17i2.6801

Kurtuldu, M. K. (2010). llkogretgm cagi piyano egitiminde tekerleme yoluyla nota ogretiminin kullanilabilirligi.
Journal of Turkish Educational Sciences, 8(3), 759-775.
https://dergipark.org.tr/en/pub/tebd/issue/26103/275033

Mau, R. Y. (1997). Concerns of student teachers: Implications for improving the practicum. Asia-Pacific Journal of
Teacher Education, 25(1), 53—-65. https://doi.org/10.1080/1359866970250105

MEB. (2017). Ogretmenlik meslegi genel yeterlilikleri. Milli Egitim Basimevi.

Mertoglu, E. (2002). Okul oncesi egitim kurumlarina devam eden 5-6 yas grubundaki cocuklarin ritim (tartim)
algilamalarinin incelenmesi (Unpublished Proficiency in Art Thesis). Istanbul Technical University Institute
of Social Sciences.

Oguz, A. (2004). Okul Deneyimi | dersinin ogretmen adaylari uzerindeki etkileri. Journal of Dumlupinar University
Social Sciences, 11, 141-162.
https://birimler.dpu.edu.tr/app/views/panel/ckfinder/userfiles/17/files/DERG /11/141-163.pdf

Ornstein, A. C., & Hunkins, F. P. (2014). Egitim programi: Temeller, ilkeler ve sorunlar. Egitim Yayinevi.

Okcabol, R. (2005). Ogretmen yetistirme sistemimiz. Utopya Yayinevi.

Omur, O. (1998). Piyano ogretiminde pedagojik yaklasiminin onemi uzerine bir arastirma (Unpublished Master
Thesis). Gazi Universty Institute of Science.

Omur, O. (2004). Bireysel Piyano Egitiminde Ogretmen Basarisi. Burdur Egitim Fakultesi Derisi, 5(8), 96—101.

Ozevin, B., & Bilen, S. (2011). Yaratici Dans Etkinliklerinin Motivasyon, Ozguven, Ozyeterlik ve Dans Performansi
Uzerindeki Etkileri. H U Journal of Education, 40, 363-374.

Ozgul, I. (2021). Analysis of music teacher training programs: Structure of curriculum design in the field of music.
Kastamonu Education Journal, 29(1), 264—-273. https://doi.org/10.24106/kefdergi.812079

Ozkan, V. (2020). Yetiskin Piyano Egltiminde Kendi Basina Ogrenme Yaklasiminin Piyano Metotlari Acisindan
Incelenmesi (Doktora Tezi). Ondokuz Mayiz Universitesi Lisansustu Egitim Enstitusu.

Ozmentes, S. (2013). Calgi egitiminde ogrenci motivasyonu ve performans. Egitim ve Ogretim Arastirmalari
Dergisi, 2, 320-331. http://www.jret.org/FileUpload/ks281142/File/35. sabahat_ozmentes.pdf

Ozmentes, S. (2007). Calgi calisma surecinde ozduzenlemeli ogrenme ile duyussal ozellikler ve performans duzeyi
iliskileri (Unpublished Doctoral Thesis). Dokuz Eylul University Institute of Educational Sciences.

Ozyurek, M. (2008). Nitelikli ogretmen yetistirmede sorunlar ve cozumler: Ozel egitim ornegi. Journal of Turkish
Educational Science, 6(2), 189-226. https://dergipark.org.tr/tr/pub/tebd/issue/26112/275107

Pamir, L. (1983). Cagdas piyano egitimi. Beyaz Kosk Yayincilik.

Ramazan, 0., & Yilmaz, E. (2017). Okul oncesi ogretmen adaylarinin okul deneyimi ve ogretmenlik
uygulamalarina yonelik goruslerinin incelenmesi. Journal of Abant Izzet Baysal University Education
Faculty, 17(1), 332—-349.

Sagdic, M. (2018). Turkiye’de 2018 yilinda uygulamaya konulan sosyal bilgiler ogretmen yetistirme programinin
onceki program ile karsilastirilmasi. Journal of International Social and Educational Sciences, 5(10), 308—
321. https://doi.org/10.20860/ijoses.488657

340


https://doi.org/10.18844/cjes.v17i2.6801
https://dergipark.org.tr/en/pub/tebd/issue/26103/275033
https://doi.org/10.1080/1359866970250105
https://birimler.dpu.edu.tr/app/views/panel/ckfinder/userfiles/17/files/DERG_/11/141-163.pdf
https://doi.org/10.24106/kefdergi.812079
http://www.jret.org/FileUpload/ks281142/File/35._sabahat_ozmentes.pdf
https://dergipark.org.tr/tr/pub/tebd/issue/26112/275107
https://doi.org/10.20860/ijoses.488657

Akgul, A. (2022). An analysis on piano education in Institutions training music teachers in the context of application, teaching experience and
pre-school period. Cypriot Journal of Educational Science. 17(2), 323-342. https://doi.org/10.18844/cjes.v17i2.6801

Santoro, N. (1997). The construction of teacher identity: An analysis of school practicum discourse. Asia-Pacific
Journal of Teacher Education, 25(1), 91-99. https://doi.org/10.1080/1359866970250108

Say, A. (2002). Muzik sozlugu. Muzik Ansiklopedisi Yayinlari.

Secer, Z., Celikoz, N., & Kayili, G. (2010). Development of a valid and reliable scientific habits of mind scale for the
‘effects of  force’ unit. YYU  Journal of  Education Faculty, 7(1), 128-152.
https://dergipark.org.tr/tr/pub/yyuefd/issue/13709/165984

Serin Ozparlak, C., & Kalkanoglu, B. (2018). Piyano egitiminde dort el calismanin yeri ve onemi. The Journal of
Academic Social Science, 6(68), 610-617.

Shapiro, B. L. (1991). A collaborative approach to help novice science teachers reflect on changes in their
construction of the role of science teacher. Alberta Journal of Educational Research, 37(2), 119-132.
Stephens, P., & Crawley, T. (1994). Becoming an effective teacher. Nelson Thornes Ltd.

Sahin, E., & Ozkilic, R. (2005). Okul oncesi egitimi ogretmen adaylarinin uygulama dersleri icin hazirlanan
uygulama kilavuzu hakkindaki gorusleri. Journal of Gazi University Education Faculty, 25(2), 115-133.
https://dergipark.org.tr/en/download/article-file/77253

Seker, S. S. (2017). Muzik egitimi bolumu ogretmen adaylarinin akademik gudulenme ve akademik oz-yeterlik
duzeylerinin incelenmesi. Journal of Abant Izzet Baysal University Education Faculty, 17(3), 1465-1484.
https://doi.org/10.17240/aibuefd.2017.17.31178-338840

Tarman, B. (2012). Ogretmenlik deneyimi dersinin ogretmen adaylarinin ogretmenlik meslegine yonelik
inanclarina etkisi. Kuram ve Uygulamada Egitim Bilimleri, 12(3), 1951-1973.
https://acikerisim.erbakan.edu.tr/xmlui/bitstream/handle/20.500.12452/2146/0gretmenlik%20Deneyimi
%20Dersinin%200gretmen%20Adaylarinin%200gretmenlik%20Meslegine%20Yonelik%20Inanclarina%20
Etkisi.pdf?sequence=1&isAllowed=y

Tokcan, H., & Tangulu, Z. (2019). 2006 & 2018 sosyal bilgiler ogretmenligi lisans programi uzerine karsilastirmali
bir analiz calismasi. Turkiye Sosyal Arastirmalar Dergisi, 23, 97-119. i
https://app.trdizin.gov.tr/makale/TkRBeU5qZzJ0Zz09/2006-ve-2018-sosyal-bilgiler-ogretmenligi-lisans-
programi-uzerine-karsilastirmali-bir-analiz-calismas

Tuncer, B. (2015). Okul oncesi egitimdeki cagdas yaklasimlarin incelenmesi ve meb okul oncesi programiyla
karsilastirilmasi. International Journal of Field Education, 1(2), 39-58.
https://dergipark.org.tr/tr/pub/ijofe/issue/8543/106000

Tuncer, D. O. (2012). Okul Oncesi Egitiminde Dalcroze Yaklasimi (Yayinlanmamis Doktora Tezi). Istanbul Teknik
Universitesi Sosyal Bilimler Enstitusu.

Ucan, A. (2018). Muzik Egitimi Temel Kavramlar-Ilkeler-Yaklasimlar. Arkadas Yayinevi.

Ucan, A., Saydam, R., & Cevik, S. (2018). Yeni lisans programlarinin yapisi ve getirdigi yenilikler toplantisi.
Yuksekogretim Kurulu (YOK) Konferans Salonu. http://www.muzed.org.tr/?p=1194

Ulubey, O., & Basaran, S. (2019). 2018 ogretmen yetistirme lisans programlarinin degerlendirilmesi. Uluslararasi
Egitim Programlari ve Ogretim calismalari Dergisi, 9(2), 263—300.

Uszler, M., Gordon, S., & Smith, S. (2000). The well-tempered keyboard teacher (2nd ed.). Schirmer Books.

341


https://doi.org/10.18844/cjes.v17i2.6801
https://doi.org/10.1080/1359866970250108
https://dergipark.org.tr/tr/pub/yyuefd/issue/13709/165984
https://dergipark.org.tr/en/download/article-file/77253
https://doi.org/10.17240/aibuefd.2017.17.31178-338840
https://acikerisim.erbakan.edu.tr/xmlui/bitstream/handle/20.500.12452/2146/Ogretmenlik%20Deneyimi%20Dersinin%20Ogretmen%20Adaylarinin%20Ogretmenlik%20Meslegine%20Yonelik%20Inanclarina%20Etkisi.pdf?sequence=1&isAllowed=y
https://acikerisim.erbakan.edu.tr/xmlui/bitstream/handle/20.500.12452/2146/Ogretmenlik%20Deneyimi%20Dersinin%20Ogretmen%20Adaylarinin%20Ogretmenlik%20Meslegine%20Yonelik%20Inanclarina%20Etkisi.pdf?sequence=1&isAllowed=y
https://acikerisim.erbakan.edu.tr/xmlui/bitstream/handle/20.500.12452/2146/Ogretmenlik%20Deneyimi%20Dersinin%20Ogretmen%20Adaylarinin%20Ogretmenlik%20Meslegine%20Yonelik%20Inanclarina%20Etkisi.pdf?sequence=1&isAllowed=y
https://app.trdizin.gov.tr/makale/TkRBeU5qZzJOZz09/2006-ve-2018-sosyal-bilgiler-ogretmenligi-lisans-programi-uzerine-karsilastirmali-bir-analiz-calismasi
https://app.trdizin.gov.tr/makale/TkRBeU5qZzJOZz09/2006-ve-2018-sosyal-bilgiler-ogretmenligi-lisans-programi-uzerine-karsilastirmali-bir-analiz-calismas
https://app.trdizin.gov.tr/makale/TkRBeU5qZzJOZz09/2006-ve-2018-sosyal-bilgiler-ogretmenligi-lisans-programi-uzerine-karsilastirmali-bir-analiz-calismas
https://dergipark.org.tr/tr/pub/ijofe/issue/8543/106000
http://www.muzed.org.tr/?p=1194

Akgul, A. (2022). An analysis on piano education in Institutions training music teachers in the context of application, teaching experience and
pre-school period. Cypriot Journal of Educational Science. 17(2), 323-342. https://doi.org/10.18844/cjes.v17i2.6801

Unsal, S., Cetin, A., Korkmaz, F., & Aydemir, M. (2019). The change in the curricula: Teachers’ perceptions.
Cukurova University Faculty of Education Journal, 48(1), 623-661.
https://dergipark.org.tr/tr/pub/cuefd/issue/44511/479002

Unver, G. (2003). Ogretmenlik uygulamasinda isbirligi: Bir durum calismasi. Gazi Universitesi Egitim Fakultesi
Dergisi, 23(1), 87-100. https://dergipark.org.tr/tr/download/article-file/292014

Yallioglu, D. (2019). 4-6 yas cocuklarinin piyano egitiminde kullanilan ogretim yontemlerine iliskin uzman piyano
egitimcilerinin gorusleri (Unpublished Master Thesis). Mehmet Akif Ersoy University Institute of
Educational Science.

Yalman Polatlar, D., & Saygin, D. (2021). Okul oncesi egitim programinda bulunan egitim planlarinin ogretmenler
tarafindan degerlendirilmesi. Talim, 4(2), 71-101.
https://dergipark.org.tr/tr/pub/talim/issue/60001/853974

Yesilyurt, E. (2011). Ogretmen adaylarinin ogretmenlgk mesleginin genel yeterlgklergne yonelgk yeterlik algilari.
Journal of Turkish Educational Science, 9(1), 71-100. https://dergipark.org.tr/tr/download/article-
file/256222

Yildirim, R. G., Ozyilmaz Akamca, G., Ellez, A. M., Karabekmez, S., & Bulut Uner, A. N. (2019). Okul Oncesi
Ogretmen Adaylarinin Okul Deneyimi ve Ogretmenlik Uygulamasi Derslerine lliskin Goruslerinin
Incelenmesi. Journal of Higher Education and Science, 2, 306-316.
https://dergipark.org.tr/tr/pub/higheredusci/issue/61509/918486

Yurdakal, I. H. (2018). Degisen sinif ogretmenligi lisans programi iceriginin incelenmesi. Journal of Ulakbilge
Social Science, 6(29), 1-17. https://doi.org/10.7816/ulakbilge-06-29-10

Yucetoker, I. (2019). Yeni ogretmen yetistirme lisans programina gore piyano egitimi dersinin degerlendirilmesi
(pp.  1085-1095). UBAK  Academy of International Sciences (Karadeniz  Congress)
https://www.researchgate.net/publication/348886445 YENI OGRETMEN YETISTIRME LISANS PROGRA
MINA GORE PIYANO EGITIMI DERSININ DEGERLENDIRILMESI

YOK. (2007). Ogretmen Yetistirme Programlari, Muzik Ogretmenligi Lisans Programi.
https://www.yok.gov.tr/Documents/Yayinlar/Yayinlarimiz/egitim-fakultesi-ogretmen-yetistirme-lisans-
programlari.pdf

YOK. (2018). Muzik ogretmenligi lisans programi. https://www.yok.gov.tr/documents/kurumsal/egitim
ogretim_dairesi/yeni-ogretmen-yetistirme-lisans-programlari/muzik _ogretmenligi lisans_programi.pdf
adresinden 25.3.2021

Zembat, R. (2014). Egitim sisteminde ogretmen. Egitim Bilimine Giris (7. basim). Pegem Akademi.

342


https://doi.org/10.18844/cjes.v17i2.6801
https://dergipark.org.tr/tr/pub/cuefd/issue/44511/479002
https://dergipark.org.tr/tr/download/article-file/292014
https://dergipark.org.tr/tr/pub/talim/issue/60001/853974
https://dergipark.org.tr/tr/download/article-file/256222
https://dergipark.org.tr/tr/download/article-file/256222
https://dergipark.org.tr/tr/pub/higheredusci/issue/61509/918486
https://doi.org/10.7816/ulakbilge-06-29-10
https://www.researchgate.net/publication/348886445_YENI_OGRETMEN_YETISTIRME_LISANS_PROGRAMINA_GORE_PIYANO_EGITIMI_DERSININ_DEGERLENDIRILMESI
https://www.researchgate.net/publication/348886445_YENI_OGRETMEN_YETISTIRME_LISANS_PROGRAMINA_GORE_PIYANO_EGITIMI_DERSININ_DEGERLENDIRILMESI
https://www.yok.gov.tr/Documents/Yayinlar/Yayinlarimiz/egitim-fakultesi-ogretmen-yetistirme-lisans-programlari.pdf
https://www.yok.gov.tr/Documents/Yayinlar/Yayinlarimiz/egitim-fakultesi-ogretmen-yetistirme-lisans-programlari.pdf
https://www.yok.gov.tr/Documents/Kurumsal/egitim_ogretim_dairesi/Yeni-Ogretmen-Yetistirme-Lisans-Programlari/Muzik_Ogretmenligi_Lisans_Programi.pdf%20adresinden%2025.3.2021
https://www.yok.gov.tr/Documents/Kurumsal/egitim_ogretim_dairesi/Yeni-Ogretmen-Yetistirme-Lisans-Programlari/Muzik_Ogretmenligi_Lisans_Programi.pdf%20adresinden%2025.3.2021
https://www.yok.gov.tr/Documents/Kurumsal/egitim_ogretim_dairesi/Yeni-Ogretmen-Yetistirme-Lisans-Programlari/Muzik_Ogretmenligi_Lisans_Programi.pdf%20adresinden%2025.3.2021
https://www.yok.gov.tr/Documents/Kurumsal/egitim_ogretim_dairesi/Yeni-Ogretmen-Yetistirme-Lisans-Programlari/Muzik_Ogretmenligi_Lisans_Programi.pdf%20adresinden%2025.3.2021

