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Abstract 

 
The aim of this study is to examine the verbal and visual dominant learning styles and epistemological beliefs of the students 
educated in the School of Physical Education and Sports according to their academic self-efficacy influence levels. A total of 
434 students (132 females and 302 males) participated in this study. The scales of Academic Self-efficacy, verbal and visual 
dominant learning styles and epistemological beliefs were used in the study. Hierarchical cluster analysis, k-means cluster 
analysis, multivariate analysis of variance and post hoc analyses were performed. Considering the results of this study, the 
individuals in the group called ‘low academic self-efficacy’ were found to have lower average scores in the verbal dominant 
learning style than those of other groups. In the consequence of the analyses made for epistemological beliefs, the 
individuals in the group called ‘high academic self-efficacy’ were found to have higher averages in ‘the belief that learning 
depends on effort’ than other groups. 
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1. Introduction 

The educational programs arranged for students have recently attracted attention in the respect 
that they enable students’ academic performances to reach a maximum level and enable them to 
learn depending on their beliefs. In this context, the student should have a certain level of self-efficacy 
which expresses a belief about his/her capacity in order to show performance in an academic field 
(Bandura, 1997). In other words, academic self-efficacy can be said to be an individuals’ belief in their 
performance shown in their education life. When the definitions of academic self-efficacy are 
examined in the literature, Zimmerman (1995) stated that individuals should have their own beliefs 
about some of their arrangement and legislation abilities for achieving academic performance. 
Bandura (1994) expressed that an individual states his/her belief that he/she performs his/her 
academic duties depending on his/her own abilities and academic self-efficacy is accepted as a 
motivational power. Dealt with in different studies, authors are seen to gather around a common 
opinion that academic duties are performing an activity based on an individual’s beliefs with the best 
performance and a certain effort. 

The students with high academic self-efficacy are stated to pay attention to achieving goals 
requiring learning by trying harder (Komarraju & Nadler, 2013) and to have higher willpower regarding 
success by struggling with the difficulties that they face in learning environments (Bahar, 2019). At this 
point, the students with high academic self-efficacy in educational environments are thought to get 
motivated to use their learning styles and cognitive abilities in the foreground by trying harder 
(Pajares, 1996; Wright, Jenkins, Guarnieri & Murdock, 2012).  

Knowing the learning styles that have been adopted according to individuals' beliefs in their 
academic lives will allow them to be more efficient individuals during their education (Sahinel, 2012). 
At the same time, according to Pritchard (2008), learning styles are defined as a pathway an individual 
prefers in the perception of cited information and ability in an education environment. According to 
another definition, it is expressed as the pathway chosen in the course of getting and processing the 
information cited by the individual (Dalaman, Can & Durukan, 2019). When the studies made on this 
subject are examined, one of the most widely used learning styles by students regarding the process 
of information is seen to be verbal and visual learning styles (Chen & Sun, 2012; Pallapu, 2007). To 
determine which one of these learning styles is more dominant in the education process may help 
individuals to learn more easily and understandably in the learning process. Childers, Houston and 
Heckler (1985) developed a scale to determine verbal and visual learning styles (Style of Processing 
Scale—SOP). This scale is widely used to evaluate which one the students prefer in information 
process method and to evaluate their ability to use this method (Lightner & Eastman, 2002). In 
general, in cases in which visual learning is dominant, individual learns more with pictures, diagrams, 
and sketches, while in cases in which verbal learning is dominant, the students are said to prefer more 
written or oral explanations (Akgun, Kucuk, Cukurbasi & Tombuloglu, 2014). Many structures are put 
forward in the literature about learning styles. Besides, the epistemological belief concept explaining 
‘the beliefs belonging to an individual regarding what is information and how learning happens’ 
(Schommer, 1990) is among the structures that influence the education process. At the same time, 
there are many studies indicating that these beliefs have effects on students’ learning (Hofer & 
Pintrich, 2002; Tolhurst, 2007). The first studies about the epistemological beliefs were carried out in 
1968 by William Perry. Then, when the literature is examined about epistemological beliefs, it can be 
seen that in many studies ‘Epistemological Beliefs Scale’ developed by Shommer (1990) is used. Many 
authors have adjusted this scale developed by Shommer into different languages; the scales being 
seen to have composed factor structures different from the original form of the scale (Chan, 2002; 
Clarebout, Elen, Luyten & Bamps, 2001; Deryakulu & Buyukozturk, 2005).  

The students of the School of Physical Education and Sports are giving intensive theoretical and 
practical lessons during their 4-year education. The number of studies investigating teaching styles, 
epistemological beliefs and academic self-efficacy on these students under a different educational 
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program seems to be insufficient. The aim of this study is to evaluate the students’ performances 
depending on which learning style they use and how they use it and how they perceive these learning 
styles based on their beliefs according to the self-efficacy levels of students educated in the School of 
Physical Education and Sports. 

2. Methods 

2.1. Participants 

The sample consisted of 434 students (132 females, 302 males) educated at three departments 
(Departments of Physical Education and Sport Teaching, Sport Management, and Coaching Education) 
of School of Physical Education and Sports in Ege University. Seventy-five of these students are in first 
grade, 134 of them are in second grade, 110 of them are in third grade and 115 of them are in fourth 
grade. Participants ranged in age from 18 to 27 years. 

2.2. Measures 

2.2.1. The visual versus the verbal style of processing scale 
This scale, which was developed to determine the dominant verbal or visual learning style by 

Childers, Houston and Heckler (1985), was adapted into Turkish by Akgun, Kucuk, Cukurbasi and 
Tonbuloglu (2014) and consisted of two subscales with a total of 16 items: visual (8 items), verbal (8 
items). Students responded to a 4-point Likert-type scale with anchors of ‘always true for me’ (1) and 
‘always false for me’ (4). Regarding the performed scoring, students with a higher score in one of 
these two subscales indicate that these students have dominance in that learning style (visual or 
verbal). Cronbach’s alpha internal consistencies for verbal and visual were 0.69 and 0.71, respectively 
(Akgun, Kucuk, Cukurbasi & Tonbuloglu, 2014). In this study, the internal consistency coefficients for 
the subscales were 0.55 for verbal and 0.77 for visual. 

2.2.2. Academic self-efficacy scale 
This scale was developed by Jerusalem and Schwarzer in 1981 and adapted into Turkish by Yilmaz, 

Gurcay and Ekici (2007). It consists of seven items. Students responded on a 4-point Likert-type scale 
from 1 (it fits me exactly) to 4 (it doesn’t fit me at all). Scores can range from 7 to 28, and higher scores 
represent higher levels of self-efficacy. The results of the factor analysis show that the Turkish version 
of the scale has one dimension and seven items like the original version. Cronbach’s alpha was found 
as 0.79 (Yilmaz, Gurcay & Ekici, 2007). The coefficient of internal consistency in the present study was 
α = 0.82. 

2.2.3. Epistemological beliefs scale 
This scale was developed by Schommer (1990) and was adapted into Turkish by Deryakulu and 

Buyukozturk (2005). The scale was a 5-point Likert-type scale from 1 (strongly disagree) to 5 (strongly 
agree), and consisted of 34 items. There are three subscales, namely, ‘The beliefs of learning depends 
on effort’ (BLDE: 17 items), ‘The beliefs of learning depends on ability’ (BLDA: 8 items) and ‘the belief 
of there is only one truth’ (BOTT: 9 items). Cronbach’s alphas for the adapted version of the subscales 
were 0.84, 0.69 and 0.64, respectively, and 0.81 for the whole scale (Deryakulu & Buyukozturk, 2005). 
In each subscale, high and low scores indicated that responding students possess immature and 
mature beliefs, respectively. In the present study, Cronbach’s alpha coefficients were 0.95 for the 
belief of learning depends on effort, 0.81 for the belief of learning depends on the ability and 0.68 the 
belief of there is only one true truth. 
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2.3. Procedure 

In this study, it has been followed by the author’s human subject procedures as stipulated by her 
university’s ethic committee overseeing human research. Before starting to investigate, all potential 
participants were informed about the current study via a written document and their rights to decide 
to participate voluntarily. Volunteer students were asked to fill in a personal information form and the 
scales. Afterwards, students completed the scales within a period of 15–20 minutes. 

2.4. Data analyses 

In this study, the SPSS 21.0 statistical program was used for data analysis. First, data analyses and 
descriptive statistics for all measures were presented as mean ± standard deviation. Pearson 
correlation analysis was performed to identify the relationships among all variables. Then, a 
hierarchical cluster analysis using Ward’s method was applied and multivariate analysis of variance 
(MANOVA) was used to evaluate profiles with other variables. Also, The Ryan–Einot–Gabriel–Welsh Q 
(REGWQ) post hoc test was used. Finally, Partial eta-squared (η2) and Hedges’ g values were analysed 
so as to interpret meaningfulness. 

3. Results 

3.1. Descriptive statistics and correlational analyses 

Descriptive statistics and Pearson’s product–moment correlation coefficients between the visual 
versus the verbal style of processing, academic self-efficacy and epistemological beliefs subscales are 
presented in Table 1. The verbal subscale has a low-level positive relationship with the academic self-
efficacy (r = 0.24, p < 0.01) and BLDE subscales (r = 0.12, p < 0.01) While the verbal subscale has a 
significant low-level negative relationship with BOTT subscale (r = −0.14, p < 0.01), it had no significant 
relationship with the BLDA. The visual subscale has a low-level negative relationship with BLDE  
(r = −0.14, p < 0.01). In contrast, it had no significant relationship with the other subscales. The 
academic self-efficacy has a low-level positive relationship with BLDE (r = 0.14, p < 0.01) and a low-
level negative relationship with BOTT(r = −0.12, p < 0.05). In contrast, it had no significant relationship 
with the other subscales. 

Table 1. Descriptive statistics and correlations between all variables of the overall sample 

 M SD 1 2 3 4 5 6 

1.Verbal 17.96 2.79 1      

2.Visual 12.58 3.32 0.31** 1     

3.ASE 13.67 3.76 0.24** .7 1    

4. BLDE 37.77 16.17 0.12* 0.14** 0.14** 1   

5. BLDA 19.95 6.91 −0.01 0.07 0.04 0.40** 1  

6. BOTT 27.67 6.33 −0.14** −0.04 −0.12* −0.26** 0.29** 1 

*p < 0.05 **p < 0.01; M: Mean; SD: Standard deviation, ASE: Academic Self-Efficacy, BLDE: The Belief 
of Learning Depends on Effort, BLDA: The Belief of Learning Depends on Ability, BOTT: The Belief of 
There is Only One True Truth. 

3.2. Cluster formation  

The agglomeration schedule and the dendrogram indicated three clusters to be reasonable cluster 
solutions. After this analysis, the clusters obtained from the hierarchical analysis were validated with 
K-means cluster analysis. These clusters were examined and labelled. According to this, the first 
cluster was labelled as the ‘high’ group, the second cluster as the ‘middle’ group and the third cluster 
as the ‘low’ group. Based on these results, hierarchical cluster analysis came up with three profiles 
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that were all significantly different (F(2,431) = 1015.31, p < 0.001). The first cluster labelled as ‘high’ 
included 71 participants who were characterised by academic self-efficacy (M = 19.8, SD = 2.0), the 
second cluster labelled as ‘middle’ included 197 participants who were characterised by academic  
self-efficacy (M = 14.6, SD = 1.3) and the third cluster labelled as ‘low’ included 166 participants who 
were characterised by academic self-efficacy (M = 9.98, SD = 1.65). 

Table 2. Mean and standard deviation values according to the clusters and the results  
of multivariate analysis of variance 

 
Cluster 1 

High 
(n = 71) 

Cluster 2 
Middle 

(n = 197) 

Cluster 3 
Low 

(n = 166) 
 

 
 

Hedges’ g 
Variable M (SD) M (SD) M (SD) F(2, 431) ƞp

2
 Post hoc 1–2 1–3 2–3 

Verbal 18.84(2.88) 18.12(2.70) 17.39(2.75) 7.49 0.06 3<1,2 — 0.51 0.26 
Visual 12.98 (3.95) 12.72 (3.16) 12.24 (3.19) 1.57 0.03 None — — — 
BLDE 42.52 (16.55) 37.27 (15.14) 36.32 (16.91) 3.86 0.14 1 > 2,3 0.33 0.36 — 
BLDA 20.80 (5.79) 19.82 (6.57) 19.74 (7.70) .64 0.08 None — — — 
BOTT 26.00 (5.73) 27.84 (5.96) 28.20 (6.89) 3.16 0.06 1 < 2,3 −0.31 −0.33 — 

M: Mean; SD: Standard deviation, BLDE: The belief of learning depends on effort, BLDA: The belief of learning 
depends on ability, BOTT: The belief of there is only one true truth. 

3.3. Cluster differences in epistemology beliefs and style of information processing 

To determine possible differences in visual and verbal style of processing and epistemological belief 
between three clusters, a one-way MANOVA was performed. Three clusters were the fixed factors and 
two visual and verbal style of processing, and three epistemological beliefs were the dependent 
variables of the analysis (Table 2). A statistically significant difference in verbal mean scores were 
found between groups (F(2,431) = 7.49, p < 0.01; p2 = 0.06). According to post hoc analysis, Cluster 1 
(Hedges’ g = 0.51) and Cluster 2 (Hedges’ g = 0.26) had higher scores than Cluster 3. No significant 
difference was found in visual mean scores between groups (F(2, 431) = 1.57, p > .05). All groups 
obtained similar visual scores. There were statistically significant differences in BLDE mean scores 
between groups (F(2,431) = 3.86, p < 0.05; p2 = 0.14). The post hoc analysis results showed that Cluster 
1 had significantly higher scores than Cluster 2 (Hedges’ g = 0.33) and Cluster 3 (Hedges’ g = 0.36). 
BOTT mean scores also showed significant differences between groups (F(2,431) = 3.16, p < 0.05;  
p2 = 0.06). The post hoc analysis results revealed that Cluster 1 had significantly lower scores than 
Cluster 2 (Hedges’ g = − 0.31) and Cluster 3 (Hedges’ g = −0.33). When the BLDA mean scores were 
examined, no statistically significant difference between groups was found (F(2,431) = 0.64, p > 0.05). 

4. Discussion 

The objective of this study is to examine the epistemological beliefs and verbal and visual dominant 
learning styles according to their academic self-efficacy levels of the students receiving education in 
the school of physical education and sports. In this study, considering the Pearson correlation analysis 
results regarding the verbal and visual dominant learning styles, a positive low relationship is expected 
to be between visual sub-dimension and academic self-efficacy, while no relationship has been found 
between visual sub-dimension and academic self-efficacy. Meanwhile, individuals with low academic 
self-efficacy have a lower score in the visual dominant learning style than other groups, which is a 
remarkable result. When the studies performed are examined, the relationships between these two 
structures are observed to have been disclosed, although adequate information in literature hasn’t 
been achieved regarding the relationship between the learning styles of students and their academic 
self-efficacies (Dumbauld et al., 2014; West, Kahn, Naute, 2007). Besides, Eroglu, Yıldırım and Sahan 
(2017), in their study with the students of faculty of sports sciences, stated that the self-efficacy levels 
of students were high. Nevertheless, Braakhuis (2015) expressed that the most preferred learning 

https://doi.org/10.18844/cjes.v11i4.4401


Canpolat, A. M. (2019). The relationship between academic self-efficacy, learning styles and epistemological Beliefs: A Study on the Students 
of the School of Physical Education and Sports. Cypriot Journal of Educational Science. 14(4), 610-617. 
https://doi.org/10.18844/cjes.v11i4.4401  
 

615 

style is the verbal learning style following kinaesthetic and multi-model learning in the learning styles 
of athletes. In this study, although the students with low academic self-efficacy have a higher 
tendency towards verbal learning, it can be thought that the reason why they got low scores in verbal 
learning style was caused by their high kinaesthetic perception depending on whether they could 
better express them physically. Baraahuis (2015) and Braakhuis et al. (2015) stated in their studies 
that athletes preferred kinaesthetic learning styles at most among learning styles. In the consequence 
of the analyses made regarding the epistemological beliefs in this study, a positive and low 
relationship was found between the belief that learning depends on effort and academic self-efficacy, 
while there was a negative and low relationship between the beliefs of there is only one truth and 
academic self-efficacy. 

Despite this, the students in the group named as high academic self-efficacy have been determined 
to have higher averages than other groups having the belief that learning depends on effort. Mellat 
and Lavasani (2011), in their study with the students at Tehran University, found in the model they 
determined that epistemological beliefs have direct and the most effect on academic self-efficacy. 
Senemoğlu (2018) states that individuals with high self-efficacy act more persistently to the actions 
they try to handle. According to Bandura’s (1977) perceived self-efficacy concept, individuals are not 
eager enough in coping with the difficulties of the action and in making efforts if they believe that they 
cannot reach the desired result in the process of realising an action. It is an expected situation that 
there is a perception that the students with academic self-efficacy because of their being athlete 
students will be successful in the consequence of a certain effort in their sports background.  

Considering the studies regarding the belief, another sub-dimension of epistemological beliefs, that 
there is only one truth, the results of the studies made on university students in social and human 
sciences by Heigl and Thomas (2013) and those made on teachers in post-graduate educational 
programs by Izgar and Dilmaç (2008) have been observed to indicate a positive relationship between 
self-efficacy and ‘the belief of there is only one truth’, contrary to our findings. The reason why the 
results in the literature and the ones in this study are different from one another may result from the 
difference of the study samples. Considering that the participants in this study are athlete students, it 
can be thought that they have an experience that they can achieve information and success in their 
sports life in more than one way. Therefore, the students with high self-efficacy can be expected to 
believe that knowledge is flexible and changeable and that learning takes place with effort rather than 
that there is only one truth. Because it can be thought that their taking steps and then reaching a 
conclusion supports their self-confidence and increase their level of self-efficacy by believing that 
learning and coping with the hardships that they encounter both in sports and in academic 
environments will take place with effort. 

5. Recommendations 

Depending on these results, the teaching content should be presented by enriching it with different 
information resources for the purpose of supporting the self-efficacy perceptions in learning activities 
of students receiving education in the Faculty of Sports Sciences. In parallel to this, the efforts in the 
learning environment are advised to be supported by increasing the students’ academic self-efficacy. 
Varying the teaching methods, lesson materials and activities used by the teachers during the classes 
can be effective for the sake of varying information resources. 

In the prospective studies, on the sample of athlete students, using the qualitative method as well 
as a quantitative method within the frame of epistemological beliefs and academic self-efficacy is 
thought to be more effective in terms of enlightening the case. The comparison to be made by 
including different sample groups, epistemological beliefs and different cultures on academic self-
efficacy, and by understanding the effects created by experience and teaching environments will be 
useful for the study. 

https://doi.org/10.18844/cjes.v11i4.4401


Canpolat, A. M. (2019). The relationship between academic self-efficacy, learning styles and epistemological Beliefs: A Study on the Students 
of the School of Physical Education and Sports. Cypriot Journal of Educational Science. 14(4), 610-617. 
https://doi.org/10.18844/cjes.v11i4.4401  
 

616 

References 
 
Akgun, O. E., Kucuk, S., Cukurbasi, B. & Tonbuloglu, I. (2014). Sozel veya gorsel baskin ogrenme stilini belirleme 

olcegi turkce formunun gecerlik ve guvenirlik calismasi [Validity and reliability study of the visual versus 
verbal style of processing scale Turkish form]. Bartın University Journal of Faculty of Education, 3(1),  
277–297.doi:10.14686/BUEFAD.201416218.  

Bahar, H. H. (2019). Sınıf ogretmen adaylarinda akademik oz-yeterlik algisinin akademik basariyi yordama gucu 
[Academic achievement prediction power of academic self-efficacy perception in classroom teacher 
candidates]. Elementary Education Online, 18(1), 149–157. doi:10.17051/ilkonline.2019.527178. 

Bandura, A. (1977). Self-efficacy: toward a unifying theory of behavioral change. Psychological Review, 84,  
191–215. 

Bandura, A. (1994). Self-efficacy. In V. S. Ramachaudran (Ed.), Encyclopedia of human behavior (vol. 4,  
pp. 71–81). New York: Academic Press. (Reprinted in H. Friedman [Ed.], Encyclopedia of mental health. 
San Diego: Academic Press, 1998). 

Bandura, A. (1997). Self-efficacy: the exercise of control. New York: W.H. Freeman and Company. 
Braakhuis, A. J. (2015). Learning styles of elite and sub-elite athletes. Journal of Human Sport & Exercise, 10(4), 

927–935. doi:10.14198/jhse.2015.104.08. 
Braakhuis, A., Williams, T., Fusco, E., Hueglin, S. & Alex Popple, A. (2015). A comparison between learning style 

preferences, gender, sport and achievement in elite team sport athletes. Sports, 3(4), 325–334. 
doi:10.3390/sports3040325. 

Chan, D. W. (2002). Stress, self-efficacy, social support, and psychological distress among prospective Chinese 
teachers in Hong Kong. Educational Psychology, 22(5), 557–569. doi:10.1080/0144341022000023635 

Chen, C. M. & Sun, Y. C. (2012). Assessing the effects of different multimedia materials on emotions and learning 
performance for visual and verbal style learners. Computers Education, 59(4), 1273–1285. 
doi:10.1016/j.compedu.2012.05.006 

Childers, T. L., Houston, M. J., Heckler, S. E. (1985). Measurement of individual differences in visual versus verbal 
information processing. Journal of Consumer Research, 12(2), 125–34. 

Clarebout, G., Elen, J., Luyten, L. & Bamps, H. (2001). Assessing epistemological beliefs: Schommer’s 
Questionnaire Revisited. Educational Research and Evaluation, 7(1), 53–77. doi:10.1076/edre.7.1.53.6927 

Dalaman, O., Can, S. & Durukan, E. (2019). An investigation of pre-service basic education teachers’ learning 
styles in terms of different variables. Educational Research and Reviews, 14(5), 162–167. 
doi:10.5897/ERR2019.3687 

Deryakulu, D. & Buyukozturk, S. (2005). Epistemolojik inanc olceginin faktor yapisinin yeniden incelenmesi: 
Cinsiyet ve ogrenim gorulen program turune gore epistemolojik inanclarin karsilastirilmasi [The re-
examination of the epistemological beliefs questionnaire's factor structure: comparing epistemological 
beliefs in terms of gender and program type]. Eurasian Journal of Educational Research, 18(18), 57–70.  

Dumbauld, J., Black, M., Depp, C. A., Daly, R., Curran, M. A., Winegarden, B. &. Jeste, D. V. (2014). Association of 
learning styles with research self-efficacy: study of short-term research training program for medical 
students. Clinical and Translational Science, 7(6), 489–492. doi:10.1111/cts.12197 

Eroglu, O., Yildirim, Y. & Sahan H. (2017). Spor bilimleri fakultesindeki ogrencilerin akademik oz-yeterlik ve 
akademik gudulenme duzeyleri arasındaki iliskinin incelenmesi: Akdeniz universitesi ornegi [The students 
at the faculty of sport sciences academic self-efficacy and academic examination of the relationship 
between levels of motivation: Example of Akdeniz University]. Turkish Journal of Sport Sciences, 1(1),  
38–47.  

Heigl, N. R. (2013). Thomas J. The effectiveness of epistemic beliefs and the role of self-efficacy in the solving of 
cross-curricular problems. Psychology Learning and Teaching, 12(2), 126. doi:10.2304/plat.2013.12.2.126 

Hofer, B. K. & Pintrich P. R. (2002). Personal epistemology: the psychology of beliefs about knowledge and 
knowing. Mahwah, NJ, US: Lawrence Erlbaum Associates Publishers. 

Izgar, H. & Dilmac, B. (2008). Yonetici adayi ogretmenlerin ozyeterlilik  algilari ve epistemolojik inanclarinin 
incelenmesi [Self-efficacy perceptions and epistemological beliefs of pre-service teachers]. Selcuk 
Universitesi Sosyal Bilimler Enstitusu Dergisi, 20, 437–446.  

https://doi.org/10.18844/cjes.v11i4.4401
https://psycnet.apa.org/doi/10.1080/0144341022000023635
https://psycnet.apa.org/doi/10.1076/edre.7.1.53.6927
https://doi.org/10.5897/ERR2019.3687
https://www.researchgate.net/profile/Deniz_Deryakulu2/publication/285660584_The_re-examination_of_the_epistemological_beliefs_questionnaire's_factor_structure_Comparing_epistemological_beliefs_in_terms_of_gender_and_program_type/links/5732fef408ae9f741b25cd70/The-re-examination-of-the-epistemological-beliefs-questionnaires-factor-structure-Comparing-epistemological-beliefs-in-terms-of-gender-and-program-type.pdf
https://www.researchgate.net/profile/Deniz_Deryakulu2/publication/285660584_The_re-examination_of_the_epistemological_beliefs_questionnaire's_factor_structure_Comparing_epistemological_beliefs_in_terms_of_gender_and_program_type/links/5732fef408ae9f741b25cd70/The-re-examination-of-the-epistemological-beliefs-questionnaires-factor-structure-Comparing-epistemological-beliefs-in-terms-of-gender-and-program-type.pdf
https://doi.org/10.2304%2Fplat.2013.12.2.126


Canpolat, A. M. (2019). The relationship between academic self-efficacy, learning styles and epistemological Beliefs: A Study on the Students 
of the School of Physical Education and Sports. Cypriot Journal of Educational Science. 14(4), 610-617. 
https://doi.org/10.18844/cjes.v11i4.4401  
 

617 

Lightner, N. J. & Eastman, C. (2002). User preference for product informatıon in remote purchase envıronments. 
Journal of Electronic Commerce Research, 3(3), 174–186. 

Komarraju, M. & Nadler, D. (2013). Self-efficacy and academic achievement: why do implicit beliefs, goals, and 
effort regulation matter? Learning and Individual Differences, 25, 67–72. doi:10.1016/j.lindif.2013.01.005 

Mellat, N. & Lavasani, M. G. (2011). The role of epistemological beliefs, motivational constructs and information 
processing strategies in regulation of learning. Procedia—Social and Behavioral Sciences, 30, 1761–1769. 
doi:10.1016/j.sbspro.2011.10.340 

Pallapu, P. (2007). Effects of visual and verbal learning styles on learning. Institute for Learning Styles Journal, 1, 
34–39. 

Pajares, F. (1996). Self-efficacy beliefs and mathematical problem-solving of gifted students. Contemporary 
Educational Psychology, 21(4), 325–344. doi:10.1006/ceps.1996.0025 

Pritchard, A. (2008). Ways of learning: Learning theories and learning styles in the Classroom (Second Edition b.). 
London & New York: Taylor & Francis e-Library.  

Schommer, M. (1990). Effects of beliefs about the nature of knowledge on comprehension. Journal of 
Educational Psychology, 82(3), 498–504. 

Senemoglu, N. (2018). Gelisim, Ogrenme ve Ogretim: Kuramdan Uygulamaya [Development, Learning, and 
Teaching: From Theory to Practice]. 26. Ankara, Turkey: Basim. Ani Yayincilik.  

Sahinel, M. (2011). Etkin Ogrenme [Effective Learning]. In O. Demirel icinde (Ed.), Egitimde Yeni Yonelimler [New 
Directions in Education] (pp. 149–165). Ankara, Turkey: Pegem Akademi.  

Tolhurst, D. (2007). The influence of learning environments on students’ epistemological beliefs and learning 
outcomes. Teaching in Higher Education, 12(2), 219–233. doi:10.1080/13562510701191992. 

Yılmaz M., Gurcay D. & Ekici G. (2007). Akademik ozyeterlik olceginin Turkce'ye uyarlanmasi [Adaptation of the 
academic self-efficacy scale to turkish]. Hacettepe University Journal of Education, 33, 253–259. 

Zimmerman, B. J. (1995). Self-efficacy and educational development. Self-efficacy in changing Societies  
(pp. 202–231). Cambridge, UK: Cambridge University Press. 

West, C. R., Kahn, J. H. & Nauta, M. M. (2017). Learning styles as predictors of self-efficacy and interest in 
research: Implications for graduate research training. Training and Education in Professional Psychology, 
1(3), 174–183. doi:10.1037/1931-3918.1.3.174 

Wright, S. L., Michael Guarnieri, M. A. J. & Murdock, J. L. (2012). Career development among first-year college 
students: college self-efficacy, student persistence, and academic success. Journal of Career 
Development, 40(4), 292–310. doi:10.1177/0894845312455509 

https://doi.org/10.18844/cjes.v11i4.4401
https://psycnet.apa.org/doi/10.1016/j.lindif.2013.01.005
https://psycnet.apa.org/doi/10.1006/ceps.1996.0025
https://doi.org/10.1080/13562510701191992
https://dergipark.org.tr/hunefd/issue/7805/102358
https://doi.org/10.1177%2F0894845312455509

