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Abstract 
 

In this research, Emotional Quotient (EQ) levels of 3rd grade primary school students are investigated with respect to a 
number of psycho-social variables. The EQ level is examined according to the income status of the family, education level and 
professions of parents and etc. Whether its environment makes a significant difference on eq when these variables are 
limited is examined. Target population of the study consists of 3rd grade primary school students who are registered to five 
middle socio-economic status schools in the city center and two townships’ schools in the countryside within Izmir city 
borders in the 2015-2016 academic term. Sample group consists of randomly selected 167 students who are 3rd graders 
studying in the same classes in mentioned schools. Research is designed in relational screening model. In this research, 
personal information form and EQ scale for children both developed by researcher are used as data collection tools. For the 
statistical analysis of the collected data, independent samples t test, one-way analysis of variance, Kruskal Wallis, Mann 
Whitney U tests are used. According to the search results, EQ levels of 3rd grade students vary significantly with respect to 
family income, mother’s and father’s profession, mother’s and father’s educational level, household size and preschool 
experience.  There are significant differences according to family income levels, mothers' professions and education levels, 
fathers' professions and education levels, the number of members of the students' families and whether students continue 
their pre-school education. The results are discussed on the basis of the literature and suggestions are presented..         
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1. Introduction 

In today's rapidly changing world, emotional quotient (EQ) has become as important a 
measurement as intelligence quotients (IQ). The impact of education on the development of EQ is 
unknown. It is thought that the EQ of a child may vary depending on the socio-economic status of 
their parents and schools. The ultimate intent of this study is to help parents grow and to offer 
suggestions for schools to implement. In this study, the emotional competences of primary-school 
children are analyzed within the scope of their socio-demographic characteristics.  

As a different concept, the definition of “social intelligence” was introduced by Thorndike (1920). 
Guilford (1967) and subsequent psychologists also followed him. They defined social intelligence 
differently than “intelligence”. They are considered as trends / traits with multiple causes and multiple 
consequences as social skills. Eysenck (1985) considered a model with three types of intelligence, 
biological, intellectual and social. According to this model, family, education, socio economic status 
and cultural factors affect EI (Furnham, 2012). Emotional competencies have been the subject of the 
study field of interest for researchers since the 1980s as a result of several studies on emotions. 
Emotional intelligence was first presented to in the context of helping regulate emotions. Gardner first 
laid the foundation of emotional intelligence with his theory of “multiple intelligences,” where he 
posited that EQ is a feature of adapting to life with different perspectives and overcoming difficulties 
within a large number of contexts (Gardner, 1983, 1993). The majority of emotional intelligence 
research began in 1990s.  Salovey and Mayer (1990) were the leading theorists who used the concept 
of emotional qualities. Mayer and Salovey (1990,1993, 1995) conceptualized their emotional qualities 
as the ability to manage them correctly and efficiently, including information about self-
understanding, recognition and regulation of the individual and others. In the Emotional Intelligence 
(EI) Model of Mayer and Salovey (1993), EI is associated with the general ability but mainly it is a 
separate cognitive ability. They suggest that training programs based on emotional intelligence will be 
effective in its development. This model consists of four different abilities that develop as the 
individual matures. These are; noticing, understanding, organizing and managing emotions. Emotion 
perception involves perceiving the emotions of him/herself and others, non-verbal signs, as well as 
emotions in stimuli such as landscape and art. 

An ability to find the truth by reasoning in different ways in a situation develops thinking (Mayer et 
al., 1997; 2003). It is a set of features that includes self-motivation, planning and regulating emotions 
to increase success in life (Salovey and Mayer, 1990; 2004). Goleman (1998) proposed five 
characteristics that make up emotional qualities: awareness of emotions, management, motivation, 
capacity to understand the other, and social skills. 

 The EQ is a system in which cognitive and emotional functions work correlatively. This system has 
five main parts. The first is self-knowledge: realizing an emotion while forming and sensing the 
emotion, and describing it. The second and third parts are related to management: controlling one’s 
emotions and motivating oneself to action. These parts involve employing problem-solving abilities 
with the help of emotional knowledge. The fourth part is about empathy, and the fifth is about 
managing relationships, or social skills. Despite being divided into five main parts, the fundamental 
purpose of EQ is to organize the emotions (Mayeret et al., 2000). 

Researchers state that EQ is not an unalterable intelligence form, as the cognitive intelligences are; 
it can be improved and learnt not only in early childhood but also through all periods of development 
(Goleman, 1998, 2000, 2006). According to Bar-On (1997), emotional qualification is an ability that can 
improve over time or through training. Goleman’s (1998) answer to the question of whether people 
are born to some extent with emotional competence capability, or whether they acquire them under 
the influence of their lives, is that both are correct. Emotional intelligence has a genetic part, but 
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nurture, environment and education also play a role. How far each of them is unknown is unknown, It 
İs not known how much each of them contributed. However, research and applications clearly show 
that emotional intelligence can be learned. 

The young ages are the time when learning is the most convenient and easy, in other words 
childhood is the best period.  Eight- and nine-year-old children are peaceful, obedient, and tolerant, 
with diverse fields of interest. They generally do not focus on problems, they are well-adjusted, and 
they give importance to friendship, preferring group games. Emotional outbursts are not common in 
this age group; if one happens, it is severe and immediate but disappears quickly. Children of this age 
group do not have concerns about themselves (Baymur et al., 2008). Küçükkaragöz (2014) states that 
children in this age group have cognitive progress from abstract thinking towards concrete thinking. 
Children acknowledge that there are different points of views, and as a result, the level of aggression 
in these children is gradually reduced as they are developing their sharing and cooperation skills. The 
amount of aggression in peer relationships lessens, and the number of positive social behaviours 
increases. Eight- and nine-year-olds are highly sensitive to criticism. The support and appreciation 
given by their parents and teachers are very important to them (Baymur, et el., 2008). EQ can be 
developed in many ways. For example, carefully designed games and toys are a great means for 
development of EQ. Games and toys are defined as the most important activity in childhood and 
accepted as a unique educational experience and, must be selected in accordance with a child’s age 
and development (Özgen, 2006).  

 It is the capacity of perceive the emotional signs of everything that exists (Mayer et al., 1990). It 
affects every field in human life, including health (Salovey, Rothman, Detweiler, and Steward, 
2000).Research demonstrates that emotional intelligence (EI) has an important effect on success in 
different parts of existence (Bar-On and (Kobus) Maree, 2009; Maree and Ebersöhn, 2002; Demir, 
2020). Managers with high EI perform better in leadership (Wirawan et al., 2019). Emotional 
intelligence is the integrity of personal qualities and social skills that can be learned by anyone as well 
as genetic competencies. Education has an important role in its acquisition. It is a structure that can be 
earned more easily from birth to youth and increases with age.  (Shapiro, 1998; Roitman, 1999). 
Children with emotional qualities are more likely to lead a happier and successful family and business 
life in the future. (Goleman, 1998). EQ is a mental ability that affects individuals’ interactions with 
their surroundings, life satisfaction levels, and academic achievements (Bar-On, 1997, 2000; Goleman, 
1995). Some evidence shows that EI has a positively association with academic standing (MacCann et 
al.,2020). The number of studies conducted on EQ has increased in recent years, but there are 
relatively few studies about EQ levels of the students during the primary-school period. 

The objective of this study is to examine whether the EQ levels of the students in primary school 
show significant differences with respect to a number of psycho-social variables. This study was aimed 
to examine EQ levels according to the psycho-social/demographic and parental characteristics that 
determine the family environment in which primary school children grow up. In this context, the 
research problem has been formed as follows. 

 What are the EQ levels of primary school students according to their gender, the family’s 
socioeconomic status, the mother’s and father’s occupations, the education of the mother and father, 
number of family members(household size) and whether a child attended preschool or not? 
 
1.2. Sub-problems 

 
The sub-problems of this study are as follows: 
 Is there a significant difference in EQ scores among third-grade primary school students in 

correlation with gender, the family’s socioeconomic status, the mother’s occupation, the father’s 
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occupation, the education of the mother, the education of the father, number of family 
members(household size) and whether a child attended preschool or not. 
 
2. Method  
 
2.1. Research model 

 
This research was designed in descriptive scanning model. Descriptive research is used to describe 

the characteristics of the subject matter being studied with an objective approach. In these models, a 
sample taken from it is studied to make a decision about the universe consisting of many elements 
(Karasar, 2012 77; Büyüköztürk, Çokluk and Köklü, 2012).  
 
2.2. . Research group 

 
The target group of the research consists of third grade primary school students. They were 

registered in five low, middle, or upper socioeconomic status schools in the city’s center and two 
small-town schools in the countryside near Izmir city center. The research group consisted of 167 
randomly selected third graders studying in the same classes in the previously mentioned schools. 
Frequency and percentage distributions of the sample group by variables are presented in Table 1. 

 
Table 1. Frequency and percentage distributions of the sample group according to the variables. 

 
Gender 

Girl  
Boy 

90 
77 

53.9 
46.1 

 
Income class 

Low 
Middle 
Upper-middle 
High 

23 
64 
54 
26 

13.8 
38.3 
32.3 
15.6 

Mother’s occupations Housewife/Retired 
Teacher/Doctor/Artisan/Cosmetician/Insurer/etc  

118 
49 

70.7 
29.3 

 
Father’s occupations 

Worker/Farmer 
Teacher/Officer/Engineer/Medical staff/etc.  
Tradesman/Artisan 
Police /Army officer/Driver 

57 
31 
29 
50 

34.1 
18.6 
17.4 
29.9 

 
Mother’s education 

Illiterate 
Literate 
Secondary school graduate 
High school graduate 
University 

19 
51 
19 
32 
46 

11.4 
30.5 
11.4 
19.2 
27.5 

 
Father’s education 

Illiterate 
Literate 
Primary-school  
Secondary-school  
High-school  
University 

9 
21 
37 
16 
34 
50 

5.4 
12.6 
22.2 
9.6 
20.4 
29.9 

 
Number of Family 
Members 

3 26 
80 
39 
22 

15.6 
4 47.9 
5 23.4 
6 + 13.2 
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Preschool education 

Attended 
Did not attend 

118 
49 

70.7 
29.3 

Total  167 100 

 
 
As seen in Table 1, 90 girls(53.9%) and 77 boys(46.1%) from the third grade students in this study. 

23 students (13.8%) were the members of low-income families, 64 students (38.3%) were members of 
middle-income families, 54 students (32.3%) were from upper-middle-income families, and 26 of them 
(15.6%) were members of high-income families.  

118 mothers were in the housewife/retired (70.7%) category, and 49 of them were 
teachers/doctors/artisans, etc. (29.3%). 57 of the fathers were workers or farmers (34.1 %); 31 of 
them were teachers, officers, engineers, etc. (18.6%); 29 of them were tradesmen (17.4%); and 50 of 
them were police officers, army officers, or drivers (29.9%).19 mothers (11.4%) were illiterate. The 
number of the primary school graduate was 51 (30.5%). There were 19 secondary-school (11.4%), 32 
high-school (19.2%), and 46 mothers with a university graduate or higher (27.5%).  

For the fathers of the third-grade students, nine (5.4%) were illiterate. 21 of the fathers (12.6%) 
were literate but did not have any degree. The number of the primary school graduate fathers was 37 
(22.2%). There were 16 secondary-school graduates (9.6%), 34 high-school graduates (20.4%) and the 
number of fathers with a university graduate or higher were 50 (29.9%).  

The household size of the third-grade students participating in the study is also shown in Table 1. 
There were 26 students (15.6%) whose household consisted of three people, 80 students (47.9%) 
whose household size was four, 39 students (23.4%) from a family composed of five members, and 22 
students (13.2%) whose families were composed of six members or more. 118 participants (70.7%) 
stated that they had attended preschool, and 49 (29. 3%) did not. 
 
2.3. Data collection tools 

 
The data was collected with the help of following measurement tools: 

 
2.3.1. Student Information Form  

 
A questionnaire consisting of the personal information of the participants was used. The form’s 

socio-demographic information included the variables of gender, age, family income, mother’s and 
father’s occupations, mother’s and father’s education, number of family member (household size) and 
preschool experience. There were eight questions about the participants on the form. 

2.3.2 EQ Inventory for children (EQ-CS)  
In order to collect the EQ levels data of the participants, the “EQ scale for children” (EQSC) was 

prepared by Küçükkaragöz (2013). For the development of the scale, an open-ended question was 
given to the primary school teachers of 8 graduate students studying under the "social emotional 
intelligence in human relations" course by the researcher. 

A pool of 57 items was created from the responses received. These items were reviewed by the 5 
class teachers, 2 educational scientists, an associate professor in the field of guidance and a doctorate 
student for the content validity. As a result, 35 items were determined to be usable. The scale was 
applied to 465 students studying in secondary socio-economic schools. The first scale consists of 35 
items. Nine of them were excluded from the scale due to low intra-item correlation (r <.30). The last 
scale consisted of 26 items. Cronbach’s alpha value is .88. 
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The scale was developed using items based on youth form of Bar-On’s Dimensions of Emotional 
Intelligence scale (1997) (EQ-i), measuring assertiveness, self-regulation, motivation, to understand 
one's thoughts and behaviours and social skills. The EQSC, a 26-item test for the students, had 24 
positive statements and two negative statements (items 21 and 24). The EQ scale for children was 
constructed in the Turkish language. The scale was a four-point Likert scale (definitely wrong (1), 
sometimes true (2), mostly true (3) and definitely true (4)), with two reverse-scored items. The lowest 
and highest scores that could be obtained from the scale were 26 and 104, respectively.  

Some examples of the items on the test are: “Arkadaslarımı incitmemeye calısırım,” (I try not to 
hurt my friends); “Günümü güzel geciririm,” (I spend my day well); “Herseye kolayca üzülürüm”( I'm 
easily upset by everything). 
 
2.4. Data Analysis 

 
The analysis was carried out on the EQ scores of the primary-school students in relation to their 

psycho-social characteristics. Researchers focused on the significant differences between the two 
variables. Scores (averages) for each student were calculated and statistically analyzed by using SPSS 
15.0. Significant difference was determined as *p<0.05. 

Independent sample t-tests, one-way analysis of variance (ANOVA)s, Kruskall-Wallis tests, and 
Mann-Whitney U tests were utilized in order to identify the differential of the participants’ EQ scores. 
As a result of the variance analysis, if was found to be significant, LSD and Tukey tests were performed 
in order to determine the reason for the variance. In order to check the distribution of the data 
obtained from the participants’ point scores on the scale, the Kolmogorov-Simirnov test was applied. 
A Levene test was used to control homogeneity of variance. 
 
3. Results 

 
Analysis results are presented by sub-problem respectively below: 

 
3.1. EQ levels of third-grade Students by Gender 

 
The results of a t test that was performed in third-grade students’ EQ scores in Table1.                             

A significant difference was not found according to gender. 
 

Table 2. EQ scores: t-test results by gender of third-grade students 

Gender N Mean Sd df t p 

Girl 
Boy 

90 
77 

88.733 
89.000 

11.808 
11.575 

165 -.147 .883 

Total 167      

  
Table 2 displays the results of a t test that was performed in order to see whether third-grade 

students’ EQ scores don’t showed a significant difference by gender. Boys’ EQ score averages ( 
=89.000; SD = 11.575) do not show a significant difference (t (165) = -.147; p=.883) to girl students' EQ 
score averages ( = 88.733; SD= 11.808) s [t = −147; p = 0.883 > 0.05].. 
 
3.2. EQ levels of third-grade Students by Perceived Family Socio-Economic Status 

A one-way variance analysis test (ANOVA) was performed in order to see whether third-grade 
students’ EQ scores showed a significant difference according to their family income levels. The family 
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socio-economic levels were classified as low (1), middle (2), upper-middle(3) and high (4). Students’ EQ 
scores show a significant difference by family socio-economic level (F (3) = 3.206; p= .025). 

 
Table 3. EQ scores: f-test results by student’s perceived family socio-economic status  

Sources of 
variance 

Sum of 
Squares 

  df                       Mean 
Square          

F p Difference 

Between groups 
Within groups  

1258.928 
21337.623 

3 
163 

419.643 
130.906 

3.206  25*      

 

1-2,1-3,1-4 

Total                              22596.551        166    

 
An LSD test was performed in order to understand how the results varied by group. As a result, the 

EQ scores of students of a low socio-economic level (1) ( =82.521; sd=10.478) are lower than those of 
students with a middle socio-economic level (2) ( =88.703; sd= 11.503), an upper-middle socio-
economic level (3) ( =91.24; sd= 11.992) and a high socio-economic level (4) ( =89.884; sd= 10.886) 
 
3.3. EQ levels of third-grade Students by Mothers’ Occupation 

 
A t-test was performed in order to see whether third-grade students’ EQ scores showed significant 

differences according to their mothers’ occupations 
 

Table 4. EQ scores: f-test results by mothers’ occupation 

Mothers’ Occupation  N Mean Sd df t p 

Housewife/Retired 
Teacher/Doctor/Shopkeeper 

118 
 49 

86.745 
93.938 

11.839 
 9.579 

165 
 

-3.769 .000 

Total 167      

      *p<0.05 

The mothers’ occupations were classified into the categories of housewife/retired (1) and 
teacher/doctor/shopkeeper/etc. (2). The results show that the average EQ scores of students whose 
mothers are in the category (1)( = 86.745; ss = 11.839) are lower (t(165)=-3.769; p=.000) than those of 
students whose mothers are in the category (2)( =93.938; ss= 9.579). 
 
3.4. EQ levels of third-grade Students by Occupations of Fathers  

 
A one-way variance analysis test (ANOVA) was performed in order to see whether third-grade 

students’ EQ scores showed significant differences with respect to the occupations of their fathers.             
The fathers’ occupations were classified as worker/farmer (1), teacher/officer/nurse/engineer/etc. (2), 
shopkeeper (3), and assistant employee/police officer/driver/soldier/etc.(4). Students’ EQ scores show 
a significant difference according to the occupations of their fathers (F(3)= 8.3546; p= .000). 

 
Table 5. EQ scores: f-test results by fathers’ occupation 

Sources of 
variance 

   Sum of 
Squares        

df Mean 
Square 

F p Difference 
(LSD) 

Betweengroups 
Within groups      

3011.263             
19585.288 

3 
163  

003.754 
 20.155  

8.354 .000 
 

* 1-2, 1-3,  
1-4 

Total 2596.5512            166     

 *p<.001 
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An LSD test was performed in order to understand how the results varied by group. The results 
show that students whose fathers were in the worker / farmer category (1) (= 83.596; sd = 11.313) had 
lower EQ scores than students whose fathers were teachers / officers / nurses / engineers. Category 
(2) ( =95.354; ss=6.488), the shopkeeper category (3) ( =90.344; sd=12.536), and the assistant 
employee/police officer/driver/soldier/etc. category (4) ( =89.960; sd= 11.740). 2.01–2.50 
 
3.5. EQ levels of third-grade Students by Education Level of Students’ Mothers 

 
A one-way variance analysis test (ANOVA) was performed in order to see whether third-grade 

students’ EQ scores showed significant differences in relation to the education level of students’ 
mothers. 

Table 6. EQ scores: f-test results by mothers’ education level 

Sources of variance Sum of 
Squares 

df Mean 
Square 

F              p Difference 
(Tukey) 

Between groups 
Within groups 

 82.460 
17014 091 

     4 
 162 

1395.615 
105.025 

13.288  .00
0 

*1-2, 1-3, 1-
4, 1-5 

Total 22596.551 166    

   *p<.001 

Education levels of students’ mothers were classified as illiterate (1), literate (2), secondary-school 
(3), high-schnool (4), and university graduate (5). Students’ EQ scores show a significant difference 
when considering the education level of students’ mothers (F (4) = 13.288; p= .000). Tukey’s HSD test 
was performed in order to understand how the results varied by group. It can be seen that the EQ 
scores of the students whose mothers are illiterate (1) ( =76.263, sd= 11.807), are significantly lower 
than those whose mothers are literate (2) ( =86.568, ss= 10.313), graduated secondary school (3) ( 
=88.210, sd= 11.370 ), graduated high school (4) ( =90.375; sd= 11.666), or graduated university (5) ( 
=95.804, sd= 7.658). 
 
3.6. EQ levels of third-grade Students by by Education Level of Fathers 

 
The Kruskal-Wallis test was performed in order to see whether third-grade students’ EQ scores 

showed significant differences according to the father’s education. 
 

Table 7. EQ scores: kruskal-wallis test results by father’s education level   

Father’s education N Average 
sequence 

 X2 df p Difference 

Illiterate                       
Literate                      
Primary school              
Secondary school         
High school                    
University 
Total                     

9 
21 
37 
16 
34 
50 
167 

56.67 
47.86 
66.81 
87.13 
91.41 
110.78 

 35.537 5 .000 1-5  
1-6 
2-5 
2-6  
3-5  
3-6 

 *P< .001 

  The Kruskal-Wallis test was performed in order to see whether third-grade students’ EQ scores 
showed significant differences according to the education level of their fathers. The education levels 
of students’ fathers were classified as illiterate (1), literate (2), secondary (3) and high school (4), and 
university graduate (5). As a result of the Kruskal-Wallis test, it has been found that there is a 
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significant difference in students’ EQ scores according to the according to their father's education  
(X2= 35,537, p< 0,05). The Mann-Whitney HSD test was performed in order to understand how the 
results varied by group. The EQ scores of the students whose fathers are illiterate (1), literate (2), or 
primary school graduates (3), are significantly lower than those of students whose fathers are high-
school graduates (5) or university graduate (6). 
 
3.7. EQ levels of third-grade Students by Number of Members in Students’ Family 

  
A one-way analysis of variance (ANOVA) was performed to see if the students' EQ scores differ 

significantly from the number of members in a student's family. 
 

Table 8. EQ scores: f-test results by number of family members    

Sources of 
variance 

Sum of 
Squares 

df Mean 
Square 

F p  Difference (LSD) 

Between groups 
Within groups 

1895.024 
20701.527 

 3 
163 

631.675 
127.003 

4.974 
 

.002 
 

* 3-1, 3-2 

Total 22596.551 166     

   *p< .05 

The number of family members, including the student, was classified into the groups three (1), four 
(2), five (3), and six or more (4).There is a significant difference between the EQ scores according to 
the number of family members (F (3) = 4.974; p= .002). An LSD HSD test was performed in order to 
understand how the results varied by group. The results show that the EQ scores of the students 
whose families consist of five people (3) ( =83.230; ss=11.510) are significantly lower than those of 
students whose families consist of three people (1) ( =92.884; sd= 9.667) and four people (2) ( 
=90.525; sd=12.349 ). 

 
3.8. EQ levels of third-grade Students by whether students attended preschool 
As seen in Table 9, a t-test was performed in order to see whether third-grade students’ EQ scores 

showed significant differences based on whether students attended preschool. 
 

Table 9. EQ scores: t-test results by preschool education 

Preschool  N Mean Sd df t p 

Attended 
Did Not Attend 

118 
49 

91.033 
83.612 

10.501 
12.737 

 165 3.900 .000* 

Total 167      

     *P< .001 

 
As seen in Table 9, a t-test was performed in order to see whether third-grade students’ EQ scores 

showed significant differences based on whether students attended preschool. The EQ score averages 
of students who did not attend preschool show a significant difference(t(165)= 3.900; p=.000) to the 
EQ score averages of students who did attend preschool 91.033; sd= 10.501). The EQ score averages 
of students who did not attend preschool ( =83.612; sd = 12.737) are lower than the EQ score averages 
of students who did attend preschool (91.033; sd= 10.501). 
 
4. Discussion and conclusion 
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For the first sub-problem investigated by the research, the results related to the EQ level of third-
grade elementary school students by gender are as follows: boys’ EQ score averages do not show a 
significant difference in comparison the scores for girls. In another study, emotional intelligence 
results were significantly different between girls and boys, and girls had higher levels of emotional 
intelligence (Harrod & Scheer, 2005). In study by Certel et al. (2011) in relation to some dimensions 
also support this finding. The boys’ EQ score averages showed a significant difference to those of girls’. 
Boys’ scores were lower than the girls' scores. Another study by Ahmad et al. (2009) suggested that 
males are more emotionally qualities than females.  

The results of this research did show some similarities with the results of other research. There are 
studies showing that EQ does not differ according to gender. In the research of Satman (2018), EQ 
levels of middle school students and Deniz and Yılmaz (2009) university students did not find a 
significant difference. Girgin (2009; 2009b) did not find a difference between the student’s gender and 
emotional intelligence. Yalız (2013) stated in his study; there is no difference according to the personal 
skills, interpersonal skills, compatibility, and general mood dimensions, which are sub-dimensions of 
EQ level, by the gender of students. This result could be explained by the fact that children are in the 
latent period of this developmental stage: gender roles between boys and girls in this period are too 
undifferentiated. 

In regard to the third-grade students’ EQ level as related to the family’s socio-economic status, the 
EQ level for those of low socio-economic level is lower than the EQ level for students from middle-, 
upper-middle, and high family socio-economic status. These findings show similarities with the results 
of research by Korkmaz. However, his study was completed using fourth and fifth graders and related 
to emotional optimism of their parents. Differences were significantly related to socio-economic level. 
The ability of parents with high socio-economic status to express their feelings was higher than that of 
the parents with other socio-economic status (Korkmaz, 2008). In Harvey and Scheer's (2005) 
research, the emotional quotient of girls was related to the educational status and financial status of 
their family: As the family income level increased, girls’ EQ scores also increased. 

The mothers’ occupations were classified into a housewife/retired category and a 
teacher/doctor/shopkeeper/etc. category. The average EQ scores for students whose mothers are a 
housewife or are retired are significantly lower than those whose mothers are teachers, doctors, 
shopkeepers, etc. 

The fathers’ occupations were classified into the categories of worker/farmer, 
teacher/officers/nurse/engineer/etc.; shopkeeper; assistant employee/police officer/driver/soldier, 
etc. Third-grade students' EQ scores are significantly different according to the occupations of their 
fathers’ quotient. The EQ score averages for the students whose fathers are workers or farmers are 
significantly lower than those for students whose fathers fall into the other categories.  

It can be said that the education of the mother affects the child's EQ. 
The EQ scores of students whose mothers are illiterate are significantly lower than the EQ scores of 

students whose mothers are literate, a secondary education graduate, a high-school graduate, or a 
university graduate.  

These findings show some similarities with the results of other research. In another study, teacher 
candidates' EQ scores differ according to the mothers’ education. Students with higher mother 
education also have high EQ scores (Yılmaz ve Şahin, 2004). In another study of socio-economic level, 
as the education level of the mothers is higher, their child acceptance behaviour improves (Erkan & 
Toran, 2004).  

Participants who have father education high school and university education are significantly higher 
than those whose father has a lower education The fathers' occupations al status, more occupations 
ally the working class relies on a rich cultural, intellectual and learning environment for children 
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estimates the father's occupations, children's cognitive ability, academic achievement and it envisages 
psychosocial-emotional well-being (Gottfried et al., 2003). 

These findings yield similar results to other research in one study; there was a difference between 
preschool teacher candidates' EQ and those of individuals whose fathers were high-school graduates 
when both were compared to university graduates (Yılmaz & Şahin, 2004). In Harvey and Scheer's 
(2005) research, the education of the father was determinant of the emotional intelligence of the 
adolescents. As the fathers' education level increased, the children’s EQ increased.  

There is a significant difference between the EQ levels of third-grade students when considering the 
number of family members they have (household size). The EQ scores for the students whose families 
consist of 5 people are significantly lower than those of students whose families consist of 3 people 
and 4 people. One possible conclusion is that as the education level of family members rises, the 
child’s EQ level rises as well. 

The students’ EQ scores also show a significant difference in relation to whether they attended 
preschool or not. The EQ scores of the students who did not attend preschool are lower than the EQ 
scores of the students who did attend preschool. Early childhood is considered one of the primary 
stages of a persons’ cognitive, social and psychological development. Education in this period has a 
positive effect on EQ level within the scope of this study. Therefore, it is advisable that preschool 
education be made necessary for all children. As Bar-On (2003) points out, EQ can develop with 
training. It is necessary to treat the child as a whole physically, mentally, emotionally and socially. For 
this reason, the level of civilization in a society is measured by the value and services it gives to its 
children (Gürkaynak, 1979). Kasapoğlu and Güneysu (2017) revealed that emotional intelligence 
features are learned especially by children who engage with creative drama activities. If children are 
given the opportunity to learn in appropriate ways, they can learn to be empathetic and happy. 

  
5. Recommendation and conclusion 

 
It is possible to empower future generations to grow up as healthy individuals by increasing their 

EQ levels along with providing a good education. These young people will be the parents of the future. 
For this reason, it would be wise to do everything possible to help young children to continue their 
education. Improving the psychosocial and financial aspects of a child’s life would also bring positive 
contributions to the child's EQ level. Parents should also be given opportunities for lifelong learning. 
Positive socio-economic environment conditions have positive effects on the development of EQ of 
children. For this reason, progress in social, cultural, and economic areas of life must be shared among 
all levels of a society. As the social status of the family unit increases, the EQ of the child will also be 
able to develop. Children can be raised with higher EQ by minimizing the effects of poverty. 

The conclusions of this research are limited to the third grade students of the primary school 
students of public schools in Izmir. The research can be executed more comprehensively through 
extending the study groups studying in different city schools and grades. 
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