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Abstract

The purpose of this research is to evaluate the relationship between the academic success of university students and their
assertiveness levels with student opinions. Descriptive analysis, one of the qualitative research methods, was used in the
research. The study group of the research consists of 40 university students studying at various universities in Kazakhstan in
the 2021-2022 academic year. The data of the study were collected with a semi-structured interview form developed by the
researchers. As a result of the research, the vast majority of university students stated that their academic achievement and
assertiveness levels are at a moderate level. In addition, the majority of university students participating in the research
stated that there is a significant relationship between the level of assertiveness and the level of academic achievement. The
majority of students stated that as the level of assertiveness increases, academic success will increase. In line with the results
obtained from the research, it has become necessary to add courses related to assertiveness to the curriculum of the
education given at universities to improve the assertiveness levels of university students.
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1. Introduction

Assertiveness, which can be defined as an individual’s way of expressing himself, is accepted as one of
the most important determinants in one’s relationship with his environment. Assertiveness is accepted
as the basis of healthy communication and includes expressing one’s feelings, thoughts and wishes
directly, sincerely and clearly. The behavioural feature that allows interpersonal relationships and
interactions to be healthy is mostly assertive behaviour (Abakay, Alincak, & Seda, 2017). In today’s
education approach, which has been revealed by various researches in which there are many factors
affecting academic success in education, it is thought that assertive behaviour characteristics have an
effect on academic success.

1.1. Theoretical and conceptual framework

Although people are in constant communication for the continuation of their lives, it is of great
importance that this communication be effective and healthy, which means that individuals behave
respectfully, understand and feel each other. Individuals exhibit three types of behaviour while
communicating. Shyness is defined as aggression and assertiveness (Mc Cabe & Timmins, 2003). Shy
individuals have difficulty in expressing themselves, act shyly, fail to adequately protect their rights
and thus become anxious and fragile. Aggressive individuals, on the other hand, act irritably in order
to achieve their goals by keeping themselves in the foreground, do not respect the rights of the other
person and so they can be hurtful and belligerent. Shyness and aggression behaviours lead to
disconnections in communication. Assertiveness, which is the recommended behaviour for effective
and healthy communication, includes respecting the rights of others and expressing their feelings and
thoughts openly, honestly and directly (Bayraktar & Yilmaz, 2010).

Assertiveness is also considered a form of communication and can be defined as a relationship that is
a way of expressing one’s feelings and thoughts without violating one’s rights while protecting their
rights (Kamaraj, 2004). Increasing assertiveness skills of individuals at an early age can prevent children
from displaying behaviours such as excessive anxiety and aggression in the later stages of their lives
(Gunindi, 2013).

Children with high assertiveness focus on the solution rather than the problem (Samfira, 2020). Instead
of giving up when faced with difficulties, they see them as small surmountable obstacles to be
overcome (Begley & Glacken, 2004). They set realistic goals for themselves and make plans to achieve
the goals; they are able to overcome the difficulties they experience in this process. Instead of worrying
when faced with problem situations, they can act prudently and make healthy decisions by keeping
their calm. Since they can communicate effectively with their peers and adults around them, they are
successful in their social environment and at school and can adapt easily (israel, 2007). The basis of
assertiveness training is respect for the rights of others, defending one’s own rights and being able to
test the life of the individual in line with their decisions (Vavrichek, 2012).

Academic success is defined as the level of students reaching the intended behaviours in school life
(Elci & Uzunboylu, 2020). The academic achievement of the students is used as a criterion in
determining whether the desired behaviour is formed or not, and is also taken into account in areas
such as university entrance and job application (Hursen & Asiksoy, 2015). It is the duty of the education
system in general to measure the academic success of the students at school, to make a decision about
the student based on these performance results and to direct the students to the areas where they
will be successful according to their interests and abilities (Marcela, 2015).
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1.2. Related research

When the literature is examined, it is seen that there are many studies examining the relationship
between assertiveness and social, affective and cognitive skills at different levels of education (Fuspita,
Susanti, & Putri, 2018; Hadavi & Nejad, 2018; Kilic & Sevinc, 2018; Kucukkaragoz & Karakayoun, 2020;
Parmaksiz, 2019; Pham, Lui, & Rollock, 2020; Prema, 2022; Vagos & Pereira, 2019).

In the study of Garcia-Lépez and Gutiérrez (2015), assertiveness training was given to students with an
average age of 12, and at the end of this training, an increase in the assertiveness levels of the students
was observed. In the study of Eldeeb, Eid, and Eldosoky (2014) with second and fourth-grade nursing
students, it was observed that as the age of the students increased, the level of assertiveness
decreased. In this study, it was revealed that there is no relationship between the ages of the students
and their assertiveness levels. In the study conducted by Pardeck et al. (1991), the effect of social work
education on students’ assertiveness levels was examined. No significant relationship was found
between assertiveness and gender. It has been determined that age affects the level of assertiveness,
and it has been found that older students tend to behave more assertively than others.

Kim (2003) stated in his research that assertiveness improves self-esteem in a positive way. It has been
found that the communication skills of the individuals who were given assertiveness training improved,
and their self-esteem levels and self-expression skills increased. Arslantas, Adana, and Sahbaz (2013)
examined the assertiveness of high school students and found high scores of female students, those
born in city centres, those with high incomes according to their expenditures, those who participated
in the decision-making phase at home and those who defined themselves as aggressive and assertive.
It was determined that the presence of health problems, success status, family type and number of
siblings did not affect the assertiveness score average.

Tan and Aldemir (2012) investigated the factors that affect the assertiveness or shyness of adolescents
in their study. It has been determined that the level of education is effective on the assertiveness of
the adolescents. In addition, it was determined in the study that the ways of coping with stress of
assertive and shy adolescents differ from each other. It has been determined that assertive
adolescents use active planning, while shy adolescents use ways such as taking shelter in religion and
emotional isolation. In addition, Eslami, Rabiei, Afzali, Hamidizadeh, and Masoudi (2016) evaluated the
effect of assertiveness training on the stress, anxiety and depression levels of high school students;
Deltsidou (2009) evaluated the assertiveness levels of undergraduate nursing students in Greece; and
Omura, Levett-Jones, and Stone (2019) evaluated the effect of an assertiveness training programme.

1.3. Purpose of the research

The purpose of this research is to evaluate the relationship between the academic success of university
students and their assertiveness levels with student opinions. In this direction, the following sub-
objectives have been determined:

1. How do university students evaluate their academic achievement levels?
2. How do university students evaluate their assertiveness levels?

3. Do university students think that there is a relationship between their assertiveness levels and their
academic achievements?
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2. Method and Materials

2.1. Research method

Descriptive analysis, one of the qualitative research methods, was used in the research. Qualitative
research is defined as one of the processes of producing information to understand and evaluate
people’s lives, perspectives on events, behaviours and social changes. In short, in cases where we do
not know the qualitative research variables, we define the variables as a result of the examinations
and at the same time find the answers to the research questions. This appears to be the most
appropriate and frequently used method (Strauss & Corbin, 1990). In this direction, the relationship
between the academic achievement of university students and their assertiveness levels has been
discussed with descriptive analysis, one of the qualitative research methods.

2.2. Participants

The study group of the research consists of 40 university students studying at various universities in
Kazakhstan in the 2021-2022 academic year. Of the university students participating in the research,
14 are educated in education departments, 11 in engineering departments and 15 in health
departments. 23 university students participating in the research are girls and 17 are boys. The
participant group of the research was formed based on voluntary participation.

2.3. Data collection tools

The data of the study were collected with a semi-structured interview form developed by the
researchers. In the formation of the questions in the interview form prepared by the researchers,
attention was paid to ensure that the questions were clear, understandable and simple. Two experts’
opinions were sought in order to determine how well the prepared interview form served the purpose,
its clarity and applicability. The form was rearranged as a result of the feedback of the experts. Semi-
structured interview form questions were formed in accordance with the purpose and sub-purposes
of the research. In the semi-structured interview form, there are two demographic questions asking
about the gender and faculty information of university students and three questions about academic
success and assertiveness level. Semi-structured interview questions are as follows:

1. How do you evaluate your academic success level? Rate yourself at one of the very high, high,
medium, low and very low options. Write your reasons.

2. How do you evaluate your assertiveness level? Rate yourself at one of the very high, high, medium,
low and very low options. Write your reasons.

3. Do you think there is a relationship between your assertiveness level and your academic success?
Evaluate yourself in one of the categories very related, related, somewhat related, unrelated and very
unrelated. Write your reasons.

2.4. Data collection process

During the data collection phase, face-to-face interviews were conducted with university students who
voluntarily agreed to participate in the research. The interviews lasted approximately 30—35 minutes
with each university student. It took about 1 month to complete the interviews with 40 university
students who formed the study group of the research.

2.5. Data collection analysis

The data obtained from the semi-structured interview forms were first transferred to the Microsoft
Excel programme by the researcher. The names of university students were not used in the analyses.
Students’ opinions were given place by coding as S1, S2, S3 .... The common views of university students
were categorised by the researchers. Frequency and percentage values were determined and
presented in the tables created.
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3. Results

In Table 1, the evaluation of the university students participating in the research regarding their
academic achievement levels is given.

Table 1. Opinions of university students on academic achievement levels

Category Student opinions F %
S3: 1 am a successful student in my classes. | attribute this to my regular
study and regular attendance.
Very high S9: I am a student who knows my responsibilities. | study regularly. | do a 4 10
lot of research.
$32:1am organised and planned. | don't leave my work to the last minute.
S11: | only have difficulties in a lesson or two. Other than that, | find
myself successful.
S14: | find my academic success high. | find my performance in class
participation, listening and exams good.
S40: | work by making a weekly plan. That's why | think | try to be as
academically successful as | can and | find my academic success high.
S4: There are classes that | like and dislike. | show high academic success
in the courses | like, but unfortunately | fail in the courses | dislike.
Therefore, | find my academic success moderate.
S17: My participation in classes is a little low. Actually, I'm good at
studying, but | can't be very active in the lessons. That's why | think my
performance is moderate.
$20: Sometimes | waste the time | should have devoted to the lesson. |
consider myself an average student for many reasons.
S1: My interest in lessons is a little low. | spend more time on my personal
problems. That's why my academic achievement is low.
$10: | cannot focus on the lessons. Therefore, my exam performances are
low.
S16: | do not feel that | belong to the department | am studying. | do not
have many friends. I'm not enjoying it. That's why | can't focus on success.
S8: Classes and exams are very challenging for me. This strain is a major
obstacle to my success.
S$33: | am very unsuccessful. | get bored in classes. | am bored while
Very low studying. 4 10
$39: Even though | can't show enough interest in the lessons, | am
preparing for the exams. However, | am not successful in exams because
| have exam stress.
Sum 40 100

Very high

Middle 21 52.5

Low 5 12.5

In Table 1, the views of university students participating in the research on their academic achievement
levels are categorised. 10% of the university students rated their academic achievement levels as very
high, 15% as high, 52.5% as medium, 12.5% as low and 10% as very low.

In Table 2, the evaluation of the university students participating in the research regarding the
assertiveness levels is given.
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Table 2. Opinions of university students on assertiveness levels

Category Student opinions F %
S$12: In general, my communication with people around me is very good.

Very high | approach my own problems in a solution-oriented manner. | think 1 2.5
positively. | am a social person. | am a loved one among my friends.
S22: There is an active and sociable production. I'm not a shy person. |
can express myself easily.

Very high S$13:1do not'hesi'Fafce to share myI thoughts with othgr people. | respect 3 75
other people's opinions, but | don't let them rule my life.
S30: | am a person who asks a lot of questions and expresses himself
easily in the community. | am not a shy person.
S37: | can say that | am sociable from time to time. If there are many
people | don't know in the community, | prefer to stay in the background.

Middle S15: 1 am more assertive among people | know. But not so much with 22 60
people I've just met.
S35: There are places where | act shy. But | can stand up for myself. | wish
| was a little more assertive.
S2: | actually like communicating with people. But | do not have the
qualifications to show leadership in the face of any event or situation
S6: For example, | avoid encountering situations in which | need to be

Low considered. | am usually alone and on my own. 7 17.5
S28: If the teacher asks a question in the classroom, even though | know
the correct answer, | may not be able to answer it. | don't feel
comfortable in public.
S8: | am usually alone. | don't interact with people much. | don't like to
express my thoughts.

Very low S23:1am a ver.y shy person. S(.)metimes even when | think | have been 5 125
defeated, | hesitate to express it. | do not know why.
$39: 1 am an introvert by nature. Maybe that's why | stay passive in most
situations. There is some fear of misbehaving or saying the wrong thing.

Sum 40 100

In Table 2, the evaluation of the university students participating in the research regarding the
assertiveness levels is categorised. 2.5% of the university students rated their assertiveness level as
very high, 7.5% as high, 60% as medium, 17.5% as low and 12.5% as very low.

In Table 3, the evaluation of university students regarding whether there is a relationship between
assertiveness levels and academic achievement levels is given.

Table 3. Evaluations of university students on the relationship between assertiveness levels and academic
achievement levels

Category Student opinions F %
S5: In my opinion, living an active life and being able to express oneself
correctly increases academic success.
S18: Exhibiting assertive and assertive behaviours also creates very
Very related positive effects academic_ally. For e?<an?ple, being able to ask something 3 75
you do not understand without hesitation.
S$27: Since being assertive will enable to express oneself correctly in the
classroom, | see assertiveness and academic success as two highly related
characteristics.
Related S$19: Assertiveness makes the person more extrovert. | think extroverts 26 65

are more successful academically.
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S34: If | could show a more active personality in the lessons, | could be a

more successful student.

$38: Being assertive both increases success in lessons and enables group

work.

S$15: | think it has some relation. If | had been a more active person, |

would have been recognised more by the instructors of the courses. |

would participate more in classroom activities.

S24: | don't think it's very effective. However, the communication and

assertiveness established with the other students in the Project activities 5 12.5
also has an effect on the success.

S25: | think it has some effect. University is a social environment. A
student who is socially self-developed may be more likely to be
successful.

S9:1am not a very assertive student, but my classes are very good. That's
why | find it irrelevant.

$26: | think academic success is more about understanding and studying
the lessons.

S$32: | don't think it is possible for a student who studies and knows
his/her responsibilities to be academically unsuccessful.

S$21: 1 don't think he has any relationship at all. Being assertive can even
have a disruptive effect on academic achievement. It may cause the
student to be more social and not to spare time for the lessons. 2 5
$29: | think shy people can also be academically successful. That's why |

don't agree at all.

Sum 40 100

Somewhat
related

Unrelated

Very
unrelated

In Table 3, the evaluation of university students participating in the research regarding the relationship
between assertiveness levels and academic achievement levels is categorised. 7.5% of the university
students stated that they found assertiveness and academic achievement very related, 65% as related,
12.5% as slightly related, 10% as unrelated and 5% as very unrelated.

4. Discussion

The majority of university students participating in the study stated that their academic achievement
levels were moderate. When researches in the field are examined, it is stated in some studies that
success motivation is a strong predictor of success, perceived success and academic ability (Liao,
Ferdenzi, & Edlin, 2021). In addition, the researchers found that achievement motivation was
significantly associated with career choice, subjective well-being, university satisfaction, neuroticism,
life goals, locus of control and learning strategies (Chodasova, Tekulovd, Hluskova, & Jamrichova, 2015;
Li, Lan, & Ju, 2015; Rosa & Bernardo, 2013).

The majority of university students participating in the study stated that their assertiveness level was
at a moderate level. Kaya and Karaca (2018) investigated the assertiveness and trait anxiety levels of
adolescents according to some variables in their research. As a result of the research, it was observed
that there was a negative significant relationship between the assertiveness level of the adolescents
and the level of trait anxiety. In this study, in which the assertiveness and trait anxiety levels of
adolescents are examined, it is seen that the assertiveness levels of the participants are low and their
trait anxiety levels are moderate.

The majority of university students participating in the study stated that there is a significant
relationship between the level of assertiveness and the level of academic achievement. The majority
of students stated that as the level of assertiveness increases, academic success also will increase.
Sitota (2018) examined the relationship between assertiveness and academic achievement motivation
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in adolescent students. As a result of the research, adolescent students’ assertiveness scores were low.
It was found that the assertiveness levels of male adolescents were better than female adolescents.
Regarding the relationship between assertiveness and academic achievement motivation, a
statistically significant positive relationship was found between them.

Comedis (2014), in his research, examined the relationship between social skills and academic
performance. When the relationship between social skills and academic performance was tested, it
was concluded that only self-control and general social skills showed a significant relationship with
academic performance. In their research, Rezayat and Nayeri (2014), in parallel with the result of this
research, stated that students with assertiveness skills had fewer problems with adaptation and
loneliness and were successful throughout their education. Dincyurek, Guneyli, and Caglar (2012)
examined the relationship between academic achievement and assertiveness levels of university
students studying at the faculty of education. In the study, unlike the results of this study, no
relationship was found between pre-service teachers’ assertiveness and academic achievement. In
another study conducted in the field, Parray, Kumar, David, and Khare (2020) concluded that
assertiveness has a very low role in predicting factors such as self-formation and academic
achievement.

5. Conclusion

Assertiveness is important for individuals in society to express themselves, communicate effectively
and lead a quality life. It is necessary to lead a quality life for the welfare and peace of the society.
Among these elements of life, having assertive personality traits is also included. Based on the idea
that assertiveness affects personality traits positively, the problem of whether it is a predictor of
academic success is within the scope of this study. In this direction, in this research, it was aimed to
evaluate the relationship between the academic achievement of university students and the level of
assertiveness with student opinions. As a result of the research, the vast majority of university students
stated that their academic achievement and assertiveness levels are at a moderate level. In addition,
the majority of university students participating in the research stated that there is a significant
relationship between the level of assertiveness and the level of academic achievement. The majority
of students stated that as the level of assertiveness increases, academic success also will increase.

6. Recommendations
Based on the results of the study, the following are recommended:

1. In the education given at universities to improve the assertiveness levels of university students,
courses related to assertiveness should be added to the curriculum.

2. Educational seminars and conferences should be organised within universities to increase the
assertiveness of students.

3. Based on the idea that assertiveness education to be given from a young age will be more effective,
course contents should be created to increase the assertiveness levels of students at all levels of
education.

2469


https://doi.org/10.18844/cjes.v17i7.7686

Kalzhanova, A., Kalzhanova, D., Murzina, S., Nurmukhanbetova, N., Naviy, L., & Yermentayeva, A., (2022). Assertiveness as the predictor of
university  students’ academic achievement.  Cypriot Journal of Educational Science. 17(7), 2462-2473.
https://doi.org/10.18844/cjes.v17i7.7686

References

Abakay, U., Alincak, F., & Seda, A. Y. (2017). Examination of body image and assertiveness levels of
university students. International Journal of Turkish Educational Sciences, 2017(9), 12-18.
Retrieved from https://dergipark.org.tr/en/pub/goputeb/issue/34356/379543

Arslantas, H., Adana, F., & Sahbaz, M. (2013). Examination of high school students' assertiveness levels
in terms of some variables. Florence Nightingale Journal of Nursing, 21(2), 76—84. Retrieved
from https://dergipark.org.tr/en/pub/fnin/issue/9010/112439

Bayraktar, G., & Yilmaz, E. (2010). The relationship between the individual achievements of wrestlers
and their assertiveness levels. Selcuk University Journal of Physical Education and Sports
Science, 12(1), 6-11. Retrieved from
https://arastirmax.com/tr/system/files/dergiler/20631/makaleler/12/1/arastirmax-
gurescilerin-bireysel-basarilari-ile-atilganlik-duzeylerinin-iliskisi.pdf

Begley, C. M., & Glacken, M. (2004). Irish nursing students' changing levels of assertiveness during their
pre-registration programme. Nurse Education Today, 24(7), 501-510.
https://doi.org/10.1016/j.nedt.2004.06.002

Chodasova, Z., Tekulova, Z., HIuskova, L., & Jamrichov3, S. (2015). Education of students and graduates
of technical schools for contemporary requirements of practice. Procedia-Social and
Behavioral Sciences, 174, 3170-3177. https://doi.org/10.1016/].sbspro.2015.01.1058

Comedis, E. J. (2014). The role of social skills in the academic performance of De La Salle Araneta
University freshmen students: Creating a culture. In The DLSU research congress. Manila,
Philippines: De La Salle University. Retrieved from https://www.dlsu.edu.ph/wp-
content/uploads/pdf/conferences/research-congress-proceedings/2014/LCCS/LCCS-1-002-

FT.pdf

Deltsidou, A. (2009). Undergraduate nursing students’ level of assertiveness in Greece: A questionnaire
survey. Nurse Education in Practice, 9(5), 322-330.
https://doi.org/10.1016/j.nepr.2008.08.002

Dincyurek, S., Guneyli, A., & Caglar, M. (2012). The relation between assertiveness levels, locus of
control and academic success of Turkish language teacher candidates. Sociology Mind, 2(01),
61. http://dx.doi.org/10.4236/sm.2012.21008

Elci, E., & Uzunboylu, H. (2020). The development of a universal and cultural values scale for values
education. South African Journal of Education, 40(1), S1-S8.
https://doi.org/10.15700/saje.v40ns1a1850

Eldeeb, G. A., Eid, N. M., & Eldosoky, E. K. (2014). Assertiveness and stress among undergraduate
nursing students at Menoufyia University. Journal of Natural Sciences Research, 4(4), 30-37.
Retrieved from https://core.ac.uk/download/pdf/234654526.pdf

Eslami, A. A,, Rabiei, L., Afzali, S. M., Hamidizadeh, S., & Masoudi, R. (2016). The effectiveness of
assertiveness training on the levels of stress, anxiety, and depression of high school students.
Iranian Red Crescent Medical Journal, 18(1). Retrieved from
https://www.ncbi.nlm.nih.gov/pmc/articles/PMC4752719/

2470


https://doi.org/10.18844/cjes.v17i7.7686
https://dergipark.org.tr/en/pub/goputeb/issue/34356/379543
https://dergipark.org.tr/en/pub/fnjn/issue/9010/112439
https://arastirmax.com/tr/system/files/dergiler/20631/makaleler/12/1/arastirmax-gurescilerin-bireysel-basarilari-ile-atilganlik-duzeylerinin-iliskisi.pdf
https://arastirmax.com/tr/system/files/dergiler/20631/makaleler/12/1/arastirmax-gurescilerin-bireysel-basarilari-ile-atilganlik-duzeylerinin-iliskisi.pdf
https://doi.org/10.1016/j.nedt.2004.06.002
https://doi.org/10.1016/j.sbspro.2015.01.1058
https://www.dlsu.edu.ph/wp-content/uploads/pdf/conferences/research-congress-proceedings/2014/LCCS/LCCS-I-002-FT.pdf
https://www.dlsu.edu.ph/wp-content/uploads/pdf/conferences/research-congress-proceedings/2014/LCCS/LCCS-I-002-FT.pdf
https://www.dlsu.edu.ph/wp-content/uploads/pdf/conferences/research-congress-proceedings/2014/LCCS/LCCS-I-002-FT.pdf
https://doi.org/10.1016/j.nepr.2008.08.002
http://dx.doi.org/10.4236/sm.2012.21008
https://doi.org/10.15700/saje.v40ns1a1850
https://core.ac.uk/download/pdf/234654526.pdf
https://www.ncbi.nlm.nih.gov/pmc/articles/PMC4752719/

Kalzhanova, A., Kalzhanova, D., Murzina, S., Nurmukhanbetova, N., Naviy, L., & Yermentayeva, A., (2022). Assertiveness as the predictor of
university  students’ academic achievement.  Cypriot Journal of Educational Science. 17(7), 2462-2473.
https://doi.org/10.18844/cjes.v17i7.7686

Fuspita, H., Susanti, H., & Putri, D. E. (2018). The influence of assertiveness training on depression level
of high school students in Bengkulu, Indonesia. Enfermeria Clinica, 28, 300-303.
https://doi.org/10.1016/51130-8621(18)30174-8

Garcia-Ldpez, L. M., & Gutiérrez, D. (2015). The effects of a sport education season on empathy and
assertiveness. Physical ~ Education and  Sport Pedagogy, 20(1), 1-16.
https://doi.org/10.1080/17408989.2013.780592

Gunindi, Y. (2013). An evaluation of social adaptation skills of children with and without preschool
education background based on their mothers' views. Online Submission, 3(2), 80-90.
Retrieved from https://eric.ed.gov/?id=ED540916

Hadavi, M., & Nejad, M. A. (2018). Assertive behaviors among nursing staff in a local hospital in Iran.
Modern Care Journal, 15(2), e80765. https://dx.doi.org/10.5812/modernc.80765

Hursen, C., & Asiksoy, G. (2015). The effect of simulation methods in teaching physics on studentsa€™
academic success. World Journal on Educational Technology: Current Issues, 7(1), 87-98.
https://doi.org/10.18844/wjet.v7il1.26

israel, E. (2007). Self-requlation education, science achievement and self-efficacy (Doctoral
dissertation). DEU Institute of Educational Sciences. Retrieved from
http://hdl.handle.net/20.500.12397/6863

Kamaraj, I. (2004). The adaptation of the social skills rating scale into Turkish and the effect of the
educational drama program on the acquisition of assertiveness social skills by five-year-old
children (Doctoral dissertation). Marmara University, Turkey. Retrieved from
https://www.proguest.com/docview/2561539381?pg-
origsite=gscholar&fromopenview=true

Kaya, Z., & Karaca, R. (2018). Investigation of assertiveness and trait anxiety levels of adolescents
according to some variables. Van Yiiziincii Yil University Faculty of Education Journal, 15(1),
1490-1516. http://dx.doi.org/10.23891/efdyyu.2018.113

Kilic, S. P., & Sevinc, S. (2018). The relationship between cultural sensitivity and assertiveness in nursing
students from  Turkey. Journal of Transcultural Nursing, 29(4), 379-386.
https://doi.org/10.1177%2F1043659617716518

Kim, Y. I. (2003). The effects of assertiveness training on enhancing the social skills of adolescents with
visual impairments. Journal of Visual Impairment & Blindness, 97(5), 285-297.
https://doi.org/10.1177%2F0145482X0309700504

Kucukkaragoz, H., & Karakayoun, K. (2020). Exploring the relationship between 8th graders'
assertiveness levels and family functions. Cypriot Journal of Educational Sciences, 15(5), 1030—
1052. https://doi.org/10.18844/cjes.v15i5.5147

Li, Y., Lan, J., & Ju, C. (2015). Achievement motivation and attributional style as mediators between
perfectionism and subjective well-being in Chinese university students. Personality and
Individual Differences, 79, 146—-151. https://doi.org/10.1016/j.paid.2015.01.050

Liao, H. A., Ferdenzi, A. C., & Edlin, M. (2012). Motivation, self-regulated learning efficacy, and
academic achievement among international and domestic students at an urban community
college: A comparison. The Community College Enterprise, 18(2), 9. Retrieved from

2471


https://doi.org/10.18844/cjes.v17i7.7686
https://doi.org/10.1016/S1130-8621(18)30174-8
https://doi.org/10.1080/17408989.2013.780592
https://eric.ed.gov/?id=ED540916
https://dx.doi.org/10.5812/modernc.80765
https://doi.org/10.18844/wjet.v7i1.26
http://hdl.handle.net/20.500.12397/6863
https://www.proquest.com/docview/2561539381?pq-origsite=gscholar&fromopenview=true
https://www.proquest.com/docview/2561539381?pq-origsite=gscholar&fromopenview=true
http://dx.doi.org/10.23891/efdyyu.2018.113
https://doi.org/10.1177%2F1043659617716518
https://doi.org/10.1177%2F0145482X0309700504
https://doi.org/10.18844/cjes.v15i5.5147
https://doi.org/10.1016/j.paid.2015.01.050

Kalzhanova, A., Kalzhanova, D., Murzina, S., Nurmukhanbetova, N., Naviy, L., & Yermentayeva, A., (2022). Assertiveness as the predictor of
university  students’ academic achievement.  Cypriot Journal of Educational Science. 17(7), 2462-2473.
https://doi.org/10.18844/cjes.v17i7.7686

https://www.proguest.com/openview/445180ecdb608fc4f6204cb243fb2d8f/1?cbl=26254&p
g-origsite=gscholar

Marcela, V. (2015). Learning strategy, personality traits and academic achievement of university
students. Procedia-Social and Behavioral Sciences, 174, 3473-3478.
https://doi.org/10.1016/].sbspro.2015.01.1021

Mc Cabe, C., & Timmins, F. (2003). Teaching assertiveness to undergraduate nursing students. Nurse
Education in Practice, 3(1), 30—42. https://doi.org/10.1016/5S1471-5953(02)00079-3

Omura, M., Levett-Jones, T., & Stone, T. E. (2019). Evaluating the impact of an assertiveness
communication training programme for Japanese nursing students: A quasi-experimental
study. Nursing Open, 6(2), 463—472. https://doi.org/10.1002/nop2.228

Parmaksiz, 1. (2019). Relationship of phubbing, a behavioral problem, with assertiveness and
passiveness: A study on adolescents. International Online Journal of Educational Sciences,
11(3), 34-45. https://doi.org/10.15345/io0jes.2019.03.003

Pham, S., Lui, P. P.,, & Rollock, D. (2020). Intergenerational cultural conflict, assertiveness, and
adjustment among Asian Americans. Asian American Journal of Psychology, 11(3), 168.
Retrieved from https://psycnet.apa.org/doi/10.1037/aap0000189

Pardeck, J. T., Anderson, C., Gianino, E. A., Miller, B., Mothershead, M. S., & Smith, S. A. (1991).
Assertiveness of social work students. Psychological Reports, 69(2), 589-590.
https://doi.org/10.2466%2Fpr0.1991.69.2.589

Parray, W. M., Kumar, S., David, B. E., & Khare, S. (2020). Assertiveness predicts self-esteem, academic
achievement, and stress: A study of Kashmiri adolescents. Humanities and Social Sciences
Reviews, 8(1), 707-715. https://doi.org/10.18510/hssr.2020.8185

Prema, N. (2022). Impact of micro-teaching on assertiveness in teaching of prospective teachers.
Journal  of  Positive  School  Psychology, 6, 6032-6035. Retrieved from
https://www.journalppw.com/index.php/jpsp/article/view/8516

Rezayat, F., & Nayeri, N. D. (2014). The level of depression and assertiveness among nursing students.
International Journal of Community Based Nursing and Midwifery, 2(3), 177. Retrieved from
https://www.ncbi.nlm.nih.gov/pmc/articles/PMC4201197/

Rosa, E. D. D., & Bernardo, A. B. (2013). Are two achievement goals better than one? Filipino students'
achievement goals, deep learning strategies and affect. Learning and Individual Differences,
27,97-101. https://doi.org/10.1016/].lindif.2013.07.005

Samfira, E. M. (2020). Assertive communication skills in universities. Educatia Plus, 26(1), 361-373.
Retrieved from https://www.ceeol.com/search/article-detail?id=853178

Sitota, G. (2018). Assertiveness and academic achievement motivation of adolescent students in
selected secondary schools of Harari peoples regional state, Ethiopia. International Journal of
Education and Literacy Studies, 6(4), 40-46. Retrieved from
http://journals.aiac.org.au/index.php/IJELS/article/view/4902

Strauss, A., & Corbin, J. (1990). Basics of qualitative research. Thousand Oaks, CA: Sage Publications.
Retrieved from https://genderopen-develop.ub.hu-
berlin.de/bitstream/handle/25595/12/whatsnew?7.pdf?sequence=1

2472


https://doi.org/10.18844/cjes.v17i7.7686
https://www.proquest.com/openview/445180ecdb608fc4f6204cb243fb2d8f/1?cbl=26254&pq-origsite=gscholar
https://www.proquest.com/openview/445180ecdb608fc4f6204cb243fb2d8f/1?cbl=26254&pq-origsite=gscholar
https://doi.org/10.1016/j.sbspro.2015.01.1021
https://doi.org/10.1016/S1471-5953(02)00079-3
https://doi.org/10.1002/nop2.228
https://doi.org/10.15345/iojes.2019.03.003
https://psycnet.apa.org/doi/10.1037/aap0000189
https://doi.org/10.2466%2Fpr0.1991.69.2.589
https://doi.org/10.18510/hssr.2020.8185
https://www.journalppw.com/index.php/jpsp/article/view/8516
https://www.ncbi.nlm.nih.gov/pmc/articles/PMC4201197/
https://doi.org/10.1016/j.lindif.2013.07.005
https://www.ceeol.com/search/article-detail?id=853178
http://journals.aiac.org.au/index.php/IJELS/article/view/4902
https://genderopen-develop.ub.hu-berlin.de/bitstream/handle/25595/12/whatsnew7.pdf?sequence=1
https://genderopen-develop.ub.hu-berlin.de/bitstream/handle/25595/12/whatsnew7.pdf?sequence=1

Kalzhanova, A., Kalzhanova, D., Murzina, S., Nurmukhanbetova, N., Naviy, L., & Yermentayeva, A., (2022). Assertiveness as the predictor of
university  students’ academic achievement.  Cypriot Journal of Educational Science. 17(7), 2462-2473.
https://doi.org/10.18844/cjes.v17i7.7686

Tan, S., & Aldemir, S. (2012). Investigation of stress coping styles in adolescents in terms of
assertiveness levels and sociodemographic characteristics. In New symposium (Vol. 50, No. 1).
Retrieved from https://www.neuropsychiatricinvestigation.org/Content/files/sayilar/pdf/EN-
YeniSempozyum-979d1871.PDF

Vagos, P., & Pereira, A. (2019). Towards a cognitive-behavioral understanding of assertiveness: Effects
of cognition and distress on different expressions of assertive behavior. Journal of Rational-
Emotive &  Cognitive-Behavior =~ Therapy, 37(2), 133-148. Retrieved from
https://link.springer.com/article/10.1007/s10942-018-0296-4

Vavrichek, S. (2012). The guide to compassionate assertiveness: How to express your needs and seal
with conflict while keeping a kind heart. Oakland, CA: New Harbinger Publications. Retrieved
from
https://books.google.com.tr/books?hl=tr&Ir=&id=ailnyCBdEmUC&0i=fnd&pg=PT10&ots=raG
YFPIWAV&sig=nTIMPFIDSGVGtFNemgEVzrlAJvO&redir _esc=y#v=onepage&q&f=false

2473


https://doi.org/10.18844/cjes.v17i7.7686
https://www.neuropsychiatricinvestigation.org/Content/files/sayilar/pdf/EN-YeniSempozyum-979d1871.PDF
https://www.neuropsychiatricinvestigation.org/Content/files/sayilar/pdf/EN-YeniSempozyum-979d1871.PDF
https://link.springer.com/article/10.1007/s10942-018-0296-4
https://books.google.com.tr/books?hl=tr&lr=&id=aiInyCBdEmUC&oi=fnd&pg=PT10&ots=raGyFPlwAv&sig=nTlMPFlDSGVGtFNemgEVzrIAJv0&redir_esc=y#v=onepage&q&f=false
https://books.google.com.tr/books?hl=tr&lr=&id=aiInyCBdEmUC&oi=fnd&pg=PT10&ots=raGyFPlwAv&sig=nTlMPFlDSGVGtFNemgEVzrIAJv0&redir_esc=y#v=onepage&q&f=false

