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Abstract 

The significant development in the diversity of knowledge sources is an essential starting point for the development of 
teaching and learning methods in the higher education sector. Necessarily, this rapid development requires the 
development of planning and operational education strategies to provide learners with mechanisms and tools of thinking 
that enable them to follow the processes of research, analysis, criticism, evaluation and communication in a way that helps 
them to sustain their knowledge. This study adopted the selective and analytical approaches of ideas and theories of 
philosophy and pedagogy, aiming to induce results and recommendations for the development of teaching and learning 
processes. Specifically, in the field of philosophy of art, using the phenomenological approach emphasises the active and 
structured human presence. Thus, three main pillars were identified: obtaining knowledge; the will to knowledge – learner; 
and knowledge management – teacher. The study concluded with several methods and techniques that related to the 
processes of teaching, guidance and evaluation of the philosophy of art in the higher education sector. 
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1. Introduction 

Learning and teaching the philosophy of art is a difficult field, and this is due to several reasons. 
One of them is that there is a great quantitative and qualitative diversity in the field of the 
philosophy of art. Also, there are a lot of dendrites, correlations and differences that make up 
tremendous cognitive pathways. On the other hand, the applied academic programmes focus 
heavily on the practical aspects of techniques and applications, which also affect the methods and 
tools of measurement and evaluation. Accordingly, there is a need to develop teaching and learning 
methods to integrate the intellectual and philosophical aspects with the practical aspect. 

 This makes philosophical thinking a way of life for the learner, where the practice of philosophy, 
tools and mechanisms of philosophical thinking are emphasised systematically and 
methodologically. At the same time, the practice of philosophy with its practical application aspect 
contributes to learning outcomes and innovation of new methods in measurement and evaluation 
to achieve a comprehensive vision of academic programmes in the applied art disciplines. 

Technological development has directly affected the development of teaching and learning 
methods, where these rely primarily on open sources of knowledge, whether digital or electronic, 
and has led to the development of tools that help learners to receive as much as possible from the 
available knowledge. This article identifies several methods that sustain learning in the field of 
philosophy of art. 

Two reasons were behind our work: first, teaching philosophy aims to think, reflect, rationalise 
and identify the thinking mechanisms that help us ask questions, solve problems and understand the 
different living conditions; and second, the world around us and the circumstances through 
analytical critical thinking. 

 To this end, learning philosophy is a thinking methodology and an approach to improving the 
quality of human life. The development of teaching and learning methods in this area brings about a 
sustainable development of human thought and personal thinking. 

 Moreover, the second reason behind this study is the great diversity of sources of theoretical 
knowledge. It must be accompanied in parallel by the diversity of teaching and learning methods to 
shift knowledge from the theoretical and direct framework towards the practical framework.  

This helps both the teacher and the learner to employ philosophy to develop their skills and 
manage the knowledge they receive in a structured and effective manner. Moreover, ‘the 
development of teaching and learning methods helps to develop long-term memory, retrieve 
information and transcendental consciousness of knowledge’ (Guthrie et al., 2004, p. 96, 403, 407). 

 This means that we are looking for a comprehensive approach that paves the way to the 
teaching and learning philosophy of art; supports the educational efforts in this field; contributes to 
thinking in social, cultural, political and educational contexts; and helps to understand the reality 
within its different intersections. 

Thus, the readers of this article can view the theoretical and practical aspects of pragmatism as it 
links philosophical thinking and its practical applications. We intend to make teaching an act of 
effective understanding, and this includes enabling the learner to use knowledge outside the 
classroom by using thinking tools and methods. 

 Achieving teaching outcomes within the general context means assuring several pillars in the 
world within the cognitive contexts that will push the learner to a deeper understanding of 
existence and will grant him the capabilities and the needed skills to become productive, effective 
and aware of himself and the world around him. Certainly, ‘identifying problems of understanding, 
creating, theorising, designing, experimenting and answering questions, improving theories, building 
models, monitoring and evaluating progress’ are learned by the learners (Scardamalia & Bereiter, 
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2003, p. 1371). 

Certainly, this can be achieved and developed by learning the philosophy of art. We emphasise in 
this regard that the development of teaching and learning methods is based on overlapping and 
interlocking relationships and these relationships stem from three main pillars: knowledge, learner 
and teacher.  

 First, we will identify methods to obtain the knowledge, followed by the role of the learner in 
obtaining the knowledge, which we call the will to knowledge. Finally, the role of the teacher in 
communicating knowledge is called the management of knowledge. 

 Thus, we will analyse these relationships based on awareness, determination, skills and learning 
by experimenting with concepts. The results then will identify the methods of achieving 
sustainability in philosophical practice to ensure that the learning outcomes are improved, deep and 
more comprehensive. 

This qualitative research depended on the examination of the expanded material in which 
trends and theories were joined with the reduction of information and condensed once again to 
create a complex theoretical dimension appropriate to the subject of the study (Mende, 2022). 

 The researcher collected the data based on both direct observation and reference to the 
philosophical underpinnings of the phenomenological approach, as well as the contemporary 
theories of teaching and learning. The researcher has been teaching the philosophy of art and 
aesthetics at the Faculty of Art and Design for more than a decade. Consequently, content analysis 
in this context refers to applying practice and life experience to comprehend theories that can be 
used to explain the world around us (Loya, 2021).  

This technique assisted in noticing the unique dynamic characteristics of teaching and 
learning the philosophy of art, in addition to developing responses as a result of the ongoing 
discussion in the classroom (Baker, 2021) (Loya,2020). Therefore, the qualitative approach used 
here reflects the academic, professional and research facets. 

       Accordingly, the study approach is selective, i.e., it selects and discusses ideas and theories in 
the philosophy of teaching and learning to integrate them along with the ideas and theories of 
phenomenological and philosophical thinking. It employs the phenomenological approach to 
develop the philosophy of teaching and learning to provide an ideology that contributes to the 
purpose of the research.  

       The research approach has another analytical characteristic: the analysis in this context does not 
mean the analysis of the texts or the explanation of the theories. Theories here are irrelevant on 
their own. However, theories are addressed as a part of a trend and the analysis is examining the 
components of intention to find the applications that allow us to view the applied objective in 
teaching the philosophy of art. 

      This article aims to create an orientation that links the philosophical and theoretical framework 
in the teaching subjects in the field of philosophy of art with the practical and applied framework to 
achieve philosophical understanding in an understanding, conscious and integrated system that 
develops the skills of students and faculty members in higher education. 

      It makes the teaching and learning of philosophy a sustainable process of creativity and 
innovation. That is through paving the way to practice and apply philosophical thought to reality, 
which improves the quality of learning outcomes on the practical and applied side and allows the 
development of new methods of teaching and learning in the philosophy of art.   

     The questions regarding this issue are as follows: Who am I as a philosophy of art teacher, 
exactly? And what is my major role in that? How can I comprehend students' natures regardless of 
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their aptitudes and skills? Finally, how can philosophical knowledge be improved such that it 
becomes a way of life and a reliable tool for thinking? 

2. First: Obtaining knowledge (intentionality of consciousness) 

     In the Introduction, we talked about the basic pillars where the relationships are linked to achieve 
the development of the teaching and learning methods in the field of philosophy of art. These pillars 
are obtaining knowledge; learning – the will to knowledge; and teacher – knowledge management. 

     We begin with knowledge as it is the primary and comprehensive aspect and, at the same time, it 
is related to the individual, the community and the themes. Knowledge is the act of thinking, which 
encompasses all kinds of mental activity or cognitive behaviour, and this includes the processing of 
symbols, concepts, words, gestures, goals and sensory perception. This process is both constructive 
and functional. Thus, the area of thinking is determined as critical, analytical, intuitive, practical or 
reflective. 

     This means that several approaches may be followed to enable us to identify the area of thinking 
and practice our ability to acquire knowledge. These approaches are reasoning, questioning, 
concept formation, evaluation, reflection and communication. 

    This discussion will lead to two conclusions: firstly, obtaining knowledge is a process based on 
experiments. and this process needs quality of conflicts between ‘the dialectic mind and its 
connection with experience realities in the world’ (Freire, 1974, p. 36), which also means that 
knowledge is objective but not only subjective; it must ‘relate to a particular theme and should have 
significance and meaning, and the theme must be provided and clarified in a certain way, and 
otherwise, all concepts shall be vacant’ (Kant, 2005, p. 125).  

    Second, obtaining knowledge is a process of communication and connection between the 
individual and the surrounding environment, being an integrated process realised by many steps 
and phases ‘obtaining and application of knowledge is an act linked to societal conditions that can 
be traced back to the practicing society’ (Fitzgerald & Steele, 2008; Greenhow & Robelia, 2009). 

     Thus, what is described as knowledge has been expressed in active participation in the world, 
through topics and people. In other words, knowledge is what we know, while emphasising that this 
is primarily related to the self and that ‘any change in concepts, beliefs and ideas that are put 
forward in a societal way through knowledge discourse is not considered a sign of building or 
obtaining knowledge for individuals’ (Campos, 2004, p. 10). 

     It should be differentiated between knowledge and competency. Knowledge is the product of 
cognitive processes such as attention, recognition, encoding, reflection and evaluation. But 
competency is the outcome of motor and individual processes that form a response and provide a 
tangible and observed product to another individual, while behaviour is the individual responsible 
for the realisation of themes (Bloom, 1956). 

     We aim to understand how knowledge is obtained, and how this understanding helps teachers, 
learners and policymakers to move forward and break through the learning outcomes in different 
cognitive fields. To this end, we will try to achieve this understanding through the phenomenological 
approach, and by reference to the principles of this approach, which are determined as 
consciousness, intentionality and accountability. 

     From our perspective, it is not possible to develop teaching and learning methods in philosophy 
without referring to the philosophy itself or its practice or its application. In this case, we reach out 
to the philosophy and interact with it at some time. Philosophical understanding, on the other hand, 
has several phases of questioning, bewilderment, reflection, thinking and rationalising. Therefore, 
we must connect philosophical thinking with applicable and practical thinking in different fields. 
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     Going back to the phenomenological approach, we will explain how to obtain knowledge starting 
from the concept of consciousness and intentionality to reach the three important phases of 
obtaining knowledge, which are presence, representation and reflection. Talking about 
consciousness, we must emphasise that ‘each consciousness is born in the world and that each 
cognition is a rebirth of consciousness’ (Merleau-Ponty, 2012, p. 13).  

    To obtain knowledge, first one needs consciousness, and when we say that each consciousness 
was born in the world, this means that there is a reciprocal relationship between an individual and 
the world, and here we mean everything that is outside the limits of the body, from things and 
people to values and concepts. 

    We move within the world and practice a normal life, as we bond with the world within the 
framework of time and space. Through this bonding, we deal with the existed and realised things, 
sensory and mental. 

     In other words, coexistence and life experiments are the central starting points that help us to be 
open to the world and realise things. After this stage of cognition, we realise ourselves through the 
depiction processes that are represented at different levels as an individual in two aspects. 

     First, we have a presence or internal representation embodied in our emotional and mental 
states. Second, we have a physical presence, move in space and harmonise with time sustainability. 
Thus, we are conscious of ourselves internally and externally also. This level of consciousness takes 
us to another level, which is the consciousness of everything external and internal. This enables us 
to prioritise consciousness. 

     In other words, we can say that consciousness requires theoretical and practical activity. 
Knowledge is only obtained through these two activities: practical activity, which is the motive of 
intellectuals, and physical practice, which enables us to understand what is present before us, which 
is obtaining knowledge through movement, integration, openness and using our different senses, 
which are the first triggers for the process of mental perception. Looking at the theoretical activity 
means revealing things and their deep seating in consciousness; it is the relationship of 
consciousness between oneself and the things in the world (Al Sheikh, 2022, pp. 23–33). 

     These ideas lead us to an important matter – an individual's consciousness is primarily self-
referential. However, it is inseparable from the external world. In addition to that, the relationship is 
governed by cognitive stages, beginning with sensory perception and then moving on to the mental 
processes that are cognitive responses and experiences. 

     This emphasises that the attainment of knowledge is a deliberate and conscious process of 
howness. What differentiates consciousness from seeking knowledge is the intentional act of the 
individual. According to Husserl (1970, p. 242), intentionality is a major path in the analysis of 
consciousness and a distinguishing characteristic of experience; ‘intentionality distinguishes 
consciousness and justifies the whole stream of experience as a stream of consciousness and a unit 
of one consciousness’. 

     This may be explained by saying that consciousness is always directed towards a theme to which 
it is linked. The intentionality of consciousness is in the conscious of something, which means that 
the act of thinking is directed, and the methods taken by individuals are conscious actions resulting 
from actual and effective effort.  

    This leads to internal reflection and the attainment of knowledge, mental and experiential 
(Husserl, 1970, p. 556). The methodological principle that we are presenting now is a principle that 
supports the rooting of the individual's existence in the world in terms of thinking about humans 
and belonging to existence, i.e., being an active human aware of himself, first, and of the existences 
surrounding him, secondly.  
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    Understanding this philosophical principle enables the individual to achieve development, 
differentiation, originality and uniqueness in a serious and structured manner. It also achieves its 
cognitive purpose. 

     The above determined the stages of knowledge attainment from a phenomenological 
perspective: presence, representation and reflection. Presence is dual, i.e., a physical and 
intellectual presence of the self with readiness, consciousness and intentionality to seek knowledge. 
It is also the presence of the subject that we want to perceive or turn towards it through an 
intentional act and an effective effort to try to understand and perceive it. This brings us to the 
stage of representation, and by that, we mean the transfer of what is material, tangible and 
readable of an idea to represent it in the mind.  

    This is what we make, an experience with meanings and connotations. Here, the perception 
expands, extends and merges the self with the theme. The external theme becomes an idea realised 
in the mind. The third stage is the stage of reflection or transcendental perception. This stage is the 
natural path of intentional consciousness that is oriented towards understanding and knowledge. 
Finally, the present returns to knowledge itself, and this is accompanied by emotional, mental and 
expressive reflection, which reformulates values and concepts through analysis, criticism and 
judgment. 

     This emphasises the concept of applied and experimental knowledge and is in line with the model 
set by Dewey’s (1938) three basic stages: ‘observation, experience and judgment’ (Kolb, 2015, pp. 
33–35). It is also in line with different learning methodologies that will be clarified later. 

3. Second: learner – the will to knowledge 

     The second pillar of this research begins with the concept of will, and this will is linked to 
consciousness and the intentional act that we discussed. Therefore, it is an essential element for 
creating motivation to learn, and the will is ‘the image of personal effectiveness that includes in its 
full form the action to be executed, namely the decision to of doing or undoing actions’ (Laland, 
2001, p. 1563).  

    Consequently, will is linked to the learning mechanisms of the individual through which we can 
find ways of thinking and working Interacting in these ways leads to the development of our 
different skills. Talking about skills is extended, as there are many skill definitions and most of them 
focus on what we can learn and master. In general, we find that skill definitions fall into three main 
terms: knowledge, skills and attitudes (Bloom, 1956, p. 39). 

     We understand that ‘will’ takes a hierarchical form and is defined by two types of skills: hard and 
soft skills. Hard skills are knowledge, while soft skills are behaviour. We conduct them through 
receiving, applying and achieving outcomes from the learning process. 

     Skill is the general and comprehensive framework that is driven by will and consciousness. Here, 
it can be said that hard skills are ‘the technical expertise and knowledge needed to work and are 
also the technical skills that are learnable and necessary to perform a particular task’ (Chiu et al., 
2016, p. 37).  

    Soft skills, on the other hand, are ‘skills related to human behaviour with a focus on competency 
in working with others’ (Ariratan et al., 2005, p. 332). They are also ‘the personal skills essential for 
personal development and social participation necessary in a specific work environment’ (Taylor, 
2016, p. 16).  

    These definitions mean that skill has subjective and communicative aspects. This takes us back to 
the phenomenological approach, as the learner is integrated into the world and achieves cognitive 
competencies through applied experiences and develops his skills through the conscious and 
organised act of will, which enables him to find his ways of thinking. 
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     In this analysis, we seek to clarify the paths of understanding and applications; to achieve what is 
beyond the concept of competency, or in other words, to identify (meta-competency) by unifying 
the teaching process in the field of philosophy of art through developing thinking skills to sustain 
analytical and critical thinking among learners. ‘The unity we seek here is to emphasise the idea of a 
necessary and required relationship between the stages of knowledge attainment and human 
experiences’ (Dewey, 1938, pp. 19–20).  

     In this sense, the act of learning becomes a pre- and post-act at the same time. It is ‘pre’ in terms 
of readiness, tendencies, energies and will and ‘post’ in terms of individual experiences, experiments 
and relationships. ‘The great indicator of this process is the regularity of the stages of perception 
and their emergence by linking formal learning with the life of the learner’ (Willingham et al., 1977, 
p. 60). 

      Determining the levels of competencies is out of the question in teaching and learning the 
philosophy of art. Competency cannot be viewed only as a mental process or behaviour, but it 
determines the learner's performance indicators. 

     Competency, in this context, is not limited to what the learner knows but also includes what the 
learner acts and practices to achieve the minimum requirements. Competency expands, extends, 
branches and includes many interpretations consistent with the very essence of the philosophical 
ideology. ‘Talking about levels of competency in general or in phases, which depends on the 
practical stages of application, never goes hand in hand with the more complex stages of perception 
of intuition and judgment’ (Barnett, 1994, p. 160).  

     On the other hand, the definition of competency must include two important matters: first is the 
identification of the individual activity or self-activity that is done by the learner; second is the 
identification of the mechanism and how activity is implemented. Referring to that, it concludes the 
definition of competency by including the ways of thinking, working and implementing. 

     Competency is the framework that combines skill, knowledge and attitudes. Thus, we believe that 
competency extends to becoming functional, behavioural or professional. In other words, it is 
cognitive behaviour with its various ramifications that include understanding knowledge, conducting 
mental processes, the ability to communicate, judge, solve problems and regenerate the application 
of philosophical ideology.  

    Then, the so-called higher competencies are achieved: ‘obtaining and representing all sources of 
activities and behaviours that cannot be found in the basic functional competencies’ (Hyland, 1994, 
p. 22). This leads us to define the concept of meta-competency as the ‘analysis of competencies 
within the system of previous experience that understands the philosophical aspect and its 
evolution in applied practicality’ (Mitchel, 1989, p. 59). 

     Considering this point of view, experience is also an available source of learning, and it is the 
most important part of the process of thinking, analysis and philosophical criticism. Taking this into 
consideration, we must identify self-monitoring, self-motivation and self-evaluation strategies that 
help the learner to employ the experience to meet competencies by developing problem-solving 
learning techniques, executive learning, team learning and sustainability of learning mechanisms. 

     Two matters must be clarified. Firstly, competency must be primarily related to the outcomes and 
must have a set of measurable criteria. It is a complex issue because the measurement is not only 
behavioural or cognitive, but also consists of some cognitive behaviour aimed at assessing 
performance and howness. Secondly, the measurement of competency is correlative and not causal. 
In this sense, it measures behavioural and cognitive relationships horizontally and vertically, and it is 
not limited to the level of performance only. 

    This certainly leads to achieving the outputs in line with the skills of the 21st-century reading, 
writing and arithmetic (3Rs) and critical thinking and problem-solving, creativity and innovation, 
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collaboration and leadership, cross-cultural understanding, communication and media fluency, 
career and learning self-reliance and computing (7Cs) and information computing technology 
fluency (Chu et al., 2012, p.51). 

4. Third: Teacher – knowledge management 

     Knowledge management means all the processes, techniques, planning and operational 
strategies that the teacher undertakes to achieve the outcomes and the competencies of the 
learners and to motivate them. Knowledge management in the context of teaching art philosophy is 
a basic primary requirement and a starting point towards achieving quality education in the fields of 
philosophy in general and in the field of philosophy of art in particular. 

     This requirement relates to the identification of the special potentials of the teacher, and they 
are considered interrelated teaching obligations, where ‘the teacher has to live a structured 
organised life, he/she must view teaching as a mutual activity between the teacher and the student, 
and he must reimagine the scientific content presented as a reflection of the interaction between 
learners’. ‘Beliefs and experiences, which in turn emphasises that the teacher must adopt the view 
that philosophy is the general theory of teaching, it is live flexible practice aims to keep up with the 
challenges of the era’ (Makaiau & Miller, 2012, p. 11). 

     This means that the teacher must realise his philosophical potential and must have a will for 
knowledge to be able to transfer knowledge to a higher level, which is practice. We emphasise this 
aspect of teaching the philosophy of art as a lifestyle. On the one hand, it is the application of 
intellectual concepts and their reflection into artistic practice. Thus, the teaching process cannot be 
isolated or framed in the theoretical aspect only; but it should be planned to achieve harmony 
between what is theoretical and what is practical.  

    This also means several mechanisms that can be followed to make philosophical practice and 
development. These mechanisms are questioning, reasoning, analysis, evaluation, assessment, 
communication, meditation and reflection (Reynolds, 2014, p. 17). We have deduced these 
mechanisms from Kant's (2005) analysis of aesthetic judgments (quantity, howness, direction and 
relationship) (Matar, 2014, p. 17). Thus, the learner has a philosophical basis on which to build 
sustainable ways of thinking that enable him to better understand the knowledge that he receives. 

     Based on the previous analysis, we would like to address the culture evaluation as opposed to the 
culture of testing, which is linked to the mechanisms of measuring (meta-competency). This 
addressing is necessary and required in the teaching philosophy of art as ‘modern trends in teaching 
and learning have changed and evolved towards the identification and development of evaluation 
and measurement approaches’ (Baartman, 2008).  

    Philosophy of art is related to the practical practice of art of all kinds. Whether the learner (critic, 
artist or normal recipient) obtains the knowledge or not, the only issue is how to respond to it, 
master it and excel it in an effective way to achieve specific, analytical, artistic, design and 
evaluation standards.  

    In addition to that, achieving life standards is associated with the philosophical ideology itself, 
which means that these criteria are not subject to test standards but to evaluation. In other words, 
testing criteria are determined by the achievement of outputs that identify performance ratios in 
the achieved knowledge and skills. This is isolated from the learning process itself. However, 
evaluation criteria determine performance ratios according to the nature of achieved competency in 
close relation to the learning process. 

     This leads us to the evaluation function itself, as the test measures the summarised performance 
of the learner, and the evaluation measures the summarised and configurable performance in 
parallel. Thus, teaching and learning processes will be developed so this system becomes an ongoing 
process of the evaluation cycle. 
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    This is also in line with philosophical ideology, which emphasises learning by experience within 
tight mechanisms that are not only related to the teacher but also distribute tasks and 
responsibilities between the teacher and the learner. 

     This means that the learner is an active participant in the learning process itself, while the 
teacher's responsibility is to manage and guide knowledge within the classroom and to follow-up 
the feedback between the learners themselves and between the learner and the teacher. This 
achieves sustainability in two directions: achieving sustainability in higher education and orienting 
teaching to achieve sustainable development. 

     In the first direction, we are creating a sustainable learning environment through developing 
learning methods and working on feedback to develop the teaching plans. In addition to spreading, 
community awareness also spreads the concept of sustainable learning through experimentation 
and application. 

     The second direction is to develop the higher education sector and to develop plans and 
strategies that will support research and academic development in methods and approaches that 
are consistent with the diversity and multiplicity of sources of knowledge and meet the needs of 
future generations (Hunter et al., 2018; Schreiber & Siege, 2016). 

5. Discussion and findings 

     Looking into the theoretical reviews, we recommend teaching tasks that achieve sustainability in 
the teaching and learning philosophy of art. In addition, we have identified these tasks as 
educational, orientation and evaluation. Pursuing these tasks and identifying the measurement 
system is an important reference for several stakeholders, such as teachers, learners, decision-
makers, policymakers and strategic planners, which will increase the overall competence of teachers 
and learners. 

     In teaching the philosophy of art, educational tasks fall under competency-based education and 
training (CBET): ‘At present, automated development has increased dramatically and this has led to 
the elimination of manpower in some areas, and this also imposes many challenges, as the 
recruitment of manpower is based on higher skills including analytical and thinking capabilities as 
well as the need to have more complex skills in communication and connection’ (Levy & Murnane, 
2012). 

     Referring to the concept of competence, CBET is a trend to ‘stimulate psychological behaviour 
and habits that offer a systematic way of learning and meet the development of industry’ (Smithers, 
1993), meaning that learners' behaviour, lifestyle and understanding of knowledge through 
experiment, analysis and application stimulate learning processes and link them more closely to 
reality as well as create mental motivation for learning.  

    In short, CBET can be considered ‘rational philosophical education that can be measured under 
realistic and de facto verifiable conditions’ (Preston, 2017, p. 25). It also ‘links tasks with talent and 
needs with interests’ (Hutching, 2010, p. 17). 

     It can be said that this is a planning task characterised by the proactive design of the educational 
process and ‘begins from the desired results and how they can be achieved through activities and 
evidence that represent the outputs of learning, and therefore the teacher is required to think of 
evaluation before thinking of teaching’ (Jankowski, 2011). 

     This brings us to the second task, which is the guiding task or the executive task, where the 
techniques enable us to teach based on competencies. They are the means and the tools that make 
competency achievable. In the teaching philosophy of art, the most important of these techniques 
are inquiry-based learning (IBL) and problem-based learning (PBL). 
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     In the IBL, the learner is the centre of the teaching process, the centre of questioning and inquiry 
and the active link between the question and the possibilities of answers using analytical and critical 
thinking. While the PBL can be considered a collective model that enables the learner to collaborate 
with other learners to try to find solutions to existing problems, creating an effective learning 
environment that achieves cognitive behaviour and meets needs can be challenging. ‘An effective 
learning environment drives sharing, understanding, self-assessment, transition and interaction with 
the group’ (Clark, 2011). 

     This adds another task to the teacher: guiding collective and individual understanding 
mechanisms, as well as reforming understanding and thinking strategies, and these strategies ‘make 
private and individual thinking a general thinking’ (Collins et al., 1989). It can therefore be 
understood and redirected again; it is also possible to identify assessment mechanisms directly in 
the third task and through competency-based assessment and through performance-based 
assessment approaches that are based on measuring competence, tracking performance stages and 
howness. ‘These types of evaluation approaches test understanding, skills and steps in a flexible, 
open and comprehensive way’ (Baker et al., 1993, p. 1210).  

    Identifying evaluation methods based on teaching and learning strategies and based on the 
concept of competency makes the philosophy of art’s learners think visually and even think about 
the process of understanding itself and of strategies to achieve problem-solving, thus achieving 
quality in the learning mechanism as well as sustainability in ways of thinking. 

    Based on the specificity of teaching and learning the philosophy of art, and based on the diversity 
of teaching and learning methods, this qualitative research contributes to the practice of art 
philosophy by transferring it from the theoretical side to the practical side in a gradual and 
organised manner that ensures the use of philosophical thinking methods in a real and effective way 
to improve the quality of life of educators and teachers and to achieve epistemological, ontological 
and evaluative sustainability. ‘It is a tendency to consider what is available in order to gain a better 
understanding’ (Supena et al., 2021).  

The key issue here is the inclusion of meaningful learning experiences that guide the learner toward 
freedom of thought with a ‘focus on uniqueness and a conscious understanding of the various 
aspects of life that emphasise our identity and the essence of our humanity’ (Hägg & Kurczewska, 
2021). 

    Based on this discussion, we can draw several crucial conclusions: 

a) Understanding the mechanics of knowledge acquisition, the will to knowledge and knowledge 
management are three fundamental axes that must be understood in order to achieve the quality of 
teaching and learning in the field of art philosophy.  

b) The process of acquiring knowledge is dependent on both outside information and individual 
experiences. It is built on communication and practice, and is both objective and subjective.  

c) The individual's learning mechanisms, via which we can discover ways of thinking and working to 
increase our varied skills, are linked to the desire for knowledge. 

 d) Knowledge management is a collection of planning, strategic and executive commitments that 
collaborate to provide learning outcomes of the best quality. This makes us consider the processes 
and activities involved in achieving sustainability in teaching art philosophy. 

6. Conclusion 

     Higher education has recently developed significantly as the concept of traditional teaching has 
expanded, extended and led to tremendous development in teaching and learning methods, and in 
the intellectual orientations of evaluation and measurement mechanisms. 
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     In addition to the changes in the environment in which the learner acquires his or her learning 
experiences, this change needs to link learning methods to practice and application, as the learner 
shifts from the idea of obtaining knowledge from specific and received sources in the classroom to 
obtaining knowledge from open and diverse sources that are not limited to the teacher or the 
curricula.  

    This certainly leads us to develop methods and techniques that enable the teacher to benefit from 
these developments and link them in an orderly, effective and systematic manner to achieve the 
goal of the teaching process, which is to empower learners and give them the skills to practice 
knowledge in an applied manner through thinking strategies and mechanisms as well as thinking 
tools that ensure sustainability in knowledge attainment. 

     This study discussed these issues by focusing on three main themes: the will to knowledge – 
learner; knowledge management – teacher; and obtaining knowledge. Moreover, it has developed 
recommendations for the curriculum and methods of teaching art philosophy and identified special 
commitments and tasks for the teacher within the modern trends in the principles of teaching. In 
addition to that, linking the phenomenological approach emphasises several ideas that support and 
emphasise human presence and effective conscious effort and understanding. 
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