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Abstract

In this study, the relationship between teachers' professional values and lifelong learning tendencies was examined. In this research,
descriptive and relational survey model, one of the quantitative research models, was used. The research data collected from "Teachers'
Professional Values Scale" developed by the researcher; The "Teachers' Lifelong Learning Scale" which was revised for this study and the
personal information form in which the demographic data of teachers. Descriptive statistics, parametric and non-paratmetric tests were
used to analyze the data. According to the results of the research, it was determined that there is a high level, positive and significant
relationship between the professional values of teachers and their lifelong learning tendencies.
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1. INTRODUCTION

It can be said that education is the main means of transfer for the maintenance of values and the formation of
new values. Through educational institutions, the values that are maintained in society for the preservation and
preservation of the social order can be passed to next generations. To ensure value transfer and to develop
information and skills, educational institutions, notably schools, have been present from the past to the present
(Cetin & Balanuye, 2015). Family life is where the value system of a person first develops, but education, which
makes up a significant portion of social life, also plays a significant role in this process (Ulusoy & Dilmac, 2012).

School is one of the most important tools for transferring culture and values in societies. In other words, school
and education are one of the most basic tools to ensure continuity in the field of culture and value (Demircioglu
& Demircioglu, 2016). In general, the school offers an important environment in terms of the acquisition of values
(Balci & Yanpar Yelken, 2010). The development of an individual's personality and teaching them the right
behaviors that society values are two aspects of values education in schools (Aydin & Gurler, 2012). The teacher
is the one who can successfully influence students to show the required behaviors through education (Eksi &
Ersoy, 2020). Teachers play a crucial part in valuing education as they implement curriculum and serve as examples
for their pupils. Students can adapt and learn from the attitudes and behaviours they observe in teachers (Kaya &
Taskin, 2016: 151-152). In this respect, the teacher can provide the student with some knowledge and skills, as
well as the values he or she has (Albayrak, 2015). It can be said that values have significant effects on attitudes of
teachers towards life and their profession (Balci & Yanpar Yelken, 2010).

Professional values are the opinions that are considered favorable and proper for educators, as well as the
behaviors that may be used to communicate these viewpoints to pupils. In this regard, professional values are an
essential component of teaching, as evidenced by how teachers interact with students (Arthur, Davison, & Lewis,
2005). Professional values are also important in terms of revealing and reflecting the cognitive, behavioral, and
affective dimensions of a profession (Korkmaz, Kucuk & Karabacak, 2016).

It may be claimed that teachers who respect ethical behaviour in the workplace possess the fundamental skills
needed for the job (Sisman & Acat, 2003). In order to achieve professional excellence, teachers who understand
and know the importance of theoretical, social, economic, political and aesthetic values and their perspective in
education are needed (Ansari & Hasan, 2011). In this regard, teaching is seen as a profession that can handle the
burden of human life and should have excellent qualifications, but it also necessitates that instructors be people
who are open to ongoing development and change (MEB, 2017). Lifelong learning (Kaya, 2016), which aims to
provide individuals with the knowledge and skills they need to achieve success in a constantly changing world, can
be defined as flexible learning at different times and in different places (Djebbari & Djebbari, 2018).

Lifelong learning has been a guiding principle in education since Plato (Brown, 2018). It is seen that the concept
of lifelong learning, which means that people continue to learn throughout their lives by organizing learning
(Schuetze, 2007), is expressed in terms such as' continuous education" 'and' lifelong education '(Carlsen & Haddad,
2013). The first thing to remember about lifelong learning is that it occurs in every moment of life rather than only
in a formal classroom setting (Djebbari & Djebbari, 2018). Being a good lifelong learner is one of the qualities
teachers, who are meant to be people who improve by learning continually, should possess.

Teachers should have a strong desire for continuous learning and innovation (Chong & Cheah, 2009) as a
professional value, and they should take responsibility for their professional development (Arthur, Davison, &
Lewis, 2005). Values develop with lifelong experiences and allow learning (Suyatno, Pambudi, Mardati, Wantini,
Nuraini, & Yoyo, 2019). It is possible to assert that the innovations and developments experienced and required
in education can be realized with teachers who have professional values and strive to learn lifelong.

Regarding the professional values and lifelong learning of teachers, Aydin (2015) stated that teachers' open
mindedness to innovations related to their professions, continuous monitoring of professional publications, and
technological developments are the ethical principles of the teaching profession. Nevertheless, MEB (MNE) (2017)
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also includes the expression of teachers' self-evaluation and involvement in studies for their personal and
professional growth in the area of "attitudes and values" competence. Lifelong learning has been stated as the
professional value of teachers by different researchers (Suyatno et al., 2019; Brady, 2011; Chong & Cheah, 2009;
Arthur, Davison & Lewis, 2005). According to some researchers (Tunca, 2012; Coskun, 2016; Karabacak, 2016;
Celik & Ustuner, 2017), professional values include lifelong learning skills such as teachers' participation in
continuous development and education studies. Considering the advances in science and technology today, it may
be argued that teachers play a crucial role in social development by preparing students for the demands of society
and encouraging a commitment to their beliefs (MEB, 2015). It is believed that the fact that teachers are people
with professional ideals and a lifelong pursuit of knowledge would help to advance society and provide future
generations with a high-quality education. On the basis of this concept, it is deemed crucial to conduct a scientific
investigation into the connection between teachers' professional ideals and tendencies for lifelong learning. The
research's findings are expected to enrich the body of literature and guide teachers' in-service training efforts by
formulating recommendations.

1.1.Purpose of study

Itis believed that the fact that teachers are people with professional ideals and a lifelong pursuit of knowledge
would help to advance society and provide future generations with a high-quality education. On the basis of this
concept, it is deemed crucial to conduct a scientific investigation into the connection between teachers'
professional ideals and tendencies for lifelong learning. The research's findings are expected to enrich the body
of literature and guide teachers' in-service training efforts by formulating recommendations.

Regarding the aim of the study, the following questions have been investigated:

o Do teachers' perceptions of professional value differ according to gender, education level, and
professional seniority variables?

o Do teachers' lifelong learning tendencies differ according to gender, education level, and
professional seniority variables?

o What is the relationship between teachers' professional values and lifelong learning tendencies?

2. METHOD AND MATERIALS
2.1.Research Model

This study used the descriptive and relational screening methodology, one of the quantitative research
methodologies, to evaluate the link between teachers' professional values and YBO (LLL) inclinations based on
teachers' perspectives. The purpose of screening models is to describe a situation as it was in the past or as it is
now. The goal of the research is to define the event, person, or thing in its original context (Karasar, 2008).
Research examining relationships and connections is called relational research. By investigating potential
connections, researchers can gain a better understanding of the phenomenon (Buyukozturk, Cakmak, Akgun,
Karadeniz, & Demirel, 2012).

2.2.Population and Sampling

In all, 2756 classroom teachers working in primary schools in Diyarbakir's central districts during the 2018-19
academic year constitute the study's population. The sample of the research consists of 991 classroom teachers
selected from 2756 classroom teachers by simple random sampling method.

Table 1
Demographic information about the sample of the study
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N %

Gender

Female 504 50.9

Male 487 49.1
Education Level

Associate Degree 17 1.8

Undergraduate 904 91.2

Degree 70 7.0
Professional Seniority

1-Syear 183 18.4

6-10 year 196 19.8

11-15 year 282 28.4

16-20 year 194 19.6

21 year and above 136 13.8

Total 991 100

Table 1 reveals that the study's instructors are split 50.9% female to 49.1% male, 91.2% are undergraduates, and
the rate for teachers with 11 to 15 years of experience is greatest at 28.4%.

2.3.Data Collection Tools

In order to examine the relationship between teachers' professional values and LLL tendencies, the data of the
research were obtained using the "Personal Information Form," which collected teachers' demographic data, the
"Teacher Professional Values Scale" developed by the researcher, and the "Teachers' Lifelong Learning Scale"
developed by Oral & Yazar (2015) and revised for this research.

2.4.Data Analysis

In the study, SPSS and Lisrel package programs were used to analyze the data. Percentage and frequency values
of teachers were examined in determining their personal information. The arithmetic mean and standard
deviation scores were calculated in the descriptive analysis of the scales. In cases where variances showed a
homogeneous distribution, sample t-tests and one-way analysis of variance (ANOVA) independent of parametric
tests were used. If the one-way analysis of variance is significant, the source of the difference was determined
using the Scheffe and LSD tests from the post-hoc tests.

The Mann-Whitney U test and Kruskal-Wallis H test were used as non-parametric tests in cases where the
variances did not show a homogeneous distribution. In cases where the comparisons were significant, the source
of the difference was determined using Tamhane's T2 test, one of the post-hoc tests. The eta-squared (n2) value,
which is the effect size statistic, was investigated to test the effect size in the groups where a significant difference
was found. A correlation analysis was performed to determine the relationship between the professional values
of teachers and LLL slopes. Pearson Moments Correlation analysis was performed for the relationship between
the variables in which the normality assumption was met.

3. FINDINGS

The results of this study are presented as shown below.
3.1.Findings Regarding the Gender Variable of Teachers' Perceptions of Professional Value

The t-test was used for independent groups to determine whether there was a significant difference in
teachers' perceptions of professional value according to the gender variable. Findings regarding the dimensions
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of "Learning-Teaching Environment,", "Professional Ethics" and "Approach to the Student" are presented in Table
2

Table 2
The t-test results regarding the gender variable of teachers' professional value perceptions
Gender N X Ss T Sd P
Learning-Teaching Female 504 4.14 418 .
Environment Male 487 4.28 455 497 989 08
Professional Ethics Female 504 4.51 465 .
Male 487 4.49 462 941 989 34
Approach to the Female 504 4.63 .358 1.241 989 36"
Student Male 487 4.60 384
*p>05

Table 2 analysis reveals that there is no statistically significant gender difference in the dimensions of the
teachers' professional values scale for "Learning-Teaching Environment," "Professional Ethics,"and "Approach to
Students."(p>05).

The Mann Whitney U test was used to determine the statistical difference between the mean scores of the
gender variable in the "Professional Responsibility and Commitment" dimension and across the scale. The results
of the analysis are given in Table 3.

Table 3
Mann Whitney U-test results regarding the gender variable of the "Professional Responsibility and
Commitment" dimension and the overall scale

Gender N X Ss Rank Rank Sum U z P
Average
Professional Female 504 4.42 41 521.29 262728.5
Responsibility
and 109979.5 2.843 .00"
Commitment
Male 487 4.33 A7 469.83 228807.5
Total Female 504 4.49 .32 509.62 256847.5

115860.5 1.526 12
Male 487 4.45 37 481.91 234688.5

*p<.05

As a result of the analysis, it is seen that there is a significant difference between the groups according to the
gender variable in the "Professional Responsibility and Commitment" dimension of the Teacher Professional
Values Scale (p<.05). Detected eta-square value (n%= .03) shows that this difference is small. The average scores
of female teachers (X=4.42) are higher than the average scores of male teachers (X=4.33).

3.2. Findings Regarding the Variable of Teachers' Perceptions of Professional Value and Education Level

Table 4 shows the results of the descriptive analysis of teachers' judgments of the professional value of the
education level variable.
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Table 4
Descriptive analysis result of teachers' professional value perceptions regarding the education level variable

Education Level N X Ss
Learning-Teaching Associate Degree 17 4.49 42
Environment Undergraduate 904 4.41 44
Degree 70 4.44 .38
Associate Degree 17 4.58 41
Professional Ethics Undergraduate 904 4.50 46
Degree 70 4.49 43
Associate Degree 17 4.63 .39
Approach to the Student Undergraduate 904 4.61 .36
Degree 70 4.63 .39
Professional Associate Degree 17 4.46 48
Responsibility and Undergraduate 904 4.37 44
Commitment Degree 70 4.46 41
Associate Degree 17 453 .37
Undergraduate 904 4.46 .34
Total Degree 70 4.51 .35

When the results of the descriptive analysis of the teachers' education level are examined, it can be seen
thatX the associate degree level has the highest mean scores inX the dimensions of "Approach to the Student"
(X= 4.63) and "Professional Responsibility and Commitment" (X=4.46); the master's degree and associate degree
have the highest mean scores in the dimensions of "Learning-Teaching Environment" (X=4.49) and "Professional
Ethics" (=4.58), and the overall scale (=4.53).

The Kruskal-Wallis H test was used to determine the statistically significant difference in teachers'
professional values according to the education level variable. The results of the analysis are given in Table 5.

Table 5
Kruskal Wallis H test result in terms of the education level variable of teachers' professional values

Education Level N Rank sum x2 sd P
Associate Degree 17 546.79
Learning-Teaching Undergraduate 904 492.46 295 2 863
Environment
Degree 70 529.39
Associate Degree 17 540.26
Professional Ethics
Undergraduate 904 496.47 690 2 .708
Degree 70 479.23
Associate Degree 17 520.44
Approach to the student
PP Undergraduate 904 493.74 670 2 715
Degree 70 519.24
Associate Degree 17 550.97
Professional Undergraduate
Responsibility and 904 490.99 3.190 2 .203
Commitment
Degree 70 547.36
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Associate Degree 17 488.07
Total Undergraduate 904 541.25 1.631 2 442
Degree 70 552.90

*p>.05

When Table 5 is analyzed, it can be shown that there is no statistically significant difference (p>.05) between
the views of teachers' professional worth across all aspects and the overall scale depending on their educational
degree.

3.3. Findings Regarding the Professional Seniority Variable of Teachers' Perceptions of Professional Value

The result of the descriptive analysis of teachers’ professional value perceptions regarding the professional
seniority variable is shown in Table 6.

Table 6
Descriptive analysis result of teachers' professional value perceptions regarding the professional seniority
variable

Professional Seniority N X Ss
1-5 year 183 4.42 41
Professional Responsibility o-10 year 196 4.32 44
and Commitment 11-15 year 282 4.35 45
16-20 year 194 4.39 A7
21 year and above 136 4.44 A1
1-5 year 183 4.39 43
Lear:nmg-Teachlng 6-10 year 196 434 a4
Environment
11-15 year 282 4.43 A3
16-20 year 194 4.48 .43
21 year and above 136 4.43 .40
Professional Ethics 1-5 year 183 452 43
6-10 year 196 4.47 48
11-15 year 282 4.46 A7
16-20 year 194 4.53 .46
21 year and above 136 4.58 .43
1-5year 183 4.66 .34
6-10 year 196 4.56 37
Approach to the student 11-15 year 282 4.61 .36
16-20 year 194 4.57 41
21 year and above 136 4.69 .32
1-5 year 183 4.50 31
6-10 year 196 4.41 .35
Total 11-15 year 282 4.45 .36
16-20 year 194 4.48 37
21 year and above 136 4.53 .30

On the overall scale, it was determined that the highest average (\bar{X}=4.53) was among teachers whose
seniority in the profession was 21 years or more.

263


https://doi.org/10.18844/cjes.v20i4.8801

Lala, O. & Yazar, T. (2025). Examining the relationship between teachers' professional values and lifelong learning tendencies.
Cypriot Journal of Educational Science, 20(4), 257-274. https://doi.org/10.18844/cjes.v20i4.8801

A one-way analysis of variance was performed to determine whether there was a significant difference
between the averages in the dimensions of "Professional Responsibility and Commitment" "Learning-Teaching
Environment", "Professional Ethics" and the overall scale. Scheffe and LSD tests were performed as Post-Hoc tests
to determine the source of the difference. The results of the analysis are as in Table 7.

Table 7

One-way analysis of variance results of teachers' professional values in terms of learning environment,
professional ethics, professional responsibility and commitment dimensions and professional seniority variable
of the overall scale

Source of M Significant
Variance Sum of Squares Sd Squiarr;s F P Difference
Professional between groups 1.868 4 467
Responsibility and o
Commitment within groups 196.508 986 .199 2.343 .06
Total 121.201 990
Learning-Teaching  between groups
Environment 2.328 4 082 2-4
within groups 186.643 986 .189 3.074 01
Total 188.970 990
between groups 1.620 4 .405
within groups
Professional Ethics grotp 211.433 986 214 1.889 11
Total 213.053 990
between groups 1360 4 340
’ ’ 1-2
. . 2_5
Total within groups 119.842 986 122 2797 .02 3
Total
121.201 990

*p<.05 (1)1-5year, (2)6-10year, (3)11-15year, (4)16-20year, (5)21lyear and above

According to Table 7, it is seen that the occupational seniority variable does not make a significant difference
in the dimensions of "Professional Responsibility and Commitment" and "Professional Ethics" of the Teacher
Professional Values Scale. The "Learning-Teaching Environment" dimension of the Teacher Professional Values
Scale differs significantly in terms of professional seniority variable (F=.3.074; p<.05). Detected eta-square value
(n?= . shows that this difference is small. To determine which groups this difference existed, the Scheffe test, one
of the Post Hoc tests, was used. Accordingly, a significant difference was found between teachers with 6-10 years
of seniority and teachers with 16-20 years of seniority. According to the average scores in Table 7, the average
scores of teachers with 6-10 years of seniority (X=4.34) are lower than the average scores of teachers with 16—
20 years of seniority (X=4.48).

The overall scale differs significantly in terms of the seniority variable in the profession (F= 2.797; p<.05). The
eta-square value calculated as a result of the test (n2=.01) shows thatshows that this difference is small. The LSD
test, which was used to identify the difference's cause, revealed that there was a difference between teachers
with 1-5 years of experience and those with 6-10 years of experience, between those with 6-10 years of
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experience and those with 21 years or more of experience, and between those with 11-15 years of experience
and those with 21 years or more of experience.

A Kruskal-Wallis H test was used to determine the significant difference in terms of the professional seniority
variable of the "Approach to Student" dimension. The results of the analysis are as in Table 8.

Table 8
Kruskal Wallis H test results of teachers' professional values according to the professional seniority variable of
the dimension of approach to students

Professional > Significant
Seniority N Rank Averages X sd P Difference
1-5 year 183 528.18
6-10 year 196 453.54
Approach  to  17.15 year 282 489.66 12,532 4 01’ 2-5
student
16-20 year 194 480.57
21 year and above 136 549.04

*p<.05 (1) 1-5year, (2)6-10year, (3)11-15year, (4)16-20year, (5)21yearand above

The analysis's findings revealed a significant difference between the variables of seniority in the profession
and the "Approach to the Student" dimension ofthe Teacher Professional Values scale (x2= 12.532; pO05).
Tamhane's T2 test, one of the Post-Hoc tests, was performed to determine the source of the difference. Detected
eta-square value (n%=. shows that this difference is small. As a result of Tamhane's T2 test, it was observed that
the difference was between teachers with a seniority of 6-10 years in the profession and teachers with a seniority
of 21 years and above. When the arithmetic averages in Table 6 are examined, it is seen that the average scores
of teachers with a seniority of 6-10 years (X= 4.56) are lower than those of teachers with a seniority of 21 years
or more (X=4.69).

3.4. Findings Regarding the Gender Variable of Teachers' Lifelong Learning Tendencies

To see if there was a statistically significant difference in teachers' evaluations of professional worth
according to the gender variable, the t-test was performed for independent groups. The findings are presented in
Table 9.

Table 9
The t-test result of the gender variable of teachers' LLL tendencies
Gender N X Ss T Sd P
Integration with Education Female 504 451 43
3.113 991 22"
Male 487 4.43 42
Knowledge and  female 504 4.50 42 .
Development 1.573 991 .48
Male 487 4.45 .45
The Foundation of a  female 504 4.62 40
Qualified Society 3.855 991 .09
Male 487 4.52 44
Total Female 504 4.54 .36 x
3.507 991 .48
Male 487 4.46 .37
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Table 9 analysis reveals that there is no statistically significant difference (p >.05) in the gender variable
of teachers' LLL inclinations across all scale aspects and the overall scale.

3.5. Findings Regarding the Variable of Education Level of Teachers' Lifelong Learning Tendencies

The result of the descriptive analysis of teachers’ LLL tendencies regarding the education level variable is

shown in Table 10.

Table 10

The result of the descriptive analysis of the variable of the education level of teachers' LLL tendencies

Education Level N X Ss

Integration with Education Associate Degree 17 4.21 .46
Undergraduate 904 4.48 A4

Degree 70 441 48

Associate Degree 17 4.50 .50

Knowledge and Development Undergraduate 904 4.47 43
Degree 70 4.51 .51

. ipe Associate Degree 17 4.40 A48
'Sr::iEt;oundatlon of a Qualified Undergraduate 904 4.58 42
Degree 70 4.54 42

Associate Degree 17 4.32 .35

Undergraduate 904 4.51 .36

Total Degree 70 4.47 A1

When Table 10 is examined, it is seen that the highest average in the dimensions of "Integration with
Education (XX= 4.48)", "Foundation of Qualified Society (X= 4.58)" and in the overall scale (= 4.51) is found in
teachers with undergraduate degrees. In the "Knowledge and Development" dimension, the highest average (X=
4.51) belongs to teachers with a master's degree.

Kruskal Wallis The H test was used to determine whether teachers' LLL tendencies showed a statistically
significant difference in terms of the education level variable. Tamhane's T2 test, one of the Post-Hoc tests, was
performed to determine the source of the difference. The result of the analysis is shown in Table 11.

Table 11

The Kruskal Wallis H test result of teachers' LLL tendencies in terms of educational level variable

Education Level N Rank Averages 2 sd p Sl_gmflcant
Difference
Associate Degree 17 337.91
Int ti ith
ntegration With - yndergraduate 904 501.48 6.486 2 .03 1-2
Education
Degree 70 463.65
Associate Degree 17 408.00
Knowledge and jngergraduate 904 499.24 2.195 2 33
Development
Degree 70 475.59
Associate Degree 17 519.47
Undergraduate 904 492.20 1.949 2 .37
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The Foundation Degree

of a Qualified 70 539.37

Society
Associate Degree 17 349.29

Total Undergraduate 904 500.00 4.872 2 .08
Degree 70 480.00

*p<.05 (1) Associate Degree, (2)Undergraduate, (3) Degree

When Table 11 is examined, it is seen that there is no significant difference (p >.05) in the dimensions of
"Knowledge and Development" and "Basics of a Quality Society" of the scale or in the dimension of "Integration
with Education"in terms of the learning level variable of teachers' LLL tendencies is observed p<.05).05). Detected
eta-square value (n?= . shows that this difference is small. Tamhane's T2 test, one of the Post-Hoc tests, was
performed to determine the source of the difference. Accordingly, it was observed that the difference was
between associate degree teachers and undergraduate teachers. When Table 9 is examined, it is seen that the
average scores of teachers with associate degrees (X=4.21) are lower than the average scores of teachers with

undergraduate degrees (X=4.48).

3.6. Findings Regarding the Professional Seniority Variable of Teachers' Lifelong Learning Tendencies

The result of the descriptive analysis of teachers’ LLL tendencies regarding the occupational seniority variable

is given in Table 12.

Table 12

Descriptive analysis result of teachers' LLL tendencies regarding the occupational seniority variable

Professional Seniority N X Ss
1-5 year 183 4.56 .390
Integration with Education 6-10 year 196 4.50 413
11-15 year 282 4.47 424
16-20 year 194 4.40 467
21 year and above 136 4.40 441
1-5 year 183 4.52 .382
6-10 year 196 4.48 459
Knowledge and Development 11-15 year 282 4.47 442
16-20 year 194 4.42 481
21 year and above 136 4.49 425
1-5 year 183 4.64 .400
. - 6-10 year 196 4.54 433
;’::ie:;undatlon of a Qualified 11-15 year 282 456 17
16-20 year 194 4.57 451
21 year and above 136 4.55 447
1-5 year 183 4.58 .339
6-10 year 196 4,51 .372
Total 11-15 year 282 4.50 .366
16-20 year 194 4.45 405
21 year and above 136 4.46 .370
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When the results of the descriptive analysis in Table 12 are examined, it is seen that the teachers with 1—
5 years of seniority in the profession have the highest mean scores in all dimensions of the teachers' LLL tendencies
scale and in the overall scale.

A one-way analysis of variance was performed to determine whether there was a significant difference
between the averages in the "Basis of Qualified Society" dimension, where the variances showed a homogeneous
distribution. Scheffe and LSD tests were performed as Post-Hoc tests to determine the source of the difference.
The result of the analysis is presented in Table 13.

Table 13
Results of one-way analysis of variance in terms of professional seniority variable of teachers' LLL tendencies,
"Basic of Qualified Society" dimension

Source of Variance Sum of Mean

Sd F P
Squares Squares
The Foundati f lified Between groups 181,138 4 ,322
e Foundation of a Qualified \;ipin groups 182,424 986 ,184 1,750 ,137°
Society
Total 3,303 990
* p>.05

One-way analysis of variance results in Table 13 show that the "Basic of Skilled Society" dimension of
teachers' LLL tendencies scale does not show a significant difference in terms of professional seniority variable
(p>.05). This is because the dimension of "Basic of Skilled Society" is a measure of how well-educated a society
is.05).

The Kruskal-Wallis H test was used to evaluate if there was a statistically significant difference between the
dimensions of "Knowledge and Development" and "Integration with Education" across the entire scale for the
occupational seniority variable. The result of the analysis is given in Table 14.

Table 14
Kruskal Wallis H test result according to the occupational seniority variable of the teachers' LLL tendencies'
"Knowledge and Development" "Integration with Education" dimensions and the overall scale

Professional ignifi
ro'es:5|ona N Rank Averages 2 sd p Sl.gnl icant
Seniority Difference
1-5 year 183 553.83
6-10 year 196 508.82
Integration ith *
gration  WIth  11-15 year 282 498.53 15114 4 .00 1-4
Education
16-20 year 194 454.53 15
21 year and above 136 453.62
1-5 year 183 514.59
6-10 year 196 502.56
Knowledge and 11 15 ¢, 282 493.54 2,570 4  .e3"
Development
16-20 year 194 470.74
21 year and above 136 502.65
| 1-5 year 183 552.17 .
Tota 10,876 4 .02 -
6-10 year 196 499.72 4
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11-15 year 282 492.54 1-5
16-20 year 194 466.70
21 year and above 136 464.03

*

*p<.05 “p>.05 (1)1-Syear, (2)6-10year, (3)11-15year, (4)16-20year, (5) 21year and above

The "Integration with Education" component of teachers' LLL inclinations and the professional seniority
variable of the scale as a whole showa significant difference when Table 14 is analyzed (p.05). Tamhane's T2 test,
one of the Post-Hoc tests, was performed to determine the source of the difference. Detected eta-square value
(n?= shows that this difference is small. Tamhane's T2 test revealed that there was a difference between teachers
with a seniority of 1-5 years in the profession and those with a seniority of 16-20 years, as well as between those
with a seniority of 1-5 years and those with a seniority of 21 years or more. When Table 14 is examined, it is seen
that the average scores of teachers with professional seniority of 1-5 years (X=4.56) are higher than the average
scores of teachers with professional seniority of 16—20 years (X=4.40) and the average scores of teachers with
professional seniority of 21 years and above (X=4.40).

The component of "Integration with Education" and the entire scale showed a significant difference in
response to the occupational seniority variable of the teachers' LLL inclinations. Teachers with a seniority of 1-5
years and teachers with a seniority of 16—20 years showed a difference in the dimension "Integration with
Education," while teachers with a seniority of 1-5 years and teachers with a professional seniority of 21 years and
above showed a difference in the overall scale.

3.7. Findings Regarding the Relationship Between Teachers' Professional Values and Lifelong Learning
Tendencies

A correlation analysis was performed across the dimensions of the Teachers' Professional Values Scale and the
Teachers' Lifelong Learning Scale. The result of the analysis is given in Table 15.

Table 15
The relationship between teachers' professional values and LLL tendencies
©

5 5
T z £
@ = S -
S 2 = S
& 2 2
(] o (%) =
Scales and Dimensions 2 ] g = ﬁ
o [a's < + =
> - o w =]
® w5 o © 8
§ SE 5§ s
(7] =
K 2E g § 8
s € 5 = o
o ° 5 e o o
o a O — a <
LLL General 56" 45 407 36° .53
Integration with Education .63" 65" 47" 39" 60"
Knowledge and Development 45" 86" 33" 31" 41"
The Foundation of a Qualified Society .44" 93" 40" 270 427

*
p<.01
As a result of the correlation analysis, it was determined that there was a high (r=".56; p<. 01) level, positive
and significant relationship between the professional values of teachers and their lifelong learning tendencies.
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There is a high level (r=.63;p<.01) between the professional values of teachers and the "Integration with
Education"63; p<.dimensions of LLL tendencies (r=.63;p<.01) and "Knowledge and Development" (r=.45;p<. 01)
and45, p < 0."Basic of a Quality Society".44; p<.lt was determined that there was a moderate positive and
significant relationship between the "' (r=.45;p<.01) dimension.

It has been determined that there is a high (r > .50; p<.01) level, positive and significant relationship
between the teachers' LLL tendencies and the dimensions of "Integration with Education"”, p. 01)"Knowledge and
Development", "Professional Ethics" and "Basic of Qualified Society". The lowest relationship between these
dimensions is between the dimensions of "Integration with Education" and "Foundation of a Qualified Society" (r
=.45; p. 01).45, p < 0.01). The "Foundation of a Qualified Society" and "Knowledge and Development" dimensions
have the strongest relationship (r =.70; p.01).70; p<.01).

4. DISCUSSION

When the scores in the "Teacher Professional Values Scale" were examined according to the gender variable,
no significant difference was found in the "Learning-Teaching Environment," "Professional Ethics," and
"Approach to the Student" dimensions of the gender variable. Accordingly, it can be concluded that the gender
variable does not have any effect on teacher opinions regarding the dimensions of "Learning-Teaching
Environment", "Professional Ethics" and "Approach to the Student". Despite the fact that society often
associates the teaching profession with women, this research's findings indicate that both male and female
teachers effectively listen to their pupils in the classroom and give each student the time they need to develop
appropriate behaviours. According to Secgin & Tural (2011), the modernization process has resulted in
significant changes in gender roles and values, particularly with women now having access to more job
opportunities and higher levels of education. As a result of these changes, the gap between women's and men's
roles in traditional society has gradually changed and begun to resemble one another studies (Senlik, 2019;
Yilmaz, 2018; Eryilmaz, 2017) have shown that teachers' professional values are not substantially different based
on gender, which is consistent with the study's findings.

The study's findings revealed a substantial difference between teachers' perceptions about their professional
values and the professional seniority variable in the dimensions of "Learning-Teaching Environment" and
"Approach to the Student." The parameters of "Learning-Teaching Environment" and "Approach to the Student"
show a rise in average scores with increasing seniority. Teachers' attitudes toward students may become more
positive as their professional experience grows. Senlik (2019) concluded that the professional value perceptions
of preschool teachers according to the seniority variable showed a significant difference in the dimension of
"being against violence."

According to the results of the research, teachers' tendencies towards LLL do not differ significantly in the
dimensions of "Integration with Education", "Knowledge and Development" and "Basis of a Qualified Society"
according to the gender variable. According to this result, it can be said that the lifelong learning tendencies of
male and female teachers are close to each other. Studies showing that there is no significant difference in
teachers' lifelong learning tendencies according to the gender variable (Yaman, 2014; Kilic, 2015; Yilmaz, 2016;
Ayaz, 2016; Cam &Ustun, 2016; Altin, 2018; Gedik, 2019; Assadzadeh, 2019) show similarity with this result of
the study. Today, the participation of both female and male teachers is essential for skills such as women's
starting to work and the spread of communication opportunities, professional development expected from men
in the past, and adapting to innovations. The desire for life - long learning and the importance of personal and
professional growth are thus shared by both male and female teachers, it may be said.

In the results of the research, according to the variable of the education level of the teachers' LLL tendencies,
the level of education in the "Integration with Education" dimension of the scale shows a significant difference
in favour of undergraduate teachers between associate degree graduates and undergraduate teachers.
According to this result, as the level of education increases, teachers may have considered raising individuals
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who can learn lifelong skills in today's information society as one of the most important goals of education. In
the information society, it is crucial for people to be creative, inquisitive, reflective, and productive, say Calik and
Sezgin (2005). In this sense, the role of education in the information society is also changing; it aims to raise
individuals who are creative, innovative, and lifelong learners. It can be seen from various research in the
literature (Yaman, 2014; Cetinkaya, Gulacti, Ciftci & Kagan, 2019) that instructors with postgraduate degrees
have more tendencies for lifelong learning than do teachers with undergraduate degrees. Moreover, it was
shown in the study by Kokanovi¢ & Stari (2019) that preschool instructors who work in kindergartens and take
graduate courses consider themselves to be more competent than preschool teachers who do not.

The result obtained regarding the teachers' professional seniority a variable was that there was a significant
difference in the "Integration with Education" dimension. Teachers with a seniority of 1-5 years and teachers
with a seniority of 16—20 years showed a difference in the dimension "Integration with Education," while
teachers with a seniority of 1-5 years and teachers with a professional seniority of 21 years and above showed a
difference in the overall scale. It was shown that teachers with a professional seniority of 1-5 years benefited
from the major disparities. According to this result, it can be said that teachers who are new to the profession
want to participate in LLL activities more frequently and want to improve themselves professionally in order to
become lifelong learners.

According to the results obtained from the research, it was determined that there was a high-level, positive,
and significant relationship between the professional values of classroom teachers and their lifelong learning
tendencies. In conclusion, there is a somewhat high level of positive and significant association between the
"Knowledge and Development" and "Foundation of a Qualified Society" aspects of LLL inclinations and the
professional values of teachers and the "Integration with Education" dimension. According to this result, it can be
said that teachers with professional values are also lifelong learners. Studies in the literature claim that possessing
LLL abilities is a professional benefit for teachers (Suyatno et al., 2019; Brady, 2011; Chong & Cheah, 2009; Arthur,
Davison & Lewis, 2005).

5. CONCLUSION

A teacher is a person who can identify the expectations and problems of society and use his or her findings in
the education of students. Raising individuals to live in balance with society is one of the important tasks of the
teacher (Sunbul, 1996), and they provide this by transferring knowledge, skills, and values to students during
educational activities. During this transfer, teachers follow the innovations in information and technology,
continue their personal and professional development, and set an example for students as lifelong learners.
According to Poyraz (2013), the teacher's function as a role model in the classroom is what motivates students in
emerging countries to learn how to find and use knowledge rather than serving as a source of information. In this
regard, it may be argued that teachers who reflect on these abilities in the classroom and set an example for
students with their admirable conduct will make a great contribution to social development via education.

Conflict of Interest: The authors declare no conflict of interest.
Approval: The study adheres to the ethical guidelines for conducting research.

Funding: This research received no external funding.
REFERENCES

Albayrak, F.T. (2015). llkokul ogretmenlerinin mesleki degerleri ile égretmen yetkinlikleri arasindaki iliski.
Unpublished Master's Thesis, Ataturk Universitesi, Erzurum.

Altin, S. (2018). Ortaogretim ogretmenlerinin yasam boyu ogrenme egilimlerinin incelemesi. Unpublished Master's
Thesis, Zonguldak Bulent Ecevit Universitesi, Zonguldak.

271


https://doi.org/10.18844/cjes.v20i4.8801

Lala, O. & Yazar, T. (2025). Examining the relationship between teachers' professional values and lifelong learning tendencies.
Cypriot Journal of Educational Science, 20(4), 257-274. https://doi.org/10.18844/cjes.v20i4.8801

Ansari, M.T.A. & Hasan, H. (2011). An assessment of professional value profiles of trainee teachers to attain
professional excellence. Gyanodaya: The Journal of Progressive Education, 4 (2), 15-22.
https://www.indianjournals.com/ijor.aspx?target=ijor:gjpe&volume=4&issue=2&article=002

Arthur, J., Davison, J. & Lewis, M. (2005). Professional values and practice: achieving the standards for QTS.
Abingdon: Routledge Falmer.

Assadzadeh, L. (2019). Turkiye ve Iran'daki égretmenlerin yasam boyu ogrenme egilimlerinin ve 6gretim materyali
kullanimlarina iliskin géruslerinin karsilastirilmasi. Unpublished Master's Thesis, Gazi Universitesi. Ankara

Atasoy, H, K. (2019). Okul oncesi ogretmenlerinin mesleki degerlere sahip olma duzeyleri ve oz yeterlik inanclari
arasindaki iliskinin incelenmesi. Unpublished Master's Thesis, Canakkale Onsekiz Mart Universitesi.
Canakkale.

Ayaz, C. (2016). Ogretmenlerin yasam boyu ogrenme egilimlerinin bazi degiskenler acisindan
incelenmesi. Unpublished Master's Thesis, Bartin Universitesi. Bartin.

Aydin, M.Z.& Gurler, S. A. (2012). Okulda degerler egitimi yontemler-etkinlikler kaynaklar. Ankara: Nobel Yayincilik.

Balci, F.A. & Yanpar Yelken,T. (2010). ). llkogretim ogretmenlerinin “deger” kavramina yukledikleri anlamlar.
Hacettepe Universitesi Egitim Fakultesi Dergisi. 39, 81-90.
https://dergipark.org.tr/en/pub/hunefd/issue/7799/102165

Brady, L. (2011). Teacher values and relationship: factors in values education. Australian Journal of Teacher
Education, 36(2), 56-66. http://dx.doi.org/10.14221/ajte.2011v36n2.5

Brown, T. (2018). Lifelong learning: an organising principle for reform. Australian Journal of Adult Learning, 58 (3),
312-335. https://search.informit.org/doi/abs/10.3316/ielapa.069264458983316

Buyukozturk, S., Kilic Cakmak, E., Akgun, O.E., Karadeniz, S. & Demirel, F. (2012). Bilimsel arastirma yontemleri.
Ankara: Pegem Akademi.

Buyukozturk, S. (2017). Sosyal bilimler icin veri analizi el kitabi. Ankara: Pegem Akademi.

Carlsen, A. & Haddad, G. (2013). The future of lifelong learning. International Review of Education, 59 (3), 311-
318.

Chong, S. & Cheah, H. M. (2009). A Values, skills and knowledge framework for initial teacher preparation
programmes. Australian Journal of Teacher Education, 34(3), 1-17. doi:10.14221/ajte.2009v34n3.1.
https://search.informit.org/doi/abs/10.3316/informit.787755942023125

Coskun, N. (2016). Egitim fakultesi ogrencilerinin ve ogretim elemanlarinin ogretmenlik meslek etigi degerlerine
iliskin gorusleri: Mesleki etik degerlerin kazanimi surecinde ortuk program. Unpublished Doctoral Thesis,
Adnan Menderes Universitesi, Aydin.

Calik, T. & Sezgin, F. (2005). Kuresellesme, bilgi toplumu ve egitim. Kastamonu Egitim Dergisi, 13(1), 55-66.
https://d1wqtxtsixzle7.cloudfront.net/90989582/6

Cam, E. & Ustun, A. (2016). Ogretmenlerin mesleki tutumlari ile yasam boyu ogrenme egilimleri arasindaki iliskisi.
Hitit Universitesi Sosyal Bilimler Enstitiisi Dergisi, 9 (1), 459-476.
https://dergipark.org.tr/en/download/article-file/716207

Celik, O.T. & Ustuner, M. (2017). Ortaogretim ogretmenleri icin mesleki degerler olgegi gelistirme calismasi. Usak
Universitesi Sosyal Bilimler Dergisi, 10(2), 151-169. https://dergipark.org.tr/en/download/article-
file/397421

Cetin, N. & Balanuye, C. (2015). Degerler ve egitim iliskisi uzerine. Kaygi. Uludag Universitesi Fen-Edebiyat Fakultesi
Felsefe Dergisi. 24, 191-203. https://dergipark.org.tr/en/download/article-file/149777

Cetinkaya, B., Gllacti, F., Ciftci, Z. & Kagan, M. (2019). Ogretmenlerin yasam boyu 6grenme egilimlerinin ve
mesleki doyumlarinin cesitli degiskenler acisindan incelenmesi. Trakya Egitim Dergisi, 9 (4), 809-823.
https://dergipark.org.tr/en/download/article-file/893119

Demircioglu, I.H. & Demircioglu, E. (2016). Tarih egitimi ve degerler. Refik Turan ve Kadir Ulusoy (Ed.). Farkli
yonleriyle degerler egitimi icinde (ss.269-285). Ankara: Pegem Akademi.

Djebbari, Z. & Djebbari, H. (2018). Promoting innovation and change in English education: towards a philosophy
of lifelong learning. International Journal of Linguistics, Literature and Translation. 1 (4), 8-11.

272


https://doi.org/10.18844/cjes.v20i4.8801
https://www.indianjournals.com/ijor.aspx?target=ijor:gjpe&volume=4&issue=2&article=002
https://dergipark.org.tr/en/pub/hunefd/issue/7799/102165
http://dx.doi.org/10.14221/ajte.2011v36n2.5
https://search.informit.org/doi/abs/10.3316/ielapa.069264458983316
https://search.informit.org/doi/abs/10.3316/informit.787755942023125
https://d1wqtxts1xzle7.cloudfront.net/90989582/6
https://dergipark.org.tr/en/download/article-file/716207
https://dergipark.org.tr/en/download/article-file/397421
https://dergipark.org.tr/en/download/article-file/397421
https://dergipark.org.tr/en/download/article-file/149777
https://dergipark.org.tr/en/download/article-file/893119

Lala, O. & Yazar, T. (2025). Examining the relationship between teachers' professional values and lifelong learning tendencies.
Cypriot Journal of Educational Science, 20(4), 257-274. https://doi.org/10.18844/cjes.v20i4.8801

https://www.al-kindipublisher.com/index.php/ijllt/article/view/320

Duman, B. (2016). Sinif ogretmenlerinin mesleki degerlerinin incelenmesi. Akademik Sosyal Arastirmalar Dergisi,
4 (27), 109-118. https://acikerisim.bartin.edu.tr/handle/11772/2491

Eksi, H. & Ersoy, F. (2020). Karakter ve deger egitiminde rol model olarak ogretmen. Halil Eksi & Ahmet Katilmis
(Ed.). Karakter ve Degerler Egitimi icinde. (ss. 143-178). Ankara: Nobel Yayincilik.

Elmas, N. (2017). Sanat, edebiyat ve degerler egitimi. Mustafa Cakmak (Ed.). Is Ahlaki ve Degerler Egitimi icinde
(s5.221-243). Ankara: Pegem Akademi.

Eryilmaz, I. (2017). Sinif ogretmeni adaylarinin mesleki degerlerinin cesitli degiskenler acisindan incelenmesi.
Unpublished Master's Thesis, Giresun Universitesi, Giresun.

Fichter, JH (2012). Sosyoloji nedir. Nilgun Celebi (cev.). Ankara: Ani Yayincilik.

Gedik, G. (2019). Sinif ogretmenlerinin yasam boyu ogrenme egilimlerinin incelenmesi (Manisa- Demirci ilcesi
ornegi). Unpublished Master's Thesis, Manisa Celal Bayar universitesi. Manisa.

George, D. & Mallery, M. (2010). SPSS for windows step by step: A simple guide and reference, 17.0 update (10th
Edition). Boston: Pearson.

Karabacak, N. (2016). Sinif ogretmenlerinin mesleki degerleri uzerine nitel bir calisma. Unpublished Doctorate
Thesis, Necmettin Erbakan Universitesi, Konya.

Karasar, N. (2008). Bilimsel arastirma yontemi. Ankara: Nobel Yayincilik.

Kaya, M. & Taskin, O. (2016). Okulda degerler egitimi. Mustafa Koylu (Ed). Teoriden pratige degerler egitimi
icinde.(ss.131-157). Ankara: Nobel Yayincilik.

Kilic, H. (2015). llkogretim brans ogretmenlerinin bireysel yenilikcilik diizeyleri ve yssam boyu 6grenme egilimleri
(Denizli ili ornegi). Unpublished Master's Thesis, Pamukkale Universitesi, Denizli

Kokanovi¢, T. & Stari, K.S. (2019). The importance of lifelong learning in developing preschool teachers’
professional competence. Croatian Journal of Education 21 (1), 47-59.

Korkmaz, 1., Kucuk, M. & Karabacak, N. (2016). Turk egitim sistemindeki ogretmenlik mesleginin mesleki
degerlerine dogru bir sentez. Hasan Huseyin Bircan & Bulent Dilmac (Ed.). Degerler bilancosu sosyoloji,
felsefe, ekonomi, egitim, iletisim, muzik, tip —beyaz kitap- icinde (ss.218-248). Konya: Cizgi Kitabevi.

MEB (2015). Ortaogretim Mevzuatl. http: // ogm. meb. gov.tr /meb iys  dosyalar/2015 04/
16103627 mevzuatktabia5.pdf

MEB (2017). Ogretmenlik meslegi genel yeterlikleri. Ankara: Ogretmen Yetistirme ve Gelistirme Genel Mudurlugu.

Oral, B. & Yazar, T. (2015). Ogretmen adaylarinin yasam boyu ogrenmeye iliskin
algilarinin cesitli degiskenlere gore incelenmesi. Elektronik Sosyal Bilimler Dergisi, 14
(52), 1-11. https://dergipark.org.tr/en/download/article-file/7062

Ozguven, |.E. (2004). Psikolojik testler. Ankara: PDREM Yayinlari.

Polat, M. (2017). Toplumsal yasam bilinci olarak deger konuya degerler sosyolojisi ve degerler egitimi baglaminda
bir yaklasim. Ankara: Pegem Akademi.

Poyraz, H. (2013). Yasam boyu ogrenmede ogretmenler. VI. Ulusal Lisansustu Egitim Sempozyumu, 128-132.

Schuetze, H.G. (2007). Individual learning accounts and other models of financing lifelong learning. International
Journal of Lifelong Education, 26 (2), 5-23.
https://www.tandfonline.com/doi/abs/10.1080/02601370601151349

Secgin, F. & Tural, A. (2011). Sinif ogretmenligi bolumu ogretmen adaylarinin toplumsal cinsiyet rollerine iliskin
tutumlari. Education Sciences, 6 (4), 2446-2458. https://dergipark.org.tr/en/download/articlefile/185516

Sun, J. & Bo Wang, J. (2018). A study on career commitment and work value of physical education teachers in
Chinese traditional sports school. Journal of Discrete Mathematical Sciences and Cryptography, 21(6),
1467-1472. https://doi.org/10.1080/09720529.2018.1527816

Suyatno, Pambudi, D. I., Mardati, A., Wantini, Nuraini, E., & Yoyo. (2019). The Education Values of Indonesian
Teachers: Origin, Importance, and Its Impact on Their Teaching. International Journal of Instruction, 12(3),
633-650. https://doi.org/10.29333/iji.2019.12338a

273


https://doi.org/10.18844/cjes.v20i4.8801
https://www.al-kindipublisher.com/index.php/ijllt/article/view/320
https://acikerisim.bartin.edu.tr/handle/11772/2491
http://ogm.meb.gov.tr/meb_iys_dosyalar/2015_04/16103627_mevzuatktabia5.pdf
http://ogm.meb.gov.tr/meb_iys_dosyalar/2015_04/16103627_mevzuatktabia5.pdf
https://dergipark.org.tr/en/download/article-file/7062
https://www.tandfonline.com/doi/abs/10.1080/02601370601151349
https://dergipark.org.tr/en/download/articlefile/185516
https://doi.org/10.1080/09720529.2018.1527816

Lala, O. & Yazar, T. (2025). Examining the relationship between teachers' professional values and lifelong learning tendencies.
Cypriot Journal of Educational Science, 20(4), 257-274. https://doi.org/10.18844/cjes.v20i4.8801

Sunbul, A. M. (1996). Ogretmen niteligi ve ogretimdeki rolleri. Kuram ve Uygulamada Egitim Yonetimi, 8(8), 597-
608. https://dergipark.org.tr/en/download/article-file/108646

Senlik, S. (2019). Ogretmenlerin mesleki degerleri ile cocuk haklarina iliskin gorusleri: Okul oncesi ogretmenleri
uzerinde bir inceleme (Nevsehir ili ornegi). Unpublished Master's Thesis, Kafkas Universitesi, Kars.

Sisman, M. & Acat, M. B. (2003). Ogretmenlik uygulamasi calismalarinin ogretmenlik mesleginin
algilanmasindaki etkisi. Firat Universitesi Sosyal Bilimler Dergisi, 13 (1), 235-250.

Tunca, N. (2012). llkégretim  ogretmenleri  icin mesleki degerler olceginin gelistiriimesi ve ilkogretim
ogretmenlerinin mesleki degerlerinin belirlenmesi. Unpublished Doctoral Thesis, Anadolu Universitesi.
Eskisehir.

Ulusoy, K. & Dilmac, B. (2012). Degerler egitimi. Ankara: Pegem Akademi

Yaman, F. (2014). Ogretmenlerin yasam boyu ogrenme egilimlerinin incelenmesi (Diyarbakir ili ornegi).
Unpublished Master's Thesis, Dicle Universitesi, Diyarbakir.

Yilmaz, M. (2016). Ogretmenlerin yasam boyu egilimlerinin incelenmesi. Mustafa Kemal Universitesi Sosyal
Bilimler Enstitlisti Dergisi, 13 (35), 253-262. https://dergipark.org.tr/en/download/article-file/226478

Yilmaz, H. (2018). Ilkokul ogretmenlerinin bireysel yenilikcilik ile mesleki degerlerini yansitma duzeyleri.
Unpublished Master's Thesis, Abant |zzet Baysal Universitesi, Bolu.

274


https://doi.org/10.18844/cjes.v20i4.8801
https://dergipark.org.tr/en/download/article-file/108646
https://dergipark.org.tr/en/download/article-file/226478

