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Abstract  

Understanding the career aspirations of students can inform policymakers and educators on how best they can be 
supported at society and school levels to facilitate the transition from school to further education and work. Existing 
literature is not comprehensive on the career aspirations of secondary school students in Eswatini, yet they are important. 
Therefore, the purpose of this study was to identify the career aspirations of senior secondary school students in Eswatini. 
The design of the study was a descriptive survey targeting Form-4 students, from eight schools in Eswatini. A total of 180 
students were randomly sampled. A questionnaire was developed and used for data collection. Data were analysed using 
descriptive and inferential statistics. Findings revealed that most of the senior secondary students aspired to be medical 
doctors, pilots, and actors. Thus, being a medical doctor, pilot and actor were the most desired careers by senior secondary 
school students in Eswatini. The study recommended that career guidance and counselling officials should organise career 
expos so that students are exposed to a wide range of career choices.  
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1. Introduction 

Understanding the career aspirations of students can inform policymakers and educators on 
how best they can be supported at society and school levels to facilitate the transition from school to 
further education and work (Kwok-Tung et al., 2019; Napolitano et al., 2020; Sellami et al., 2023). 
Career aspiration refers to the vocational possibilities or work preferences in a given ideal conditions 
(Metz et al., 2009). The concepts of aspirations are rooted in psychology and guided by the theory of 
achievement motivation. The achievement motivation theory postulates that people can learn to 
establish and acquire goals (McClelland et al., 1953; Murray, 1938). Teachers, peers, parents and 
other people who have a relationship with a person may affect that person’s achievement 
motivation. Thus, education contributes to the process of aspiration formation (Bajema et al., 2002; 
Krannich et al., 2019; Zewude & Habtegiorgis, 2022).  

According to Selcuk and Sirini (2004), future awareness plays an important role in the 
educational and occupational attainment of adolescents. Career awareness is important among 
students to realise the nation’s dreams of improving the economy. Oluwatimilenin and JimohWale 
(2009) asserted that students need career education and counselling services that would expose 
them to modern career opportunities. This is imperative considering the reality of the high rate of 
unemployment among youth. 

Lesedilesley (2004) found that students tend to aspire to a wide range of prestigious careers. 
However, African-Americans and Hispanic students were under-represented in prestigious 
professional occupations, such as executives, engineers and physicians, and over-represented in 
lower-paying jobs, such as social workers, housekeepers and janitors (Fouad & Byars-Winston, 2005). 
Marope (2010) found that few students aspired to science, mathematics and technology-based 
professions in Africa than in other developing regions. Marope (2010) revealed that only 9% of 
university graduates were engineers, while about 50% were trained in humanities and social sciences 
and 22% in education. Marope (2010) further revealed that more than 50% of the students studied 
engineering and science in China while only 2% of the students studied engineering in Eswatini.   

The sources of career aspirations include intrinsic and extrinsic sources. Intrinsic sources 
include personal interests and professional development (Griffiths & Kaldi, 2007; Roche et al., 2021). 
Lesedilesley (2004) also found that students tend to be self-driven in their career aspirations. Kobia-
Acquah et al. (2020) found that the career aspirations of students were influenced by career 
academic-related fields, interests, altruism and humanitarianism. Males were driven by finance-
related, security and respect reasons, while females were motivated by significant others and the 
need for self-enhancement.  

The literature presents numerous extrinsic sources of career aspiration. Hadebe (2010) found 
that students were motivated by seeing successful professionals in the desired field. Teacher and 
school environment plays a vital role for students. When becoming adolescents, they want others, 
which means parents, teachers, and peers to be important role models in adolescents' career 
development as students see their parents as more important in their lives than when they were 
children (Metz et al., 2009). Similarly, Edwards and Quinter (2011) found that teachers and career 
counsellors were also a source of career aspiration for students. Teachers were found to be more 
influential compared to career counsellors. Furthermore, Gatua (2014) reported that guidance and 
counselling services have an impact on students’ social and emotional adjustment. The students 
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perceived that the environment provided by their schools was supportive of their educational and 
occupational aspirations (Bajema et al., 2002; Macracken & Barcinas, 1991; Ruzsa et al., 2020). 
However, Spaull (2013) argued that poor quality schooling at the primary and secondary levels in 
South Africa severely limited the youth’s capacity to exploit further training opportunities.  

Edwards and Quinter (2011) pointed at family members as sources of career aspirations for 
students. Similarly, Macracken and Barcinas (1991) observed that the life and experiences of 
secondary school students have been determined in part by the families and the communities in 
which they live. Specifically, several studies point to parents as the common source of career advice 
(Lee, 1989; Yang, 1981). MacKracken et al. (1991) emphasised that parents were more likely to 
expect their children to advance their education beyond high school. Similarly, Yang (1981) reported 
that the decision of youth to enter college was strongly influenced by the expectations of their 
parents. Lee (1989) advised that parents, regardless of their racial background, need to be fully 
aware of their influence on the aspirations and expectations of their children. Lesedilesley (2004) 
found that students tend to be influenced by their mothers in their aspirations more than any 
member of the family.  

Finally, Lesedilesley (2004) concluded that some aspirations of the students tend to be 
associated with some of their demographic characteristics. Spaull (2013) reported that students 
develop educational and occupational plans that build upon their background and experiences. 
Edwards and Quinter (2011) found that students’ career choices are influenced by factors such as 
outcome expectancies, individual variants such as gender, personal interests, learning experiences, 
environmental factors and personal contacts. Kobia-Acquah et al. (2020) argued that gender 
differences were observed in some motives for choosing degree programs as career fields.  

1.1. Theoretical framework 

The study was framed by the achievement motivation theory. The theory was postulated by 
Murray (1938). The theory was then refined by McClelland et al. (1953). The theory postulates that 
an individual’s motivation to achieve something in life or the dire need to achieve a specific goal is 
governed by various internal factors such as willingness, determination, punctuality and personal 
drive, along with numerous external factors, such as pressures, expectations, targets, etc., set by 
relevant organizations, members of the family or the society. The theory argues that a person’s need 
to achieve something and the reason behind his/her overall motivation to achieve a certain goal 
comes from within and is strongly related to the individual’s need for power and affiliation. 

The achievement motivation theory is relevant in the study as the study seeks to establish 
the career aspirations of secondary school students in Eswatini. The theory points to the need to 
achieve something in life or the dire need to achieve a specific goal; which in this study links well with 
the career aspirations of the secondary school students in Eswatini. The theory also touches on 
internal and external motivation factors that influence the achievement of the goal which relates to 
the motivational sources for career aspiration by the students. The presentation of motivational 
sources for career aspirations by the students was presented as both intrinsic and extrinsic.  

1.2. Purpose of study 

In Eswatini, a study related to career was conducted by Marope (2010) entitled ‘The education 
system of Swaziland: Training and skills development for shared growth and competencies’. This 
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study was conducted more than a decade ago, yet a lot has changed in the education system. The 
existing literature is not comprehensive and exhaustive on the career aspirations of secondary school 
students in Eswatini. Therefore, the purpose of this study was to identify the career aspirations of 
senior secondary school students in Eswatini. 

The purpose of the study was to identify the career aspirations of senior secondary school 
students in Eswatini. The objectives of the study were to:  

• describe respondents by demographic characteristics and background information;  

• identify career aspirations of senior secondary school students in Eswatini;  

• identify the sources of career aspirations for senior secondary school students in Eswatini; 
and 

• examine if there is a significant difference between the career aspirations of rural and urban 
schools in Eswatini. 

2. Materials and Methods 

2.1. Participants 

The design of the study was descriptive research. The target population of the study was 
eight schools from all the regions of the country: Hhohho, Lubombo, Manzini and Shiselweni. Two 
schools were randomly sampled in each region and among these sampled schools were four rural 
and four urban schools. In each school, 35 students were randomly sampled; thus, the sample size 
was 280 students for the study. The Form-4 classes were used because this is the stage where the 
students choose subjects that determine their desired career path.  

2.2. Data collection instrument 

A close-ended questionnaire was developed from the literature and used in data collection. 
The self-administered questionnaire had three sections, namely, career aspirations, sources of the 
career aspirations, and demographic characteristics and background information. The questionnaire 
used a nominal rating scale to measure the career aspirations and sources of career aspirations for 
both rural and urban senior secondary school students in Eswatini. The 5-point nominal rating scale 
for the career aspirations had the following ranges: 1 = not desired, 2 = slightly desired, 3 = 
moderately desired, 4 = desire and 5 = highly desired. again, the five-point nominal rating scale for 
the sources of career aspirations had the following ranges: 1 = never supported, 2 = slightly 
supported, 3 = moderately supported, 4 = supported and 5 = highly supported. In the demographic 
characteristics and background information section, respondents were requested either to circle a 
number or fill in blank spaces. The questionnaire was validated by three experts from the 
Department of Agricultural Education and Extension at the University of Eswatini, a professional in 
the Career and Guidance Department in the Ministry of Education and Training and the Head of the 
Career and Guidance Department at Lobamba National High School.  

A pilot study was conducted using 30 senior secondary school students from St Christopher 
High School and Mvimbeko High School. These students did not participate in the actual study. They 
were used to establish inter-item reliability using Cronbach’s alpha and the reliability coefficient was 
r = 0.76.  
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2.3. Ethical consideration 

The researcher collected data from February to March 2018. The researchers personally 
delivered the questionnaires to the students in the schools. Letters seeking permission to conduct 
the study were written to the school principals and the respondents, and permission was granted. 
Parents were asked to fill the accent forms for respondents who were under age and those who were 
above 18 years filled out the consent form. To ensure confidentiality and anonymity, the 
questionnaire was formulated such that the respondents’ names were concealed. Also, the data 
were accessible only to the researchers.  

2.4. Data analysis 

Descriptive and inferential statistics in the Statistical Package for Social Sciences version 20 
were used for analyzing the data. 

3. Results 

Table 1 depicts that most of the respondents were female students (n = 145, 51.9%). A 
majority of the students were in the age bracket of 15–17 years (n = 161, 55.5%). The respondents 
were dominated by students from the semi-urban area (n = 130, 46. 4%) and most of the 
respondents were from the Manzini region (n = 86, 30.8%). A majority of the parents of the 
respondents possessed a school leaving certificate (O’level): father (n = 73, 26.1%) and mother (n = 
93, 33.2%). 

Table 1 
Demographic Characteristics and Background Information 

 f % 

Sex   
 Male  135 48.2 
 Female  145 51.9 
Age   
 15–17 years  161 55.5 
 18–21 years 90 32 
 21–25 years.  23 8.2 
 Above 25 years  6 4.3 
Home location    
 Rural  75 26.8 
 Semi-urban  130 46.4 
 Urban  75 26.75 
Region    
 Hhohho  54 19.3 
 Manzini  86 30.8 
 Lubombo  73 26.05 
 Shiselweni  67 23.95 
Father qualification    
 O’level  73 26.1 
 Certificate  51 18.2 
 Diploma  39 13.95 
 Bachelor’s degree  39 13.95 
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 Master’s degree  25 8.95 
 Doctorate  15 5.35 
 Never school  38 13.55 
Mother qualification    
 O’level  93 33.2 
 Certificate  47 16.8 
 Diploma  52 18.6 
 Bachelor’s degree  25 8.9 
 Master’s degree  15 5.25 
 Doctorate  14 5 

 Never school  34 12.15 

 

3.1. Career aspirations of senior secondary school students in terms of academic fields  

Table 2 reveals that the senior secondary school students moderately aspired for all the 
career fields (M = 2.90, SD = 1.42), except security (M = 2.45, SD = 1.36). The prominent academic 
career fields were medical and health (M = 3.38, SD = 1.37), computer specialist (M = 3.34, SD = 
1.45), engineering careers (M = 3.24, SD = 1.43), pilot and aviation (M = 3.15, SD = 1.47) and scientists 
careers (M = 3.12, SD = 1.37). Among the least-rated career academic fields was an agriculture-
related career (M = 2.50, SD = 1.32). The findings are consistent with those by Lesedilesley (2004). 
Lesedilesley (2004) reported that students tend to aspire to a wide range of prestigious careers. 
However, Found and Byars-Winston (2005) found that African-Americans and Hispanic students were 
under-represented in prestigious professional occupations, such as executives, engineers and 
physicians, and over-represented in lower paying jobs, such as social workers, housekeepers and 
janitors (Fouad & Byars-Winston, 2005). Marope (2010) found that few students aspired to science, 
mathematics and technology-based professions in Africa than in other developing regions. 

Table 2 
Career Aspirations of Senior Secondary School Students in Terms of Academic Fields 

Career aspirations M SD 

Medical and health  3.38 1.37 
Computer specialist  3.34 1.45 
Engineering careers  3.24 1.43 
Pilot and aviation  3.15 1.47 
Scientists’ careers  3.12 1.37 
Law careers  3.07 1.53 
Entertainment careers  3.03 1.43 
Education careers  2.87 1.41 
News and media  2.66 1.39 
Wildlife careers  2.62 1.41 
Artistic careers  2.62 1.34 
Sports careers  2.61 1.57 
Agricultural careers  2.50 1.32 
Security careers  2.45 1.36 

Overall 2.90 1.42 

3.2. Specific career aspirations of senior secondary school students 
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Table 3 reveals that most of the senior secondary school students aspired to be medical 
doctors (M = 4.04, SD = 1.32), pilots (M = 3.56, SD = 1.54) and actors (M = 3.57, SD = 1.57). The 
following were the prominent careers that the senior secondary school students moderately aspired 
for: mathematician (M = 3.48, SD = 1.53), environmental scientist (M = 3.47, SD = 1.22), computer 
information (M = 3.43, SD = 1.43), chemical engineer (M = 3.43, SD = 1.44), judge (M = 3.42, SD = 
1.47), web developer (M = 3.42, SD = 1.51), nurse (M = 3.39, SD = 1.41), computer software 
developer (M = 3.38, SD = 1.41), mechanical engineer (M = 3.36, SD = 1.45), musician (M = 3.34, SD = 
1.56), director/producer (M = 3.34, SD = 1.32), pharmacist (M = 3.33, SD = 1.36), climate scientist (M 
= 3.32, SD = 1.31), therapist (M = 3.29, SD = 1.31), psychologist (M = 3.29, SD = 1.38), physicist (M = 
3.28, SD = 1.35), Lawyer (M = 3.28, SD = 1.55), electrical engineer (M = 3.28, SD = 1.42), civil engineer 
(M = 3.25, SD = 1.43), management (M = 3.25, SD = 1.32), computer artist (M = 3.24, SD = 1.33), 
dentist (M = 3.23, SD = 1.45), journalist (M = 3.19, SD = 1.47), career advisor (M = 3.18, SD = 1.43), 
chemist (M = 3.17, SD = 1.44), animal scientist (M = 3.15, SD = 1.49), computer hardware (M = 3.13, 
SD = 1.47), physician (M = 3.13, SD = 1.35), food scientist (M = 3.11, SD = 1.49), designer (M = 3.10, 
SD = 1.61), wildlife biologist (M = 3.06, SD = 1.47), flight attendants (M = 3.04, SD = 1.37) and teacher 
(M = 3.02, SD = 1.38). The students did not have many career aspirations for the following: 
horticulturist (M = 2.24, SD = 1.32), agronomist (M = 2.13, SD = 1.28), drawing artist (M = 2.36, SD = 
1.49), painting artist (M = 2.33, SD = 1.39), drafter (M = 2.07, SD = 1.13), sculpturing artist (M = 2.00, 
SD = 1.13), park ranger (M = 1.87, SD = 1.25), botanist (M = 2.42, SD = 1.28), announcer (M = 2.46, SD 
= 1.37), caterer (M = 2.47, SD = 1.31), athlete (M = 2.37, SD = 1.54), soldier (M = 2.43, SD = 1.45), fire-
fighter (M = 2.04, SD = 1.22) and secretary/receptionist (M = 2.21, SD = 1.03). 

 

Table 3 
Specific Career Aspirations of Senior Secondary School Students 

Agricultural careers M SD 

 Animal scientist  3.15 1.49 
 Food scientist  3.11 1.49 
 Agricultural education  2.60 1.32 
 Agricultural extension  2.46 1.38 
 Economist  2.55 1.50 
 Horticulturist  2.24 1.32 
 Agronomist  2.13 1.28 
Artistic careers   
 Computer artist  3.24 1.33 
 Designer  3.10 1.61 
 Photographer  2.57 1.37 
 Drawing artist  2.36 1.49 
 Painting artist  2.33 1.39 
 Drafter  2.07 1.13 
 Sculpturing artist  2.00 1.13 
 Architect  1.95 1.23 
Educational careers   
 Career advisor  3.18 1.43 
 Teacher  3.02 1.38 
 Child care  2.66 1.49 
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 Librarian  2.59 1.35 
Wildlife   
 Wildlife biologist  3.06 1.47 
 Wildlife officer  2.92 1.52 
 Park ranger  1.87 1.25 
Scientist   
 Mathematician  3.48 1.53 
 Environmental scientist  3.47 1.22 
 Climate scientist  3.32 1.31 
 Physicist  3.28 1.35 
 Chemist  3.17 1.44 
 Zoologist  2.72 1.47 
 Botanist  2.42 1.28 
News and media   
 Journalist  3.19 1.47 
 Reporter  2.82 1.34 
 Announcer  2.46 1.37 
Entertainment   
 Actor  3.57 1.57 
 Musician  3.34 1.56 
 Director/producer  3.34 1.32 
 Management  3.25 1.32 
 Dancers  2.69 1.56 
 Interior decorator  2.57 1.33 
 Caterer  2.47 1.31 
Sports career   
 Coach  2.86 1.59 
 Athlete  2.37 1.54 
Law career   
 Judge  3.42 1.47 
 Lawyer  3.28 1.55 
 Attorney  2.51 1.27 
Pilot and aviation   
 Pilot  3.56 1.54 
 Flight attendants  3.04 1.37 
 Air traffic controller 2.87 1.51 
Engineering career   
 Chemical engineer  3.43 1.44 
 Civil engineer  3.25 1.43 
 Electrical engineer  3.28 1.42 
 Mechanical engineer  3.36 1.45 
 Industrial engineer  2.88 1.40 
Computer specialist career   
 Computer information  3.43 1.43 
 Computer software developer  3.38 1.41 
 Web developer  3.42 1.51 
 Computer hardware  3.13 1.47 
Medical and health career   
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 Doctor  4.04 1.32 
 Nurse  3.39 1.41 
 Pharmacist  3.33 1.36 
 Therapist  3.29 1.31 
 Psychologist  3.29 1.38 
 Dentist  3.23 1.45 
 Physician  3.13 1.35 
Security career   
 Police  2.89 1.40 
 Soldier  2.43 1.45 
 Fire-fighter  2.04 1.22 
Other careers   
 Social worker  2.51 1.37 
 Secretary/receptionist  2.21 1.03 
 Carpenter  2.00 1.26 

3.3. Sources of the career aspirations of students  

Table 4 depicts that the sources of career aspirations for the senior secondary students were 
predominantly intrinsic (M = 3.96, SD = 1.14) than extrinsic (M = 3.56, SD = 1.33). The senior 
secondary school students were highly influenced by the desire to achieve (M = 4.55, SD = 0.80). The 
student's career aspirations were intrinsically coming from self-respect (M = 4.40, SD = 0.95), 
exposure through learning (M = 4.35, SD = 0.85), love and belonging (M = 4.05, SD = 1.25), income (M 
= 3.90, SD = 1.25), self-exploration (M = 3.90, SD = 1.20), safety and security (M = 3.65, SD = 1.30) and 
power (M = 3.60, SD = 1.30). Extrinsically, the career aspirations of the senior secondary school 
students were coming from mother (M = 4.35, SD = 1.20), school (M = 3.95, SD = 1.15), role models 
(M = 3.95, SD = 1.20), pastors (M = 3.60, SD = 1.45), siblings (M = 3.60, SD = 1.20), church members 
(M = 3.60, SD = 1.35), teachers (M = 3.60, SD = 1.40) and experiences (M = 3.50, SD = 1.30).  
 
Table 4 
Sources of the Career Aspirations of Students 

Intrinsic sources M SD 

 Desire to archive  4.55 0.8 
 Self-respect  4.40 0.95 
 Exposure through learning  4.35 0.85 
 Love and belonging  4.05 1.25 
 Income  3.90 1.25 
 Self-exploration  3.90 1.20 
 Safety and security  3.65 1.30 
 Power  3.60 1.30 
 Physical survival  3.25 1.35 

Average 3.96 1.14 

Extrinsic sources   
 Mother  4.35 1.20 
 School  3.95 1.15 
 Role models  3.95 1.20 
 Pastors  3.60 1.45 
 Siblings  3.60 1.20 
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 Church members  3.60 1.35 
 Teachers  3.60 1.40 
 Experiences  3.50 1.30 
 Father  3.45 1.55 
 Career guidance  3.40 1.25 
 Friends and peers  3.35 1.40 
 Media  3.30 1.40 
 Societal values  3.20 1.30 
 Lecturers  3.05 1.45 

Average  3.56 1.33 

 

3.4. Difference between the career aspirations from rural and urban schools in Eswatini   

An Independent t-test was used to identify differences between the career aspirations of 
students from rural and urban schools in Eswatini. Table 5 reveals that there was a significant 
difference between the career aspirations of students from rural and urban schools in Eswatini (t = 
−4.631, p = 0.01). Students from rural schools had better career aspirations than those from urban 
areas.  

The effect size was calculated using Cohen’s (1988) formula to determine the practical difference 
(magnitude) between the students from rural and urban places.  

The formula for calculating effect size is as follows: 
d = Mean1 –Mean2 / SD pooled 
where: 
d = effect size; 
Mean1 = mean of students from rural areas; 
Mean2 = mean of students from urban areas; 
SD12 = standard deviation for a mean of students from rural areas; 
SD22 = SD for a mean of students from urban areas; 
SD pooled = √ [(SD12 + SD22)/2] = square root of the standard deviations divided by two; 
SD pooled = √ 0.432 + 0.532)/2] = 0.34; and 
d = [3.04−2.77]/0.34 = 0.79. 

The higher the effect size, the greater the practical value on the magnitude between the 
female and male students on factors contributing to effective guidance and counselling at the 
University of Eswatini. According to Cohen (1988), a large effect size has a value of d = 0.80 and 
above; a medium effect size (d) is between 0.50 and 0.79; while a small effect size has a d value of 
0.49 and below. The findings of the study revealed a small effect size (d = 0.79). This implies that the 
difference between students from rural and urban schools on their career aspirations was medium.  

Table 5 
Differences Between the Student's Career Aspirations From Rural and Urban Schools 

Location N M SD t-value p d 

       
Rural  140 3.04 0.43 −4.631 0.011 0.79 
Urban  140 2.77 0.53    
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4. Discussion 

The findings of the study confirm the existing literature as it depicts that students tend to be 
self-driven in their choice of career aspirations (Lesedilesley, 2004). Kobia-Acquah et al. (2020) found 
that the career aspirations of students were influenced by academic-related career fields, interests, 
altruism and humanitarianism. The findings of the study also support the achievement motivation 
theory which states that there are intrinsic sources of career aspiration.  

The findings of the study are harmonious with the existing literature. Lesedilesley (2004) 
found that students tend to aspire to a wide range of prestigious careers. However, Found and Byars-
Winston (2005) found that African-Americans and Hispanic students were under-represented in 
prestigious professional occupations such as executives, engineers and physicians and over-
represented in lower-paying jobs such as social workers, housekeepers and janitors (Fouad & Byars-
Winston, 2005). Marope (2010) found that few students aspired to science, mathematics and 
technology-based professions in Africa than in other developing regions. The achievement 
motivation theory was confirmed as the senior secondary school students had career aspirations that 
were postulated by the theory.   

The students were extrinsically inspired by the mother, school, role models, pastors, siblings, 
church members, teachers and experiences. The sources of career aspirations include intrinsic and 
extrinsic sources. These sources of career aspiration include professionals in the related field 
(Hadebe, 2010); teachers and school environment (Bajema et al., 2002; Macracken & Barcinas, 1991; 
Metz, et al., 2009); career counsellors (Edwards & Quinter, 2011; Gatua, 2014); family members 
(Edwards & Quinter, 2011; Macracken and Barcinas, 1991); parent (Lee, 1989; Yang, 1981) and 
demographic characteristics and background experiences (Lesedilesley, 2004; Spaull, 2013). 
Lesedilesley (2004) found that students tend to be influenced by their mothers in several of their 
aspirations more than any member of the family. The findings of the study also support the 
achievement motivation theory which states that there are extrinsic sources of career aspiration.  

The study implies that the difference between students from rural and urban schools on their 
career aspirations was medium. The findings are inconsistent with those from McCracken and 
Barcinas (1991) who found that the career aspirations of students from rural and urban schools were 
not significant at Ohio state in America. MacBrayn (1987) found that rural students registered 
academic aptitude scores similar to those of urban students. 

5. Conclusion  

The conclusion drawn from the study was that the senior secondary school students were 
aspiring for the following career fields: medical and health, computer specialist, engineering careers, 
pilot and aviation, and scientists career. They do not aspire to the career field in security. The 
students’ aspiration for the agriculture career field is wanting. The career most aspired for by the 
senior students in Eswatini is to be a medical doctor, pilot and actor. The senior secondary school 
students also aspired for the following careers in the following order: mathematician, environmental 
scientist, computer information officer, chemical engineer, judge, web developer, nurse, computer 
software developer, mechanical engineer, musician, director/producer, pharmacist, climate scientist, 
therapist, psychologist, physicist, lawyer, electrical engineer, civil engineer, management, computer 

https://doi.org/10.18844/gjgc.v13i1.8188


Tsikati, A. F. (2023). Career aspirations of senior secondary school students in Eswatini. Global Journal of Guidance and Counseling in 
Schools: Current Perspectives, 13(1), 21–35. https://doi.org/10.18844/gjgc.v13i1.8188  

  32 

artist, dentist, journalist, career advisor, chemist, animal scientist, computer hardware, physician, 
food scientist, designer, wildlife biologist, flight attendants and teacher. Furthermore, it was 
concluded that the senior secondary school students were not interested in the following careers: 
horticulturist, agronomist, drawing artist, painting artist, drafter, sculpturing artist, park ranger, 
botanist, announcer, caterer, athlete, soldier, fire-fighter and secretary/receptionist. Furthermore, 
the career aspirations of the senior secondary school students from rural schools were better than 
those from urban schools.   

Another conclusion drawn was that the senior secondary school students were intrinsically 
inspired in choosing a career. The most inspiring intrinsic source of a career aspiration was the desire 
to achieve. The students were also intrinsically inspired by self-respect, exposure through learning, 
love and belonging, income, self-exploration, safety and security, and power. The researcher also 
concluded that the career aspirations of the senior secondary school students were extrinsically 
inspired by the mother, school, role models, pastors, siblings, church members, teachers and 
experiences.   

The findings and conclusions of the study imply that the Ministries of Education and schools 
around the world should craft the curriculum in a way that supports the career aspirations of the 
students. Medical schools are absent or few in many developing countries, yet students are 
interested in medical careers such as being a medical doctor; thus, developing countries like Eswatini 
should have such institutions. Engineering training opportunities should be increased, coupled with 
opportunities for computer-related training. Students’ desires should be given priority when assisting 
them with their careers. Schools should organise periodic career education and strengthen their 
counselling services so that students can be exposed to the various emerging and highly promising 
careers in the modern world.  

6. Recommendations 

Based on the conclusions of the study, it was recommended that the Career Guidance and 
Counselling Department provided in the schools must be strengthened as it is vital to the student’s 
career aspirations. The students should get enough information or orientation on the careers they 
can pursue upon school leaving. Schools should consider organising career expos where 
representatives from different occupational fields can present to the students. The career selection 
software should be availed to the students so that they can have the career self-check. The students 
should always be supported in the career in which they have an interest.  

Programs should be established to capacitate the different individuals directly or indirectly 
influential on the career aspirations of students such as parents, siblings, peers, pastors and 
significant others. Efforts should be made in exposing and encouraging students to consider career 
fields such as security and agriculture. The same is true for specific careers such as horticulturist, 
agronomist, drawing artist, painting artist, drafter, sculpturing artist, park ranger, botanist, 
announcer, caterer, athlete, soldier, fire-fighter and secretary/receptionist. 
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