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Abstract

This paper aims to explore how critical thinking could be fostered among secondary school students for self-realization, self-actualization,
and self-reliance for sustainable development in Nigeria. This paper examines critical thinking as reflective thinking and points out some
characteristics of critical thinking. The paper analyses some issues in critical thinking and contends that critical thinking could be
rehabilitated in Nigerian secondary schools. The paper discusses the need for fostering critical thinking among secondary school students
in Nigeria. It also indicates some of the techniques for fostering critical thinking. The paper reveals that critical thinking could help Nigerian
secondary school students to be self-reliant before and after their graduation. This paper concludes that critical thinking if fostered among
secondary school students in Nigeria, could launch the students into the realm of sustainable development.
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1. Introduction

Critical thinking has implications for learning in general. Its relevance in schools ranges from enhancing
creativity, innovation, problem-solving, reading, and writing competencies to preparing students for life beyond
the classroom (Alabbasi et al., 2022). However, it seems as if it has not been adequately fostered among Nigerian
secondary school students. It appears as if many of these students are not aware of their natural strengths
(abilities) and their weaknesses because they cannot think critically. This is a lack of self-realization. Lack of self-
realization could be an inhibition to self-actualization. In turn, a lack of self-actualization may hinder self-reliance,
which in itself could be instrumental in achieving sustainable development. For instance, after their graduation,
instead of trying to be self-established, many of these students look up to the government for white-collar jobs.

Thinking, in itself, may be interpreted simply as a flow of thought, or a sequence of unrelated thoughts.
Therefore, much of our thinking, if left to itself, may be incoherent, inconsistent, and, consequently, meaningless.
Thinking seems to be a natural phenomenon to every man. This is why we may not be able to use ‘thinking’
interchangeably with ‘critical thinking’. This is also corroborated by Hogans’s (2016) claim when he states that
critical thinking does not connote mere mental gathering of information. In other words, a person who knows a
lot of facts and has a good memory may not be good at critical thinking. By implication, critical thinking does not
seem to be common with every man. Therefore, critical thinking may be conceived as reflective thinking, which
transcends mere thinking. By nature, critical thinking is strategic, skillful, analytical, purposeful, probing, and
productive thinking. Some skills are embedded in critical thinking. These skills are known as “critical thinking
skills”. According to Aboluwodi (2019), and Riswanto et al., (2022) abilities to analyze, evaluate, reflect, and assess
are some of the critical thinking skills. Critical thinking skills are a cluster of skills that generally include abilities to
identify, define/explain, analyze, critique/criticize, reflect, clarify, probe, question, consider and re-consider,
evaluate, and infer. These skills are some of the most important abilities for modern learners that need to be
encouraged among secondary school students in Nigeria.

The characteristics of critical thinking, according to Bhasin (2020), include observation, inquisitiveness, objectivity,
meditation, analysis, identification, inference, open-mindedness, and creativity. In other words, abilities to
observe, probe, analyze, and infer objectively are some of the characteristics of a critical thinker. Heick (2021) also
highlights some indicators of critical thinking. They include changes in beliefs and stances, claims made,
intellectual divergence, inquiry-driven learning, and learning-driving questioning, among others. For Lok (2021),
observation, objectivity, identifying biases, assumption, and inference are some of the characteristics of critical
thinking. By implication, a critical thinker is not rigid or stereo-typed, does not believe he knows everything, and
is always ready to learn. However, it must be noted quickly that one may not necessarily have to manifest all these
qualities to be a critical thinker. Any individual who displays a few of these qualities habitually may be safely
described as a critical thinker. It must also be noted that it takes having the critical thinking disposition for an
individual to have the critical thinking skills developed in him/her.

1.1. Purpose of study

This paper examines critical thinking as reflective thinking and explains some characteristics of critical thinking.
It discusses the need for fostering critical thinking among Nigerian secondary school students.

2. Methods and materials

This is a qualitative study that discusses the need for fostering critical thinking among Nigerian secondary
school students. The paper points out some techniques for fostering critical thinking among students. This paper
explains development as systematic growth, advancement, or progressive change. The paper argues that critical
thinking could be rehabilitated in Nigerian secondary schools. This paper concludes that critical thinking if fostered
among secondary school students in Nigeria, could enhance self-realization, self-actualization, and self-reliance
among the students for sustainable development in the country.
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3. Results
3.1. (Critical thinking dispositions

Dispositions may be interpreted as natural tendencies, innate habits, or endemic inclinations. One may also
see disposition as an intrinsic habit, or a natural internal drive. A man’s disposition toward something may be
viewed as his inclinations toward that thing. Kilmen (2014), indicates that disposition is to do something in certain
circumstances. Hendrix (1999) opines that dispositions are inclinations and habits of mind that benefit productive
thinking. Bassham et al., (2011), conceives dispositions as tendencies or inclinations, especially when habitual.
Kilmen (2014), argues that an appropriate disposition is necessary to be a critical thinker.

It appears as if critical thinking dispositions are innate abilities, which may be encouraged in an individual.
Hendrix (1999), claims that critical thinking dispositions are abiding tendencies towards distinct patterns of
thinking behaviors. That is, critical thinking dispositions have to do with the natural habitual tendencies to think
critically. Marinela (2009) asserts that “critical thinking dispositions refer to one’s tendencies toward critical
thinking behavior such as seeking clarity and being inquisitive”. Ennis (1996) describes critical thinking dispositions
as hidden qualities. “Critical thinking dispositions are not obvious by inspection. Something must happen so that
the dispositions be revealed” (Ennis, 1996).

Willingham (2007) affirms that “if you remind a student to look at an issue from multiple perspectives often
enough, he will learn that he ought to do so”. In light of the foregoing similar observations by Ennis (1996); Mill
(1873) and Willingham (2007), one may want to posit that critical thinking disposition is inherent in every normal
human being, although it could be latent. That is, there may be the need to evoke, arouse, or activate it in an
individual. It follows, therefore, that the tendencies or inclinations to think critically could be silently inherent in
every normal student. A justification for this claim may be found in Whitehead’s (1966) submission that “the mind
is never passive; it is a perpetual activity, delicate, receptive, responsive to stimulus”. Following Whitehead’s
submission here, it may not be fallacious to describe a perpetually active, receptive, and responsive mind as a
mind that tends to think critically.

It must be noted that there seems to be an interplay, or a relationship, between the disposition to think
critically and critical thinking skills. As observed by Walker (2003), many believe that to develop critical thinking
skills, the disposition to think critically must be nurtured as well. It may be of interest to note that critical thinking
skills combined with soft skills are likely to make an individual a better personality in society.

3.2. Soft skills

It appears as if certain skills are required for any individual to be successful in his/her daily endeavor. That is,
such an individual must possess social-emotional intelligence and some personality traits. It is what every learner
must possess to become aware of his/her environment. These skills are likely to make him/her to be more
responsive and responsible. In light of this view, Cimatti (2016) notes that soft skills could be explained as
behavioral life skills that are applied responsibly and appropriately for personal affairs. In other words, these
behaviors are morally acceptable, and the skills can be used to handle either personal or societal problems
(Vasanthakumari, 2019). These skills could also be acquired through personal experience or facilitation as opined
by Vasanthakumari (2019). Kenton and Abbott (2019) describe soft skills as character traits and interpersonal skills
that constitute or determine the nature of a person’s relationships with others. For Kenton and Abbott (2019),
soft skills have more to do with who people are rather than what they know. This means that we can describe soft
skills as part of individuals’ personalities. They further cite some examples of soft skills, which include high-level
strategy and leadership abilities (Lyons et al., 2020). Some researchers have asserted that soft skills include social
and communication skills, high intelligence, and emotional stability that enable people to explore and interact
well with their environment.

Soft skills may be described as the less tangible and non-technical abilities that employers seek from
candidates, applicants, or employees. Generally, soft skills include communication, leadership, dynamism,
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flexibility, teamwork, negotiation, management, decisiveness, and conflict resolution abilities. Eastern Kentucky
University (2019) compiles some soft skills, which include responsibility, integrity, flexibility, and courtesy. In light
of the foregoing, soft skills seem to be the traits or abilities that define who a man is. It must be noted that both
the critical thinking skills and the soft skills are naturally problem-solving.

3.3. Issues in critical thinking

Complexity, abstraction, intricacy, and difficulty in measurement are some of the issues in critical thinking
(Vazquez-Parra et al., 2023). These seem to be some of the peculiar features of critical thinking. A higher order
thinking, according to Paul and Elder (2007), it could be said that critical thinking is complex and abstract. As such,
determining, measuring, and/or assessing it may be difficult. The natural complexity and intricacies, and the
difficulty in determining, measuring, and/or assessing critical thinking have posed serious concerns over time.
Besides, ascertaining the level of progress while fostering critical thinking among students is usually rigorous.
Fostering critical thinking generally requires much practice and varying thinking techniques. Many people may
consider these features as some of the problems of critical thinking.

According to Bailin, (2003), “critical thinking is beyond rehabilitation”. Perhaps the conclusion here is premised
upon the idea that critical thinking is abstract, coupled with the fact that its level or quality in students cannot be
accurately measured, determined, or ascertained. He could have also observed that it is not possible for someone
to possess and habitually demonstrate all the ever-identified critical thinking skills with mastery.

Abrami et al., (2008) point out that the issue of measuring critical thinking is a complex one, and that “even
when researchers explicitly declare that they are assessing critical thinking, there remains the major challenge of
ensuring that measured outcomes represent the construct of critical thinking according to the operational
definition adopted by reviewers”. Does it follow that critical thinking cannot be fostered, determined, or measured
in an outright sense? One may agree, upon reflective consideration, that complexity, intricacy, or difficulty does
not imply impossibility.

3.4. Approaches to fostering critical thinking

So far, there is no consensus on a particular approach as the best for fostering critical thinking. In light of this,
one may describe the approach to fostering critical thinking as eclectic. That is, a combination of techniques may
be employed in fostering the skill.

Creating and maintaining an existentialist classroom situation may be considered an effective technique for
fostering critical thinking among students. In philosophy or philosophy of education, existentialism may simply be
described as a theory of existence and essence. It is the philosophy of being. Button (2021), describes
existentialism as the philosophy of existence. Arogundade (2003) contends that the idea of existentialism borders
on the point of man’s existence, and the purpose of human existence. That is, existentialism is premised upon the
idea that existence precedes essence. Existentialism generally emphasizes self-discovery/self-realization and self-
actualization. Therefore, existentialists hold the view that education should help the educator (the learner/child)
to search for, discover who he is, and find out what he can do and his limits. This is self-realization. For a student
to be able to achieve this, he must be given reflective thinking (Simonovic et al., 2022). This view may be
buttressed by Brunetti’s (2020) claim that an existentialist classroom situation is capable of encouraging flexible
thinking and innovative thinking among children. Besides, existentialism, according to Arogundade (2001),
recommends the Socratic method of teaching in schools. We should not forget that the Socratic method in itself
is an effective technique for fostering critical thinking. This technique involves regular questioning to find a
suitable answer. It also engages the learner in reasoning.

Promoting ‘argument culture’ in the classroom may also be effective in fostering critical thinking among
students. Activities in this type of classroom situation are often characterized by discussions and debates. This
technique may involve critical negotiation, constructive confrontation, and credible antagonism skills. Sometimes,
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argumentation (making claims and refutation) too may be directly involved. In this kind of situation, controversial
issues/topics are thrown open in the class and students are given the liberty to take position(s). In the course of
the discussions, negotiations, and arguments, students naturally demonstrate logicality and criticality. When this
is observed regularly, thinking critically may become the students’ habit.

Democratic classroom situation is another technique that is capable of provoking critical thinking among
students. This involves keeping personal authoritative opinion(s) away from students during the teaching-learning
process. In this case, the teacher does not just do the teaching while the students do the listening. The teacher
does not teach independently of the students’ opinion(s). The teacher does not occupy an authoritarian all-
knowing position in the class and constitutes the students into mere receptacles into which he could empty
himself at will. When the teacher superimposes his opinion on the students, critical thinking dispositions may
remain latent in them. Although the teacher may express his opinion in the class, he does not superimpose it on
the students. According to Dewey and John (1933), the teacher should not unduly influence the students to accept
his position or any basis of authority because that would not make them independent and capable of thinking.
Rather, it keeps them from really thinking and, so, from growing mentally as they should.

Classroom discussions and debates often stir students’ critical thinking skills. Therefore, they may be
considered effective factors for promoting critical thinking among students. As it is difficult, if not impossible, to
divorce discussions from debates in a classroom situation, one may want to treat them together as a technique
for fostering critical thinking among students. In relation, giving written assignments is a technique that
encourages independent work, and independent work, in turn, may promote critical thinking. For instance,
students may be asked to compose a poem on a particular item. Their opinions and constructions may differ, but
they are likely to still express a single central idea as much as they are writing on the same item.

Blended learning is another approach that could effectively aid the fostering of critical thinking among
students. Blended learning is an approach to education that combines online educational materials and
opportunities for physical interactions. It is a style of education in which students learn via electronic and online
media as well as traditional face-to-face teaching. A blended learning approach could aid the fostering of critical
thinking among students. Perhaps upon reflection on its possible effectiveness, Schaeffler (2018) reasons that
blended learning may help in fostering critical thinking among students. This classroom situation is likely to
enhance students’ metacognitive development (Salcines-Talledo et al., 2020).

3.5. Fostering critical thinking in secondary schools in Nigeria

As can be observed, one of the biggest problems confronting secondary school education in Nigeria is that
it is mostly theoretical. It seems as if the students are not always prepared for the actual practice and experience
of what they are taught on paper. This practice of theoretical learning does not seem to fully encourage critical
thinking dispositions in the students. The empirical subjects like Physics and Mathematics that could enhance
critical thinking among the students seem to be designed for students simply to pass examinations to move to the
next higher class. It seems as if these few empirical subjects are not targeted at fostering critical thinking among
the students.

Unlike what obtains in Nigerian secondary schools today, the fostering of critical thinking seems to be in
place, although in small measure and skeletally, in some Nursery/Primary schools in Nigeria. This is carried out
through the introduction of such subjects as Verbal Reasoning/Qualitative Reasoning and Quantitative Reasoning.
These two are subjects designed to activate the critical thinking dispositions that might be latent in the pupils.
Exposure to either verbal reasoning/qualitative reasoning quantitative reasoning, or even both, at the
nursery/primary school level of education, is not enough to help students develop critical thinking. They are
supposed to be exposed to learning content, activities, and methodologies that are capable of arousing critical
thinking in them at the secondary school level too.
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Rehabilitation may be described as restoration or being accorded functional status. For Oyetakin and
Kayode (2021), rehabilitation is “the process of helping a non-productive...towards the restoration of the desired
standard...”. They also contend that the rehabilitation process involves the combination and coordination of
measures toward moving the entity being rehabilitated to the height of functional abilities. Given the above, it
may be safe to conceive “rehabilitation” as activating or setting on the path to being functional. Therefore, to
rehabilitate critical thinking in Nigerian secondary schools is to accord it the due recognition, activate it, and set it
on the path to being functional in the schools.

Critical thinking may not necessarily be structured as a subject to be offered in these secondary schools. It may
not even be designed as a topic to be taught. However, activities in the schools could be designed to naturally
arouse and promote critical thinking among the students in the course of their studies. To this end, the curricula
may be designed with the placement of emphasis on certain learning content and activities that can easily provoke
critical thinking in students. If this is done, critical thinking is likely to become rehabilitated in the schools.

3.6. Why critical thinking?

It appears as if a major reason Nigeria seems to be backward among the countries of the World in creativity,
innovation, and invention today is the lack of critical thinking among the Nigerian youths. For instance, Areoye
(1982) has argued that the African race is more of an imitator of other races in terms of civilization instead of
thinking critically and coming up with genuine contributions to global civilization. In the same spirit, Aneke (2013)
asserts that Africa, as a continent, is backward because Africans seek pleasure and comfort, expending their
energy in the wrong directions, while others explore their critical thinking disposition for invention, creativity, and
innovation. Talking of Africa, Nigeria is not exempted. The Nigerian youths are not exempted either. One could
infer from Areoye's (1982) and Aneke’s (2013) similar views here that critical thinking ability is a necessity for
sustainable development. Since Nigerian youths cannot be exempted from the “Nigeria case”, critical thinking
needs to be fostered among secondary school students in Nigeria. However, it must be noted that self-realization,
self-actualization, and self-reliance are prerequisites for launching the youths into the realm of sustainable
development. Critical thinking could be instrumental in achieving these two, too.

3.7. Critical thinking for self-realization

Self-realization may be put, simply, as the discovery of one’s inner resources or potentials. This seems to align
with Socrates’ philosophical idea of “man, know thyself”. It also appears as if self-realization is in line with the
view of the idealists (Socrates, Plato, Hegel, Kant, and Descartes, among others) that education should develop
the self. This is because knowing the “self” is required for developing it. Arogundade (2001) describes self-
realization as discovering who you are, what you can do, your limitations, and how you can fit into the society to
which you belong.

Among the Nigerian secondary school students are potential philosophers, artists, writers, entrepreneurs,
craftsmen, and women. However, it could be argued, from their handling of life issues, that many of these youths
do not know themselves. This could be a result of their inability to think critically. It takes thinking critically to
realize one’s potential. In this vein, Deane and Patrick (2018) have reasoned that critical thinking may assist
individuals in assessing their strengths and weaknesses so that they know what they have to offer and where they
need improvements. Therefore, by implication, if critical thinking is fostered among Nigerian secondary school
students, there is the likelihood that they become self-realized, and, consequently, more useful to themselves and
their society at large.

3.8. Critical thinking for self-actualization

Self-actualization may be described as becoming what one can be. This is moving from “been” to “being”. Self-
actualization is usually preceded by self-realization (self-discovery). That is, discovering before actualizing.
Probably this has made Perera (2020) aver that “the attainment of self-actualization involves one’s full
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involvement in life and the realization of that which one is capable of accomplishing”. Relatedly, Komninos (2019)
holds the notion that Maslow’s quote “What a man can be, he must be” refers to self-actualization. In the same
spirit, Cherry (2019) conceives self-actualization as achieving one’s full potential. It may be safe, therefore, to
describe being self-actualized as becoming that which one can become. For Maslow, as cited in Cherry (2019),
having frequent peak experiences characterizes self-actualization. Maslow, in furtherance, clarifies that “peak
experiences” involve feelings of ecstasy, fulfillment, and self-esteem. Thus, we may want to conclude that self-
actualization is the process by which someone attains his full potential or harnesses his inner resources toward
fulfillment. Being self-actualized is likely to be a path to being self-reliant.

3.9. Critical thinking for self-reliance

One of the problems in African countries, especially in Nigeria appears to be a lack of critical thinking to
actualize self-reliance. Nigeria appears to be a country where the majority of the citizens depend on the
government for financial breakthroughs. This seems to have brought an economic setback to society, thereby
leading to poverty. This is the more reason, why Aboluwodi (2008) avers that any education that does not prepare
the learners for self-reliance is not worth called education. Students should be able to think critically to be self-
reliant. To be self-reliant is to be able to survive or earn a means of livelihood without necessarily depending on
an external force or another entity. Self-reliance seems to come after self-actualization. According to Moore
(2019), self-reliance may be described as depending on internal resources to live a life with meaning and
fulfillment. This is not too common among Nigerian youths. Instead of being self-reliant, many of these youths are
busy searching for white-collar jobs. The irony is that contrary to their expectations, employment opportunities
with governments and certain organizations are not easy to come by these days. This argument may be supported
by Faruk’s (2005) declaration that “with the depressing economy worldwide, white-collar jobs are now very
difficult to come by”. However, if fostered adequately among secondary school students in Nigeria, critical
thinking could be instrumental to their being self-reliant.

Given that they have probably realized and actualized themselves by thinking reflectively, the students may be
able to harness and depend on their internal resources for survival and fulfillment, before and after their
graduation. They may not necessarily depend on government, organizations, or other individuals for survival or
means of livelihood. The relationship that exists between self-reliance and sustainable development is reflected
in Ibukun (2018), that “a nation, therefore, is self-reliant when it takes pride in her traditional values and protects
them for sustainable development”. One may want to agree, therefore, that self-reliance and sustainable
development intersect.

3.10. Sustainable development

Ordinarily, development may be interpreted as improvement, progress, or advancement. It may also be
explained as systematic growth or positive/progressive change. Harriss (2013) declares that one of the ideas the
word “development” connotes in the English language is “growth”. In general, it seems as if the idea of
development is often established upon increase or rise in level, quality, or quantity. Viewing development in
human society as a many-sided process, Walter (1983) asserts that “it implies increased skill and capacity, greater
freedom, creativity, self-discipline, responsibility, and material well-being”. About Walter's (1983) assertion here,
Lawrence (2013) holds the notion that invention and improvement are indications of development. Thus,
sustainable development may be described as systematic improvement, progress, or advancement for
sustainability.

The world’s population increases every new moment. With the increase and environmental exploration for
survival, people face certain global challenges. These challenges include climate change, hunger, drought, flood,
poverty, and extreme weather. It seems as if the goal of sustainable development is to find lasting solutions to
these challenges without depleting the future. Burton (2021) points out that, at inception, sustainable
development initiative in the United States of America was targeted at meeting the needs of the present without
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jeopardizing the ability of the generations to come. The UN World Commission on Environment and Development
Report, (as cited in Davis (2016) & Burton, (2021), has it that “sustainable development meets the needs of the
present without compromising the ability of future generations to meet their own needs”. In line with this report,
Yosef (2008) reasons that sustainable development is concerned with the “tension between the goals of economic
development and environmental protection”. It follows, therefore, that sustainable development entails fixing
the present, with a particular reference to meeting economic needs, without harming the future. For secondary
school students in Nigeria to be able to fix the present without jeopardizing the future, they must be given to
thinking critically. Hence: the need to foster critical thinking among the students.

3.11. Inhibitions to sustainable development

Sustainable development, as a global movement, could have been encountering certain clogs since its
inception. For instance, it could be argued that the movement has not been fully deployed in some countries of
the world, particularly the underdeveloped and the developing ones. According to Iman-Tamin (2012), some of
the inhibitions that seem to plague sustainable development in many countries are mismanagement, abuse of
national resources, and environmental challenges. He equally contends that sustainable development may not be
achieved within the shortest period due to the poverty rate that has crawled into many developing and
underdeveloped nations. International Labour Organization (2008) substantiates Iman-Tamin’s (2012) claim when
it asserts that the inhibitions that affect sustainable development are likely to be environmental, economic, and
social issues, that are caused as a result of human ignorance and negligence.

Apart from the challenges mentioned above, Ogujiuba et al., (2013) state that sustainable development of a
particular society can be affected negatively when natural capital, that is, the total of nature’s resources is used
up faster than it can be replenished. They opine that sustainable development seems to lack proper attention in
the majority of the countries that are faced with the challenges. As a result of this, it appears difficult to achieve
sustainability. One may also want to hold the notion that a lack of social consciousness and critical thinking,
coupled with inequality, among the citizens in African countries, with a particular reference to Nigeria, is likely to
hinder sustainable development (Danja et al., n.d). Relatedly, Dauda and Oyeleke (2021) point out that high
poverty and inequality in their numerous practices constitute drags on sustainable development because
development has always been a problem in unequal and poverty-ridden societies. In furtherance, Dauda and
Oyeleke (2021), argue that if social cohesion and environmental factors are not tackled through reflective thinking
and social consciousness, sustainable development may remain a mirage. In light of this, it may be wise to
conclude that for any society or nation to achieve sustainability, poverty, and inequality have to be given
maximum attention. It must be noted, however, that these identified inhibitions are not enough to discourage
any individual or nation of the world from subscribing to the movement or trudging its path.

4, Conclusion

Although critical thinking ability is of immense importance in general, this paper is concerned with how the
skill could be fostered among secondary school students to enhance self-realization, self-actualization, and self-
reliance for sustainable development in Nigeria. On the ground that critical thinking is globally craved, both within
the academia and in workplaces, there is the fear that the army of youths in Nigerian secondary schools may
eventually turn out to become the world’s underdog if critical thinking skill is not fostered among them. They may
become practically underdeveloped. Meanwhile, it takes a developed citizenry to have a developed
nation/country. By implication, the Nigerian society, as well, may not develop as expected. This is because the
students if they have been fostered with critical thinking, may be able to develop themselves. In turn, such
developed youths could be instrumental in the development of the country in general.

The academic norm that emphasizes marks and certification at the expense of skills, abilities, and
competencies in Nigerian secondary schools needs to be modified. Skills, abilities, and competencies deserve to
be acknowledged, centered properly, compensated accordingly, and allowed to constitute part of the paradigm
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for determining students’ success or promotion in the schools. The system of grading students based on recitation
or reproducing learning content during examinations in the schools also needs modification. At times, what a
student has reproduced in an examination might not be a true reflection of his ability. He could have done that
successfully through some hidden dubious means.

Above all, Nigerian schools’ curricula planners, as they design the curricula, should endeavor to pay enough
attention to the need to accommodate activities that would enhance inquisitiveness, probing, and exploration.
This may help the students to naturally become critical thinkers in the course of their studies. By this, the students
could discover their strength as well as their limits, become self-actualized, and, consequently, self-reliant. Upon
critical examination, one may want to agree that the path of self-reliance intersects with that of sustainable
development. In other words, as a matter of logical consequence, fostering critical thinking among secondary
school students in Nigeria for self-reliance is just like launching the youths and the country at large into the realm
of sustainable development.
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