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Abstract

Discipline is an attitude that has benefits for individuals and is necessary for development in social life and the world of work. The resolution
of the discipline problem is therefore crucial. Therefore, this paper aims to describe how efforts can be made by teachers in shaping student
discipline through reinforcing learning activities. This paper uses the literature review method, by examining various sources of literature
from various sources. The results of the analysis of the literature show that discipline is a very beneficial attitude for students. One of the
efforts that teachers can make to shape disciplinary behavior is to apply several types of reinforcement based on the principles that apply,
to avoid students' negative responses.
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1. Introduction

Learning is an attempt to make students learn or an activity to teach students (Pamungkas et al., 2020). In other
words, learning is an effort to create conditions for learning activities to occur. The essence of the learning process
is all the efforts made by educators so that the learning process occurs in students (Sutrisno & Siswanto, 2016).
Learning activities will be meaningless if they do not produce learning activities for their students. In learning,
educators' external factors play a very important role. This is because educators are tasked with providing an
educational environment for children, and children will receive it as an experience that will shape individuals in
character, behavior, and attitudes by predetermined goals (Rusman, 2013; Singh et al., 2023).

In the learning process, some terms are often used by teachers, namely appreciation and praise (Kristina &
Tangkin, 2022; Nurcahya & Hadijah, 2020). These two things include good deeds from students and are things that
are expected/needed so that students continue to try to do good. Giving reinforcement in learning seems simple,
namely a sign of the teacher's approval of student behavior which is usually expressed in the form of words of
justification, words of praise, smiles, or nods, but has a very important influence on students.

Reinforcement can be useful in shaping a behavior or attitude. One of the many forms of attitude is discipline.
Discipline is self-awareness that arises from the deepest mind to follow and obey the rules, values, and laws that
apply in a certain environment (Handayani & Subakti, 2020). This awareness, among other things, if he is well-
disciplined will have a good impact on his success in the future. Therefore, the problem of student indiscipline can
be overcome by providing reinforcement (reinforcement) both negative reinforcement and positive
reinforcement. Reinforcement is anything that can strengthen a person's response (Aini et al., 2019).

1.1. Purpose of study

Therefore, as one of the teacher's efforts in shaping student discipline through the provision of reinforcement,
this paper aims to present descriptively from various relevant sources regarding the relationship between
reinforcement theory and discipline, as well as how to reinforce the learning process, learning to form a disciplined
attitude in students.

2. Method and materials

This paper adopts qualitative descriptive research (Matthew & Miles, 1994), with a literature review. This
research begins with searching documents related to the theory of several behaviorism figures which contain
thoughts about reinforcement, disciplinary attitudes, and types of discipline. The data analysis adopted in this
paper is descriptive (Pertiwi et al., 2018), whose sources come from various previous research literature related
to the topic of discussion. The results of the analysis are expected to be able to provide an overview of how giving
reinforcement which is part of the theory of behaviorism will affect student discipline.

2.1. Ethical consideration

Credibility, applicability, and academic merit were assessed for each source of literature that was used in this
review. Prioritization was given to publications from credible academic publishers, peer-reviewed journals, and
acknowledged authorities on the subject. To offer a thorough grasp of the subject, an attempt was made to
incorporate a variety of viewpoints and opinions, especially those from underrepresented groups in the area. This
method makes the review richer and encourages a more diverse intellectual conversation.

3. Results
3.1. Discipline

Discipline is conceptually an obedience and adherence to rules that can regulate the order of personal and
group life (Utami, 2021). Discipline arises from within the soul because of the urge to comply with these rules. The
emergence of discipline is based on one's awareness and factors that it is through discipline that success will be
obtained in all things, order in life, eliminate the disappointment of others, people can admire it, and so on.
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Furthermore, discipline comes from the English "discipline" which contains several meanings, including self-
control, forming a moral character, correcting with sanctions, as well as a collection of several rules to regulate
behavior (Pratiwi, 2020; Li et al., 2021). Besides that, there are the most important aspects of discipline, namely
obedience and adherence to rules and awareness of carrying out rules and regulations (Handayani & Subakti,
2020). Based on the above opinion, it can be concluded that discipline is a state of obedience and adherence to
regulations, norms, or rules, which is carried out consciously as a process of self-control to achieve the right
standards and expected goals.

Discipline will be able to make individuals behave according to existing standards and regulations, so 4 elements
must be instilled in students. Discipline must have four main elements. If one of the four main elements is missing,
it will cause an unfavorable attitude in children and behavior that is not as expected. These main elements are
Rules, Punishments, Rewards, and Consistency (Ayni et al., 2022; An, 2022). It should be noted that self-discipline
in individuals is a very important thing because, through discipline, there are several functions attached. Because
with discipline, he will be able to: 1) Organize life, 2) Build personality, 3) Train personality, 4) Self-imposed, 5)
Punishment, 6) Maintain environmental conduciveness (Handayani & Subakti, 2020; Utami, 2021). Thus,
indirectly, self-discipline has many functions and benefits as mentioned above. Obedience and obedience of
students as an attitude is expected to be the output that will be achieved by students. As an educator, several
factors must be considered in the context of forming student discipline. Among them: are 1) the ability to observe
reality efficiently, and limited from subjectivity, 2) good skills, 3) regularity, 4) awareness and responsibility, and
5) freedom and independence in their environment (Permatasari et al., 2021).

Referring to the theoretical findings above, it appears that discipline is an ability or attitude that is important
to be mastered by students, considering the many functions and objectives inherent in it will be able to provide
positive benefits (Anderson et al., 2019). So, as an educator, it will be better if, in the learning process, the teacher
does not only focus on students' cognitive achievement. But also, other aspects or skills such as discipline.

3.2. Theory of behaviorism and reinforcement

Behavioristic learning theory explains that learning is a behavior change that can be observed, measured, and
assessed concretely (Nevin, 1999). Change occurs through stimulation (stimulus) which creates a reactive behavior
relationship (response) based on the laws adopted by behavioristic (Rusli & Kholik, 2013). Stimulants are none
other than the child's learning environment, both internal and external which are the causes of learning. While
the response is the result or impact, in the form of a physical reaction to the stimulus.

According to this theory, conduct refers to how students and teachers behave, which has a significant impact
on the field of educational psychology; Characteristics that a learner must possess to learn or comprehend
something, specifically the willingness to put in the work necessary to reach a mature level (Zhou & Brown, 2015).
Behaviorism is a collection of theories that have similarities in viewing and reviewing human behavior (Nahar,
2016).

The behaviorist theory of learning is characterized by the need for an educator to be assertive as a source of
learning. As a source of learning, the emotions and character of the educator play a crucial role in transference
(Holzer et al., 2024; Hernandez et al., 2022). This theory assumes that a human being has a passive personality
and that all objects depend on the stimuli obtained either in behavior or in the learning process (Kristina &
Tangkin, 2022). There is little information that behaviorism or behavior change tends to lead to a classic (early)
empiricism approach in learning, where changes in individual behavior and individual passivity as learners are the
keywords in this flow. Some figures who adhere to express their opinions about behaviorism consist of, lvan
Pavlov, J. B. Watson, B.F. Skinner, and E.L. Thorndike (Amsari, 2018; Gershman & Niv, 2012).

Evidently, in behaviorism, the relationship between stimulus and response becomes an important point in
learning. One of the theories expressed is Classic conditioning (conditioning or classical requirements). This theory
is a process discovered by Pavlov through his experiments on dogs, where genuine and neutral stimuli are paired
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with a conditional stimulus repeatedly to bring up the desired reaction (Mazida et al., 2022). He found that the
use of a neutral stimulus, such as a tone or light, can create or shape behavior (response).

Another opinion was also expressed by Thorndike. Thorndike adopted an experimental approach when
measuring student outcomes. Thorndike argues that what becomes the basis of learning is the association
between sensory impressions (Sense Impressions) and Impulses to act (Amsari, 2018). Such an association is called
a connection or bond or connection, which is what makes it stronger or weaker in the formation of learning or the
loss of habits. In short, Throndike's theory is carried out by training methods or by continuing to try to show that
attitudes in learning mathematics have a positive relationship to learning achievement. Thorndike believed that
learning often occurred through a series of trial-and-error experiments (Rusli & Kholik, 2013). Repetition is hence
one of this theory's features. The next two figures are B.F. Skinner and J.B. Watson's behaviorist figure both
introduced the term reinforcement as one of the factors that influence the success of the learning process. It is
known that reinforcement is anything that can strengthen the emergence of a response. The response is stronger
when reinforcement is increased (positive reinforcement); therefore, even if reinforcement is decreased (negative
reinforcement), the response will remain stronger (Nahar, 2016).

Reinforcement is also interpreted as all forms of response, whether verbal or nonverbal, which are part of the
modification of the teacher's behavior towards student behavior, which aims to provide information or feedback
(feedback) to the recipient (student) on the act as an act of encouragement or correction (Syawaludin & Marmoah,
2018). Strengthening is a form of creating a pleasant learning atmosphere that has been given by the teacher to
students with the aim that the positive behavior of students can increase (Joshi et al., 2021; Aini et al., 2018).

Aside from being an incentive for students to be more active in carrying out an activity, reinforcement can also
increase the frequency of positive behavior displayed by students (McLeod, 2018). The purpose of giving
reinforcement in the learning process is (1) to increase students' attention to lessons, (2) to stimulate and increase
learning motivation, and (3) to improve the learning process and foster student behavior (Zhou & Brown, 2015).

The use of reinforcement must be selective. Giving reinforcement must be meaningful for students. In its
application, there are several types of reinforcement starting from 1) verbal reinforcement, 2) gestural
reinforcement, 3) proximity reinforcement, 4) contact reinforcement, 5) activity reinforcement, and 6) rewards
(Fitriani et al., 2014; Nurcaya et al., 2022). Some of these types of reinforcement can be an option for educators
to use in the learning process, and their use must also be truly selective so as not to cause negative impacts on
changes in student behavior. Therefore, educators need to adhere to these principles in providing reinforcement,
namely 1) warmth and enthusiasm, 2) meaningfulness, and 3) avoiding using responses that contain negative
elements (Syawaludin & Marmoah, 2018).

3.3. Application of reinforcement to form student discipline

As it is known that discipline is a skill or attitude of students who obey and obey to control themselves so it
becomes an attitude that is important to improve or even have. As mentioned earlier, it appears that discipline
will provide benefits to students in managing their daily lives. Therefore, the role of educators is important enough
to be able to pay attention to these skills so that they can be mastered or given to their students, in addition to
focusing on delivering subject matter and mastering cognitive competence.

There are various ways to form or improve disciplinary attitudes, one of which is through giving reinforcement
to each learner's behavior (response). The practice of reinforcing positive student behavior is known as behavior
change reinforcement in psychology, which refers to an effort to help individuals change their behavior following
what is desired or determined. However, to deal with students' undisciplined attitudes, support from outside the
student's self is needed, for example, the teacher.

The teacher as an educator has an important role in disciplining students. Teachers must consider that they
reinforce students, according to some research to instill student discipline needs support from competent
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teachers (Arniah et al., 2022; Anshori, 2020; Novianti et al., 2021; Ayni et al., 2022). Efforts to reinforce to establish
student discipline during learning activities can be realized through the provision of verbal reinforcement, gestural
reinforcement, promotion reinforcement, and others.

One real form of implementation of each type of reinforcement is as follows:
Verbal reinforcement: Teacher responses in the form of words of praise, support, and recognition can be used to
reinforce student performance. Students who have received reinforcement will feel proud and motivated to
improve the response displayed. For example;

“The example you gave in the assignment is appropriate”
“Wow, you are right on time in collecting assignments, stay like this huh”
“The answers to the assignments are very complete”

Gesture reinforcement: This reinforcement is given by the teacher in the form of gestures or facial expressions
that give a good impression to students. For example:

“When students collect assignments promptly, the teacher gives a smiley gesture while giving a thumbs-up to
students”

Proximity reinforcement: The teacher can do this by standing beside the students or walking beside the students.
Because the key to strengthening this is getting closer to students, to facilitate the question-and-answer process
in class

Activity reinforcement: This reinforcement can arouse students' active attitudes, so students will feel that their
presence in class becomes more meaningful and helps students to be able to actualize themselves. For example:

“The teacher provides opportunities for students to lead discussions”
“Playing a role in learning activities in class”.

It is necessary to remember for educators, to avoid meaninglessness, teachers can use it in a variety of ways.
The use of monotonous reinforcement can become a child's laughingstock. Even students participate in
reinforcing if other friends answer correctly. Besides that, giving reinforcement should also be immediately after
the expected student behavior or response appears. Reinforcement that is postponed, tends to be less effective.
Because if it is not done immediately it will lead to boredom for students.

As one of the efforts that can be made by the teacher in shaping student discipline, reinforcement is an option
or method that can be applied (Muktar, 2019). There are many types of reinforcement that teachers can adopt
and then adapt to events that occur in the classroom, and their use can vary from one type to another. Individuals
can be greatly influenced by the environment because from the environment humans can provide experience
(Amsari, 2018; Burhanuddin et al., 2021). Therefore, reinforcement is one of the efforts in providing learning
experiences for students. Remembering, it should be emphasized that discipline is very important for someone
because with discipline one can live more regularly. Likewise for students. Discipline is very important for students
because with discipline students can get used to living regularly.

The role of the teacher in applying the method of reinforcing in addition to disciplining students is to explain to
students the importance of students obeying rules or carrying out the attitude expected by the teacher. Then the
teacher also needs to apply this method consistently so that students are not confused and this method can
function effectively.

4. Conclusions

As an educator, the teacher has a great responsibility in educating students both cognitively and effectively.
Hence, the emphasis is not only on knowledge but also on other attitudes that need to be considered, so that
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students become graduates with character. Efforts to form a disciplinary attitude can be made by reinforcing
according to the events in each learning activity.

This paper also shows that the use of behavioristic theory contributes significantly and is relevant to the
implementation of character education. It may seem unfair that learning should be evaluated solely based on
learning outcomes or changes in behavior, but in some respects, changing negative behavior to positive behavior
can be a valuable accomplishment and an achievement an educator should be proud of. Therefore, looking at
various theories and analyses, it can be concluded that behavioristic theory which specifically concerns
reinforcement can be used to date in the implementation of education in Indonesia. Specifically in terms of the
formation of character or attitude.
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