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Abstract 

The Read Outline Discussion Evaluation (RODE) learning model is designed to improve students' communication skills. This study 
aims to assess the validity and reliability of the RODE learning model with the Read, Outline, Discussion, and Evaluation (RODE) 
syntax. Three education experts evaluated learning materials to assess the validity and reliability of the RODE learning models. 
The RODE learning model validation sheet was filled out by experts who review and appraise the researcher's learning model. 
The three experts reviewed the hypothetical draft model and assessed it on the validation assessment sheet according to the 
guidelines of the validation instrument. The validity and reliability of the RODE Learning model were determined using a 
qualitative descriptive technique and Cronbach's alpha coefficient. The findings revealed that the RODE Learning model satisfied 
the validity and reliability standards. Therefore, the Read Outline Discussion Evaluation is a valid and reliable learning model that 
can be used to improve students' communication skills. 
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1. Introduction 

21st-century skills become essential for dealing with the industrial revolution 4.0. Communication 
is one of the 21st-century talents that students must possess. The National Science Standard also suggests 
that communicating and scientific argument become one of the main things students need to learn (Etkina 
et al., 2006). The study's findings revealed how critical it is for students in Indonesia to learn and develop 
communication skills (Aberšek, 2010; Etkina et al., 2006; Greenhill & Petroff, 2010; Kulgemeyer & 
Schecker, 2013; Nielsen, 2013). As a result, educators in Indonesia are required to improve students' 
communication skills. 

The Read Outline Discussion Evaluation (RODE) learning model is designed to help students 
improve their communication skills. Each syntax in the RODE learning paradigm explores communication 
skills, allowing students to improve their communication skills more rapidly and effectively. A hypothetical 
RODE learning model was constructed in a prior study based on innovations from problem-based 
and problem-solving learning models, which were claimed to increase students' communication skills. 

The product must be valid, practicable, and effective (Plomp & Nieveen, 2013). It is also true that 
the RODE learning model was created to help students improve their communication skills by achieving 
the criteria of validity, practicability, and effectiveness. This study is the first step toward proving the 
validity of the constructed RODE learning model. The content validity, construct validity, and reliability 
components of the RODE learning model were examined. Following the declaration of the RODE learning 
model as valid and reliable, it can theoretically be used to examine the practicality and usefulness of the 
model in improving students' communication skills.  

1.1. Conceptual or Theoretical Framework 
1.1.1 Students' Communication Skills 

The study by the American Association of Colleges of Teacher Education (AACTE) and The 
Partnership for 21st Century Skills (P21) stated that communication skills are essential to developing the 
learning process. In addition to work productivity in teams, self-evaluation, time management, and 
problem-solving, communication skills must be possessed in the era of information technology 
development and global economic growth in the 21st Century (Greenhill & Petroff, 2010). Therefore, 
communication skills should be taught explicitly (Kit, Liem & Chong, 2022; Dewiet al., 2023). Furthermore, 
learning should allow students to identify communication aspects scientifically, describe communication's 
role, and reflect on the relationship between knowledge production and communication (Nielsen, 2013). 

This study formulated indicators of communication skills by referencing the opinions of some 
experts: Adler & Rodman (2006), Eunson (2012), Fraser-Abder (2011), Johnson & Johnson (2002), Spektor-
Levy et al. (2008); Jederlund & von Rosen (2022). The following are indicators of written communication 
skills: (1) making tables/graphs/charts of experiment/observation results, (2) interpreting 
tables/graphs/charts of experiment/observation data, and (3) formulating conclusions. In comparison, the 
indicators of oral communication skills are (1) describing experimental/observation procedures, (2) 
listening, (3) responding to opinions, (4) asking questions, (5) answering questions, and (6) conveying 
conclusions. This study aims to design a RODE learning model to train students' communication skills more 
efficiently and optimally. 

1.1.2 Problem-Based Learning 

A learning breakthrough called problem-based learning gives students numerous critical 
techniques for thriving in the 21st century. The benefit of the problem-based learning model is that it 
teaches students how to become expert communicators in addition to new technology skills and advanced 
problem solvers (Smaldino et al., 2014). Problem-based learning also improves communication, social 
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skills, self-study, group work, inquiry, problem-solving, and group work (Bell, 2010; Qodry et al., 2016; 
Smaldino et al., 2014; Wangsa et al., 2017; Adriaensen et al., 2019; Crespí, García-Ramos & Queiruga-Dios, 
2022). However, project-based learning implementation has several things to improve, such as more time 
to finish the material delivery and learning objectives. In addition, some teachers need to become more 
accustomed to problem-based learning  (Zhou et al., 2013; Qodry et al., 2016; Shivni et al., 2021). 

1.1.3 Problem-Solving  

According to specific research findings, in addition to fostering students' problem-solving and 
creativity, cognitive skills, and motivation to learn, the problem-solving learning model can also help them 
communicate more effectively (Pehkonen & Helsinki, 1997; Djamarah & Zain, 2010; Vickery et al., 2023). 
According to Carolin et al. (2015), problem-solving-based learning is efficient and valuable and highly 
enhances communication and inference skills (Przymuszała et al., 2021). Along with having a significant 
impact on communication skills, this learning paradigm also has a significant impact on students' skills to 
infer (Kruger et al., 2023). According to Rudibyani (2018), the problem-solving learning paradigm is 
effective and significantly impacts increasing communication skills and conceptual mastery. 

There are several drawbacks to problem-solving, including the time to learn and the difficulty in 
coming up with good problems to present. In addition, the lecturer needs to manage the students' 
experience and age level and the need for more time to allow for discussion opportunities after students 
solve the given problem (Smaldino et al., 2014). 

1.1.4 Learning Model Development 

Referring to these recommendations, the researcher conducted a literature review to design a 
RODE learning model with four syntaxes: the efficiency of the problem-based and problem-solving 
learning model syntax. The syntax of the RODE learning model was created based on theoretical and 
empirical investigations of the PBL model, problem-solving model, physics learning, and communication 
skills. Researchers undertake literature reviews of learning theories from many reference books to 
uncover theoretical and empirical evidence. The researcher also conducts empirical studies of various 
research findings of the application of learning models and communication skills, after which they analyze 
indicators of communication skills that have been abstracted from various references and linked to the 
syntax of the PBL model and problem-solving. 

The RODE learning model was developed to train the communication skill indicators at each 
learning site. As part of the learning process, lecturers employ learning models to assist students in 
mastering specific learning objectives and developing ideas, skills, ways of thinking, and understandings 
through their preferred learning styles. The instructor sets up thoughtful, organized planning. There are 
four features of the learning model to achieve learning objectives: 1) logical theoretical justification from 
its design, 2) learning objectives from the developed model, 3) teaching behavior necessary in learning, 
and 4) the learning environment to achieve learning objectives (Arends, 2012; Joyce et al., 2015). 

The Read syntax is the first syntax of the RODE learning model. It is extracted from the syntax 
directing students to the problem and organizing them to learn the PBL model and the syntax of 
formulating the problem and analyzing the problem-solving learning model. Outline syntax is the 
efficiency of the syntax assisting independent or group investigations on PBL as well as syntax formulating 
hypotheses and collecting data on the problem-solving learning model. Discussion syntax is an extraction 
of the syntax of developing and presenting artifacts and exhibits on the PBL model and testing the 
hypothesis on the Problem-Solving learning model. Finally, Evaluation syntax is an extraction of the syntax 
of analyzing and evaluating the problem-solving process on the PBL model and drawing conclusions on 
the Problem-Solving learning model. The four syntaxes of the hypothetical model of the RODE learning 
model are aimed at training communication skills in learning more efficiently and optimally. 
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The RODE learning model places the learner at the center of the educational process. The learning 
goals outlined in the learning objectives are achieved by providing students with settings and critical roles 
to acquire the necessary information and skills. It is recommended that students perform actively and 
collaboratively while integrating their various skills. A learning model must have both construct and 
content validity to be used in the learning process (Akker et al., 2007). The RODE learning model 
developed by researchers is stated to be valid if it meets the need, is the latest (state of the art), has a 
solid theoretical and empirical foundation, and there is consistency between the constituent components 
of the model. The characteristics of the RODE learning model refer to Joyce et al. (2015), which state that 
there are five main components in the model: (1) syntax, (2) social systems, (3) reaction principles, (4) 
support systems, and (5) instructional impact and accompaniment impact. 

1.2. Related Research 

The literature review results in this study state that the problem-based and problem-solving 
learning models claim to improve students' communication skills. The findings of these studies suggest 
that interventions are still required in the learning process that applies problem-based and problem-
solving models, specifically related to time efficiency, motivation, and learning activities that explicitly 
train communication skills. In addition, there have been claims of success in enhancing students' 
communication skills while learning, as stated by Adriaensen et al. (2019), Bell (2010), Carolin et al. (2015), 
Overton & Randles (2015), Qodry et al. (2016), Rudibyani (2018), Smaldino et al. (2014), Tawil & Liliasari 
(2013), and Zhou et al. (2013). Thus, problem-based and problem-solving learning models have yet to 
train students' communication skills fully. Moreover, there has yet to be a single specific learning model 
designed to train students' communication skills. Therefore, the RODE learning model is designed to train 
students' communication skills more efficiently and optimally. 

1.3. Purpose of the Study  

Communication skills must be explicitly trained in learning, and no specific learning model exists 
for that purpose. Furthermore, the RODE learning model must meet the validity aspect to be applicable 
in learning. As a result, this research aims to determine the validity and reliability of the RODE learning 
model to improve students' communication skills. 

2. Materials and Method  

The method used in this study is a validation technique that is part of research and development 
to produce a learning model design (Plomp & Nieveen, 2013). The design of the RODE learning model is 
still a theoretical concept and has yet to be empirically tested. Therefore, for the RODE learning model 
design to be declared valid before application, it was validated through expert assessment activities. 

The RODE learning model was approved based on the content and construct validity. The need 
for an intervention whose design is based on current (scientific) knowledge is referred to as content 
validity (Akker et al., 2007). The following are some of the criteria for determining content validity: 1) The 
requirement for the RODE learning model to be developed; 2) the uniqueness of knowledge; 3) the RODE 
learning model's thinking framework; and 4) the RODE learning model description (Akker et al., 2007; 
Arends., 2012). A logically planned intervention is known as construct validity (Akker et al., 2007). The 
construct validity is evaluated from the following perspectives: 1) RODE learning model development 
consistency; 2) the thinking framework of RODE learning model formation; and 3) RODE learning Mode 
Description (Akker et al., 2007; Arends., 2012; Joyce et al., 2015). 
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2.1. Participants 

The RODE learning model was verified by three education experts: a doctorate in physics 
education, research and evaluation, and education administration. The RODE learning model validation 
sheet is filled out by experts who review and appraise the researcher's learning model. 

2.2. Data Collection Tools 

The validity of the RODE learning model is assessed using a validation sheet consisting of the 
content and construct validity. Validation of model content aims to record the validity of the RODE model 
in terms of the latest and robustness of the theoretical foundation that builds the RODE learning model. 
The content validity components include the need to develop the RODE learning model, state-of-the-art 
knowledge, the thinking framework for the formation of the RODE learning model, and the description of 
the RODE learning model (Akker et al., 2007; Plomp & Nieveen, 2013). In detail, the components of the 
content validity assessment are presented in Table 1. 

Table 1 
 Content Validity Assessment Components 

Aspect Components  

The need to develop the RODE 
learning model 

1. The importance of developing the RODE Learning Model to meet 
the needs of the 21st-century competency framework as written 
in the Partnership for 21st-century skills 

2. The RODE Learning Model can meet the needs of 21st-century 
skills-based research trends, which is communication skills, to be 
successful in the present and future lives. 

3. The RODE Learning Model meets the needs of the times according 
to the KKNI Curriculum. 

4. The benefits of the RODE Learning Model refer to meeting the 
need for communication skills to succeed in the present and 
future. 

5. The purpose of the RODE Learning Model refers to meeting the 
needs of communication skills to succeed in the present and 
future. 

The state-of-the-art knowledge The RODE Learning Model is built to meet aspects of state-of-the-art 
knowledge by correcting weaknesses based on the recommendations 
of existing researchers:  
1) Problem-Based Learning (PBL) model (Adriaensen et, al, 2019; 

Ageorges et, al, 2014; Overton & Randles, 2015; Qodry et al., 
2016).  

2) Problem-solving (Carolin et al., 2015; Pehkonen, 1997; Rudibyani, 
2018; Smaldino & Deborah, 2008); Cooperative Problem-Solving 
(Kulsum & Nugroho, 2014), Creative Problem-Solving (Oktaviani & 
Nugroho, 2015) 

The thinking framework of RODE 
learning model formation 

1. Review standard reference literature that meets the state-of-the-
art aspects of physics learning in higher education. 

2. Review of standard reference literature that meets the state-of-
the-art aspect of communication skills. 

3. Review of standard reference literature that meets the state-of-
the-art aspects of the project-based and problem-solving models 
in improving communication skills. 

4. Theories support the development of the Read Outline Discussion 
Evaluation (RODE) model: connectivism theories, constructivism 
socio-cognitive theories, motivation theories of learning, cognitive 
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theories of learning, and behavioral theories of learning. It is 
supported by empirical foundations and standard references 
related to the need for innovative models to improve 
communication skills. 

The description of the RODE 
learning model 

1. The characteristics of the Learning Model: a) the objectives of the 
RODE Learning Model; b) the Stages of the Model and its 
Argumentation; Syntax Planning; c) the Implementation of Social 
Systems; Application of the Reaction Principle; Support System; d) 
Instructional and Accompaniment Impact. 

2. Learning Environment and Classroom Management based on 
reference standards that meet aspects of state of the art. 

3. Implementation of evaluations related to communication skills 
based on reference standards that meet the state-of-the-art 
aspects 

The validation of the model construct aims to measure model validity in terms of the consistency 
of the components. Components for construct validity include consistency in the development of RODE 
learning models, the framework for forming RODE learning models, and descriptions of RODE learning 
models (Akker et al., 2006). In detail, the components of the construct validity assessment are presented 
in Table 2. 

Table 2 
 Construct Validity Assessment Components 

Aspect Component 

Consistency of the RODE Learning 
Model Development 

1. Development of the RODE Learning Model with the 21st-century 
competency framework as written in the Partnership for 21st-century 
Skills is logically designed. 

2. The compatibility between the RODE Learning Model and the needs of 
the 21st-century skills-based research trend, which is communication 
skills, to be successful in the present and future lives is logically 
designed. 

3. The conformity between the RODE Learning Model and the demands of 
the times according to KKNI directions is logically designed. 

4. The conformity between the rational importance of model 
development, the purpose of model development, and the benefits of 
model development are logically designed. 

The thinking framework for the 
formation of the RODE learning 
model 

1. Study standard reference literature meets the logical aspects of physics 
learning in Higher Education. 

2. Standard reference literature review meets the logical aspects of 
communication skills. 

3. Standard reference literature review meets the logical aspects of 
project-based and problem-solving models in improving communication 
skills. 

4. There is consistency between theoretical and empirical support 
supporting the development of the Read Outline Discussion Evaluation 
(RODE) model. The following theories support the model: Connectivism 
theories, Constructivism socio-cognitive theories, cognitive theories of 
learning, behavioral theories of learning, and motivation theories of 
learning. The model is supported by empirical foundations and standard 
references for innovative models to improve communication skills. 

https://doi.org/10.18844/ijlt.v15i2.9063


Kusuma, A. E. Romanza, W. Susantini, E. & Romanza, R. (2023). Clarity of read outline discussion evaluation models to improve students' 
communication skills. International Journal of Learning and Teaching. 15(2), 96-109. https://doi.org/10.18844/ijlt.v15i2.9063   

102 
 

5. The RODE Learning Model is built consistently and logically to correct 
weaknesses based on the recommendations of existing researchers: the 
PBL model: Adriaensen et al., (2019); Overton & Randles, (2015); Qodry 
et al., (2016). 2) Problem-Solving Models: Carolin et al. (2015), Pehkonen 
(1997), Rudibyani (2018), and Smaldino & Deborah (2008). 

6. The RODE Learning Model is built on the theory of educational 
psychology figures listed in the definitive book: Arends (2012), Moreno 
(2010), and Slavin (2011) logically designed. 

The description of the RODE 
learning model 

1. The characteristics of a consistently and logically designed Learning 
Model include a) the objectives of the RODE Learning Model; b) the 
Stages of the Model and its Argumentation; Syntax Planning; c) the 
Implementation of Social Systems; Application of the Reaction Principle; 
Support System; d) and Instructional and Accompaniment Impact. 

2. The Learning Environment and Classroom Management were developed 
and logically designed. 

3. Implementation Evaluation: Communication Skills developed logically 
designed 

2.3. Procedure 

The research data was collected by submitting a hypothetical study draft of the RODE learning 
model and an assessment sheet for validating the RODE learning model to three education experts. Three 
experts reviewed the hypothetical draft model and assessed it on the validation assessment sheet 
according to the guidelines of the validation instrument. In addition to providing scores for each 
component, the experts also provided suggestions for improving the hypothetical draft. Suggestions and 
corrections from experts became the subject of discussion and accommodated by researchers in 
improving the hypothetical model of the RODE learning model until it is declared valid and ready to be 
tested in lectures. 

2.4. Data Analysis 

The RODE learning model validation sheets, consisting of content and construct validation sheets, 
were used to collect validity and reliability data. The descriptive qualitative method was used to assess 
the validity of the RODE model and learning tool. The RODE learning model was revised using the 
validation results as a guide. The RODE learning model's validity was determined using the validity criteria 
listed in Table 3. 

Table 3 
 Criteria for Assessment of the Validity of Learning Models and Tools 

Score Interval Assessment criteria Explanation 

3.25< P≤ 4.00 High Validity It can be used without revision 

2.50< P≤ 3.25 Valid It can be used with minor revisions 

1.75< P≤ 2.50 Low Validity It can be used with multiple revisions 

1.00≤ P≤ 1.75 Invalid It can be used yet and still need consultation 

Source: Adapted from Kemdiknas, (2010) 

The reliability of the RODE learning model validation results and supporting equipment is 
determined using the percentage of agreement formula as follows: 

R = [1-(A-B) / (A+B)] x 100 
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Explanation : R = Reliability Coefficient 

    A = Valuation of the validator who gives a high score 

    B = Valuation of the validator who gives a low score  

The validation findings are reliable if the R-value is 75 percent (Borich, 1994; Hunaidah et al., 
2019). 

Cronbach's Alpha analysis was used to improve the computation of the reliability of the RODE 
model validation sheet instrument (Fraenkel et al., 2012). Table 4 lists Cronbach's Alpha reliability 
intervals and requirements. 

Table 4 
 Cronbach's Alpha Reliability Criteria 

Score Interval Reliability Criteria 

0,80 < α ≤  1,00 Extremely High 
0,60 < α ≤  0,80 High 
0,40 < α ≤  0,60 Moderate 
          α ≤  0,40 Low 

Source: Adapted from Arikunto, 2016 

3. Results 

The RODE learning model was approved based on the content and construct validity. The need 
for an intervention whose design is based on current (scientific) knowledge is referred to as content 
validity (Akker et al., 2007). The following are some criteria for determining content validity: 1) The 
requirement for the RODE learning model to be developed; 2) the uniqueness of knowledge; 3) the RODE 
learning model's thinking framework; and 4) the RODE learning model's Description (Akker et al., 2007; 
Arends., 2012). 

A summary of the scores of each component of the content validity assessment of the RODE 
learning model is presented in Table 5.  

Table 5 
 The Content Validity Assessment Scores 

Aspect 
Scores 

Expert 1 Expert 2 Expert 3 Mode Criteria 

The need to develop the RODE learning 
model 

4 4 4 4 High Validity 

The state-of-the-art knowledge 4 4 4 4 High Validity 
The thinking framework for the 
formation of the RODE learning model 

3 3 3 3 Valid 

The description of the RODE learning 
model 

4 3 4 4 High Validity 

The validity of the content of the RODE learning model includes high-validity criteria with a score 
mode of 4.00. Furthermore, the results of validating the content of the reliable RODE learning model 
based on the Percentage of Agreement of 85.71% and strengthened by the Cronbach Alpha coefficient of 
0.838 are classified as high-reliability criteria (Arikunto, 2016; Borich, 1994; Fraenkel et al., 2012). 
Therefore, the RODE learning model has met the criteria for content validity, which is meeting the needs 
and updates (state of the art) (Akker et al., 2007; Hunaidah et al., 2019). 

A summary of the scores of each component of the construct validity assessment of the RODE 
learning model is presented in Table 6. 
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Table 6 
The Construct Validity Assessment Scores 

Aspect 
Scores 

Expert 1 Expert 2 Expert 3 Mode Criteria 

Consistency of the RODE Learning Model 
Development 

4 3 4 4 High Validity 

The thinking framework for the 
formation of the RODE learning model 

4 3 4 4 High Validity 

The description of the RODE learning 
model 

4 3 4 4 High Validity 

The construct validity of the RODE learning model includes high validity criteria with a score of 
4.00. The results of construct validation of the RODE learning model are reliable based on the percentage 
of agreement of 85.71% and reinforced by a Cronbach Alpha coefficient of 0.831 with high-reliability 
criteria (Arikunto, 2016; Borich, 1994; Fraenkel et al., 2012). The RODE learning model has met the criteria 
for construct validity, which is meeting the consistency between the constituent components of the model 
(Akker et al., 2007; Hunaidah et al., 2019). 

4. Discussion  

A stage of development study on the validity of the RODE learning model was based on theory 
and issue analysis, both discovered through preliminary investigations and literature studies. The three 
validators were shown the RODE learning model design created for an academic publication to evaluate 
its validity level. Content and construct validity were both parts of the measured validity. 

The results of the validity of the contents of the RODE Learning Model presented in Table 5 show 
that the RODE learning model has met the aspects of need and novelty (state of the art). This result is 
consistent with the originality and uniqueness requirements for doctorate research, which call for a 
transdisciplinary strategy that combines many disciplines to solve issues and provide new insights. 
Psychology, physics, and education studies are incorporated into the RODE learning paradigm. The 
demands and novelty of the RODE Learning Model may be shown from 1) the RODE Learning Model 
compared to other models to develop student's communication skills, especially the project-based and 
problem-solving models, 2) The contribution of the RODE learning model to develop 21st-century skills 
and those who support them, 3) The function of the RODE learning model in putting KKNI into practice. 

Based on Table 6, the construct of the RODE learning model is valid. The construct validity of the 
RODE learning model is determined based on consistency between phases in the model syntax, 
consistency between model components, and consistency between the model and the underlying theory. 
The theoretical basis for designing the model shows that the RODE is a learning model. This study's results 
align with Arends (2012), who states that learning models are different from strategies or methods 
because they have a coherent theoretical foundation to describe what and how students learn and how 
lecturers and students behave. Appropriate learning theory foundations can also determine learning 
problems, objectives, analysis, and assessment. 

The novelty of the RODE learning model compared to the project-based and problem-solving 
models in improving communication skills lie in training students' communication skills in each phase. The 
first phase is the Read Phase. Lecturers share students' worksheets; in this case, students actively read 
the given worksheet, pay attention to and understand the objectives, and find and read sources and 
learning materials related to lecture topics. This syntax trains written communication skills with indicators 
of exploring and reading sources and learning materials and oral communication skills with indicators of 
listening, asking, and answering questions. 

https://doi.org/10.18844/ijlt.v15i2.9063


Kusuma, A. E. Romanza, W. Susantini, E. & Romanza, R. (2023). Clarity of read outline discussion evaluation models to improve students' 
communication skills. International Journal of Learning and Teaching. 15(2), 96-109. https://doi.org/10.18844/ijlt.v15i2.9063   

105 
 

The second phase is Outline. The principle of openness in the theory of connectivity states that 
students are encouraged to explore the opinions and ideas of peers and student participation in learning 
(Carreño, 2014; Corbett & Spinello, 2020; Downes, 2012). Arends (2012) states that students have equal 
roles and responsibilities in acquiring and constructing knowledge. In this syntax, students (1) actively 
participate in planning and sharing ideas; (2) search, arrange, and present data (diagrams, drawings, and 
Tables); (3) formulate and select alternatives to solving a given task; (3) select a form and create a group 
presentation to present on the discussion syntax. Kulsum & Nugroho (2014), Qodry et al. (2016), and 
Wangsa et al. (2017) stated that a learning environment that requires students to be active, ask questions, 
answer and argue has a better influence on communication skills. Lecturers provide tiered guidance 
(Scaffolding) in completing tasks and exchanging ideas as a form of communication skills practice. The 
Scaffolding is per the implications of Vygotsky's social constructivist theory that students learn through 
interaction with more capable adults and peers. The concept is in the nearest zone of development 
(proximal zone development) (Slavin, 2018). This syntax trains (1) written communication skills with six 
indicators: creating tables/graphs/charts of observation results, interpreting tables/graphs/charts of 
observation results, and formulating conclusions; (2) oral communication skills with indicators of listening, 
responding to opinions, asking, and answering questions. 

Discussion Phase, the principle of openness of the theory of connectivity proposed by Carreño  
(2014), Corbett & Spinello (2020), and Downes (2012), is coherent with that proposed by Kulsum & 
Nugroho (2014), which states that the provision of space to interact to share ideas, ask questions, 
answers, and opinions. In addition, the recommendations of Wangsa et al. (2017) are also adapted in this 
syntax through discussions controlled by mutually agreed game rules shortly before class discussion 
activities begin. Students are generally divided into the presenter group and the audience group. The 
presenter presents the results of mutual understanding in a group discussion, giving responses, opinions, 
and questions from the audience group. This is per Vygotsky's theory, which states that individuals build 
knowledge and skills through interaction with others and the environment. Extensive collaborative 
activities allow students to find and understand complex concepts more easily when discussing problems 
with others (Moreno, 2010). In controlling discussion activities, lecturers can pay attention to behavioral 
learning theory in stating that the frequency of students performing similar behaviors in learning can 
increase if they get pleasant consequences afterward, while unpleasant consequences can reduce the 
frequency of learning behaviors carried out by students (Slavin, 2018; Woolfolk, 2017). This syntax trains 
(1) written communication skills with indicators of creating tables/graphs/charts of observation results, 
interpreting tables/graphs/charts of observation results; (2) oral communication skills with indicators of 
explaining observation procedures, listening, responding to opinions, asking, answering questions, and 
delivering conclusions. 

The evaluation phase is used to assess learning programs that lecturers can carry out on an 
ongoing basis, and the results can be used directly to make improvements. Brookhart (2010) states that 
evaluation activities can be carried out by asking students to make claims about the value of something 
and explain their reasons. Therefore, evaluation activities require active participation in the evaluation 
process by lecturers and students and the need for cooperation (Stavropoulou & Stroubouki, 2014).  In 
this syntax, the presenting group conveys the conclusions of the lecture topic to which the audience group 
responds. The audience group appreciated the presentations made by the presenting group and the 
assessment of each group's work. Per the behavioral learning theory, which claims that positive outcomes 
can reinforce learning behavior, lecturers provide praise and assign ranks based on student assessments. 
Contrarily, adverse outcomes impair learning behavior (Arends., 2012). A specific performance 
(contingent praise) and clearly defined conduct are called praise (Slavin, 2018). The speaker provides the 
topic for the following meeting just before the presentation concludes. These syntactic exercises provide 
signs for generating conclusions in written communication and hearing and communicating conclusions 

https://doi.org/10.18844/ijlt.v15i2.9063


Kusuma, A. E. Romanza, W. Susantini, E. & Romanza, R. (2023). Clarity of read outline discussion evaluation models to improve students' 
communication skills. International Journal of Learning and Teaching. 15(2), 96-109. https://doi.org/10.18844/ijlt.v15i2.9063   

106 
 

orally. To develop students' current communication skills, the RODE model features a series of phases 
specifically created to have students work on activities that must be finished collectively.  

The results of this validation show that the RODE is a learning model. This study's results align 
with Arends (2012), who states that learning models are different from strategies or methods because 
they have a coherent theoretical foundation to describe what and how students learn and how lecturers 
and students behave. Appropriate learning theory foundations can also determine learning problems, 
objectives, analysis, and assessment. 

Thus, the RODE learning model has met the valid conditions, both the content and the construct 
validity. State-of-the-art and needs to show that the RODE learning model is valid in content. In contrast, 
the consistency between parts of the model and the consistency between the model and the underlying 
theory indicate that the RODE learning model is declared constructively valid. 

5. Conclusion 

State-of-the-art and needs to show that the RODE learning model is valid in content. In contrast, 
the consistency between parts of the model and the consistency between the model and the underlying 
theory indicate that the RODE learning model is declared constructively valid. A valid RODE learning model 
can be used as a guide for practitioners in planning to learn based on practicing communication skills. 
Therefore, the RODE Learning Model is included in the valid criteria, both in content and construct, so it 
can be used as a guide in preparing plans to improve student communication skills. 

However, the results of this study still need to be improved in ideas that are systematically and 
logically based on the support of a literature review. Moreover, the findings of the RODE learning model 
design to determine the level of practicality and effectiveness in improving students' communication skills 
must be carried out in learning trials. So, the RODE Learning model can be used as a learning design. 
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