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Abstract

Mobile technologies are useful. However, several mobile technologies also have disadvantages for students besides their
advantages. Cyberloafing is one of these critical situations that the students could experience. Several studies on
cyberloafing were conducted worldwide. The present study aimed to analyse these studies based on variable frequency,
workgroups, data collection instruments, research methods and distribution of studies among countries. This study aimedto
evaluate theresults of the publications found in the Google Scholar, Web of Science, Science Direct, Scopus, ProQuest, Sage,
Taylor and Francis databases with a search using ‘cyberloafing’ keyword and published between 2013 and March 2018. The
present study would provide insight into existing studies and their shortcomings and it would also provide guidance for
further research

Keywords: Cyberloafing, document analysis, educational setting.

* ADDRESS FOR CORRESPONDENCE: Tugra Karademir Coskun, Faculty of Education, Sinop University, 57000 Sinop, Turkey.
E-mail address: tkarademir@sinop.edu.tr / Tel.: +0-000-000-0000



http://www.wj-et.eu/
mailto:tkarademir@sinop.edu.tr

Karademir Coskun, T. & Gokcearslan, S. (2019). Examination of cyberloafing studies in education: A content analysis. World Journal on
Educational Technology: Current Issues. 11(1), 094-103.

1. Introduction

In addition to providing access to information, the Internet, an entertainment source, is used to
make life easier and to spend time. This form of Internet use (spending time) is called cyberloafing.
The concept of cyberloafing was first introduced with relation to professional life. The concept of
cyberloafingin the workplace means utilising the corporate Internet access to spend time on non-
business sites and to peruse personal accounts (Lim, 2002). Personal e-mailing, web-surfing, online
shopping, social networking and text messaging are typical cyberloafing behaviours (Blanchard &
Henle, 2008; Hayit & Donmez, 2016; Lim & Teo, 2005; Piotrowski, 2013; Ugrin, Pearson & Odom,
2008). A survey by websense.com found that the average American employee spent about 24%
percent of his/herworking hours on cyberloafing activitiesin 2006 (Schings, 2014). Phillips and Reddie
(2007) have pointed out that cyberloafing behaviours lead to inefficient use of time and problems of
not fulfilling their duties. In addition, cyberloafing is costing employers billions of dollars in lost
productivity (Weatherbee, 2010).

Today, cyberloafingis not limited to non-professional use of corporate Internet access. Along with the
increasing use of technology in schools, the conceptof cyberloafinghasbecome a problem that also
concerns educational environments. With the declining age of use of mobile devices, the problem of
cyberloafing began to be felt more in schools. For students, it is defined as spending long hours on
Internet applications that are not related to educational content in the classroom (Kalayci, 2010). In
literature, cyberloafing studies are often conducted on the work environment. Since the classroom and
the work environments have quite different dynamics, the factors and findings that cause cyberloafing
behaviour in professional environments could not be transferred to the classroom environment. The
negative effects of cyberloafing behaviour on individuals were also reported in various studies. Some
researchers believed that these behaviour would lead to negative consequences such as loss of
production, susceptibility to future attacks from the Internet (Blanchard and Henle, 2008; Lim, 2002),
while othersargued that cyberloafing may not always be harmful, but that individuals may be vulnerable
to stressful situations, and it may help increase their flexibility (Blanchard & Henle, 2008; Kim, del
CarmenTriana, Chung & Oh, 2015). Inthe classroom, waste of time due tocyberloafing canreach to
unpredictable amounts. Cyberloafingis not only experiencedin education butit can also be achallenge
in online learning. With the popularisation of mobile technologies, there has been an increase in
cyberloafing cases as individual’saccess and use the Internet more (Kimetal., 2015).

Itis seen when the studies related to cyberloafing and education are examined, the most common
cyberloafing behaviours in educational environments are the use of e-mail, visiting discussion
groups/virtualcommunities, downloadingfiles, using blogs, banking, shoppingonline, visitingauctionsites
andchat rooms, making travelreservationsand visit newssites (Brubaker; 2006; Kalayci, 2010; Lauricella &
Kay, 2010). Ergun and Altun (2012) categorise the causes of cyberloafing as motivational, goal settings,
teacher, environment and time-related. Furthermore, studies show that there is a positive relationship
between social norms, multitasking, cognitive absorption (Gerow, Galluch & Thatcher, 2010), effort,
socialisation (Kalayci, 2010), addictive behaviour (Gokcearslan, Kuskaya Mumcu, Haslaman & Demiraslan
Cevik, 2016; Gokcearslan, Uluyol, & Sahin, 2018; Yasar & Yurdugul, 2013) and cyberloafing. Although many
studies emphasise the negative aspects of cyberloafing, some studies have shown positive effectsin terms
of stress, creativity, flexibility, friendship, encouraging the learning environment and facilitating access to
information (Blanchard & Henle, 2008; Vitak, Crouse & LaRose, 2011).

Cyberloafing behaviours are also increasing in parallel with the development of technology
(Weatherbee, 2010). Considering the effects of cyberloafing on education and business environments,
it can cause serious problems in the future with rapidly changing technologies. It is considered that it
would bebeneficial toinvestigate the educational environment based onthe specific characteristics of
studies on cyberloafing in particular and to create a specific perspective on that topic. Examination of
studies on a specific topic provides general knowledge on the topic, as well as providing in-depth
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information and the limits of that topic (Cohen, Manion, & Morrison, 2007). The document analysis
that would be conducted on the scrutinised topic would provide a basis for future studiesin the field.

Starting from this point, in this study, the studies conducted on the cyberloafing behavioursin
education in the last 5 years have been examined according to different criteria. The data obtained
are valuablein terms of showing the tendencies of the studies on the behaviour of cyberloafingin
education. In addition, research data are imported to determine the missing side of studies about
cyberloafing in education and to contribute to the literature by working on this issue. Researchers in
the future could guide their studies about cyberloafing in education by utilising the data of this study.

2. Method

The present study was conducted with document analysis to examine the papers on cyberloafing
published between 2013 and March 2018. Document analysis is a systematic process where printed
and digital documents are evaluated (Bowen, 2009). Document analysis provides compact and
summative resources to the literature.

Various keywords were defined to search the papers on cyberloafing. These keywords were education
and cyberloafing, student and cyberloafing, learning and cyberloafing, and university/school and
cyberloafing. Different databases were searched with these keywords. The searchwas conductedon ERIC,
Saga, Google Scholar, Taylor & Francis, Web of Science, Scopus, ProQuest and Science Direct databases.

The search revealed 28 papers on cyberloafing and these papers were analysed based on the
themes presented below.

. Listed journals and frequencies

. Researches by years and by journals

. Variables and frequencies

. The characteristics of the participants in the research and the variables
. Study groupsize

. Frequency distribution of countries

. The measurement tools used in the studies

. Methods

CONNOUT DN WN —

While determining the themes, two criteria have been considered. One of them is that the themes
reveal the information that would guide the researcher in the future. The other is the common
information which is included in 28 works. For the study reliability, the authors examined the papers
based on the categories separately and the inter-rater agreement percentage was calculated with the
data obtained by the two authors. It was found that the agreement rate was 95%. This ratio should be
over 75% for reliability (Sencan, 2005).

3. Findings

The present study aimed to examine the papers on cyberloafing based on different variables. Listed
journalsand frequency of the publication of paperson cyberloafing are presentedin Table 1.

Table 1. Listed Journals and frequencies

Journals List n %
Computers in Human Behavior 6 21.43
Turkish Journal of Teacher Education 2 7.14
Ahi Evran University Journal of Kirsehir Education Faculty 1 3.57
College Student Journal 1 3.57
Contemporary Educational Technology 1 3.57
Cyberpsychology, Behavior and Social Networking 1 3.57
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Cypriot Journal of Educational Sciences 1 3.57
Ecopsy Journal 1 3.57
Firat University Journal of Social Science 1 3.57
Journal of Education and Practice 1 3.57
Journal of Physical Education and Sports Studies 1 3.57
Journal of Research in Education and Teaching 1 3.57
Journal of Strategic Research in Social Science 1 3.57
Lifelong Learning Teacher Education, University 1 3.57
Mersin University Journal of Faculty of Education 1 3.57
Online Journal of Technology Addiction & Cyberbullying 1 3.57
Pertanika Journal of Social Sciences and Humanities 1 3.57
Procedia—Social and Behavioral Sciences 1 3.57
Technology, Knowledge and Learning 1 3.57
The Turkish Online Journal of Educational Technology 1 3.57
Turkish Online Journal of Qualitative Inquiry 1 3.57
11th International Conference on Service Systems and Service Management 1 3.57
Total 28 100

Table 1 demonstrates that most studies on cyberloafing were published in Computersin Human
Behavior (21.43%). In addition, while searched publications about cyberloafing, it was found three
studies (7.14%) published in the Turkish Journal of Teacher Education. Other 20 studies were
published on 20 different journals, as shownin Table 1. Although the journal titled ‘Computersin
Human Behavior’, which gives the greatest weight to studies related to cyberloafing, many different
journals have been working on this issue between 2013 and March 2018.

Distributions of research studies by years and journals are given in Figure 1.
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Figure 1. Distributions of research studies by years and journals
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When Figure 1 is examined, it is seen that the studies related to cyberloafing and education have
increased gradually in recent years. Three studies in 2013, two studies in 2014 and two studies in 2015
were conducted for cyberloafing and education. After 2015, the frequency of study has increased and
itisobservedthat thisnumberhasincreasedto7in2016andto10in2018. Inaddition tothis, inthe
time period until March of 2018, seven studies were conducted.

Table 2 presents the variables and variable frequencies that the studies on cyberloafing
emphasised.

Table 2. Variables and frequencies

Variables n % Variables n %

Gender 13  19.7 Trait procrastination 1 1.52
Grade 5 7.58 Academic performance 1 1.52
Reasons 3 4.55 Role of conscientiousness 1 1.52
Scale development 3 4.55 Personal web use 1 1.52
Internet skills 3 4.55 Cognitive absorption 1 1.52
Seniority 3 4.55 Time management 1 1.52
Department 2 3.03 Educational status 1 1.52
Locationstoconnecttotheinternet 2 3.03 Grade point average 1 1.52
Dailydurationoftimeontheinternet 2 3.03 Socioeconomic status 1 1.52
Grade level 2 3.03 Online social networking habits 1 1.52
Ownership of mobile device 2 3.03 Age 1 1.52
Internet addiction levels 2 3.03 The tendency of compulsive 1 1.52

internet use

Solutions 2 3.03  Academic performance out-of-class 1 1.52
Social desirability 1 1.52  Mobile personnel web use 1 1.52
Internet usage 1 1.52  Justification 1 1.52
Internet experience 1 1.52 Effects 1 1.52
Smartphone usage 1 1.52 Internet usage seniority 1 1.52
Cyberbullying 1 1.52 Total 66 100

Table 2 demonstrates that the most studied variables in papers on cyberloafing were gender
(19.7%) and grade (7.58%). Furthermore, variables studied with a moderate frequency were reasons
(4.55%), Scale development (4.55%), Internet skills (4.55%), Seniority (4.55%), Department (3.03%),
Locationstoconnect tothe Internet (3.03%), Daily duration of timeon the Internet (3.03%), Grade
level (3.03%), Ownership of mobile device (3.03%), Internet addiction levels (3.03%) and Solutions
(3.03%). Furthermore, variables such as social desirability, Internet usage, Internet experience,
smartphone usage, cyberbullying, trait procrastination, academic performance, role of
conscientiousness, personal web use, cognitive absorption, time management, educational status,
grade point average, socioeconomic status, online social networking habits, age, the tendency of
compulsive Internet use, academic performance out-of-class, mobile personnel web use, justification,
effects and Internet usage seniority were also studied. The present study findings demonstrated that
35 different variables were studied in papers written on cyberloafing. Research studies are mostly
focused on the representation of cyberloafing through demographic variables. Psychological variables
are less focused onresearch. In addition, there are limited number of studies onintervention and
finding solutions.

Table 3 shows the characteristics of the participants in the research and the variables studied
according to the study groups.
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Table 3. The characteristics of the participants in the research and the variables

Characteristics of the n % Variables

participants

High School 3 8.82 Social desirability, gender, grade, Internetskills, Internet
usageand Internetexperience, scaledevelopmentand
cyberbullying.

University 21 61.76 Socialdesirability, scale development, smartphoneusage,

gender, department, locations to connect to the Internet,
dailydurationoftimeonthelnternet, grade, level, grade
point average, socioeconomic status, ownership of mobile
devices and online social networking habits, Internet
addiction, period of Internet usage, perceived Internet ability,
Internet usage skills, Internet usage seniority, reason,
solution, academic performance, role of conscientiousness
and cyberbullying.

Teacher 6 17.65 Scaledevelopment, gender,seniority, personalwebuse,
mobile personnel web use, justification, education level, time
management and educational status.

Doctoral 1 2.94 Gender, age, trait procrastinationand the tendency of
compulsive Internetuse.

Master 2 5.88 Gender, age, trait procrastination, the tendency of compulsive
Internet use, education level, reason and effects.

Prelisance 1 2.94 Cyberbullying.

Total 34 100

Whenthe tableisexamined, itisseen that most of the studies on cyberloafingineducationhave
been conducted with university students. This group is followed by teachers, high school students,
graduate students, associate and doctoral students. Table 4 describes the variables studied according
to the study groups. It seems that studies regarding scale development and gender have been made in
almost all groups. Studies examining the effects of cyberloafing on academic performance have only
been come across at university level.

Table 4 demonstrates the study group sizes that were found in the analysis of the studies on
cyberloafing.

Table 4. Study group size

Size n %

0-100 2 9.09
101-200 3 13.64
201-300 10 45.45
301-400 1 4.55
401-500 2 9.09
501-600 1 4.55
1000 and more 3 13.64
Total 22 100

The analysis of the study groups demonstrated that most publications were conducted with
201-300 participants (45.45%). This was followed by study groups of 1,000 and more participants
(13.64%), 101-200 participants (13.64%), 0-100 participants (9.09%), 401-500 participants (9.09%)
and 201-300 participants. The least number of studies were conducted with 501-600 participants
(4.55%) and 301-400 (4.55%) participants.
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Table 5 demonstrates the frequency distribution of countries where the papers on cyberloafing
were conducted.

Table 5. Frequency distribution of countries

Country n %

Turkey 16  59.26
u.s. 4 14.81
China 3 11.11
Iran 2 7.41
Indonesia 1 3.7
Spain 1 3.7
Total 27 100

Table 5 clearly demonstrates that the highest number of papers on cyberloafing conducted in
education was in Turkey (59.26%). The U.S. was the second-ranking country (14.81%), followed by
China (11.11%), Iran (7.41%), Indonesia (3.7%) and Spain (3.7%).

Table 6 shows the measurement tools used in the studies of cyberloafing in education

Table 6. The measurement tools used in the studies

Scale n %
Cyberloafing scale by Blanchard and Henle (2008) adapted by Kalayci (2010) 6 22.22
The cyberloafing scale by Blanchard and Henle (2008) 5 18.52
Cyberloafing scale by Akbulut et al. 2016 4 14.81
Cyberloafing scale by Lim (2002) 2 7.4
Cyberloafing Activities Scale by Yasar 2013 2 7.41
Interview form 2 7.41
Cyberloafing Behaviours Scale by Orucu and Yildiz (2014) 2 7.41
Cognitive Absorption Scale by Genc and Tozkoparan, (2017) 1 3.7
POC by Websense (2005) 1 3.7
Cyberloafing scale by Blanchard and Henle (2008) adapted by Kaplan and Cetinkaya (2014) 1 3.7

A questionnaire 1 3.7
Total 27 100

The scale which is the most commonly used for cyberloafing research is the Cyberloafing Scale
developed by Blanchard and Henle (2008). The scale was sometimes used in the original language and
sometimes with cultural adaptation. When the studies were examined, it was seen that scale was
used in five studies in original language, six studies with a version adapted by Kalayci (2010) and one
study withaversion adapted by Kaplan and Cetinkaya (2014). Inaddition to this, itisseenthat the
Cyberloafing scale developed by Akbulut, Dursun, Donmez and Sahin (2016) is the second most used
scale with four studies. Itis also seen that Cyberloafing Activities Scale developed by Lim (2002),
Cyberloafing Scale developed by Yasar (2013) and Cyberloafing Behaviours Scale developed by Orucu
and Yildiz (2014) were used in two studies. Data were also collected through interview forms in two
studies. It has been determined that the Prevalence of Cyberloafing (POC) scale which is on the
Websense and Reasons of Cyberloafing Scale developed by Genc and Tozkoparan (2017) have been
used once. In only one study, a questionnaire was used.

A majority of the studies on cyberloafing utilised quantitative methods (85.12%) and the remaining
papers utilised qualitative methods (14.81%).
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4, Results and discussion

Cyberloafing has become a popular concept recently with the use of increasing technology. It is
generally defined as the use of institutional resources by employees for personal purposes that are
not directly related to the organisation’s goals (Blanchard & Henle, 2008; Whitty & Carr, 2006).
Although some studiesin the literature emphasise the positive aspects of cyberloafing (Anandarajan &
Simmers, 2005; Blanchard & Henle, 2008; Seymour & Nadesan, 2007), many studies highlight the
negativeaspectsof thisaction (Gokcearslanetal., 2016; Gokcearslanetal.,2018). Whenthe literature
is examined, it is seen that the large part of the studies related to cyberloafing is related to the
working life. However, with the increasing technology use in educational environments, the concept
of cyberloafing in education has become a foreground concept. In education, cyberloafing behaviours
may negatively affect many behaviours from student learning to teacher motivation and may degrade
the quality of education. So cyberloafing should be dealt with important. However, many researchers
have focused on cyberloafing behaviours observed in business environments; there are a limited
number of studies examining the behaviour of cyberloafing in educational environments (Yildirim,
2016).

Starting from this point, in this study, the studies conducted on the cyberloafing behavioursin
educationinthelast 5years have been examined according to different criteria. Thesecriteriaare the
distribution of researches according to years, the distribution of studies according to the journals, the
characteristics and size of working groups, the most studied variables and the distributions of study
groups related to variables and the methods of researches. Obtained findings are important in terms
of showing the studies about cyberloafing in education. It will also lead the researchers.

There were 28 studies on cyberloafing behaviours in education in the examined databases. Based
on the study findings, The Computers in Human Behavior journal published the most papers on
cyberloafing. Atotal of 27 articles were published in other journals. When the distributions of the
studies are analysed according toyears, it isseen that the acceleration has an increasing population.

When the distribution of studies according to years is examined, it is seen that they have an
increased momentum. Especially, inrecentyears, the number of cyberloafingin education studies has
beenincreased. It was determined that most publications were conducted with 201-300 participants,
followed by those conducted with 1,000 and more participants, 101-200 participants, 0-100
participants, 401-500 participants and 201-300 participants. In the papers on cyberloafing, the study
groupsincludedundergraduate, highschool and graduate studentsin the order of frequency.

The study findings demonstrated that 26 different variables were used in papers on cyberloafing.
Studies are often used to describe the current situation. In papers on cyberloafing, the most
investigated variables were gender, grade, Internet use and Internet experience. Studies that focus on
the causes of cyberloafing behaviours are seen to be very few. In a similar way, there is a limited
number of studies about interference and producing the solution. This suggests that there is a lack of
literature on the mentionedissues. Inthe future, researcherswouldbe able to carry out studies of
what importance can be placed on preventing cyberloafing behaviour, which is seen as a problem. In
the future, researchers could carry out studies involving measures to prevent cyberloafing behaviour,
whichisseen asaproblem. In the research, scale development and scale adaptation studies were also
frequently encountered. In addition, studies focusing on psychometric variables are also quite a little
inthe literature. Such studies are important in terms of revealing the relationship of cyberloafing with
psychological variables. Turkey, America and China were the countries where most papers on
cyberloafing were conducted. Turkey has more studies from other countries studies in cyberloafing in
education. Studies could be carried out to investigate unbalanced distributions of research studies on
cyberloafingineducation. The majority of the studies on cyberloafing utilised quantitative methods.

While smartphones offer various opportunities in learning environments, negative impacts should
also be investigated in studies. It could be stated that there is a limited number of studies on
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cyberloafing. The positive and negative aspects of cyberloafing should be investigated. It is useful to
focus on other variables rather than gender and grades in studies. When the study groups were
examined, it was found that most studies were conducted with undergraduate students. It can be
recommended to work with different study groups and in different countries. It is recommended to
utilise qualitative methods in these studies.

Proceedingsof 114thIASTEMInternational Conference, Stockholm, Sweden, 5th-6thMay2018.

References

Akbulut, Y., Dursun, O. 0., Donmez, O. & Sahin, Y. L. (2016). Insearch of ameasure toinvestigate cyberloafingin
educational settings. Computers in Human Behavior, 55, 616-625. Retrieved from https://www.
sciencedirect.com/science/article/pii/S074756321530217X

Anandarajan, M. & Simmers, C. A. (2005). Developing human capital through personal web use in the workplace:
mapping employee perceptions. Communications of the Association for Information Systems, 15(41),
776-791. Retrieved from http://aisel.aisnet.org/cgi/viewcontent.cgi?article=3163&context=cais

Blanchard, A. L. & Henle, C. A. (2008). Correlates of different forms of cyberloafing: the role of norms and
external locus of control. Computers in Human Behaviour, 24(3), 1067-1084. Retrieved from
https://www.sciencedirect.com/science/article/pii/S0747563207000805

Bowen, G. A. (2009). Document analysis as a qualitative research method. Qualitative Research Journal, 9(2),
27-40.

Brubaker, A. T. (2006). Faculty perceptions of the impact of student laptop use in a wireless internet
environment on the classroom learning environment and teaching (Unpublished MS thesis). School of
information and library science. Chapel Hill, NC: University of North Carolina. Retrieved from https://
ils.unc.edu/MSpapers/3216.pdf

Cohen, L., Manion, L. & Morrison, K. (2007). Research methods in education (6thed.). New York, NY: Routledge.

Ergun, E. & Altun, A. (2012). Ogrenci gozuyle siber aylaklik ve nedenleri [The student’s perspective of
cyberloafing and its causes]. Egitim Teknolojisi Kuram ve Uygulama, 2(1), 36-53. Retrieved from
http://dergipark.ulakbim.gov.tr/etku/article/view/5000055470/5000052775

Genc, Z. & Tozkoparan, S. B. (2017). Siberaylaklik nedenleri olcegi: Bir olcek gelistirme calismasi [Reasons of
cyber loafing scale: a scale development study]. Firat Universitesi Sosyal Bilimler Dergisi, 27(1), 53-61.
Retrieved from http://dergipark.gov.tr/download/article-file/ 354335

Gerow, J. E., Galluch, P. S. & Thatcher, J. B. (2010). To slack or not to slack: internet usage in the classroom.
Journal of Information Technology Theory and Application, 11(3), 5-24. Retrieved from http://aisel.
aisnet.org/cgi/viewcontent.cgi?article=1287&context=jitta

Gokcearslan, S., Uluyol, C. & Sahin, S. (2018). Smartphone addiction, cyberloafing, stress and social support
among university students: apath analysis. Childrenand Youth Services Review, 91, 47-54.

Gokcearslan, S., Kuskaya Mumcu, F., Haslaman, T. & Demiraslan Cevik, Y. (2016). Modelling smartphone
addiction: the role of smartphone usage, self-regulation, general self-efficacy, and cyberloafing in
universitystudents. ComputersinHumanBehavior, 63,639-649.d0i:10.1016/j.chb.2016.05.091

Hayit, T. & Donmez, O. (2016). Universite ogrencilerinin siber aylaklik profilleriyle bilissel kapilma duzeyleri
arasindaki iliskinin incelenmesi [Investigation of the relationship between cyber-loafing profiles and
cognitive absorption of university students]. Journal of Research in Education and Teaching, 5(16),
146-150.Retrievedfromhttp://www.jret.org/FileUpload/ks281142/File/16.tolga_hayit.pdf

Kalayci, E. (2010). The investigation of relationship between cyberloafing and self-regulated learning strategies
among undergraduate students (Unpublished Master Thesis). Ankara, Turkey: Hacettepe University.

Kaplan, M. & Cetinkaya, A. (2014). Sanal kaytarma ve demografik ozellikler acisindan farkliliklar: otel
isletmelerinde bir arastirma [Meaningful differences between demographic features and cyberloafing:
case in hotel businesses]. Anatolia: Turizm Arastirmalari Dergisi, 25(1), 26-34. Retrieved from http://
dergipark.gov.tr/download/article-file/ 154460

102


http://www/
http://aisel.aisnet.org/cgi/viewcontent.cgi?article=3163&amp;context=cais
http://www.sciencedirect.com/science/article/pii/S0747563207000805
http://dergipark.ulakbim.gov.tr/etku/article/view/5000055470/5000052775
http://dergipark.gov.tr/download/article-file/354335
http://aisel/
http://www.jret.org/FileUpload/ks281142/File/16.tolga_hayit.pdf

Karademir Coskun, T. & Gokcearslan, S. (2019). Examination of cyberloafing studies in education: A content analysis. World Journal on
Educational Technology: Current Issues. 11(1), 094-103.

Kim, K., delCarmenTriana, M., Chung, K. & Oh, N. (2016). When do employees cyberloaf? aninteractionist
perspective examining personality, justice, and empowerment. Human Resource Management, 55(6),
1041-1058. Retrieved fromhttps://onlinelibrary.wiley.com/doi/epdf/10.1002/hrm.21699

Lauricella, S. & Kay, R. (2010). Assessing laptop use in higher education classrooms: the laptop effectiveness
scale (LES). Australasian Journal of Educational Technology, 26(2), 151-163. Retrieved from https://ajet.
org.au/index.php/AJET/article/view/1087/342

Lim, V.K. (2002). ThelTwayofloafingonthe job: cyberloafing, neutralizingand organizational justice. Journal of
Organizational Behavior, 23(5), 675-694. Retrieved from http://citeseerx.ist.psu.edu/viewdoc/download?
doi=10.1.1.500.9309&rep=rep1&type=pdf

Lim, V. K. & Teo, T.S. (2005). Prevalence, perceived seriousness, justification and regulation of cyberloafing in
Singapore: an exploratory study. Information & Management, 42(8), 1081-1093. Retrievedfrom
https://www.sciencedirect.com/science/article/pii/50378720604001600

Orucu, E. & Yildiz, H. (2014). Isyerinde kisisel internet ve teknoloji kullanimi: Sanal kaytarma [The personal
internet and technology usage at the workplace: cyberslacking]. Ege Akademik Bakis, 14(1), 99-114.
Retrieved from http://www.onlinedergi.com/makaledosyalari/51/pdf2014_1_10.pdf

Phillips, J. G. & Reddie, L. (2007). Decisional style and self-reported email use in the workplace. Computers in
Human Behavior, 23(5), 2414-2428. Retrieved from https://www.sciencedirect.com/science/article/
pii/S0747563206000574

Piotrowski, C. (2013). Cyberloafing: a content analysis of the emerging literature. Journal of Instructional
Psychology, 39(4), 259-161. Retrieved from https://www.questia.com/library/journal/1G1-
346808467 /cyberloafing-a-content-analysis-of-the-emerging-literature

Sencan, H. (2005). Sosyal ve davranissal olcmelerde guvenirlik ve gecerlik [Reliability and validity in social and
behavioural measurements]. Ankara, Turkey: Sozkesen Publications.

Seymour, L. & Nadasen, K. (2007). Web access for IT staff: a developing world perspective on web abuse. The
Electronic Library, 25(5), 543-557. Retrieved from https://www.emeraldinsight.com/doi/full/10.1108/
02640470710829532

Schings, S. (2014). Cyberloafing: SIOP member’s research shows not all web activity at work is detrimental.
Retrieved from http://www.siop.org/Media/News/loafing.aspx

Ugrin, J. C., Pearson, J. M. & Odom, M. D. (2008). Profiling cyber-slackers in the workplace: demographic,
cultural, and workplace factors. Journal of Internet Commerce, 6(3), 75-89. Retrieved from https://
g00.gl/8iFhps

Vitak, J., Crouse, J. & LaRose, R. (2011). Personalinternet use at work: Understanding cyber slacking. Computers
in Human Behaviour, 27(5), 1751-1759. Retrieved from https://www.sciencedirect.com/science/article/
pii/S0747563211000604

Weatherbee, T. G. (2010). Counterproductive use of technology at work: information & communications
technologies and cyber deviancy. Human Resource Management Review, 20(1), 35-44. Retrieved from
https://www.sciencedirect.com/science/article/pii/S1053482209000424

Whitty, M. T. & Carr, A. N. (2006). New rules in the workplace: applying object-relations theory to explain
problem internet and email behaviour in the workplace. Computers in Human Behavior, 22(2), 235-250.
Retrievedfromhttps://www.sciencedirect.com/science/article/pii/S0747563204001165

Yasar, S. (2013). Universite ogrencilerinin denetim odagi ve bilgisayar laboratuvarina yonelik tutumlarinin
siberaylaklik davranislarina etkisi [The effects of students’ locus of control and attitudes towards
computer laboratory on their cyberloafing behaviour] (Unpublished Master Thesis). Ankara, Turkey:
Hacettepe University, Science Faculty.

Yasar, S. & Yurdugul, H. (2013). The investigation of relation between cyberloafing activities and cyberloafing
behaviors in higher education. Procedia-Social and Behavioral Sciences, 83. Retrieved from
https://core.ac.uk/download/pdf/82812642.pdf

Yildirim, E. (2016). Sinif ogretmenleri adaylarinin siber aylaklik sorununa iliskin durum analizi [Case study for
elementary school teacher candidates’ cyberloafing behaviors] (Unpublished Master Thesis). Elazig,
Turkey: FiratUniversity, EducationalSciencelnstitute. Retrievedfromhttps://goo.gl/B7BUeW

103


http://citeseerx.ist.psu.edu/viewdoc/download
http://www.sciencedirect.com/science/article/pii/S0378720604001600
http://www.onlinedergi.com/makaledosyalari/51/pdf2014_1_10.pdf
http://www.sciencedirect.com/science/article/
http://www.questia.com/library/journal/1G1-
http://www.emeraldinsight.com/doi/full/10.1108/
http://www.siop.org/Media/News/loafing.aspx
http://www.sciencedirect.com/science/article/
http://www.sciencedirect.com/science/article/pii/S1053482209000424
http://www.sciencedirect.com/science/article/pii/S0747563204001165

