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Abstract 
The purpose of this research is to take the opinions of primary school teachers on the teaching of an ancient literary heritage 
with the digital story method, in order to benefit from innovative technologies in the teaching of old literary works. The 
research was created with the qualitative research method. In the research, 51 primary school teachers who were teaching in 
primary schools in Kazakhstan in the 2022–2023 academic year were studied. Research data were collected by in-depth 
interview technique. As a result of the research; the vast majority of teachers stated that they found themselves inadequate 
in using the digital story method in the teaching of old literary works. Teachers stated that they never benefited from the 
digital story method in the teaching of ancient literary heritage. On the other hand, teachers stated that they are very willing 
to benefit from the digital story method in the teaching of old literary works. The teachers benefited from the advantages of 
using the story method in the teaching of ancient literary works; they are listed as facilitating the interpretation of the 
content, conveying real-life situations, providing an interactive learning environment, being interesting, making the 
explanation of certain topics more attractive, offering more diversity than traditional practices, and providing 
individualization of education. Teachers, the disadvantages of using the story method in the teaching of old literary works; 
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they listed teachers' lack of education, lack of methods and materials, taking a lot of time, insufficient technological 
equipment in the teaching environment, individual differences of students, and the transformation of technology use into a 
habit. 
 
Keywords: Ancient literary heritage, innovative technologies, digital story, primary school teachers; 
 

 
1. Introduction 

The methods, techniques, and materials used in the developing and changing world educational 
environments have also changed (Elmira et al., 2022). Particularly, developments in information and 
communication technologies and rapidly continuing technology integration studies have brought the 
existence of technological applications in educational environments (Uzunboylu & Gündogdu, 2018). It 
can be said that one of the methods based on the effective use of technology in the education-
teaching process is “digital storytelling,” which has been emphasized frequently in recent years 
(Schrum et al., 2017). 

1.1. Theoretical and conceptual framework 

Today is a time when dynamic changes and transformations take place (Abirov et al., 2022; Adimora et 
al., 2016). In a globalizing world where new demands are created for individuals, societies, and 
education systems, knowledge is constantly increasing exponentially (Zhang, 2021). In order for 
society to cope with these challenges, the education system must be modern, flexible, innovative, and 
in a structure that responds to the changing needs of society (Garbin et al., 2021; Halapa & Djuranovic, 
2021). The use of digital stories in education emerges as a new understanding that responds to 
changing educational needs. 

Stories have been frequently used to share wisdom and values throughout history as it is today. Chung 
(2007) defined storytelling as establishing a connection between past, present, and future generations 
in shaping a set of values and beliefs. According to Dreon et al. (2011), digital storytelling is the 
creation of the art of storytelling by supporting it with different tools which emerged as a new concept 
as a result of developments in electronic and digital fields. It is a method applied as “combining 
multimedia elements such as image, sound, and video with short story fiction in digital environment” 
(Undheim & Jernes, 2020). Digital storytelling applications and their contents attract attention with 
the opportunity to use various visual content, creative drama applications, and sound elements, 
especially for younger age groups (Istenic Starcic et al., 2016). 

With these aspects, digital storytelling enables children to have more possibilities for visual 
communication in the process (Del-Moral-Perez et al., 2019). In addition, since digital storytelling 
supports children's multi-faceted literacy (visual literacy, technology literacy, media literacy, etc.); they 
can also find the opportunity to transfer their competencies from one environment to another, 
discover their latent skills and realize their competencies at an earlier age (Duveskog et al., 2012). 

Compared to the traditional narrative method, digital story audiences are not just a viewer, but 
individuals who make emotional communication with the story and shape it (Dorner et al., 2002). 

He gathered the types of digital storytelling under three main headings. These; informative and 
instructive stories are personal stories and stories about historical events. Informative and instructive 
stories: The main theme in informative and instructive stories is to teach certain subjects to the story 
audience (Hung et al., 2012). 
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Personal stories includes memories, events, personal experiences, or simple autobiographies. Stories 
about historical events: historical digital stories focus on investigating and narrating historical events 
in different forms (Heo, 2009). Digital storytelling is used for different purposes such as teaching 
course content in the classroom, enabling students to be active researchers, creating communities 
through storytelling, and bringing students together with technology standards (Banaszewski, 2002). 

1.2. Related research     

Baim (2015) examined the effectiveness of digital stories in an online learning environment in his 
study. The study  aimed to compare the selection and preparation of video-based digital storytelling 
modules and the students' own learning preferences in the leadership course. As a result of the 
research, the best seven digital stories were selected by the votes of the students. As a result, it has 
been seen that digital storytelling has a positive contribution to the success of students. Niemi et al. 
(2014) reveal in their studies that new virtual learning environments include more areas and 
applications where digital resources, tools and applications are used. In the study, it was revealed that 
the use of digital storytelling to learn the 21st-century skills and competencies needed in the future 
working life of students is effective. 

Xu et al. (2011) examined the effect of digital storytelling studies on writing self-efficacy and flow in a 
virtual learning environment known as Second Life. According to the results of the research, it was 
determined that the digital storytelling study carried out in the online virtual learning environment 
was more effective than the digital storytelling study conducted with Movie Maker. Yang and Wu 
(2012) aimed to examine the effect of digital storytelling on students' academic achievement, critical 
thinking skills, and learning motivation in their studies. The findings obtained from the research 
revealed the educational importance of digital storytelling. 

Condy et al. (2012) aimed to analyze the perceptions and digital storytelling experiences of teacher 
candidates who are in their last year of education. According to the results of the research, it was 
stated that the digital storytelling approach revealed new media literacy prepared in rich and diverse 
contexts in students. In his study, Karakoyun (2015) provided training on the use of digital storytelling 
methods in the lessons by pre-service teachers. Afterward, teacher candidates were encouraged to 
give lessons to secondary school students. Within the framework of the application, students' views 
on digital storytelling were consulted. As a result of the study, it was emphasized that they had 
positive opinions about digital storytelling that the projects and collaborations were enjoyable and 
effective, but similar scenarios were boring. 

1.3. Purpose of the research 

The purpose of this research is to take the opinions of primary school teachers on the teaching of old 
literary works with the digital story method, in order to benefit from innovative technologies in the 
teaching of old literary works. In accordance with the purpose of the research, the following research 
questions were formed. 

1. What are primary school teachers' competencies in using the digital story method in the teaching of 
ancient literary works? 

2. How do primary school teachers benefit from the digital story method in teaching old literary 
works? 

3. What are the motivations of primary school teachers to use the digital story method in teaching old 
literary works? 
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4. What are primary school teachers' views on the advantages of using the digital story method in 
teaching ancient literary works? 

5. What are primary school teachers' views on the disadvantages of using the digital story method in 
teaching ancient literary works? 

2. Methods and materials 

2.1. Research method 

The research was created with the qualitative research method. It is possible to define qualitative 
research as research in which qualitative data collection techniques such as observation, interview, 
and document analysis are used, and a qualitative process is followed to reveal perceptions and 
events in a natural environment in a realistic and holistic way. There is an effort to reach a deep 
understanding of the subject in qualitative research (Mohajan, 2018). This effort was determined in 
the research as an effort to reveal the views of primary school teachers on the teaching of old literary 
works with the digital story method. 

2.2. Participants 

In the research, 51 primary school teachers who were teaching in primary schools in Kazakhstan in the 
2022–2023 academic year were studied. Primary school teachers who constituted the study group of 
the research stated that they participated in the research voluntarily. 33 of the primary school 
teachers are female and 18 are male. 

Ethical regulations regarding the study group: In the preliminary interview with the teachers 
participating in the research before the research data were collected, detailed information was given 
about the research process in order to prevent unethical behaviors and to ensure reliability. The 
information that the findings obtained in the in-depth interviews will be shared with the privacy of 
personal information has been given to the teachers. Accordingly, teachers were asked to avoid 
scientific answers. Preliminary interviews with teachers were provided in order to increase the 
reliability of the research. 

2.3. Data collection tools 

Research data were collected by in-depth interview technique. An in-depth interview is a data 
collection technique that covers all dimensions of the researched subject, mostly open-ended 
questions are asked and allows detailed answers to be obtained, and allows information to be 
collected through face-to-face, one-to-one interviews. It was deemed appropriate to take the views of 
the pre-service teachers participating in the research by in-depth interview technique. The in-depth 
interview questions prepared by the researchers are given below. 

1. Do you find yourself sufficient in using the digital story method in the teaching of old literary works? 
Why? 

2. Do you use the digital story method in the teaching of old literary works? Would you like to use the 
digital story method in teaching old literary works? 

3. Would you like to use the digital story method in teaching old literary works? 

4. What are the advantages of using the digital story method in teaching ancient literary works? 

5. What are the disadvantages of using the digital story method in teaching old literary works? 
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2.4. Data collection process 

Interviews with primary school teachers were conducted face-to-face and one-on-one. Permission of 
the participants was sought to record the interviews during the research. While 43 of the interviewees 
allowed the interviews to be audio-recorded, 8 interviewees requested that the interviews be 
recorded in writing. The interviews lasted approximately 40 minutes. The completion of the research 
process took 8 weeks. 

2.5. Data collection analysis 

The data obtained at the end of the research process were subjected to descriptive and content 
analysis. While descriptive analysis is used to process data that does not require in-depth analysis, 
content analysis requires a closer examination of the data obtained and reaching the concepts and 
themes that explain this data. The descriptive analysis evaluates the descriptive findings of the 
individuals interviewed and tries to define the data through content analysis; the data, which are 
found to be similar and related to each other, are brought together and interpreted within the 
framework of certain concepts and themes. The content of the participants' views is systematically 
defined by content analysis. In this research, the views of primary school teachers on the use of 
innovative technologies in the teaching of ancient literary works with the digital story method and the 
teaching of ancient literary works were subjected to descriptive and content analysis. The answers 
given by the primary school teachers in the in-depth interviews were given by creating frequency and 
percentage tables in the findings. Obtained values are given by rounding because they are not divisible 
by 100. The personal information of the primary school teachers participating in the research was kept 
confidential and the answers they gave to the questions were coded as Teacher-1, Teacher-2, and 
Teacher-3 and used in the research. 

3. Results        

3.1. “Do you find yourself competent to use the digital story method in the teaching of ancient literary 
works? Why?” 

Table 1. Primary school teachers' self-efficacy in using the digital story method in the teaching of old literary 
works 

Teacher opinions F % 

I find it very sufficient - - 
I find it sufficient 4 7.9 

I find a little enough 9 17.6 

I find it insufficient 33 64.7 

I find it very inadequate. 5 9.8 

Total 51 100 

 

In Table 1, the situation of primary school teachers participating in the research finding themselves 
competent in using the digital story method in the teaching of old literary works has been evaluated 
under five different views. These are: I find it very sufficient, I find it sufficient, I find it somewhat 
sufficient, I find it insufficient, and I find it very insufficient. 7.9% of the primary school teachers who 
participated in the research found it sufficient, 17.6% found it somewhat sufficient, 64.7% found it 
sufficient, and 9.8% found it very inadequate. Among the teachers participating in the research, there 
is no teacher who stated that they found themselves very competent in using the digital story method 
in the teaching of old literary works. 
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3.1.1. Teacher opinions 

Teacher-40: I definitely don't find it adequate at all. In this field, it is necessary to provide teacher 
competencies through in-service training. Teacher-11: I find myself inadequate. While I was studying 
as a teacher, I did not receive any training on digital technology and storytelling. Moreover, teaching 
old literary works to students with the digital story method requires a separate expertise. Teacher-4: 
Actually, there are times when I use the digital story method. However, I find myself somewhat 
sufficient in using the digital story method in the teaching of old literary works. Teacher-7: I can say 
that I consider myself sufficient. I used the digital story method in the narration of old literary works 
before. I can say that I have experienced enough. 

3.2. “Do you use the digital story method in teaching ancient literary works?” 

Table 2. Primary school teachers' use of digital story method in teaching old literary works 

Teacher opinions F % 

I always take advantage - - 
I often use - - 
Sometimes I take advantage 10 19.6 

I rarely use 14 27.5 

I never take advantage 27 52.9 

Total 51 100 

 
Table 2, the use of the digital story method by the primary school teachers participating in the 
research in the teaching of old literary works has been evaluated under five different views. These are: 
I always use, I often use, I sometimes use, I rarely use, and I never benefit. 19.6% of the teachers who 
participated in the research gave the answer that I sometimes use it, 27.5% of them rarely use it and 
52.9% of them never use it. Among the teachers who participated in the research, there is no teacher 
who answered that I always use the digital story method in the teaching of old literary works and I 
often make use of it. 

3.2.1. Teacher opinions 

Teacher-31: From time to time, I use the digital storytelling method in teaching old literary works. I 
think it is a very effective method. Teacher-9: I have organized such activities for my students several 
times. However, creating a story takes a lot of time, so it's not a method I use very often. Teacher-50: 
Until today, I have not organized any activity on the teaching of old literary works with the digital story 
method. 

3.3. “Would you like to use the digital story method in teaching ancient literary works?” 

Table 3. Teachers' willingness to use the digital story method in teaching old literary works 

Teacher opinions F % 

I would like 40 78.4 

I would like 7 13.7 

I would like some 4 7.9 

I do not want - - 
I never want - - 
Total 51 100 
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Table 3, the willingness of the teachers participating in the research to benefit from the digital story 
method in the teaching of ancient literary works was evaluated in the categories of “I would very 
much like,” “I would like,” “I would like some,” “I do not want,” and “I do not want at all.” 78.4% of the 
teachers answered that I would like it very much, 13.7% would like it and 7.9% answered that I do not 
want a little. Among the teachers participating in the research, there is no teacher who gave the 
answer “I don't want” or “I don't want” to benefit from the digital story method in the teaching of old 
literary works. 

3.3.1. Teacher opinions 

Teacher-3: Of course, I would love to be equipped in such a field and to use the digital story method 
effectively in teaching old literary works. Teacher-3: Teaching ancient literary works is very important 
for primary school students. Since digital stories will increase the quality of teaching, I would like to 
gain experience in using the digital story method in the teaching of ancient literary works. Teacher-51: 
I think I'd like some. I am a teacher who is reluctant to integrate technology into education. So I can't 
say that I am very enthusiastic. Still, it will certainly have benefits. 

3.4. “What are the advantages of using the digital story method in teaching ancient literary works?” 

Table 4. Teachers' views on the advantages of using the story method in teaching ancient literary works 

Teacher opinions F % 

Making content easier to understand 42 82.3 

Conveying real-life situations 33 64.7 

Providing an interactive learning environment 29 56.8 

To be interesting 17 33.3 

Making the explanation of certain topics more compelling 15 29.4 

Offers more variety than traditional applications 13 25.4 

Ensuring individualization of education 6 11.7 

 
In Table 4, the views of the teachers participating in the research on the advantages of using the story 
method in teaching old literary works are categorized. 82.3% of the teachers answered that the 
content makes it easier to make sense of, 64.7% conveys real-life situations, 56.8% offers an 
interactive learning environment, and 33.3% answers that it is interesting. 29.4% of the teachers 
answered that it makes the explanation of certain subjects more attractive, 25.4% offer more variety 
than traditional practices, and 11.7% give the individualization of education. 

3.4.1. Teacher opinions 

Teacher-1: I think this method is quite interesting for students. It also creates an interactive learning 
environment as it ensures the active participation of the student. It transforms training from large 
groups to personal. Teacher-19: It can be effective in teaching students about real-life situations. I 
think it is a method that makes it easier for the student to understand and make sense of the subject. 
Teacher-21: I think that the subjects that would not attract attention when told with the classical 
method can attract attention when told through digital stories. It offers a variety of methods that are 
different from classical methods. Teacher-44: It ensures that the educational content is understood by 
the student. It is attention-grabbing and interesting. 

3.5. “What are the disadvantages of using the digital story method in teaching ancient literary works?” 

Table 5. Opinions of teachers on the disadvantages of using the story method in teaching old literary works 
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Teacher opinions F % 

Teachers' lack of training 44 86.3 

Lack of methods and materials 36 70.5 

Take a lot of time 30 58.8 

Insufficient technological equipment in the teaching 
environment 

21 41.1 

Individual differences between students 16 31.3 

Turning the use of technology into a habit 5 9.8 

 
In Table 5, the views of the teachers participating in the research on the disadvantages of using the 
story method in teaching old literary works are categorized. 86.3% of the teachers gave the answer 
that teachers lack training, 70.5% lack methods and materials, 58.8% answered that it takes a lot of 
time. 41.1% of the teachers answered that the technological equipment in the teaching environment 
is insufficient, 31.3% of them answered about the individual differences of the students, and 9.8% of 
them answered that the use of technology turns into a habit. 

3.5.1. Teacher opinions 

Teacher-14: I think the biggest disadvantage in this regard is the teachers' lack of knowledge about 
creating digital stories. Teachers also do not know what method to follow. We also have a lack of 
materials to be used in teaching old literary works with the digital narrative methods. All these are 
significant disadvantages. Teacher-27: Teachers are uneducated. Not every student is inclined to this 
type of teaching, that is, individual differences are also a disadvantage. Teacher-39: I think teachers 
are inadequate. Creating a digital story takes a lot of time. This is partly due to inexperience. Teacher-
49: Turning the use of technology into a habit in education can be a disadvantage. The lack of 
technological equipment is also an important negative. 

4. Discussions    

The majority of the teachers who participated in the research stated that they found themselves 
insufficient to benefit from the digital story method in the teaching of old literary works. Bumgarner 
(2012) used observations, interviews, questionnaires, and daily email correspondence in his research 
on the evaluation of student and teacher behavior in digital story writing. In the student-centered 
study, it was observed that teachers had some technological inadequacies. 

The majority of primary school teachers stated that they have never benefited from the digital story 
method in the teaching of old literary works. However, teachers stated that they are very willing to 
benefit from the digital story method in the teaching of old literary works. The teachers benefited 
from the advantages of using the story method in the teaching of ancient literary works; they are 
listed as facilitating the interpretation of the content, conveying real-life situations, providing an 
interactive learning environment, being interesting, making the explanation of certain topics more 
attractive, offering more diversity than traditional practices, and providing individualization of 
education. The disadvantages of using the story method in the teaching of old literary works listed 
teachers' lack of education, lack of methods and materials, taking a lot of time, insufficient 
technological equipment in the teaching environment, individual differences of students, and the 
transformation of technology use into a habit. Karakoyun (2015) stated that pre-service teachers 
suggested that the effectiveness of the activities could be increased by increasing the lesson hours in 
the digital story process and keeping the lectures short. Reyes Torres et al. (2012) also found that 
creating digital stories increases students' interest levels. 

https://doi.org/10.18844/wjet.v14i6.8412


Kdyralieva, Z., Suranchiyeva, N., Asilkhanovna, B. M., Tasilova, N. A., & Gauhar, B. (2022). Innovative technologies of teaching ancient literary 
heritage. World Journal on Educational Technology: Current Issues. 14(6), 1991-2002. https://doi.org/10.18844/wjet.v14i6.8412  

1999 

 

Coutinho (2010) conducted a study on the integration of technology pedagogy content knowledge 
into teacher education programs through digital storytelling. In the study, teachers described it as a 
disadvantage that creating digital stories takes a long time and requires more training. They argued 
that digital storytelling provides an advantage to teachers in enabling the use of new methods in the 
classroom, gaining new competencies, increasing interest in the learning process, strengthening the 
integration of information and communication technologies into the curriculum, increasing motivation 
and creativity, and facilitating the interpretation of the content. Van Gils (2005) stated that there are 
many advantages of using digital storytelling in education. These are to provide diversity compared to 
traditional methods, to personalize the learning experience, to create real-life situations easily and 
cheaply, and to improve students' participation in the learning process. 

Yoon (2013) used self-assessment and lesson observation reports, attitude, and reading 
comprehension tests to examine the effects of digital storytelling studies on students' attitudes and 
perceptions towards learning English. At the end of the research, it was concluded that digital 
storytelling studies improved students' reading skills, helped them understand the lesson better with 
active participation, and positively affected their attitudes toward learning. In addition, it has been 
revealed that digital storytelling studies increase students' motivation and interest, as well as increase 
their confidence in learning. 

5. Conclusion      

Technological developments and changes in recent years directly affect human life. One of the areas 
directly exposed to this effect is the field of education. The integration between education and 
technology also emerges as a result of this process. The use of digital technologies has also become 
very common in all areas of education in recent years. From the point of view of this research, it is 
aimed to get the opinions of primary school teachers on the teaching of old literary works with the 
digital story method, in order to benefit from innovative technologies in teaching old literary works. As 
a result of the research; the vast majority of teachers stated that they found themselves inadequate in 
using the digital story method in the teaching of old literary works. Teachers stated that they never 
benefited from the digital story method in the teaching of old literary works. However, teachers stated 
that they are very willing to benefit from the digital story method in the teaching of old literary works. 
The teachers benefited from the advantages of using the story method in the teaching of ancient 
literary works; They are listed as facilitating the interpretation of the content, conveying real-life 
situations, providing an interactive learning environment, being interesting, making the explanation of 
certain topics more attractive, offering more diversity than traditional practices, and providing 
individualization of education. Teachers, the disadvantages of using the story method in the teaching 
of old literary works; they listed teachers' lack of education, lack of methods and materials, taking a lot 
of time, insufficient technological equipment in the teaching environment, individual differences of 
students, and the transformation of technology use into a habit. 

6. Recommendations     

In-service training programs should be organized to establish teacher competencies regarding the use 
of digital technologies in the teaching of ancient literary works. In in-service training, teachers should 
be provided with the ability to use digital technology in the teaching of ancient literary works, as well 
as the ability to use methods, effective use of time and teaching by considering the individual 
differences of students. Support should be provided in educational institutions to eliminate the 
disadvantages stated by teachers. It is necessary to eliminate the lack of materials in schools and to 
provide technological equipment. 
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